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ABSTRACT 
This study, the first of its kind in Singapore, attempted to explore and examine the reasons for 
participation, nonparticipation and dropout. The research is focused on two adult basic 
education (ABE) programmes that are offered on a national scale, viz., Basic Education for 
Skills Training (BEST) and Work Improvement through Secondary Education (WISE). 
The reasons for participation, nonparticipation and dropout were explored from the perspective 
of the teachers, organisations and workers, who formed the main sample population. The 
research was guided by the following questions: 1) What are the profiles of the BEST & WISE 
teachers?, 2) What are the experiences of the teachers?, 3) What are the reasons for the 
participants enroling in these programmes?, 4) What are the profiles of organisations 
participating in these programmes?, 5) What are the issues and perspectives of these 
organisations in relation to the BEST & WISE programmes?, 6) What are the reasons that 
have 'caused' the participants to cease attending classes before the end of the course term and 
also for not taking the BEST & WISE examinations?, 7) Why are some workers reluctant to 
participate in the BEST & WISE courses and also in other continuing education programmes? 
Against this backdrop, the thesis is organised as follows: 
Chapter 1 lays the foundation, and examines the factors which might have affected 
participation, nonparticipation and dropout. It presents the nature of the BEST and 
WISE programmes and their rationale. Definitions of ABE are examined and the 
context under which ABE occurs in Singapore is then explored. ABE is also discussed 
from an organisational context. The rationale and significance of the study, the research 
questions and the definitions in relation to this research are presented. 
In Chapter 2, a literature riew of the inquiry is undertaken. Chapter 3 discusses the 
philosophical basis for the research approach and analyses the methods used to collect 
the data (methodological triangulation was used (questionnaire surveys, interviews 
(semistructured/unstructured), telephone surveys) that involved all the teachers, a sample 
population of the organisations, participants, nonparticipants and dropouts. This chapter 
also discusses the ethical considerations that were taken into account, and presents an 
overview of the research approach through the design of a conceptual framework. 
The data gathered from the BEST & WISE teachers are presented in Chapter 4 which 
includes a heuristic model that was used in the analysis of the BEST & WISE 
programmes, while Chapter 5 presents it from the perspective of the participating 
organisations. Chapter 6 provides an analysis of the data gathered from the participants, 
dropouts and nonparticipants. 
Chapter 7 concludes with a summary, the limitations of the study, the conclusions and 
implications considered to be of relevance and value to the collaborating organisation of 
this study, in particular, the Technical Institute of Education, researchers, practitioners, 
curriculum designers, policy makers, amongst others, and for future research. 
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CHAPTER I 
INTRODUCTION 
1.0 Adult Education Programmes: BEST & WISE 
Singapore's Adult Basic Education (ABE) began in 1983 on a national scale with the launching 
of the pilot scheme of the Basic Education for Skills Training (BEST) programme. The 
programme was established for the sole purpose of upgrading the basic educational level (those 
with low levels of literacy and numeracy skills) of workers, up to the Primary School Leaving 
Examination (PSLE) level, and was provided by the former Vocational & Industrial Training 
Board, now the Institute of Technical Education (ITE), a statutory institution (The Straits 
Times, 4 Feb 1982; 6 Jul 1982; 9 Jul 1982; 12 Aug 1982; 24 Oct 1982; 25 Oct 1982; 22 Nov 
1982; 24 Nov 1982; 11 Jan 1983; 26 Jul 1983 ). BEST provided the minimum level of 
functional literacy and numeracy required both for communication at the workplace and for 
preparing workers for further education and retraining, especially through Work Improvement 
through Secondary Education (WISE) programme, National Trade Certificate (NTC) courses, 
Modular Skills Training (MOST), Training Initiative for Mature Employees (TIME), amongst 
others. This is in line with Singapore's economic restructuring involving the switching of 
labour intensive industries to high technology industries. The use of information technology 
will become the norm for the 21st century. The concern is for those workers, many of whom 
with primary education or less may therefore find themselves out of work or displaced as a 
result of this. Mr Goh Chok Tong (who was then the Defence and Second Health Minister and 
now the Prime Minister) put it succinctly when speaking on the importance of ensuring that the 
skills do not become redundant as a result of technological advancement (The Straits Times, 3 
May 1983). He was quoted in the press as having said that: 
One sad lesson I learnt during the last six years as an MP is people 
become obsolete like technology or products. People become obsolete 
when their skills become obsolete. But unfortunately, people unlike other 
products cannot be discarded or sold away when their skills become 
obsolete... Without these skills and without this ability to become 
relevant for jobs in the future, they will be in no position to earn a good 
income for themselves and their families. 
BEST is targeted at the economically active population, i. e. workers from all language streams 
with no qualifications (this group would require Basic English and Basic Mathematics) and 
workers from the non-English stream with PSLE but without the GCE'O' level certificate (who 
would require Basic English only). It aims to reach about 225,000 workers, of whom about 
one-third require Basic English and Basic Mathematics, and two-thirds, Basic English only. 
Each subject - Basic English or Basic Mathematics - is divided into 4 modules. Each module 
takes 60 hours to complete. Common end-of-module examinations are administered by the ITE 
for certification. On passing any of the module examinations, a worker is awarded the 
Certificate in Basic Education stating the subject and module passed. A student is not 
required to pass the end-of-module examination or to attain a minimum attendance rate to 
progress to the next module. Students who do not succeed at the first attempt are allowed to 
re-register and re-sit the exam at the next series. A three-pronged approach was adopted to 
reach out to the workers, through i) In-company classes within employers' premises, ü) 
Centralised classes in National Trades Union Congress (NTUC) workers' centres, NTUC 
child-care centres, affiliated union premises, People's Action Party (PAP) community 
foundation education centres and ITE evening and weekend centres, in) In-camp classes 
conducted by Ministry of Defense (MINDEF) for national servicemen and regulars. In a move 
to make the courses more accessible especially for older workers, ITE announced in June 1991 
(The Sunday Times, 16 June 1991) that workers need not attend classes in order to sit for the 
BEST & WISE examinations. Anyone above sixteen years of age will be able to register for 
these examinations, to be conducted twice a year. It does not require them to have any 
previous formal education to be eligible to sit for the exams. Recently, it was announced by 
ITE that the BEST programme may be phased out in five years time. 
A specially-developed secondary education programme called Work Improvement through 
Secondary Education (WISE) programme was also launched with the pilot scheme 
commencing in 1987. It was targeted at BEST graduates and other workers who intended to 
upgrade themselves educationally. It's genesis was the result of the economic recession in 1985 
and hence the Report of the Economic Committee released in February 1986 recommended 
amongst other things, that the median educational standard of the workforce be raised to 
General Certificate of Education Normal' level (GCE N' level). The reasons for the 
introduction of this programme are similar to that of the BEST programme. The programme 
was also meant to help accelerate the pace in upgrading the educational profile of the 
workforce. 
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1.1 Definitions of Adult Basic Education (ABE)/Adult Literacy (AL) 
It has been difficult to arrive at a conclusive definition for the terms adult basic education and 
adult literacy. This is because the terms would need to reflect and take into account the 
different needs and requirements of the individual, organisation, community and society 
(Darkenwald & Knox, 1975; Powell, 1977; ACACE, 1979; Titmus, 1979; Kaye, 1980; 
Dymock, 1982; Guthrie, 1983; Clark, 1984; DeCoito, 1984; Diehm, 1984; Tilley, 1984; Rush, 
1985; Castell, Luke & MacLennan, 1986; Draper, 1986; Levine, 1986; Hunter, 1987; Hutson, 
1987; Lytle & Wolfe, 1989; Ramdas, 1989; Taylor, 1989; Thomas, 1989b; Ehringhaus, 1990; 
Mezirow, Newman & Beverstock, 1990; Rothwell & Brandenburg, 1990; Thomas, 1990a; 
Askov & Aderman, 1991; Fingeret, 1991; OECD, 1992; Okenimkpe, 1992). 
Taylor & Draper (1989: vii), for example, point to the difficulty "in defining literacy or adult 
basic education as it is related to the diversity of theory and practice and their many 
interpretations - often specific to the locale or the individual involved - than to any lack of 
knowledge or skill. " Aker & Aker (1987: 431-432) have also highlighted the problems 
associated with these terms: 
Illiteracy, or its converse, literacy, are vague and ill defined concepts. Literacy 
has variously been defined as simply the ability to read and write one's name, as 
having completed a prescribed number of years of formal schooling as more 
elaborate functions involving communication, computational, and problem solving 
skills, and as detailed descriptions of performance levels needed to function with a 
certain degree of efficiency and effectiveness in a variety of social roles in a highly 
technological society. However defined, it is often said that literacy must be 
described within the boundaries of a given cultural and social system. 
The Advisory Council for Adult and Continuing Education (ACACE) had also viewed ABE as 
having "a range of educational provisions and associated learning which includes literacy and 
other verbal skills, including English as a second language; basic skills in number; and a body 
of general knowledge relevant to the day-to-day lives of adults in society; together with those 
others elements of education both formal and informal without which an adult might find 
himself cut off from continuing education, vocational preparation, or cultural and recreational 
activity" (ACACE: 1979: 12). 
There are some underlying themes that have evolved from the literature. As Kazemek (1990) 
rightly confirms, the definitions have been explored from different perspectives, the reasons for 
literacy education, the methods of evaluation, and the extent to which the definitions affect 
policy and practice and their philosophical orientations. He contends that it is not possible to 
arrive at an acceptable definition "when there are countless numbers of different social and 
cultural contexts and likewise countless life goals, needs, and desires among the adult 
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population" (p. 56). What is often lacking in the definitions and the discussions and which 
needs to be taken into consideration is the dignity of illiterate adults, "as if illiterate adults had 
no personal, emotional, imaginative, social and cultural lives" (Kazemek, 1990: 56). 
The model below shows that ABE/AL has to be seen from the standpoint of social, cultural, 
economic and political context, which affects the types and levels of literacy to be provided. 
Within this framework there is a host of issues that need to be looked at. For example, on the 
definitions of "literacy" and "illiteracy", who controls literacy education, the purpose of adult 
literacy education and the relationship between literacy and social and economic justice 
(Kazemek: 1990: 55). 
Fig. 1 The Context of ABE/AL 
In the context of this thesis, the terms Adult Education, Adult Literacy and ABE will be used 
synonymously. 
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1.2 ABE In the Context of Singapore: Two Opposing Paradigms? 
Many of the jobs lost are gone forever. The new jobs being created call for 
different skills. Knowledge workers will be in high demand. But low-skilled 
workers will be vulnerable to competition from developing countries with abundant 
labour. Their jobs have either been automated out of existence or transferred to 
Third World countries where costs are much lower. 
The future belongs to countries whose people make the most productive use of 
information, knowledge and technology. These are now the key factors for 
economic success, not natural resources. To stay ahead we must keep on 
improving our skills, knowledge and productivity. Only then can Singaporeans 
enjoy high and rising standards of living. 
(PM Mr Goh Chok Tong, reported in 
The Straits Times, 9 August 1993) 
Singapore, the size of a pin-head on the world map, is considered to be one of the models of 
economic success. She has 'leap-frogged' from a poor under-developed country in 1960 to a 
newly industrialising country. One indicator of this success can be seen from the per capita 
gross national product (GNP) from US$435, with unemployment at 14% in 1960 (Lee, 1991: 
28-29) to US$16,440 with almost full employment (Asiaweek, 20 April, 1994: 49). 
At the time of writing, on 9th August, 1993, Singapore celebrated her 28th anniversary. Just 
as life events serve as markers in the human life cycle so too perhaps in this instance we are 
reminded that as her economy matures, she has to prepare herself for economic uncertainties 
ahead. It is a journey that would entail, if she wishes to be a developed nation by the year 
2000, to optimise the use of her human resources. Against this backdrop, however, there will 
also be other social-cultural, political, organisational and demographic factors impinging upon 
her efforts at upgrading the workforce. Some of these that need to be considered are 1) her 
ethnic diversity, e. g. maintaining religious and cultural harmony 2) reducing the income gap 
between the 'rich and the poor' 3) an aging workforce with a large pool of unskilled workers, 
amongst others. It was highlighted by the Prime Minister (PM) at the National Day Rally (The 
Straits Times, 16 August, 1993: 25) that "one in two Singaporean workers are unskilled or 
have no primary education, compared to less than one in three in South Korea, Taiwan and 
Hongkong.... compared with the West, the percentage of Singaporeans with at least secondary 
education in 1989/90 is not even half that of the US, Switzerland and West Germany. " 
Johnston & Packer (1987) identified one of the six challenges facing America to be the 
improvement of education and skills of all workers viz: Human capital - knowledge, skills, 
organization, and leadership as the key to economic growth and competitiveness. Merriam & 
Caffarella (1991) have also noted the social and cultural influences affecting adult learning, in 
particular demographics, economics and technology. The need to equip workers with the basic 
education required for upskilling is extremely crucial as it will have implications both at the 
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individual and societal level. Johnston & Packer (1987: 116) have drawn our attention to the 
fact that: 
As the economics of developed nations move further into the post-industrial era, 
human capital plays an evermore important role in their progress. As the society 
becomes more complex, the amount of education and knowledge needed to make a 
productive contribution to the economy becomes greater. A century ago, a high 
school education was thought to be superfluous for factory workers and a college 
degree was the mark of an academic or a lawyer. Between now and the year 2000, 
for the first time in history, a majority of all new jobs will require postsecondary 
education. Many professions will require nearly a decade of study following high 
school, and even the least skilled jobs will require a command of reading, 
computing, and thinking that was once necessary only for the professions. 
Education and training are the primary systems by which the human capital of a 
nation is preserved and increased. The speed and efficiency with which these 
education systems transmit knowledge govern the rate at which human capital can 
be developed. Even more than such closely-watched indicators as the rate of 
investment in plant and equipment, human capital formation plays a direct role in 
how fast the economy can grow. 
There has been some shift in the demographic profile since independence. The most noticeable 
has been the ageing of the workforce. "It is estimated that, by the year 2030, because of the 
maturation of the baby boomers of the 1950s and 1960s, the proportion of above-60 
Singaporeans will make up some 25% of the population" (Cheng & Tien, 1992: 1). In 
America, as noted in ERIC's Trends and Issues Alerts brief on older workers, as a result of 
economic and demographic changes, it is expected that: people will live longer and healthier 
lives thus remaining productive in their later years, there will be economic pressures for older 
persons to work to supplement their retirement income and as a result of low birth rates there 
will be critical shortages of skilled labour, hence older workers will be needed to maintain the 
nation's productivity. Educators will be required in the areas of counselling, training and 
retraining. Employers, on the other hand, it is envisaged will be able to retain valued 
employees, stabilize and supplement the younger work force and gain experience in managing 
the older work force, amongst others. The situation is similar in Britain, too. A report by 
NIACE (1989: 8) entitled Maturing Assets: Education and the older unemployed, espouses that 
there are two sides on the attitudes towards the employment of older workers. This is because 
"managers often wrongly believe the adage that 'you can't teach an old dog new tricks'; that 
older workers are inflexible and resistant to training. Older workers themselves, their 
companies and trade unions, argue that it's fairer to 'give youngsters the chance of a job. "' The 
report in the foreword section, also acknowledges the "clear evidence in support of the view 
that society's investment in the learning of older people is as justified and as profitable to it as 
is its investment in the learning of younger people. " 
Another report by Metcalf & Thompson (1990) for the Institute of Manpower Studies looked 
at the Employers' Attitudes and Practices towards older workers. It was found that employers: 
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1) held a variety of definitions of an older worker in chronological terms. Older worker status 
was partly determined by other factors, such as occupation and gender, and for job applicants 
and existing employees. However, the age band 40 to 50 emerged as the one at which most 
organisations in the study thought older worker status began to apply, 2) responsibility, 
reliability and work commitment, as well as levels of turnover, all improved with age. The 
characteristics that were seen to decline with age were trainability (especially TT), flexibility, 
mobility and ambition. Productivity was not a characteristic which generally declined with 
age, 3) respondents saw older workers as particularly suited to "being there" jobs, "low skill, 
low responsibility and highly repetitive" jobs and those that required "life experience", eg 
counselling jobs. On the negative side , employers viewed older workers as 
having greater 
problems with change and a reluctance to take increased responsibility, and felt that they were 
more difficult to train (Metcalf & Thompson, 1990: 24). 
Singapore is a multi-racial society consisting of descendants of various immigrant groups. The 
total population as of 30th June 1990 was approximately three million (inclusive of about 
300,000 foreigners on employment pass, work permit, student pass, dependent pass and long- 
term social visit pass excluding tourists). Out of this, 78% are Chinese (refers to persons of 
Chinese origin such as Hokkiens, Teochews, Cantonese, Hakkas, Hainanese, Hockchias, 
Foochows, Henhuas, Shanhainese), 14% are Malays (refers to Malay or Indonesian origin such 
as Javanese, Boyanese, Bugis) and 7% Indians (refers to persons of Indian, Pakistani, 
Bangladeshi and Sri Lankan origin such as Tamils, Malayalis, Punjabis, Bengalis, 
Singhalese)(Census of Population Office, 1990). There are four official languages - English, 
Chinese, Malay and Tamil. English is considered as serving a utilitarian function. Seah 
(1973: 6-7) highlights the issues which as a result of its historical and socio-cultural context 
have affected the shape and character of ABE in Singapore. 
The population in Singapore showed many of the ambivalent features peculiar to 
plural societies of largely immigrant origin. For example there was a sense of 
attachment or symbolic loyalty among the people to their land of origin, be it 
China, India or Indonesia. On the other hand, sheer economic survival dictated 
that they should be committed to Singapore since it was in this island that their 
economic welfare was being catered for. These two features resulted in 
ambivalences with regard to basic questions of political commitment -a feature no 
doubt accentuated by the resurgence of nationalism in the countries of origin as 
well as the ambiguous and indeterminate nature of the Singapore identity. 
More complex than the different attitudes of the ethnic groups was the impact of 
political socialization on these groups. In this respect, education and the medium 
of instruction had an important role increasing the complexity of the identity 
question. This was particularly so because education was never looked upon by 
the colonial authorities as a means of promoting nation-building .... 
Consequently, 
even among the Chinese population, it was possible to detect in the immediate 
post-war years the existence of three sub groups according to the type of education 
and socialization. First, there were those, mainly elderly or middle-aged, who had 
emigrated from China and whose attachment to China was based on sentiments 
and cultural pride. Then these was the group that proved susceptible to Western 
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values and culture; brought up in the English language medium, they tended to 
look to the West for inspiration. Finally, there was a third group brought up in the 
Chinese language schools who, unlike the English-educated, tended to adopt a 
radical outlook and their orientation towards China was largely ideological in 
character. In short, the political scene in the post-war years was characterized by 
a notable absence of common political and social values. 
This implies therefore that a message prepared in English can only reach up to a limited 
proportion of the population. However, a person may be able to read and/or write in his or her 
mother tongue and may be considered literate in this context but he/she may not be so if 
English is used as a measure for functioning fully in society. 
Another interesting fact from the Census of Population Report (1990) was that for highest 
qualification attained according to age group. It showed that about 40% in the 25-29 years 
group had below secondary, while 38.5% had secondary qualifications. There is a 
corresponding decrease in the percentages as the age increases. This is tabulated as follows: 
Table 1. Qualifications Attained According to Age Group 
Highest 
Qualifications 
25-29 yrs 30-39 yrs 40-49 yrs 
Below Secondary 40.1% 51.6% 67.6% 
Secondary 38.5% 31.8% 20.5% 
The above data although it is based on 10% of the sample population (as indicated in the 
Census of Population report) provides a useful indication of the problem on the level of 
educational attainment of the population and the implications it has for adult education or more 
specifically adult basic education. Hence, there is no lack of literature emphasizing the need 
for training, retraining, skills upgrading, etc. in Singapore. If the workers do not take the 
opportunity to upgrade than there is the danger that they will lose their jobs as a result of 
competition from other countries with better skilled workers and who command lower wages. 
The workers need for upgrading is rather ironical. The response towards skills upgrading in 
the West is largely a result of unemployment and underemployment while in Singapore it is the 
reverse i. e. to get workers to participate in skills upgrading while there is almost full 
employment. In relation to this, the Prime Minister Mr Goh cautioned (The Straits Times, 
1993: 25) that the income gap between the rich and poor Singaporeans may widen in the future 
as the world economy expands globally transcending international boundaries. There is the 
possibility that "the earnings of the top 20 per cent will go up faster than the wages of the 
bottom 20 per cent. " This has both a social and political cost attached to it. Senior Minister 
Mr Lee Kuan Yew, acknowledged that "the ones who missed out are the ones who are resentful 
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of the opportunities they have missed. They are now the ones who form the lumpen mass who 
regularly vote against us. Climbing up is not easy for them" (The Straits Times, 30 October 
1992: 8). This is one of the main challenges facing Singapore as she attempts to compete for 
a slice of the economic pie in the world market. 
At this point, it is essential to examine the context in which ABE occurs in Singapore. The use 
of human capital to achieve her economic goals is hardly surprising. ABE can be seen from a 
"economic functionalist" point of view. It has been said that Singapore's ideology is that of 
"contextual pragmatism" coupled with a paternalistic government and the Chinese tradition, 
that "greatly shapes the character of adult education in Singapore" (Boshier, 1988: 53). 
Draper (personal communication, 1992) adds that this may also be an indication of the level of 
tolerance that governments have of the extent to which they would allow other philosophical 
traditions to be practised in their countries, viz: the liberal, progressive, humanistic and radical 
traditions of adult education. 'Education from above' could also be used to illustrate the human 
capital function (Jarvis, 1985). The needs of the nation precedes individual needs. Individuals 
are assumed to be able to adapt, manage and "accept the role and interpretation of the world 
that is imposed upon them by others", and education is seen as a vehicle "through which these 
needs are met and the individual is moulded" (Jarvis: 1985: 60). Can the philosophical divide 
between the two paradigms, namely the humanistic and behaviourist, be narrowed? 
Figure 2. A Convergence of Humanistic & Behaviourist Paradigms? 
Rogers (1992: 2) believes that "the gulf between the Third World social responsibility view 
(which can be seen as restricting individual freedom for the sake of nation building) and the 
personal growth view of Western adult education is still wide" but he does acknowledge that 
"there are signs that adult education in the West is moving closer to a social responsibility 
position. " This view is also supported in a report by the OECD (1992: 13) that "more recently, 
particularly in the United States, the emphasis has shifted strongly in favour of a view of 
literacy as essential to economic performance, both of individuals and of local and national 
economies. This recent trend responds to important shifts in the nature of the world economy 
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and related changes in the organization and sectoral distribution of jobs. " Selman & Dampier 
(1991: 91) on the other hand, argue that the two views, viz "human capital" and "humanistic" 
should not be seen as opposing each other but rather we should look at the "emphasis placed on 
one over the other". This is especially so when: 
the emphasis gets translated into policy, which has definite implications for 
resource allocation. This resource allocation can then be interpreted as an 
expression of philosophic orientation on the part of government in its relationships 
with its citizens. There is, of course, more sophistication to the two views than 
sketched here; for example, it is easily argued that only through economic 
independence, made possible by the human capital emphasis, that workers are 
better able to pursue their humanistic interests...... In analyzing policy, however, 
one looks for the underlying assumptions and the evenness of the policy's 
application to the general situation. Thus, in the case of the human capital view, it 
is only those who are part of the workforce, or potentially part of it, who are 
singled out for attention. There are many adults who are not part of this group and 
thus not in a position to benefit, such as adults with handicaps, those retired from 
the workforce, and those who are devoting full time to domestic life, including child 
rearing. 
Selman & Dampier (1991: 91) 
As Elias & Merriam (1984) suggest the evolution of the philosophies of adult education need 
to be considered from the historical and sociocultural context of a country. In any society 
therefore, the development of philosophies is as much the product of historical, sociological 
and cultural evolutions. It is quite reasonable to suppose that in the case of Singapore, the 
justification for a behaviourist approach can be seen in the context of the different epochs, 
when she was colonised, invaded by the Japanese, her struggles with the communist, and 
finally her separation from Malaya, amongst others. Without any natural resources, economic 
development has undeniably been the priority of the government since gaining independence in 
1965. On the flip side, it is also possible that as the standard of living improves, we could 
expect the population to move towards the higher level of Maslows needs i. e. personal growth 
and self-actualization. Boshier (1988: 53) contends that the paternalistic application of human 
capital theory would be in question in the face of rising educational levels and "the challenge 
posed by the need for creativity. " 
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1.3 ABE in an Organisational Context 
New technology, participative management sophisticated statistical quality 
controls, customer service, just-in-time production - the workplace is changing 
and so are the skills that employees must have in order to change with it. 
(Carnevale, Gainer & Meltzer, 1990: 1) 
Workplace literacy is gaining importance as a result of social, economic and educational 
problems faced by almost every nation. The focus is to view workforce literacy for the 
purpose of economic development, as "an investment in developing human resources" (Askov 
& Aderman, 1991: 11). Its definition encompasses a variety of basic skills such as on the 
written and spoken language, mathematics and thinking skills, among others. It would be 
difficult to or even unrealistic to rely on just one complete definition. This is because, as 
Harman (1986: 20-21) succinctly states, that "in its perpetual quest for excellence, and 
qualitative improvement, the modem workplace will, no doubt, find that its definitions of 
literacy cannot become static. These definitions will continue to evolve over time in response 
to new conditions, new knowledge, and new aspirations. The "literacy problem" is not, 
therefore, one that lends itself to solution. Instead, it is an issue that will most likely be 
permanently present, albeit its shape, parameters, substance, and definition will continuously 
change. " Askov (1989: 34) acknowledges that workplace literacy is a term that is "often 
misunderstood because it has many different meanings. It may refer to an adult literacy 
programme offered at the work site; it may even refer to a programme offered at a community 
site but tailored to the needs of a particular workplace. It may be a standard adult basic 
education or English as a Second Language programme which could be offered anywhere, or it 
may utilize a functional context approach in which the basic skills needed on the job form the 
basis of the curriculum and the context of instruction consists of job manuals or other job- 
related materials. " The distinguishing feature apparent in the workplace literacy as opposed to 
other literacy programmes is in the purpose, i. e. as it basically covers literacy skills required 
for the successful performance of work (Imel, 1990) and in the nature of the client served i. e. 
"adult basic education instructors are used to thinking of their clients as the adult students who 
come voluntarily to their learning centers. In workplace literacy programs, however, the client 
becomes the management and labour decision-makers of the workplace organisation. While 
the needs of the workers who are the students must be considered, the needs of the new client - 
the organisation - become paramount especially if the classes are subsidised by the 
organization" Askov eta! (1989: 34-35). 
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Carnevale, Gainer & Meltzer (1990) observe the shift in the views of individuals and 
employers towards basic workplace skills. Workers they contend, knew the importance of 
basic skills in relation to the earning and opportunities it provided. American employers on the 
other hand saw it as the responsibility of the individual workers to equip themselves with the 
necessary skills. But there is a shift in the pendulum. "Employers are beginning to see that 
they must assist their current and future workers to achieve competency in workplace basics if 
they are to be competitive. This sense of shared responsibility is grounded in economic 
realities and is compelling employers to invest in workplace basics training programs- 
(Carnevale, Gainer & Meltzer, 1990: 5). The shift now tends to be towards the acquisition of 
skills that are specific to general. This shift requires that workers be 'critical thinkers"_ 
Carnevale (1991) explains that, as the new economy emerges, inter alia, the concept of quality 
would depend on the way people use their basic and technical skills, competencies and 
knowledge and their interaction with one another. He suggests that "as work becomes more 
abstract, higher-order conceptual skills become more important, as do communications skills 
for making the abstract more concrete" (p. 103). What are the requirements for workplace 
literacy? Carnevale, Gainer & Meltzer (1990: 3) offer seven skill groups. These are: 
Organisational Effectiveness/Leadership 
Interpersonal/Negotiation/Teamwork 
I 
Self-Esteem/Goal Setting-Motivaton/Employability-Career Development 
Creative Thinking/Problem Solving 
Communication: Listening & Oral Communication 
3 R's (Reading, Writing, Computation) 
Learning to Learn 
Figure 3. The Seven Skill Groups. 
(Adapted from Carnevale, Gainer & Meltzer (1990: 3) 
The arrows indicate the continuous change and movement occurring as a result of social, 
economic, technological and political factors. The skills identified are by no means exhaustive. 
A number of studies have listed several other skills and Imel (1988) notes that in view of the 
diversity in the practice and approach, it has not been easy to characterise them either. 
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Knowing the philosophical stance held by employers and managers is useful in understanding 
workplace literacy. The five philosophical orientations from Elias & Merriam (1980) provide 
a good reference point. These are highlighted in Draper (1991: 92) as an aid for assessing the 
comparative value of the orientations, and the summary chart (presented in Draper, 1991: 93) 
is adapted and conceptualised in a three-dimensional form. Figure 4 shows the authorities and 
practices associated with the relevant philosophical orientations. 
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Figure 5. Philosophical Orientations in Relation to the Purpose. Expectations of Students & 
Teachers. Description of Concepts and the Methods used for Teaching and Learning 
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Figure 5 depicts the orientations in relation to the purpose of achievement, expectations of 
students and teachers, and the characterisation of the methods used for teaching and learning 
with a description of the keywords and concepts. The model could be used as an aid for 
planners, providers and implementers of educational programmes to familiarise themselves 
with the various philosophical orientations and as Draper (1990: 94) puts it "they can compare, 
and by comparing they can understand more clearly what and why they are doing things the 
way they are. They can we aware of, and value alternative approaches to planning educational 
programs. If nothing more, an awareness of these orientations can minimize contradictions 
while at the same time clarify goals and outcomes of any program. The application of each of 
the philosophical orientations has its own time and place within the rich diversity of 
educational practice in the workplace. The experienced educator will know when best to use a 
particular method. " The lines have been dotted to illustrate that "in practice there are seldom 
clear and rigid boundaries between them. It becomes obvious that the application of these 
philosophies are situational, often determined by the educational goals of employees and 
employers (which may conflict with each other), the resources and time available, and by what 
is to be learned: primarily content or skills or attitudes" (Draper, 1990: 92). 
The concept of "human capital theory" which was discussed earlier will be examined at some 
length here. The value of human capital has been debated widely by those "who see education 
as an investment which transforms individuals, making them more productive, and advocates 
of the "screening hypothesis" who suggest that records of educational performance are, or are 
treated by employers as, simply "signals" of underlying ability; this underlying ability accounts 
for the higher earnings of the educated" (Dore, 1976: 79-80). Other theories such as the 
screening (or credentialism) hypothesis, the dual labour market hypothesis and the radical 
approach have also sought to challenge the human capital approach and explain the reasons for 
the differential income of labour (Cohn: 1979). Other authors for example (Schultz; 1971; 
Welch, 1975; Cookson, 1978; Webb, 1980; Sticht, 1983; Machlup, 1984; Chiswick, 1986; 
Blomberg, 1989; Moore, 1990; Bengtsson & Wurzburg, 1992; Dougherty; 1992; Kalleberg, 
1992; Leeuwen & Dronkers; 1992; Palmer, 1992; Psacharopoulos, 1992; Tuijnman; 1992), 
have also attempted to examine the notion of human capital. In the case of ABE, opponents 
argue that firstly, "education should be something good in itself. It develops civilisation and 
provides the means through which individuals can reach their full potentials. Secondly, they 
argue that remedial education should be looked upon as a right, not a privilege that needs to be 
justified on economic terms" (Rubenson, 1989: 387). 
The shift in the paradigm towards the human capital is due in part to the serious budget deficits 
faced by countries, forcing them to reduce public spending and other social forces that have 
reinforced economic and educational policies linking it to manpower development (Rubenson: 
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1989). The support for human capital approach rests on the acquisition of 'education and 
training' by workers. It is postulated that investment in human capital would lead to higher 
productivity of workers which in turn would translate to higher earnings (Cohn, 1990). Cohn 
(1990: 28) reiterates that this is "consistent with "orthodox" economic theory, better known as 
the marginal productivity theory, which argues that wages are determined according to the 
worker's marginal contribution to the revenues of the firm, implying that more productive 
workers will be paid more, other things equal. " As a result of technological and organizational 
changes affecting the workplace, Mehaut & Villeval (1990: 10) observe that the case histories 
conducted showed "a positive ratio between training, labour reorganization and a rise in the 
level of earnings. In three Italian companies, where overall collective bargaining had taken 
place on the labour organization and multi-skilling, an employee who attended a training 
scheme tended to improve his status in terms of job classifications and earnings. Similarly, in 
two electrical manufacturing companies in France and Spain, where the principal change was 
the opportunity offered to the unskilled worker for promotion mobility, success in a training 
course implied an improvement in earnings. " In reference to Rawls' theory of justice, 
Rubenson (1989: 340) concludes that it is possible that "remedial education could, from an 
economic point of view, be regarded as a fundamental right based on a democratic 
interpretation of equality. " 
It is important to note here that just as physical capital is subject to depreciation so too is 
human capital. Machlup (1984: 545-546) proposes five possible causes of depreciation : (1) 
the knowledge-based capacity of an individual may be lost as a result of death, retirement at a 
stipulated age, retires early due to illness, accident, termination of employment; (2) 
deterioration of knowledge due to physiological or psychological changes which may result in 
the psychomotor skills or loss of memory; (3) obsolescence of knowledge as a consequence 
of the emergence of new knowledge either of the cognitive sort (knowing what) or of 
performing skill (knowing how) and it could be due to technological advances; (4) "decline in 
the scarcity value of knowledge"; and (5) "erosion of trained workers skills through long 
interruptions of their employment. " 
Marsick (1987) argues that the conditions required for training in the workplace no longer 
prevail in modem organisations. There are complex organisational variables that need to be 
considered, affecting the way in which adult basic education is viewed and approached in an 
organisation. Newman & Beverstock (1990: 17) believe that "the pressure for profit leads to 
complex ethical quandaries about workers displaced by new technologies and the need for 
intelligent recycling of human talent. " Companies and unions would need to consider how best 
to address the complexity of practical, ethical, moral and economic dilemmas concerning 
literacy programs in the workplace. The mechanistic approach of the behaviourist paradigm, 
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views the organisation as a machine and training as the preparation of workers for machine- 
like work according to their levels in the hierarchy, as much as on an assembly line. The 
humanists' advocation of collaborative learning has challenged but not fundamentally altered 
this conception. She proposes a new paradigm that helps individuals or groups in the 
workplace to acquire, interpret, reorganise, change or assimilate information skills and feelings. 
There are limitations and challenges relating to the extent workers participating in training at 
the lower level in an organisation. Marsick (1987: 19) notes that "critical reflectivity is not 
generally encouraged in training at the workplace... Workers have been so conditioned to not 
asking these questions that they may not know how to become reflective at a simpler level, let 
alone critically reflective, or may be suspicious of an organization's real intentions even when 
stated policy is otherwise. One organisation, for example, has a policy for workplace 
democracy and self-actualization for its employees. Even though risk-taking and initiative are 
encouraged, many of its employees still wait for directions. " Some models have been 
developed, one for example called "context shifting" helps individuals to shift their view of 
themselves to the desired role. The process of training and educating the employees can be 
'time-consuming' and without doubt it requires the long-term commitment and a view that takes 
into account the mutual and shared interest towards realising the potential of the workers and 
the organisation. Recently, Hull (1993) argued for a rethink on the role of literacy in the 
workplace, often linked to illiteracy, poor job performance and to economic decline. She 
contends that "we need to seek out the personal stories of workers..., to learn what it is like to 
take part in a vocational program or a literacy class and what effect such an experience has, 
really, on work and living. We need to look with a critical eye at how work gets accomplished 
and to examine what roles literacy has within work and what relationship exist between skills 
at work and the rights of workers. We must ask what is meant by literacy, and in what 
contexts and under what circumstances, this literacy will be empowering" (Hull, 1993: 44). 
There is also the problem of definition concerning adult education and human resource 
development (HRD) that needs to be resolved. Galbraith & Gilley (1986: 1) contend that "the 
fundamental difference between adult education and HRD is the beneficiary of the educational 
activity. The primary beneficiary in adult education activities is the participant of those 
learning activities, whereas the organisation is the principal beneficiary of HRD activities. " 
This then affects the evaluation of literacy programmes in an organisational context. Problems 
associated with evaluation have included the lack of control groups, the problem of having two 
set of objectives one employer-centred and student-centred, problems of determining, stating 
and measuring workplace programme goals, barriers to data collection e. g. insufficient time, 
finance and manpower, expertise and standardized measurement tools (Chang, 1991). The 
evaluation of workplace literacy therefore presents challenges and opportunities for those 
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involved to determine the 'value' of their programmes taking into consideration the adult 
learners on one hand and the organisation on the other. 
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1.4 Rationale & Significance of Study 
Given Singapore's limited human resource, education has been regarded as a matter of 
'economic' survival for the nation. Ironically, there has not been to date any doctoral research 
undertaken in this field, or in South East Asia for that matter. Research has largely been from 
the United States and Britain. The relevant government boards do conduct some form of 
research but most of these are meant for 'internal consumption'. The literature search yielded 
two studies done relating to the BEST programme. Koh's (1984) dissertation examined the 
viability of running an English as a Specific Purposes for the electronics industry participating 
in the BEST programme. It was found that workers were keen on learning English for job- 
related as well as for general purposes and that there was a need for oral/aural skills as 
opposed to reading/writing skills. Another study conducted by a private research consultancy 
commissioned by the then VITB (March, 1992) assessed whether the BEST programme has 
been effective in upgrading the educational level of workers in Singapore. It found the BEST 
programme, on the whole, to be effective in helping workers improve their use of the English 
Language and their competency in Mathematics. The quantitative methods used were 
statistical frequencies, means, standard deviations, cross-tabs, multiple regression and 
discriminant analysis. Qualitatively, only focus group discussions were used to uncover in- 
depth reasons behind WHY people behave or act in a certain manner.. . to establish relationships 
between issues. .. to provide 
insight for the researcher to draft questionnaires and to help to 
explain quantitative findings at a later stage (p. 3). Relying only on focus groups especially 
when the interviewees have low-self esteem and confidence coupled with having low-levels of 
literacy, limits the extent to which the study was able to truly achieve its objectives. 
In Singapore, the only available course for adults has been the BEST programme since 1983 
and subsequently the WISE programme. The BEST programme has met with some criticisms. 
Pious (1990) notes that the first module of the BEST programme, which is of Primary Three 
standard, does not take into account the educational level and ability of workers who are 
illiterate in English. Furthermore, the instruction is in the English language and for most of the 
participants this is not the language that they are familiar with. Boshier (1988), on the other 
hand, expounds that the BEST programme is highly teacher-centred and is used as a means at 
restructuring the economy. 
Hence, this research, the first of its kind in Singapore would be of value to ITE (the 
collaborating organisation in this case) provider of the BEST & WISE programme and serve 
as a reference material for policy makers, curriculum designers, academics, researchers, 
amongst others, in their endeavours at retraining the workforce at the worker level, and also it 
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is hoped that this would stimulate and pave the way for further collaborative research in adult 
and basic education which is currently lacking in Singapore. 
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1.5 Research Questions 
This study aims to explore and examine the reasons for participation, nonparticipation and 
dropout. Instructors, workers and organisations participating in the BEST and WISE 
programmes form the main sample population. The study is hence guided by the following 
questions: 
Participation 
What are the profiles of the BEST & WISE teachers in relation to: 
a modules taught, 
b. nature of programme (either part-time, full-time or both), 
c. occupation, 
d. type of programme taught (either day-time, (before 6 pm) evening or both), 
e. place where classes are held, 
f. years of BEST & WISE teaching experience, 
g. gender, age, ethnic group and educational qualifications. 
2. What are the experiences of teachers/tutors relating to: 
a. factor/s that may hinder effective teaching and learning, 
b. one factor hindering effective teaching and learning the most, 
c. proportion of current students making satisfactory progress, 
d. characteristics of their ABE students, 
e. feelings concerning administrative-supervisory aspects of the programme, 
f. proportion of students absent for more than 50% of the time, 
g. reasons frequently given by students for not being able to attend class, 
h. proportion of students who have dropped out after the first four weeks, 
i, reasons frequently given by students for dropping out, 
j, proportion of students who do not wish to take the exams, 
k. whether the programme improves the life chances of under-educated adults.. 
1. general comments on the programme? 
3. What are the reasons of the participants for participating in the BEST & WISE 
programmes? 
4. What are the profiles of organisations participating in the BEST & WISE programmes, 
in terms of their: 
a. Nature of Business, 
b. Ownership, 
c. Their workforce strength, 
d. Percentage of Age Group of Staff, 
e. Percentage of workforce according to Educational Qualifications, 
f. Percentage of workforce according to Citizenship? 
5. What are the issues and perspectives of organisations participating in these programmes? 
a. How do the BEST/WISE programmes tie in with their training needs? 
b. Why have they chosen these programmes instead of the Fast Forward programmes 
(e. g. easy Maths & English) offered by the National Productivity Board? 
c. Whether the organisations provide any forms of incentive to their staff for attending 
the programmes. 
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d. Whether evaluation is done at the end of the course. 
e. Problems encountered, if any, relating to these programmes. 
Dropout 
6. What are the reasons that have caused the participants to cease attending classes before 
the end of the course term and also for not taking the BEST & WISE examinations? 
Nonaarticiaation 
7. Why are some workers reluctant to participate in the BEST & WISE courses and also in 
other continuing education programmes? 
1.6 Definitions of Participation. Nonparticipation and Dropout in the Context of this 
Research 
The definitions below should be seen as relative and were adopted for purposes of practicality 
in helping organisations to select their employees for the interviews. 
Participants - Refers to those participants who have attended and completed at least 
50% of course attendance or passed the BEST or WISE examinations. 
Dropouts - Are those who have for one reason or another been unable to complete 
the BEST or WISE programmes. They comprise participants with 
less than 50% of course attendance or those who did not sit for the 
examinations. 
Nonparticipants - Employees in organisations who do not wish to participate in the 
BEST & WISE programmes or other continuing education 
programmes. 
The points made by Rockhill (1982) have also been considered relating to the problems of 
definition. She draws attention to the fact that: 
Adult education presents a particular problem for study because it is not 
coterminous with a given set of institutions, level of schooling, or program. 
Hence, what constitutes participation and drop-out is not self-evident and is left up 
to the operational definitions established by the researcher. Most often, the 
definitional dilemma is avoided by making adult education synonymous with an 
institution or set of institutions which are educational in nature. (p. 6) 
and the major problem also concerns the imposition of value as: 
It is often assumed that if one doesn't participate in education as defined by the 
particular study, one is not a learner. In surveys of participation, non- 
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participants are repeatedly categorised as non-learners (e. g. Cross, 1979). In 
defining people as non-learners, the false notion that people become educated only 
through educational programs is perpetuated. If one is to arrive at greater insight 
into the phenomenon of participation, it would seem useful to leave definitions 
open and focus instead upon the range of activities engaged in order to learn any 
particular thing. In this way, definitions of participation and drop-out, as well as 
the incidence of and relationship of various forms of activity, would derive their 
meaning within the context of the individual's learning experience. (p. 7) 
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CHAPTER 2 
LITERATURE REVIEW 
2.0 Introduction 
At the commencement of the research a pattern of search was mapped out that would allow for 
the most effective and efficient use of the resources available. The approach adopted was that 
of 'multiple triangulation' developed during the literature review process. The model is to be 
used only as a heuristic tool. The arrows indicate that the sources and process of the search 
are not static but should be seen as continuous attempts at reviewing and obtaining the relevant 
information. A number of main descriptors/search terms were identified for purposes of the 
literature search, viz: adult education, adult basic education, adult literacy and workers 
training in relation to participation, nonparticipation and dropout. Key themes emerged as a 
result of this and through the method of multiple triangulation', i. e. using various retrieval 
methods. Gilbert & Fjallbrant's (1981) guidelines on the methods to use in literature search 
proved to be an essential primer to begin with. The method of multiple 'triangulation' used is 
illustrated below: 
Primary 
Sources 
Secondary 
Sources 
Figure 6. Conceptualized Model on Sources of Literature Search 
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A Dialog search was conducted for the years 1861 to June 1993. A list of selected doctoral 
dissertation abstracts related to the study on participation, nonparticipation and dropout in 
ABE is attached in Appendix 1. The materials were gathered from the resource centres of the 
University of Surrey, Ontario Institute for the Studies in Education (OISE) (while I was a 
visiting student from 6th July 1992 to 7th August 1992)(Appendix 2 refers), Alpha Ontario (a 
literacy and language training resource centre in Toronto), National Institute of Education, 
Singapore & National University of Singapore and the Institute of Technical Education. I was 
able to draw upon the strength of the resource centres from the various institutions. Site visits 
to the Runnymede Centre (which provides adult & continuing education service) at Addlestone, 
Surrey for instance, was also useful. 
Letters were also sent to a number of scholars soliciting their views on the areas of mutual 
interest. The replies received are attached in Appendix 3. The letter from Veronica helped to 
confirm the literature that I had reviewed. Prof Alan Thomas's letter (Appendix 4) was 
especially useful in clarifying some of the issues relating to motivation and ethnicity from the 
North American perspective. 
The process of the literature search is shown below in the form of a flow chart. 
Literature 
Search 
Suitability 
Of 
Materials 
Selection/ 
Acquisition & 
Recording onto 
Index Cards/ 
Computer Dbase 
Chart 1. Literature Search Process 
Following is an assessment on some of the handbooks and bibliographies that were reviewed 
and acquired. A number of which were produced as a result of the United Nations 
International Literacy Year - 1990. It is hoped that future researchers need not retrace the very 
steps that I have taken while searching and reviewing these publications. It should help them to 
reduce the time and make informed choices during their literature review process. 
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NO AUTHOR/TITLE ASSESSMENT 
I 
Barton, D. (1990) New Views of Literacy, 1990: Provides a quick and concise reference guide 
A Bibliography, Lancaster: RaPAL, The on topics such as, research and practice; 
Research & Practice in Adult Literacy Group critical approaches to literacy; adult education; 
popular education/popular culture; educational 
practice; language issues; uses and contexts: 
home and work; literacy in industrialised and 
developing countries, and etc. The 
bibliography, however provides only a very 
limited assessment of the references. 
2 Davies, J. H. & Thomas, J. E. (1988) A Select Well indexed with relevant descriptors which 
Bibliography of Adult Continuing Education, would prove helpful to researchers. Provides a 
5th Edition, Leicester: National Institute of good cross-section of references from the 
Adult Continuing Education United Kingdom, especially those from ALBSU, 
ACACE, U. K. Journals i. e. Adult Education 
and Studies in Adult Education, amongst others. 
3 Draper, J. A. (ed) (1990) Writings Relating to This booklet gives the reader an overview of the 
Literacy: Done at the Ontario Institute for various publications that relate to literacy and 
Studies in Education (OISE), September 8,1990 adult basic education. One drawback of it is 
that the publications are presented by authors 
and titles, rather than being grouped according 
to major themes. However, it provides at a 
glance the works of the OISE faculty and 
research officers that some would like to refer 
to and who might be familiar with. 
4 ERIC UPDATE: Basic Skills & Vocational These provide bibliographical information and 
Education, 1991, Bibliography Series No. 93, abstracts from both Resources in Education 
Columbus, Ohio: ERIC Clearinghouse on (RIE) and Current Index to Journals in 
Adult, Career, & Vocational Education, Center Education (CIJE). The updates allow the 
on Education and Training for Employment, researcher to peruse the materials on topics 
The Ohio State University which have been arranged according to areas 
which might be of interest, thus saving cost as 
ERIC UPDATE., Adult Literacy, 1991, apposed to individual searches which can be 
Bibliography Series No. 95, Columbus, Ohio: fairly expensive. The researcher could than if 
ERIC Clearinghouse on Adult, Career, & he or she so wishes conduct an online ERIC 
Vocational Education, Center on Education and search for the years after 1991, which are not 
Training for Employment, The Ohio State reflected in the updates. 
University 
ERIC UPDATE: Workplace, 1991, 
Bibliography Series No. 96, Columbus, Ohio: 
ERIC Clearinghouse on Adult, Career, & 
Vocational Education, Center on Education and 
Training for Employment, The Ohio State 
University 
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5 Kazemek, F. E. & Rigg, P. (1984) Adult A fairly good compilation of literature from the 
Literacy: An Annotated Bibliography, Newark, psycholinguistic and humanistic standpoint. 
Delaware: International Reading Association Although the materials are based before the 
year of 1984 the authors have dealt with the 
structures and processes of literacy, hence its 
relevancy to this date. They have however 
restricted the references to literacy instruction 
and problems in the United States. Should be 
useful to ABE practitioners i. e. literacy 
workers, teacher trainers and program 
developers and directors as the writers claim. 
6 Merriam, S. & Kissinger, P. (1984) Efficient As the name implies, this article provides a 
Location of Research Materials in Adult Basic summary on the efficient ways of locating 
Education, in Adult Literacy and Basic information and on additional sources of 
Education, Vol. 8, No. 3, pp. 121-132 integrative reviews. 30 accessible sources are 
provided for adult educators and researchers in 
locating a variety of research materials. Useful 
in mapping out the sources for the literature 
search process. 
7 Royce, S. (1991) The ABLE Sampler: A Attempts to address to the broad range of needs 
Professional Development Guide for Adult and interests of practitioners with particular 
Literacy Practitioners, Columbus, Ohio: ERIC reference to the literacy programmes in the 
Clearinghouse on Adult, Career, & Vocational United States. 103 resources are featured in 
Education, Center on Education and Training the guide which are categorised into 
for Employment, The Ohio State University Administration & Management; Adults as 
Learners; Diverse Populations; Evaluation; 
History, Philosophy & Politics; Instructional 
Strategies; Learner Services & Social Context; 
Workplace Literacy; Adult Literacy Resources. 
For those beginning their research, the review 
of journals and newsletters on page 67 is a 
good starting point to get acquainted with the 
various publications although the list contains 
American materials only. 
8 Ryan, T. (1991) Adult Basic Education: This handbook meant for practitioners and 
Research Handbook, Broadway, NWS: NWS researchers in ABE, refers to research done in 
TAFE & University of Technology, Sydney Australia. But it does have some general 
applicability as it also covers principles, 
approaches and techniques of doing research in 
ABE albeit rather briefly. This is to be 
expected as the author has taken into 
consideration the needs of researchers who 
have no prior knowledge and those wishing to 
locate specific information on ABE content 
areas or methodologies. A generally useful 
handbook to refer to before commencing on a 
research endeavour. 
9 Russ-Eft, D. F., Rubin, D. P. & Holmen, R. E. Deals specifically with issues relating to ABE in 
(1981) Issues in Adult Basic Education & Other the American context. Would be a good 
Adult Education: An Annotated Bibliography & primer' forABE researchers to begin with, as it 
Guide to Research, New York & London: analyses the relevant literature pertaining to a 
Garland Publishing, American Institutes for broad range of issues and problems on ABE. 
Research in the Behavioral Sciences 
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There have also been other centres that have been involved in research activities and produced 
rather interesting reports on basic skills issues, in Britain (for example, there is the Adult 
Literacy and Basic Skills Unit (ALBSU), in the United States (for instance, the Literacy 
Assistance Center (LAC) in New York and the Southport Institute for Policy Analysis). Some 
of these reports which might be of particular interest to readers and researchers are : ALBSU - 
ALBSU, 1992a; ALBSU, 1992b; LAC - Darkenwald, 1986; Keon, 1986; Metis Associates, 
1986; Cook, et al, 1987; Smith-Burke, Parker & Deegan, 1987; Denny, Albert & Manes, 
1989; Albert, 1990; D'Amico-Samuels, 1990; Albert & D'Amico-Samuels, 1991; Manes, 
1991; Metis Associates, 1991; Southport Institute for Policy Analysis - Alamprese, 1988; 
Bliss, 1988; Brizius, 1988; Foster; 1988; Parker, 1988; Pierce, 1988; Chisman, 1989). 
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2.0.1 Participation 
Curiosity about what motivates adults to participate in adult education - and, 
more recently, what deters them from participating - has prompted considerable 
writing and research in the field. Teachers, counselors, programmers, and 
policymakers all have a keen interest in understanding why people do or do not 
participate in adult learning activities. 
(Merriam & Caffarella, 1992: 79) 
The study on Participation, that is the reasons "Why" adults choose to participate in adult 
education has received considerable attention from researchers and adult educators 
especially in the United States. Recently there has been a number of authors who have 
reviewed and provided some updates and further insights on this area (Pryor, 1990; 
Veronica, 1990; Merriam & Caffarella, 1991; Courtney, 1992; Houtkoop & Van der 
Kamp, 1992; Thompson, 1992; Stalker, 1993). 
Houtkoop & Van der Kamp (1992) suggest two assumptions that need to be considered 
on why some adults participate in continuing education while others do not. The first 
premise is the voluntary nature of adult learning and the second relates to the 
characteristics of adult learners, their reasons and the programmes which are extremely 
variable. Hence, they contend that "this heterogeneity and the voluntary nature of 
participation pose problems for research. Participation in continuing education is 
unequally distributed among groups in a society. This makes the heterogeneity of 
provision and participation also a political issue. The problem is one of the role of 
continuing education and job training as policy instruments aimed at achieving both, 
economic efficiency and social equity" (pg 537). Houtkoop & Van der Kamp (1992) 
highlight three developments that are of particular relevance to participation research. 
Firstly, is the notion of continuing education as an instrument for the economic 
development of a nation. Secondly, the need for training and retraining of the workforce 
as a result of demographic and technological developments. Thirdly, the view of 
continuing education as a "market" ruled by supply and demand. This would have an 
effect on the decisions of adults to enrol in learning programmes and on how they learn. 
Two conceptions are offered by Stalker (1993) that opportunities to participate in adult 
education programmes are either determined by self or by others. Hence, she argues that 
the concept of voluntary participation is restrictive as it does not take into account issues 
of power, authority and control, and draws upon empirical data and theories of social 
action. Empirically, this would allow for the complex and multi-dimensional factors to be 
examined and analysed resulting in new research insights and theoretically, the theories of 
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social action would provide useful frameworks to explore the "possibilities and limitations 
embedded within the concept of voluntary participation". She concludes that "studies of 
participation and nonparticipation which are based on an assumption of voluntary 
participation may be more a reflection of the concept's historical prominence than of its 
contemporary appropriateness" (p. 74). 
Given the enormous amount of research conducted in this area, studies in participation 
can be seen from three perspectives (in reality these may not be well defined, hence the 
circles have been dotted to highlight the relationship) notably, sociological, psychological 
and economic (Houtkoop & Van der Kamp, 1992) . 
This is illustrated conceptually in 
Figure 7. 
Figure 7. Three Perspectives on Participation 
Researchers from the sociological tradition tend to focus their attention on the "influence 
of socio-demographic variables such as sex and age, home background variables, 
previous educational career, social roles and positions, and characteristics of institutions 
and their provisions. The focus in the psychological tradition is mainly on personality 
traits, intellectual abilities and a host of attitudinal dispositions such as motivational 
orientations, expectations, intentions and attitudes. The research from the economic 
perspective has mainly been concerned with, firstly, the assessment of the economic 
barriers to participation, such as the effect of different means of educational financing on 
participation rates and, secondly, the estimation of costs and benefits of continuing 
education" (Houtkoop & Van der Kamp, 1992: 538,544). 
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An overview of the various theories and paradigms on the psychology, sociology and 
economics of adult participation are presented in a form of a summary chart in Figure 7. 
The descriptions have been excerpted from Courtney (1992), Houtkoop & Van der Kamp 
(1992), Merriam & Caffarella (1991), and McGivney (1990). 
There is no theory at present that takes into consideration all of the issues relating to the 
nature of participation. This is inevitable in view of the complex and multidimensional 
factors associated with the motives for participation. Veronica (1990) provides a list of 
authors who have conducted studies on participation involving the use of factor analysis, 
one of the most commonly used methods in examining the phenomenon. Some of the 
reasons for participation that have been espoused include: the desire for knowledge; to 
meet personal/self-development, occupational and social/community goals; to comply 
with external expectations/formal requirement/urging of others; to find activity, escape, 
diversion, stimulation; to meet economic need; to fulfil need to do with religion or church; 
to fulfil family responsibilities; "Launching"/Role Development. 
The question that arises therefore is, do these theories that have been developed broadly 
under the rubric of adult education apply to adult basic education or adult literacy as 
well? Evidence suggests that there is still room for continued research in ABE and it has 
yet to be accepted as a specialised focus within the broader field of adult education 
(Draper, 1991). Judging from the titles of dissertations in the last few years, researchers 
have used the term ABE whereas previously this would have been subsumed under adult 
education. Darkenwald (1986: 12) opines that "in general, the participation/dropout 
research is unsophisticated, methodologically flawed, and devoid of theoretical 
frameworks to provide a basis for prediction (i. e. hypothesis) or interpretation of 
findings, " however he does acknowledge that some "non-ABE studies have been guided by 
promising theoretical conceptualizations: for example, congruence theory (Boshier, 1973), 
reinforcement theory (Irish, 1978), and social environment theory (Darkenwald & 
Gavin). " Other studies conducted on participation amongst low-literate adults indicate 
that they lack interest in pursuing education, and they are characterised as having 
"negative attitudes toward education, low socio-economic status, low self-confidence", 
and other deficiencies that would require attention (Ziegahn, 1992: 31). She quotes other 
research confirming to some of the characteristics of these adults, e. g. Johnston and 
Rivera's (1965) study that lower class respondents perceive education as instrumental, 
Boshier's (1973) reference to Maslow's hierarchy of needs that deficiency-oriented 
learners lack intrinsic motivation, their fear of the environment, amongst others, Miller's 
(1967) advancement of Lewin's (1951) force-field theory (examined positive and negative 
forces affecting participation among five different social classes) that low-literate adults 
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were motivated by survival needs. The studies point to the existence of class distinctions, 
but they fail to resolve the causes of inequity (Ziegahn, 1992). She asserts that the 
studies "suffer from a basic bias in the research approach" and questions: 
What do we know about the life views, orientation toward risk-taking and 
action, emotional dispositions, and degree of self-reliance in learning among 
the illiterate? Are we to assume that middle-class, literate adults are not 
worried about money or tangible gains, and not reliant on family and friends, 
are unconcerned about other people's expectations; that they are future- 
oriented, risk-oriented, and free of neuroses? Certainly many of the 
commonly accepted motivations and characteristics of adult learners emerge 
as negative when the population under study is labelled as descent by virtue 
of socio-economic or literacy status. Knowles (1980) cites the growing 
reservoir of experience that can be used as a resource for learning and shift 
from postponed application of learning to immediate application as among 
the characteristics of adult learners in general. Supposedly disadvantaged 
learners are accused of "concreteness" of thought and of being action- 
oriented and overly concerned with their experience: similarly, they are 
labelled past-oriented and overly concerned with tangible gains when they 
seek to apply learning immediately. While Fingeret (1983) looked at the 
reliance of adults with low literacy skills upon networks of family and friends 
as a strength, and further described the reciprocity in these networks, earlier 
researchers portrayed learners who reached out to significant others for 
assistance as dependent and passive. 
(Zeigahn, 1992: 32). 
In corollary, it can be deduced from the literature that motives on participation in ABE 
has only recently received much attention primarily because of it's effects on the 
individual, organisation, and society in an age of global uncertainties, social upheavals 
and economic competitiveness. There is still room for more discoveries to be made, that 
would help to contribute towards the advancement of new knowledge and to the lives of 
ABE participants. 
Z1) 
2.0.2 Nonparticipation 
Why do adults not participate in adult basic education programmes or to put in another 
way, what deters them from participation? Given that adult education is assumed to be a 
voluntary activity, should we then cease from seeking ways of increasing participation 
"among groups who ostensibly have little or no interest engaging in any forms of 
organised education" (Veronica, 1990: 32). The justifications for widening access can be 
seen, as Veronica (1990) suggests, from the point of views of, equity and social justice, 
pragmatism/expediency and national self-interest. The use of participation theories and 
paradigms in explaining nonparticipation is based on two general assumptions, firstly that 
"participatory behaviour is a function of the interaction of both individual and 
environmentally determined variables, and secondly, that such variables may interact so 
as to enhance or inhibit the likelihood of participation" (Scanlan, 1986). The moral 
contention arising from this is "whether educators should actively intervene to persuade 
non-participants to learn. Some would argue that provided people are aware of 
opportunities, and the opportunities are accessible, enough is being done, and adults 
should be allowed to make their own decisions, remaining less 'literate', less 'competent', 
less 'cultured if they wish, and to spend their time on other things if that is what they 
prefer to do. The attitude equates with the sentiment 'you can take a horse to water but 
you cannot make it drink' " (Sargant, 1991: 111). 
A study (Productivity Promotion Secretariat: 1990) on the reasons for nonparticipation in 
training by mature workers i. e. those 40 years and above conducted by the National 
Productivity Board, Singapore cited the four main reasons to be: 1) they do not see the 
need to upgrade - although with the move towards computerisation in organisations, their 
nature of work however have remained much the same and given local labour conditions 
with a low unemployment rate they can quite comfortably find alternative job, 2) lack of 
time - they need to work overtime or take on another part-time job to supplement their low 
basic-wage income, 3) inability to understand English - as workers are illiterate in the 
English Language, they are unable to take advantage of the courses which are conducted 
in English. It was also noted that 30% of the workers use English in their work, hence 
they do not see the need to use English, 4) the support from employers is rather meagre, 
they feel that it is 'difficult to teach an old dog new tricks' hence they are not provided 
with the relevant opportunities for training while some employers usually do so after 
working hours. 
A number of other studies conducted in Britain and USA have also attempted to shed 
some light on this. McGivney (1990) has provided a rather extensive perusal of the 
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relevant studies done in relation to nonparticipation. Some of these relate to the 
identification of typologies of nonparticipants e. g. "unemployed young adults, immigrants, 
the aged, urban poverty groups, unemployed and underemployed workers with little 
education, unskilled and semi-skillled workers, some groups of women (housebound 
mothers, women from lower socio-economic groups), people with linguistic problems" (p. 
15), lack of information concerning opportunities for participation, cost as a deterrent to 
participation however this should not be taken in toto as "cost, like lack of time, may 
serve as a socially acceptable or face-saving reason for not participating, camouflaging 
more complex and possibly unrecognised reasons" (McGivney, 1990: 18). Beder (1990: 
207) proposes "three reasons why adults who are eligible for ABE fail to participate: 
They lack sufficient motivation to attend; they are motivated, but are in some way 
deterred; or they are simply unaware that ABE exists. " Hence, in understanding 
nonparticipation in ABE three issues must be addressed, that of motivation, deterrents and 
awareness. 
Cross's (1981) barriers to participation, viz; situational, institutional and dispositional, 
provide a useful general typology when elucidating the reasons for nonparticipation. 
Time and cost are referred to as situational barriers. These tend to be the most frequently 
cited deterrents to participation (Scanlan, 1986; McGivney, 1990). Institutional barriers 
are grouped into five clusters: " 1) scheduling problems; 2) problems with location or 
transportation; 3) lack of interesting, practical, or relevant courses; 4) procedural 
problems related to enrollment, attendance, red tape, time requirements, and so forth; and 
5) lack of information regarding procedures and/or programs" (Scanlan, 1986: 31). 
Dispositional barriers relate to the attitudes, perceptions and expectations of participants. 
Surveys conducted tend to be skewed more towards the situational and institutional 
barriers than dispositional barrier partly because research instruments tend to have a bias 
towards the first two barriers and also "partly because respondents may not recognise, or 
wish to admit to, negative feelings towards education" (McGivney, 1990: 21). This 
could be due in part to the research methods used, namely surveys, whereby respondents 
have to select the factors which have already been determined by the researchers. Surveys 
administered to low literacy participants therefore may not paint the true picture 
especially when they may have problems expressing themselves or understanding the 
questions in context. 
Studies on nonparticipation with the development of typologies of low-literate adults (by 
Fingeret, 1983; Hayes and Darkenwald, 1988, as quoted in Thomas, 1990b; Beder & 
Valentine, 1990) have focused specifically on ABE which have been helpful in improving 
programme design and instructional strategies and in improving practice. Quigley's 
(1990) research and his use of social resistance theory to explain nonparticipation, for 
example "found that learning and objective knowledge were not resisted by low-literates... 
resistance theory suggests that working-class resisters operate from a different set of 
values than the school system for its failure to educate rather than blaming the learner's 
failure to learn.. " (Ziegahn, 1992: 33). Ziegahn (1992: 33-34) however feels that 
"resistance theories leave educators and potential learners at a stand-off. Learners who 
break away from the system may experience a sense of confidence in their own instincts 
and decisions, but the relationship between the practical world (doing) and education 
becomes increasingly polarised. Further, the process of learning can be embraced only 
after it has been mentally disassociated from formal education systems. " Recently 
Quigley (1992) had argued for a relook at resistance and reproduction theories in 
examining the phenomena of resistance to schooling. He proposes a new 'Resistance 
Model' that attempts to reconcile the ABE critics from the 'sociological' external group 
and the 'pyschological' internal group. He contends that while "the internal critics are 
ideologically aligned with resistance theory, they do not go beyond attitudinal criticisms, 
seeing the traditional system as 'flexible'. The findings of this research based on resisters 
suggests the opposite. Based on resisters, 'learner grounded' alternatives are needed if 
resisters are to be attracted to ABE. They resisted schooling once as children. Offered a 
very similar reproduction system, they resist once again as mature adults. Resistance 
theorists do not call for sweeping socio-economic changes in society. They argue only for 
'new forms of learning and social relations' (quotes Giroux 1983: 293). For adult literacy, 
resistance against a reproduction system provides a framework for interpreting non- 
participant resistance as a constructive voice for change" (Quigley, 1992: 44-45). 
Another study conducted by Thomas (1990b) in British Columbia revealed varied and 
multidimensional factors concerning nonparticipation. The reasons for nonparticipation 
in ABE programmes (Thomas, 1990b: 6-7) are listed as follows: 
Financial Reasons: 
-lack of financial assistance (living allowance); 
-costs (fees, books, supplies, transportation, daycare). 
Personal and Cultural Constraints: 
-work and time factors; 
-children at home; 
-cultural constraints, (e. g. opposition of husband to wife enrolling); 
-personal problems (e. g. substance abuse, emotional problems); 
-family constraints other than financial. 
Special Needs: 
-disabling conditions (physical, psychological and learning disabilities). 
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Anxiety and Embarrassment: 
-low self-esteem; 
-fear of returning to school (too old, away too long, etc. ); 
-fear of being so far behind they won't catch up; 
-fear of low skill level being discovered and labelling; 
-fear of failure. 
Past School Experiences: 
-previous negative educational experiences; 
-misconceptions about ABE programs - think it's like school; 
-expect large classes and instruction similar to past. 
Low Perceived Need and Distractions: 
-don't perceive the problem as such; 
-easier to compensate for low literacy skills than to correct them; 
-other influences compete more successfully for time. 
Institutional Constraints: 
-institutional intimidation - place, people, bureaucracy; 
-lack of commitment of college administration and staff; 
-scheduling not conducive to attendance. 
Instructional Strategies: 
-classroom activity distracting/difficulty working in a group. 
Lack of support systems: 
-lack of transportation; 
-lack of daycare; 
-lack of counselling, information and referral services. 
Structural: 
-lack of programs because of geographic isolation; 
-lack of appropriate programs. 
Problems relating to the identification of participants and nonparticipants have yet to be 
resolved. Stalker (1990: 367) observes that "researchers' pre-occupation with participants 
has resulted in the dichotomization of the notions of participant and non-participant. 
Participants have been portrayed as unique and different from non-participants and the 
differences and similarities between the two groups have been stressed. " She believes that 
perhaps "adult educators could further enrich their understandings of those terms by 
exploring their contextualized natures... For example, they could explore the different 
conceptions held by workers of different education levels, geographic locations, genders 
or social contexts. Researchers could enrich their understandings of the contextualized 
nature of views around the terms participant and non-participant ... 
Studies located in 
non-work situations with non-workers might provide researchers with different 
categorizations of how adult terms are understood by respondents. Such studies could 
12 A 
very well restructure the ways in which adult educators explore and discuss participation 
and non-participation. " (p. 370). 
A lot more research needs to be done on low-literate adults, their reasons for 
nonparticipation, be they deterrents or barriers, avoidance or resistance towards 
continuing education. Studies point to the need to recognize these groups of people as a 
distinct group and not as a single group. Programmes can then be tailored to meet the 
learning needs of these groups of adults (Thomas, 1990b). 
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2.0.3 Dr oý 
Research on "dropouts" while others may refer to it as "attrition" is receiving the attention 
of practitioners, researchers and stakeholders. This is in part due to the time, resources 
and money committed to ABE programmes and it would be a waste if adults "dropout" 
without the benefit of achieving the stated objectives of a programme. Research on 
"dropouts" has not made much headway partly because of the problem of definition. on 
dropouts (some use the label to denote those who have registered but did not show up, 
others attached it to the period of attendance while some to those who failed to complete 
the course or exams), the diverse "nature of the population and the nature of literacy 
instruction" and also on the "complexity of the phenomenon, and very few theory-based 
studies (Thomas, 1990a: 9). 
For whatever reasons adults enrolled in ABE programmes and taking into account their 
previous experiences, the very fact that they are attending is an indication that they are to 
a certain extent motivated enough to want to learn. Thomas (1990a: 9)) concurs that, 
Dropouts diff er from nonparticipants in that they have been motivated to enter 
programs and for the most part have had a very different experience from 
their earlier stints in school. They like the generally more relaxed atmosphere 
of adult programs. They like being able to go at their own pace and the 
warm, caring instructors and/or tutors. They also know that they are not 
alone with their difficulties. There are many others in the same boat. This 
knowledge becomes a powerful motivator when these adults are ready to 
return. The intentions to return to adult programs have implications for 
recruitment and for waitlists. 
However, bearing this in mind, ABE has been affected by high rates of student 
absenteeism and dropout. Thomas (1990b) quotes the work of Mezirow, Darkenwald and 
Knox (1975) in support of this. The instructors in Mezirow's study were given five 
reasons for dropout and had to rank them in order of importance. "Work schedule" was 
considered the most important reason by 58 percent of them. "Discouragement over lack 
of progress" was 17 percent, "Child care" was 15 percent and "Moving away was 10 
percent. The fifth reason "Fear for personal safety" was not mentioned (Thomas, 1990b). 
Thomas (1990b: 17) quoted her own research done in 1976 among instructors. It was 
found that "health reasons" to be the main list of factors contributing to dropouts, 
followed by "employment-related reasons, academic achievement, and personal factors. 
Among programme administrators, employment opportunities and academic achievements 
were seen as most important, followed by personal factors. " 
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Just as research on nonparticipation is plagued by inconclusive and contradictory findings 
so too is the research on dropout. Darkenwald (1986: 13) sees Cramer's (1982) research 
as one that could generalise its findings. Reasons for dropout were in conflict between 
job and class schedule, discouragement, and lack of progress, and Croley's (1983) 
"finding that ABE directors attributed dropout mainly to lack of interest and/or motivation 
is noteworthy. Perhaps lack of interest or motivation is largely due to discouragement and 
lack of progress", as suggested by Mezirow, Darkenwald and Knox (1975). Darkenwald 
(1986) also quotes his own study done in 1975 that found "cultural sensitivity" as a factor 
contributing to attendance and dropout. 
Boshier's congruence model (1973: 256) based, on self theory suggests the recognition that 
both "participation and dropout stem from an interaction of internal psychological and 
external environmental variables". Garrison (1987) argued for a holistic approach to be 
considered from the psychosocial perspective for dropout research as Boshier's 
congruence model is based on psychological construct namely self-esteem and has been 
criticised for its psychological reductionism (Thomas: 1990b). Boshier's (1973: 262) 
sample population was of those "enrolled in continuing liberal non-credit courses" here it 
would be difficult to generalise these findings to ABE participants. Garrison's (1987) 
study to test the reliability of the congruence model revealed just the opposite. He was 
only able to predict 93 percent of the persisters, but only 20.8 percent of the dropouts, 
thus concluding that "reasons for dropout are many and complex, thus making prediction 
of dropout very difficult" (Thomas: 1990b: 219). 
Other studies that examined the dropout phenomenon as presented by Thomas (1990b: 
19-2 1) are summarised below. 
Darkenwald & Gavin (1987) 
Used social environment theory to determine the relation of dropout behaviour in the 
social ecology of the classroom. Sample consisted of 77 adults enrolled in the General 
Educational Development (GED) preparation classes. 
It was found that there was a significant difference between persisters and dropouts in the 
item of Affiliation. Dropouts expected a classroom environment characterized by less 
social involvement with other students. Adults attending GED preparation classes tend to 
be highly motivated and goal-oriented. One explanation of the Darkenwald and Gavin 
finding could be that the social atmosphere detracts from the work-orientation and 
purposefulness of some adults in this group. 
Diekhoff & Diekhoff (1984) 
Their population sample were 66 students enrolled in literacy training. It was discovered 
that dropouts tended to be a) young, b) hispanic, c) not seeking GED certification, d) 
unemployed but available for work, and e) from illiterate families. 
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Using these variables, the authors were able to successfully assign 82 percent (36 out of 
44) students to a "persister" or "dropout" group. An attempt to cross-validate the study 
the following year with a new sample of 48 students was not successful. This was due to 
the amendments made between the two programme years. In an attempt to reduce the 
attrition rate of 53 percent in the first year, new intake and screening procedures were 
introduced. These included a student waiting-period of up to one month before being 
assigned a tutor after the initial interview. This procedure acts as a self-screening device, 
so that students most likely to drop out did so, in effect, before actually entering the 
program. This dropout group evidently closely matched the dropout profile in the original 
sample. The program's attrition rate was considerably lower the second year. 
Bosma (1988) 
Conducted a large scale study with a sample of some 1400 ABE literacy students over a 
two year period in Minneapolis. He was concerned with the characteristics of dropouts 
and persisters. Within the attrition category he was concerned with the differences 
between nonparticipants and dropouts and within the persistence category he was 
concerned with the differences between those who were still active in the program and 
completers. 
He identified 36 independent variables in six categories. 17 variables were found to be of 
significance but only accounted for 6.5 percent of variance in attrition/persistence. He 
concluded that reasons for attrition are "unknown" and the 36 variables lacked the power 
to predict attrition and persistence. The results indicate the diverse and heterogeneous 
sample population thus accounting for lack of relationships in the variables. His study 
was considered large-scale whereas results from other studies (e. g. Diekhoff & Diekhoff, 
1984) used much smaller sample sizes. Another difficulty may have been the definitional 
categories imposed on the study as a result of the state's recordkeeping requirements. The 
12 hours of attendance to distinguish between nonparticipants and dropouts, for example, 
appears rather arbitrary. For other researchers and practitioners 12 hours would be 
considered indicative of participation. 
In his analysis between the groups within each major category of attrition/persistence, he 
did confirm Diekhoff & Diekhoffs (1984) finding that dropouts were looking for work 
and dropped out if a job was obtained. He also confirmed that obtaining a GED 
correlated positively with persistence (i. e. completion of program). 
He concluded with a plea for more attention to the largely ignored qualitative effects on 
people's lives such as increases in self-esteem, persistence in coming to a program at all 
and a diminution of the practices of labelling and typecasting students engaged in ABE 
learning situations. He also stressed that more effect should go into exploring ways to 
attract the vast majority of the target population. 
Charnley & Jones (1979) 
Provided five strands of achievements upon which success could be judged. The strands 
were: affective personal achievements; affective social achievements; socio-economic 
achievements; cognitive achievements; and, inactive achievements. Evaluating ABE 
literacy students according to these criteria could affect notions of attrition. 
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To a certain degree it is observed that there has been a shift from survey research to theory- 
based and empirical research "in attempts to provide firmer theoretical foundations or 
conceptual frameworks for examination of ABE phenomena" (Thomas, 1990b: 21). Thomas 
(1990b) espouses that ABE studies are still in an infant stage. The above review of literature 
illustrates the need for more studies to be undertaken especially utilizing qualitative approaches 
at reaching out to the heterogeneous population of ABE. 
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CHAPTER 3 
RESEARCH ORIENTATION 
3.0 Introduction 
Research methods used to seek answers to research questions or problems reflect a researcher's 
philosophical stance, limited to an extent by the nature of inquiry, time and resources available, 
and by his or her abilities in applying the methods. It is essential that in every research 
endeavour the relative strength and weakness of the methods employed for a particular study be 
discussed and explained, taking into account the context of the inquiry. This chapter attempts 
to do just that. 
3.1 The Epistemological Stance : Two Research Paradigms 
Our challenge as researchers is to find ways to focus on aspects of the picture 
which were not previously known, or to look at a familiar aspect from a new angle, 
and to share our insights with others who may benefit from or enjoy learning from 
it. Truth can never be value free. It will always be someone's truth and someone's 
lies, depending on personal and political values. 
(Hammond, 1989: 110) 
The search for 'truth' through a process of systematic inquiry tends to fall under two 
dichotomous distinctions, namely quantitative and qualitative. Gilbert & Pope (1987: 20-21) 
provide a useful overview on the characteristics of these distinctions which they have labelled 
as Paradigms 1 and 2 (the terms qualitative and quantitative are referred to the type of data and 
not the paradigms) respectively, as shown in Figure 10. They point out that "these two 
paradigms are a reflection of a dichotomy that some argue exists in research in social sciences 
generally" (p. 18) and "which have influenced the quest for knowledge concerning the world in 
which we live in" (Keeves, 1988: 4).. Husen (1988: 17) explains it thus: 
The twentieth century has seen the conflict between two main paradigms employed in 
researching educational problems. The one is modeled on the natural sciences with an 
emphasis on empirical quantifiable observations which lend themselves to analyses by 
means of mathematical tools. The tasks of research is to establish causal relationships, 
to explain (Erklären). The other paradigm is derived from the humanities with an 
emphasis on holistic and qualitative information and to interpretive approaches 
(Verstehen). 
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Since knowledge that we seek is contingent upon the human processes of believing, thinking, 
sensing, and feeling (Merriam & Simpson, 1989), hence the types of knowledge sought are a 
product of these processes and "since each type of knowledge is unique, different "systems" or 
methods have been developed to access different types of knowledge" (p. 4). A typology as 
postulated by Merriam & Simpson (1989) on the types of knowledge viz-a-viz the human 
processes is outlined below. 
Type of Knowledge Human Process Method Used 
Authoritative Belief Historical 
Rational (Deductive & Inductive) Thinking Philosophical 
Empirical Sensing Empirical 
Intuitive Feeling Naturalistic 
They espouse that authoritative knowledge is a result of the personal beliefs of the source. 
Rational knowledge is based upon the act of reasoning - logically. Empirical knowledge uses 
all of the five senses, i. e. the sensory perception, and lastly, intuitive knowledge is evaluated by 
the "degree of insight or revelation an individual possesses" (Merriam & Simpson, 1989: 3). 
In fact, -there is still no consensus on the type of philosophy that educational research generally 
should be guided by (Gilbert & Pope, 1987). In view of the fact that Paradigms 1 and 2 both 
have their strengths and limitations, there have been suggestions that we should perhaps move 
away from drawing explicit distinctions and as Patton (1980: 19-20) puts it, "the issues of 
selecting methods is no longer one of the dominant paradigm versus the alternative paradigm, 
of experimental designs with quantitative measurement versus holistic-inductive designs based 
on qualitative measurement. The debate and competition between paradigms is being replaced 
by a new paradigm -a paradigm of choices. The paradigm of choices recognizes that 
different methods are appropriate for different situations. " 
In the case of adult education issues have centred on the extent to which it has contributed 
towards the advancement of knowledge both as a field of practice and as a field of study. 
Usher and Bryant (1989), for instance, have argued for the research to be more 'practice' 
oriented through a process of critical reflection. Issues and perspectives relating more 
specifically to the epistemology of adult education were mooted by a number of scholars in 
Bright's (1989) Theory and Practice in the Study of Adult Education: The Epistemological 
Debate, and in the words of Brookfield (1989: 141): 
Adult education as a body of knowledge, theory, or research can be thought of a 
multi paradigmatic or, perhaps even more accurately, as pre paradigmatic. No 
agreement exists on a central body of research insights, theoretical tenets, or 
philosophical axioms. 
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Kenny and Harnisch (1982), on the other hand, suggested that we look at the applicability of 
research and theory to the practice of continuing education and hence, "researchers might 
consider the importance of doing research that will promote the applicability of general 
research findings of specific practice contexts" (p. 33). And in order to maintain the relevance 
of theory to practice they proposed a developmental approach that attempts to develop valid 
and reliable instruments through an iterative process "to the point where they are both stable 
(i. e., reliable) as well as practically relevant and economically/efficiently usable (i. e., valid and 
appropriate) to a variety of practical adult and continuing education settings" (p. 38). 
Of late, a number of authors have called for a shift towards the qualitative paradigm in 
researching participation, nonparticipation and dropout (e. g. Ryan, 1991; Merriam, 1989; 
Rockhill, 1982). Rockhill (1982) points out that the study of participation is "locked firmly 
into the quantitative tradition. As a result, the research suffers from the difficulties that often 
plague quantitative research. These include (1) Loss of the human perspective in favour of 
statistical accuracy, (2) definition from "above"- from the perspective of the researcher rather 
than the field; and (3) value imposition, which represents a problem in construct validity" (pg 
5,15). In her discussions, she brings forth the importance of focusing "upon the subjective 
experiences and interpretations of participants and non-participants, a necessary humanistic 
understanding may enable us to get to the meaning behind and beyond correlations among, 
variables. Uncovering the people's definitions of their situations and the common-sense rules 
that govern their everyday learning, as well as educational participation, will help to overcome 
the problems of value imposition and lead to the development of more valid constructs. " 
My own philosophical orientation subscribes to the notion that the study of this nature requires 
a holistic endeavour at understanding the subtle and complex interplay of variables. The 
phenomenon could be best understood as a whole than through its individual parts. Each part 
therefore is inextricably linked to other parts and ultimately to the 'whole'. This does not in any 
way suggest that 'quantitative' research is inferior or less important. The research questions in 
this case are best answered by the utilization of qualitative data and this is supplemented 
quantitatively with the use of questionnaires. This study would lay the foundation for 
researchers who may wish to test the hypothesis that would have been gleaned as a result of 
this empirical inquiry. 
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3.2 The Choice of Methods 
A study of this nature poses a number of challenges and which has to take into consideration 
the heterogeneous population of ABE participants, their language and ethnicity, the level of 
literacy amongst these groups, the constraints of time, money and resources faced by the 
researcher, limits to the availability of information due to inherent organisational constraints of 
the collaborating organisation, amongst others. Against this backdrop, the methodogical 
approach adopted is clarified and discussed. 
3.2.1 Survey Research 
The survey method assumes the possibility of people acquiring and 
conveying to others knowledge of the world - or at least of that part of 
the world that they encounter, either at first or second hand, in the 
course of ordinary living. 
(Bateson, 1984: 10-11) 
One of the methods in seeking knowledge and in investigating phenomena is through 
the use of surveys. Hence, the debates on the use of surveys have been akin to that of 
the paradigms of epistemology. Bateson (1984: 11) notes that "many of the disputes 
within social science also seem to reflect an oscillation between these poles. Within 
psychology, for instance, there has been a long-running argument over whether 
psychological states and processes can best be understood by reference to events 
internal to the individual or by reference to events outside him. The disputes in this 
century between introspectionists and behaviourists, between Gestalt psychologists and 
behaviourists, between idiographic and nomothethic approaches, between advocates of 
clinical and statistical (actuarial) prediction, and perhaps also the much longer-running 
dispute about the roles of 'nature and 'nurture' (heredity and environment) reflect, it 
least in part, these opposing emphases". The marriage between these two stances can 
be accomplished, dependent upon the research questions, through the design of 
questionnaires incorporating closed (respondent has to select and/or answer without 
any choices) and open questions (giving the respondent the freedom to respond which 
will be answered in his or her own words) and also through the use of triangulation. 
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Survey research therefore, attempts to study populations (small and large) through 
sampling, examines the relative incidence, distribution and interrelations of variables 
(Kerlinger, 1986; Kidder et al; 1981). The use of surveys have been the main in 
adult education and "will probably continue to be the major means used. Even basic 
information about the extent and nature of present practice in adult education is far 
from complete, and the field is still expanding and changing; so there will be a 
continuing need to ensure that knowledge keeps pace with changes in practice. 
Similarly, the orderly development of a discipline of adult education depends on a 
steady flow of knowledge acquired through survey research" (Dickinson & Blunt, 
1980: 51). There are limitations and shortcomings on the use of survey research, 
particularly on the absence of rigorous and sophisticated techniques that have plagued 
adult education research and Dickson & Blunt (1980: 62) conclude that this could be 
due to the fact that "surveys have been conducted by individuals within a brief time, 
and the primary goal has been to complete graduate degree requirements rather than to 
make a significant contribution to the emerging discipline of adult education. Many 
important problems in the field remain to be resolved, but individuals with little time 
and money cannot be expected to resolve them. Sophisticated and potentially valuable 
research designs require a long-term commitment of resources and personnel and can 
be used only if teams of researchers can be formed and supported so that the complex 
tasks of survey research may be undertaken cooperatively. " 
Survey research can fall into two distinct categories - descriptive and analytic. The 
level of complexity may vary from frequency counts to relational analysis (Cohen & 
Manion, 1989). This study uses descriptive survey methods and triangulation to add 
'confidence to the findings and in probing into the phenomenon under study from 
different perspectives using a variety of methods. This is discussed further in the next 
section. I do acknowledge the criticisms that have been levelled at the use of survey 
research. Some of these have been related to the oversimplification of social reality, 
that it tends to be alienating, dominating or oppressive in nature, fails to provide the 
association to possible subsequent action, and is not consistent with the principles of 
adult education (Hall, 1978). de Vaus (1986) has classified some the criticisms into 
three categories viz: philosophical, technique based and political. The criticisms are 
valid if only structured questionnaires are used. To overcome this, researchers could 
consider the use of multimethod approach (taking into consideration when it is 
appropriate to use it) in collecting data thus providing significant dimensions and 
explanations to the study. In relation to this, research should also be grounded in 
theory taking into account "existing theories and concepts as a source of ideas" (de 
Vaus, 1986: 14). Descriptive surveys however, do "provide governments, 
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manufacturers, economists and municipalities with information necessary for action. 
The job of such surveys is essentially fact-finding and descriptive - although the data 
collected are also often used to make predictions, for instance by comparing the results 
of similar surveys at different times and producing a trend ... 
" (Oppenheim, 1992: 12). 
Consideration should also be given to the extent to which the sample is representative 
of a defined population (Oppenheim, 1992), and Anderson (1990: 196) suggest that 
restricting data should "not be a serious limitation on external validity since with 
effective sampling techniques, one can generally obtain valid estimates of the 
characteristics of the whole population. " 
In this study, the descriptive survey method utilizes interviews (structured and 
unstructured), content analysis and mailed questionnaires, for obtaining data as shown 
in Figure 10. 
Descriptive Survey 
Interviews 
(semistructured/unstructured) 
Telephone Survey 
Content Analysis 
Questionnaire Survey 
Figure 10. Techniques Used for Collecting Data 
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3.3 Triangulation 
... all persons, scientists and subjects, have values which determine how they 
perceive their "world". Value d erences, and the different perceptions which 
people have in perceiving themselves and their lives need to be accounted for in all 
research. To this extent, research always has a subjective, qualitative aspect to it. 
This natural character of research, this "given", may lead some persons to react 
defensively to this statement. However, if one examines the essence of the 
statement, it is only to acknowledge what is known, that only human beings 
undertake and experience research. 
(Draper, 1989: 77) 
By analogy, triangular techniques in the social sciences attempt to map out, or 
explain morefully, the richness and complexity of human behaviour by studying it 
from more than one standpoint and, in so doing, by making use of both 
quantitative and qualitative data. 
(Cohen & Manion, 1989: 269) 
There will always be an element of 'subjectivity' in any research endeavour. However, 
"interpretations which are built upon triangulation are certain to be stronger than those which 
rest on the more constricted framework of single method" (Denzin, 1988: 512). But 
triangulation per se is not the answer for threats to internal and external validity, it is the 
researcher that ultimately is responsible for quality control (Fielding & Fielding, 1986). 
Triangulation, therefore, "puts the researcher in a frame of mind to regard his or her own 
material critically, to test it, to identify its weaknesses, to identify where to test further doing 
something different. The role of triangulation is to increase the researcher's confidence so that 
findings may be better imparted to the audience and to lessen recourse to the assertion of 
privileged insight" (Fielding & Fielding, 1986: 24-25). 
There are several types of triangulation that one can use. These are categorised under four 
basic types. First, there is data triangulation which includes time triangulation using 
longitudinal and cross-sectional designs, space triangulation using comparative/cross-cultural 
techniques, and person triangulation utilizing different levels of analysis that of individual, 
interactive (groups) and collective levels (organisational, cultural or societal). Second, theory 
triangulation uses a number of different theories rather than a single theoretical scheme. 
Third, investigator triangulation engages more than one observer to examine the same 
situation. Fourth, methodological triangulation consists of two methods i. e. within-method 
and between-method. The former uses the same methods but on different occasions while the 
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latter applies different methods on the same subject (Fielding & Fielding, 1986; Denzin, 1988; 
Cohen & Manion, 1989). These four typologies however are not regarded as distinct. Lately, 
Cohen & Manion (1989) have designated the time, space and person triangulation as separate 
categories. The person triangulation is termed as combined levels of triangulation. The types 
of triangulation are shown in Figure 11 as discussed in Cohen & Manion (1989). 
lime 
C 'hind 
levels 
ýrace 
Investiganr 
Figure 11. Types of Triangulation 
The need for triangulation is summed up cogently by Denzin (1988): 
'l'henretical 
The realities to which sociological methods are fitted are not fixed. The social 
world is socially constructed, and its meanings, to the observer and those 
observed, is constantly changing. As a consequence, no single research methods 
will ever capture all of the changing features of the social world under study. 
Each research method implies a different interpretation of the world and suggests 
different lines of action the observer may take towards the research process. The 
meanings of methods are constantly changing, and each investigator bring 
different interpretations to bear upon the very research methods that are utilized. 
This research study, therefore, attempts the use of methodological triangulation, i. e. the 
between-methods approach. The methods applied are interviews (face to face), telephone 
interviews, observation, mailed questionnaires and content analysis. The choice of methods 
has been partly guided by practical and financial considerations, accessibility, and the 
information desired within the context of the inquiry. I have, therefore, used selectively, when 
and where appropriate, at least two methods although it "requires three approaches to be 
involved, practice, both in research and in navigation, now allows that two might suffice" 
(McFee, 1992: 215). There is also the criticism that the methods should address the same 
question. McFee (1992: 217) asserts that in application, "there is an intimate connection 
between methods and issues, so one cannot triangulate between methods unless one can be sure 
Methndningical 
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that both (or all) of the methods address a single issue. " There may be problems in terms of 
the contextual nature but this inquiry, as mentioned before, attempts to examine the issues from 
the qualitative or illuminative standpoint. It is meant to be exploratory, and to shed light on the 
reasons pertaining to participation, nonparticipation and dropout, specifically on the Singapore 
'experience', while at the same time it is acknowledged that this would inevitably contribute to 
more questions than answers. I will be glad if it achieves both of these as only through a 
process of critical inquiry will we be able to lay the foundation for the advancement of 
knowledge. 
The reasons for the selection of the techniques in collecting data are now examined and 
presented in the following section. 
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3.3.1 Interviews 
After much study of the evaluation masters three youths came before 
Halcolm to ask how they might further increase their knowledge and 
wisdom. Halcolm sensed that they lacked experience in the real 
world, but he wanted to have them make the transition from the 
seclusion of their studies to the outside world in stages. During the 
first stage he sent them forth under a six-month vow of silence. 
During those six months they wore the identifying garments of the 
muted truth-seekers so that people would know that they were 
forbidden to speak. Each day, according to their instructions, they 
sat at the market in whatever village they entered, watching but 
never speaking. After six months in this fashion they returned to 
Halcolm. 
"So, "Halcolm began, "you have returned to us from your 
journey. Your period of silence is over. Your transition to the 
world beyond our walls of study has began. What have you learned 
on this your first journey? " 
The first youth answered, "In every village the patterns 
are the same. People come to the market. They buy the goods they 
need, talk with friends, and leave. I have learned that all markets 
are alike and the people in markets always the same. I have learned 
that all things are ultimately the same from place to place. " 
Then the second youth reported, "I too watched the people 
come and go in the markets. I have learned that all life is coming 
and going, people forever moving to and fro in search of food and 
basic material things. I understand now the simplicity of human 
life. " 
Halcolm looked at the third youth: "And what do you 
have to tell us? 
"I saw the same markets and the same people as my 
fellow-travelers, yet I know not what they know. My mind is filled 
with questions. I kept wondering where the people came from and 
where they went. I pondered what they might be thinking and 
feeling as they came and went. I reflected on how they happened to 
be at this market on this day, who they left behind, and who came 
with them. I wondered how today was the same or different for 
them. I have failed, Master, for I am filled with questions rather 
than answers, questions for the people I saw. I do not know what I 
have learned. " 
Halcolm smiled, "You have learned most of all. You have 
learned the value of being able to ask questions. You have learned 
the importance of finding out what people have to say. You are 
ready now to return to the world, this time without the vow of 
silence. " 
"Goforth now. Goforth and question. Ask and listen. The 
world is just beginning to open up to you. Each person you 
question can take you into a new part of the world. For the person 
who is willing to ask and listen the world will always be new. The 
skilled questionnaire and attentive listener knows how to enter into 
another's experience. " 
Halcolm: Biography of a Master Evaluator 
(Extracted from Patton, 1980: 195-196) 
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The above vignette not only shows the limitations associated with the method of 
observation but also brings forth the fundamental question on the purpose and 
characteristics of interviews. It captures the essence of, and need for human inquiry 
that of speaking and asking questions, of dialogue, which involves the interaction of 
two or more persons. It requires that the interviewer should have the desire to want to 
understand others, their experiences. It allows us to access the context of people's 
behaviour, providing us with the understanding to the meaning of that behaviour 
(Seidman, 1991). It also "requires that we interviewers keep our egos in check. It 
requires that we realize we are not the center of the world. It demands that our actions 
as interviewers indicate that others' stories are important" (Seidman, 1991: 3). "The 
purpose of interviewing, then, is to allow us to enter into the other person's perspective. 
The assumption is that perspective is meaningful, knowable, and able to be made 
explicit" (Patton, 1980: 196). Cohen and Manion (1989) in quoting Tuckman and 
Kerlinger, state that the interview serves three purposes. Firstly, it attempts to 
measure the knowledge or information content (what the interviewee knows), the 
values and preferences (what the interviewee likes or dislikes), the attitudes and beliefs 
(what the interviewee thinks). Secondly, it may help to test hypothesis or suggest new 
ones; or it could be used as an explanatory device in identifying variables and 
relationships. Thirdly, the interview could be used in combination with other methods, 
allowing for the examination of the motives of the respondents, their reasons for 
response and it would also help to validate other methods e. g. participant observation, 
questionnaires, and others. Wragg (1980) provides a useful guide when he examined 
the why, where, whom and when of interviews. Why requires the researcher to inquire 
into the reason for using the interview, the setting or environment is Where the 
interview will be carried out including taking into consideration the issue of 
confidentiality, Whom refers to the sampling method, and finally the researcher needs 
to consider When the most appropriate 'time' to interview. 
There are a variety of interviewing techniques that an interviewer can choose from. 
Generally, these are categorised from unstructured interviews, often termed "open- 
ended", "in-depth", "intensive", "nondirective, "nonstandardized", "informal" in 
contrast to structured or formal interviews (Wragg, 1980; Merriam, 1988; Bell; 1987; 
Taylor & Bodgan; 1984; Lofland & Lofland, 1984; Bogdan & Bilden, 1992). Bell 
(1987: 71) quotes Gerbenick & Moser as placing it along a continuum which they have 
called 'a continuum of formality', whereby "at one extreme is the completely formalized 
interview where the interviewer behaves as much like a machine as possible. At the 
other end is the completely informal interview in which the shape is determined by 
individual respondents. " Cohen & Manion (1989) for instance, have offered two 
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different types to interviews namely the non-directive and focused interview. The non- 
directive interview originates from psychiatric and therapeutic fields. The onus falls 
on the respondent to initiate and direct the period of the encounter or interaction and 
for the attitudes which he expresses. The focused interview although it attempts to 
subscribe to the principle of non-direction does involve the interviewer controlling the 
types of questions to be asked and limits the interaction specifically on selected 
portions of the respondent's experience. The interview therefore requires that the 
researcher analyses the situation before interviewing the subjects. Kidder (1981: 189) 
have also identified another interview, that of the clinical interview which is similar to 
the focused interview, "the primary difference being that the clinical interview is 
concerned with broad underlying feelings or motivations or with the course of the 
individual's life experiences rather than with the effects of a specific experience. 
Oppenheim (1992) offers two kinds, exploratory interviews (depth interviews, or free- 
style interviews which include group interviews) and standardized interviews (those 
used in public opinion polls, market research and government surveys). 
In summary, Figure 12 shows the types of interviews in relation to the degree of 
direction of the interview and who initiates the interview. This could serve as a 
heuristic tool allowing the researcher to examine the types of interviews that might be 
congruent to his or her research goals. 
Degree of direction - NillLow 
Respondent initiates 
Non-directive 
Focused 
Structured Semi-structured Unstnictu t, ed 
Interviewer Initiates 
Degree of direction - High 
Figure 12. Types of Interviews Along a Continuum 
Taylor & Bogdan (1984: 80-8 1) suggests that in-depth interviews could be used when 
1) the research interests are relatively clear and well-defined, 2) settings or people are 
not otherwise accessible, 3) the researcher has time constraints, 4) the research 
54 
depends on a broad range of settings or people, and 4) the researcher wants to 
illuminate subjective human experiences. The use of the interviewing technique in this 
case attempts to cover the three purposes identified above in relation to the 
participants, their reasons for enrolling in the BEST & WISE programmes, the 
nonparticipants, the dropouts, the organisations participating in the programmes, and 
the teachers. Semi-structured and unstructured interviews were used for the collection 
of data. Unstructured interviews were also used at the commencement of the study to 
tease out and to get a general understanding of the range of issues and perspectives on 
the programme. The interviews should not be confused in this instance, to the 
completion of questionnaires or structured interviews, whereby the interviewee has to 
answer according to specific instructions and the answers are frequently recorded in 
pre-determined categories. Elite interview focusing on those elites "considered to be 
the influential, the prominent, and the well-informed people in an organisation or 
community" was utilized (Marshall & Rossman, 1989: 94). Two persons were 
selected on the basis of their experience and content expertise useful to the study. The 
use of elites was essential as Marshall & Rossman, point out they "often contribute 
insight and meaning to the interview process because they are intelligent and quick- 
thinking people, at home in the realm of ideas, policies, and generalizations" (p. 95). 
The problem with interviews is also considered here. Interview bias occurs as a result 
of the perception of the respondent of the interviewer and vice versa (Kidder, 1981). 
Since an interview would consist of an interview schedule and also the 
situation/context - hence bias or sources of error can also arise from these or in 
combination (The Open University, 1979). Cohen and Manion (1989: 318) state that 
"perhaps the most practical way of achieving greater validity is to minimise the amount 
of bias as much as possible. The sources of bias are the characteristics of the 
interviewer, the characteristics of the respondent, and the substantive content of the 
questions. More particularly, these will include: the attitudes and opinions of the 
interviewer; a tendency for the interviewer to seek answers that support his 
preconceived notions; misperceptions on the part of the interviewer of what the 
respondents is saying; and misunderstandings on the part of the respondent of what is 
being asked. Studies have also shown that colour, religion, social class and age can in 
certain contexts be potent sources of bias. " 
As the researcher assumes the role of the research instrument, it "entails not merely 
obtaining answers, but learning what questions to ask and how to ask them" (Taylor & 
Bogdan, 1985: 77) and hence, the validity of results "rests more with the interviewing 
skill of the researcher than with the interview format" (Merriam & Simpson, 
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1984: 132). One would require constant practice to be a skilled interviewer. To 
achieve this, feedback is necessary, along with the use of other techniques such as role 
playing, peer critiquing, videotaping, observing experienced interviewers at work 
(Merriam: 1988). The research methods course which I had attended at the University 
of Surrey and the National Institute of Education in Singapore provided the necessary 
skills and knowledge. I was also able to improve on my interviewing skills in the 
process of conducting the interviews - the experience gained was invaluable. 
3.3.2 Telephone Survey 
Apart from interviewing dropouts, telephone survey was also used as a tool in reaching 
out to the dropouts. Telephone interviews combine both the strengths and weaknesses 
of mailed questionnaires and face-to-face interviews (Kidder, 1981). Low cost and 
high response rate tend to be the advantage of telephone interview. On the flip side, 
"the major reservation about telephone interviewing has been that those people who 
have telephones are not representative of the general population. This argument is 
still valid to some degree, particularly in rural areas and in the inner city. A second 
problem is that an increasing proportion of telephone subscribers are maintaining 
unlisted numbers. If these groups can be identified, appropriate allowances can be 
made for possible biases in analysis" (Kidder, 1981: 154). Lavrakas (1987) points to 
the speed at which the data could be gathered and processed. However, he 
acknowledges the limitations imposed especially on the complexity and length of the 
interview, and explains that "unlike the dynamics of face-to-face interviewing, it is 
tiresome to keep the average person on the telephone for longer than 20 or 30 minutes. 
In contrast personal interviewers do not seem to notice respondent fatigue, even with 
interviews that last 30-40 minutes or longer. Mail questionnaires also do not suffer 
from the disadvantage of respondent fatigues, as the questionnaire can be completed at - 
the respondent's leisure over several sittings if necessary. Similarly, complicated 
questions, especially those that require the respondent to see or read something, are 
extremely difficult via the telephone, whereas such items may work quite well in both 
personal interviews and in mail questionnaires" (pp. 12-13). There is also the belief 
that telephone interviews may be terminated by the respondents if the interviewer takes 
more than a few minutes. Kidder (1981) contends that there is little evidence to 
support this belief, as the evidence point to the fact that there is little difference in the 
quality of responses vis-a-vis the personal interviews. 
56 
In a highly urbanised environment, and with telephone ownership at almost hundred 
percent in Singapore, the problems as identified by Kidder, in this context do not have 
much relevance. However, the problems that have emerged during the process of data 
gathering has primarily been related to the difficulty of getting the respondents as they 
worked on shift and on the language of communication as most of them would be 
speaking Chinese dialects. The latter was overcomed through the used of a trained 
bilingual interviewer. I shall discuss this further and the problem of sampling, 'biases' 
and other problems; example respondents who are hard-of-hearing, elderly 
respondents, those from minority groups, lower socioeconomic groups, migratory 
groups, e. g. construction workers (Oppenheim, 1992; Orlich, 1978) in chapter 6 when 
the analysis on dropouts is made. 
3.3.3 Ouestionnaire Survey 
Questionnaires are a good way of collecting certain types of 
information quickly and relatively cheaply as long as subjects are 
sufficiently literate and as long as the researcher is sufficiently 
discipline to abandon questions that are superfluous to the main 
tasks. 
(Bell, 1987: 58) 
The mail questionnaire ... has serious 
drawbacks unless it is used in 
conjunction with other techniques. Two of these defects are possible 
lack of response and the inability to check the responses given. 
(Kerlinger, 1986: 380) 
For every action there is an opposite reaction. It holds true for questionnaire survey 
also. The use of mailed questionnaires allows the researcher to access a wide audience 
within a limited period of time. The respondents can complete the questionnaires at 
their own place, time and 'pace'. They also tend to be generally less expensive, there 
is the possible reduction in interviewer bias, and the anonymity assured to respondents 
would allow for a freer expression of views (Kidder, 1981). There are drawbacks that 
the researcher needs to be aware off. Orlich (1978), provides a fairly good list on the 
disadvantages of questionnaires although it is by no means exhaustive. 
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1. The investigator is prevented from learning the respondent's motivation for answering 
questions. 
2. Respondents may be limited from providing free expression of opinions due to instrument 
design. 
3. The collection of data from individuals who cannot read, write, or see is prevented. 
4. The return of all questionnaires is difficult to achieve. 
5. Complex designs cause poor responses or none. 
6. The investigator is prevented from learning what causes poor returns 
7. The name and current addresses of the target population are often not available. 
8. A question may have different meanings to different people. 
9. There is no assurance that the intended respondent actually completes the instrument. 
10. Selections of the sample, per se, may cause biased results: i. e., the sample is not 
representative of the universe. 
11. The questionnaire asks for long outdated information. 
12. Respondents may not complete the entire instrument. 
13. Too much data are requested, thus, only an incomplete analysis is provided by the 
investigator. 
14. Poor designs (open-ended questions) may lead to data that cannot be merged for the 
systematic analysis. 
15. The topic is trite or simply insignificant. 
Box 1. Disadvantages of Questionnaires 
(Source: Orlich, 1978: 7) 
Total quality control and management is therefore essential and in drawing an 
appropriate research design that would allow the researcher to generalize from the 
findings, "either in terms of frequency or prevalence of particular attributes or 
variables, or about the relationships between them" (Oppenheim, 1992). When 
designing a survey, Oppenheim has suggested the observation of fourteen stages which 
f 
7 
Writing research report 
Assembling results and testing 
the hypotheses 
L 
Doing statistical analysis 
Preliminary conceptualinuion of study 
Deciding the design of study 
I 
I 
Processing data 
I 
Doing field-work 
Deciding which hypotheses to investigate 
Designing or adapting necessary research 
instruments and techniques 
\ 1L Selecting people 
i 
Deciding on the aims of study 
Reviewing relevant literature 
necessary piiol work 
Designing sample(t) 
Figure 13. Survey Design Cycle 
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begins from the time one decides on the aims of the study to the write up of the 
research report. This is illustrated in Figure 13. He urges for the creation "of a clear 
plan or over-all research design. It is the research design which must hold all the parts 
and phases of the enquiry together. The design must aim at precision, logic-tightness 
and efficient use of resources. A poorly designed survey will fail to provide accurate 
answers to the questions under investigation; it will leave too many loopholes in the 
conclusions; it will permit little generalization; and it will produce much irrelevant 
information, thereby wasting case material and resources" (p. 8). 
A survey of the teachers and organisations participating in the BEST & WISE 
programmes, was carried out using questionnaires (open & closed ended). It provided 
me with an overall picture of the situation, the issues, perspectives, beliefs, attitudes 
and opinions of the respondents. The mailed questionnaire was not used in isolation. 
Personal interviews complemented the use of the questionnaire survey. As the 
programme was offered by a statutory institution, the provision for anonymity for 
which open-ended questions were also utilized allowed the respondents to express 
themselves in writing, providing suggestions and sharing their experiences. Patton 
(1980) draws a case in point when in the early 1970s a school system of Kalamazoo, 
Michigan, introduced a new accountability system. A questionnaire survey was 
undertaken to examine the reaction of teachers towards the new system. The 
questionnaire provided some depth and detail as it included two open-ended questions. 
"Three hundred seventy-three teachers (70 percent of those who responded to the 
questionnaire) took the time to respond to one of these questions. All the comments 
made by teachers were typed verbatim and included in the report " (pg 25). The 
impact of the qualitative evaluation data which was collected from the teachers paved 
the way for changes towards a mutually acceptable accountability system. The 
argument and finally the acceptance of the data, as Patton, (1980: 29) explains was 
"that many of the school board members initially dismissed the standardized 
questionnaire responses as biased, rigged, and the predictable result of the union's 
campaign to discredit school officials. However, after reading through a few pages of 
teachers' own personal comments, after hearing about teachers' experiences with the 
accountability system in their own words, the tenor of the discussion about the 
evaluation report changed. School board members could easily reject what they 
perceived as a "loaded" questionnaire. They could not so easily dismiss the anguish, 
fear, and depth of concern revealed in the teachers' own reflections. Discussions of the 
evaluation results shifted from an attack on the measures used to the question, "What 
do you think we should do? ". " 
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3.3.4 Content Analysis 
Content analysis as a scientific discipline has an old and 
honourable heritage originating in the attempts by linguists to 
analyze the content of communications from a quantitative view 
point. 
In fact as far back as 1740, content analysis was used to analyze 
communications. From that time until the present (with the advent 
of qualitative researchers who are now asking the question "why" of 
the data), content analysis has consisted almost entirely of "word 
counts" and "scores"for the occurrence of specific themes. 
(Mostyn, 1985: 118-119) 
Simply put, as the words suggests, content analysis is an attempt at analysing the 
content. The content can be in the form of words, phrases, images, themes, characters, 
or ideas. It can also be likened to that of an observation study, in this instance, it is the 
text that is observed, or a film or television programme (Dixon, Bouma & Atkinson, 
1987). It is a technique that requires an objective coding of categories so as to "assure 
reliability, systematic application of these coding systems across a representative 
sample of material in order to control observer bias, and consistency in theoretical 
aims so that the findings can be related to some relevant variable or variables" (Kidder, 
1981: 287). Weber (1985: 9) refers to content analysis as a "research methodology 
that utilizes a set of procedures to make valid inferences from text" from a social 
science perspective. The context of the data needs to be considered when inferences 
are made. Weber (1985) accepts Krippendorffs definition that "content analysis is a 
research technique for making replicable and valid inferences from data to their 
context" in relation to their institutional, societal, or cultural contexts (p. 81). Holsti 
(1969) suggests that inferences should be done objectively and systematically. Hence, 
competence is also required in the analysis of the content, along with a set of 
procedures. Youngman (1979) advocates that the content should be objectively 
verifiable and subject to replication. In summary, the description offered by Resengren 
and quoted by Lincoln & Guba (1985: 337) is worth citing: 
In general, content analysis applies empirical and statistical methods to 
textual material. Content analysis particularly consists of a division of 
the text into units of meaning and a quantification of these units 
according to certain rules. An early content analyst, Berelson, defines 
content analysis as a method of objective, systematic, and quantitative 
description of the manifest content of text. Holsti modifies this 
definition: content analysis is an objective, systematic, and general 
description of the manifest content of a text. Objectivity means that 
every stage in the research process must be based on explicitly 
formulated rules and procedures. The content of the text is to be 
emphasized, and the values and beliefs of the researcher must not 
60 
influence the result of the examination. Some kind of reliability test can 
be undertaken, so that another researcher can obtain the same result 
from the same rules and data. 
Hence, it could be said that the general description evolved from quantitative 
description; from conventional content analysis to that of naturalistic data processing 
(Lincoln & Guba, 1985). This brings us back to the epistemological debate, as 
Mostyn (1985: 120) points out, "in the field of applied psychology, as indeed with 
most of the social sciences, there is the inevitable dilemma: Should research produce 
numbers, with their rigour, precision, and reliability? Or the more descriptive, 
phenomenological qualitative data, with its richness of detail and nuance? " I shall not 
dwell further on this debate as an examination of it was made earlier during the 
beginning of this chapter. I will now proceed on the purposes of content analysis. 
Cohen & Manion (1989) provide a list of seven reasons for selecting content analysis 
as identified by Holsti. This is reproduced below. 
1. To describe trends in communication content. 
2. To relate known characteristics of sources to messages they produce. 
3. To audit communication content against standards. 
4. To analyse techniques of persuasion. 
5. To analyse style. 
6. To relate known attributes of the audience to messages produced for them. 
7. To describe patterns of communication. 
Box 2. Purposes of Content Analysis 
Source: Cohen & Manion (1989: 63) 
Mostyn (1985: 144) proposes a concept book approach made up of 13 steps for the 
content analysis of open-ended data. The process requires that the qualitative 
researcher observe the steps which are represented diagrammatically in Figure 14 and 
can also be used as a checklist. Content analysis therefore, can be regarded as an art 
and a science. It is generally flexible allowing a researcher to arrange components 
according to the objectives of the study (Marshall & Rossman, 1989). Marshall & 
Rossman (1989: 98) caution that "while this flexibility is a highly desirable quality to 
the skilled analyst, it creates difficulty in introducing the technique to the neophyte. " 
Content analysis can be a time consuming and laborious task. It requires the 
classification of umpteen words into content categories. The researcher has to, for 
example, sort out the words or sentences, count the frequency of occurrences in each 
category and then make inferences or draw some conclusions from the frequency 
counts (Tesch, 1990). With the rapid advancement of computer technology, resulting 
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in the increased capacities of personal computers, software packages have been 
developed "explicitly for the purpose of interpretative analysis using data that consists 
of narrative text" (Tesch, 1990: 147). Praffenberger (1988) identifies three advantages 
from the use of computers for qualitative research applications. Firstly, computers in 
the form of notebooks can now be used in the field, enabling the researcher to directly 
enter the data or interview transcripts, secondly, the variety of affordable softwares 
packages available for use and lastly, in view of the ever decreasing cost of 
microcomputers, this provides the opportunity to the researcher to own one. However, 
there are limitations relating to the use of these packages, as Tesch (1990: 147) 
explains: 
These packages are created by researchers in the social sciences, 
occasionally in cooperation with a computer scientist who handles the 
programming details. As a rule, each program grew out of the 
individual scholar's own analysis needs. Thus, the programs differ from 
each other along many dimensions. The main difference exists between 
programmes designed for descriptivelinterpretive analysis and those 
designed for theory-building. This difference is one of degree; it is not 
absolute. Other differences have to do with the degree to which a 
program is language-oriented, to which it prepares data for additional 
quantitative analysis, or to which it provides special handling of 
structural data, such as those gathered when using a fixed interview 
schedule or an open-ended questionnaire. Naturally, work-habits and 
style also enter into the design of a program and determine the 
appearance of the screen, the manner of user-interaction, and procedural 
details, such as the process of code entering or modification of the 
coding (organizing) system. 
After assessing the various packages available, I purchased (marketed by Qualitative 
Research Management, care of Ms. Renata Tesch) a software package called 
QUALPRO to assist in the housekeeping task especially in the organisation of the 
qualitative data. It is a user friendly programme that "provides everything needed for a 
basic qualitative analysis process. Segments of data that are considered relevant to 
some aspect of the research project can be marked in the text. A code that symbolizes 
the particular aspect or category can be attached to the segment" (Tesch, 1989: 367). 
It is suited for both basic qualitative analysis and also for "intensive in-depth work" 
(Tesch, 1990: 178). The software package was also useful for the direct recording of 
data from respondents who had spoken in the Malay Language the script of which 
(romanised) is identical to that of the English language. As for the Chinese and Tamil 
Language this had to be done manually. 
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Understand the research brief throughly 
w 
Evaluate the relevance of your sample for the research project 
Associate your own experiences with the problem; look for clues from the past 
T 
Develop testable hypotheses as the basis for the Concept Book 
Test the hypotheses throughout the interviewing and analysis process 
T 
Stay immersed in the data throughout the study 
IV 
Categorise the data in the Concept Book; create labels and codes 
IF 
Incubate the data before writing it up 
i 
Synthesize the data in the Concept Book; look for the key concept 
i 
Cull the data; it is impossible to report everything that happened 
t 
Interpret the data: What does it mean? What are its implications? 
Write up the report 
Y 
Rethink and rewrite: have the research objectives been met? 
Figure 14. Concept Book Approach for Content Analysis 
Source: Mostyn (1985: 144) 
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As this research involved respondents from different ethnic and language groups, effort 
was made to ensure the accurate translation of data gathered. Lately, Prieto (1992) 
observed the trend especially in North America where researchers are now focusing 
their studies on minority and ethnic populations, and on the lack of appropriate 
translation instruments. She sees the need therefore, for methods to be developed that 
would increase the awareness of researchers on the "procedures for obtaining valid and 
reliable data from non-English speaking populations" (p. 1). A review of literature 
(Prieto, 1992) points to the magnitude and the complex problems considering the 
linguistic differences which could occur among and within various subgroups, dialect 
and regional differences "in colloquial speech and idiom all contribute to potential 
subcultural research problems" (p. 2). Prieto (1992: 2) contends that "a perfect 
translation is one which reflects all the qualitative characteristics comprising the 
phenomenon of translation, and in which all the textual elements are linked to one 
another, interdependent and interacting. " A good translation therefore, is one that 
takes into account the characteristics of the four modes of translation as identified by 
Casagrande and Brislin, viz: pragmatic, aestheric-poetic, ethnographic and linguistic 
translation and can be combined with four other basic translation methods: a) back 
translation -a technique using bilingual individuals to translate and another set of 
different bilingual individuals to translate the passage back to the original language, b) 
bilingual technique - involves bilinguals taking the instrument in both languages, or 
two groups taking different halves of the test in the two languages; c) committee 
approach -a group of bilinguals translate from the source to the target; and d) 
pretesting (pilot testing) - which encompasses field testing of the translations" (Prieto, 
1992: 3). There are limitations and problems that we need to consider with respect to 
cross-cultural linguistic analysis. Deutscher (1978) observes that "the back-translation 
procedure does indeed guarantee that the words translate accurately or reveal that they 
do not. But back translation can also instill a false sense of security in the investigator 
by demonstrating a spurious lexical equivalence. Since language is a cultural artifact, 
it must be assumed that the question is being addressed to peoples who are immersed 
in two different cultural milieux. To the extent that this is so, it is not sufficient to 
know simply that the words are equivalent. It is necessary to know the extent to which 
those literally equivalent words and phrases convey equivalent meanings in the two 
languages or cultures" (p. 185). 
In the case of this study, the criteria established for translations involved linguists from 
the National Institute of Education, Singapore and this was 'triangulated' with other 
translators for consistency and reliability. As I was effectively bilingual in the Malay 
language, I was able to record the interviews and then have it compared and proof-read 
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with native translators. However, the Chinese language involved simultaneous 
translation by another interviewer. The selection of the interviewer was based on her 
proficiency in the Chinese language and also on her ability to interpret in the various 
dialects. 
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3.4 Ethical Considerations 
A Mexican American migrant worker returns with her husband to the tiny, 
bare barracks apartment in the migrant camp that they and their two children 
temporarily call "home" She and her husband have been picking apples in the 
orchards for the past 10 hours. They are hot, dirty, and exhausted. The autumn 
heat and humidity of southern Illinois hang on them. The women needs to start 
supper for her family but agrees through an interpreter to talk with the university 
researchers about reading and writing while her husband showers in the 
communal bath-house. Although the women is courteous, even deferential, to "los 
profesores" from the university, she expresses her puzzlement over why they Wont 
to talk with her. She cannot read or write, and in fact she has a difficult time 
printing her own name. The women is in her middle forties and has never attended 
school either in Mexico or the United States. Her life has been spent in a struggle 
to provide the basic necessities of life for her family and herself. She has followed 
the harvests from one end of the country to the other in an often frantic attempt to 
find work. 
The women politely answers the researchers' questions about reading and 
writing. She has learned throughout her life to answer questions politely. After 
the researchers have collected their data and are packing their tape recorders, 
legal notepads, and questionnaires, one of them asks the women if there are any 
questions she would like to ask them. The women looks at the researchers 
carefully and after a long pause asks them why they are asking such questions of 
people who live in the camp.... 
(Kazemek, 1984: 68-69) 
Ethical considerations have of late received serious attention from authors (e. g. Bogdan & 
Biklen; 1992; Anderson, 1990; Burgess, 1989; Merriam & Simpson, 1989; Kidder, 1981) 
especially as research involves 'human participants'. Merriam (1988: 178) attests that "early 
research in both the physical and the social sciences paid little attention to ethical issues 
inherent in both the production and application of research knowledge" and "not until the 
horror of Nazi concentration camp experiments was revealed, and until physical and 
psychological abuses of subjects came to light, was the autonomy of researchers called into 
question. " Thus, a set of legal and moral codes was necessary in the governance of research 
endeavours. 
A revised version of the British Psychological Society's Code of Conduct as it appears in the 
January 1993 edition of The Psychologist calls for the adherence to the principles especially 
when "in recent years, there has been increase in legal actions by members of the general public 
against professionals for alleged misconduct. Researchers must recognise the possibility of 
such legal action if they infringe the rights and dignity of participants in their research" (p. 33). 
I have extracted selected codes (as the principles are also applicable generally to all 
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researchers) from the said article and an explanation follows after each clause as it relates to 
this study. 
2 General 
2.1 In all circumstances, investigators must consider the ethical implications and psychological consequences 
for the participants in their research. The essential principle is that the investigation should be considered from 
the stand-point of all participants; foreseeable threats to their psychological well-being, health, values or 
dignity should be eliminated. Investigators should recognise that, in our multi-cultural and multi-ethnic society 
and where investigations involve individuals of different ages, gender and social background, the investigators 
may not have sufficient knowledge of the implications of an investigation for the participants. It should be 
borne in mind that the best judges of whether an investigation will cause offence may be members of the 
population from which the participants in the research are to be drawn. 
The same holds true for the case of Singapore. Sensitivity by respondent's of their age, gender, social 
background and ethnicity were factors considered both in the design of the questionnaire and in the 
interviews. 
3 Consent 
3.1 Whenever passible, the investigator should inform all participants of the objectives of the investigation. The 
investigator should inform the participants of all aspects of the research or intervention that might reasonably 
be expected to influence willingness to participate. The investigator should, normally, explain all other aspects 
of the research about which the participants enquire. Failure to make full disclosure prior to obtaining 
informed consent requires additional safeguards to protect the welfare and dignity of the participants. 
The vignette quoted earlier shows the failure of the researchers to communicate to the participant 
before the commencement of the interview on the objectives of the investigation. All participants 
were informed on the aims of this research, and how they fit into the study, and this were also done in 
their language of communication. It was important at the onset that they understood and were aware 
of the overall purpose of the research and that they did not feel uncomfortable or threatened in any 
way. 
3.6 investigators should realise that they are often in a position of authority or influence over participants who 
may be their students, employees or clients. This relationship must not be allowed to pressurise the participants 
to take part in, or remain in, an investigation. 
Further to the above, participants were told that they had the liberty to withdraw at any point during 
the interview. All interviews conducted were on a voluntary basis. No threats were placed by the 
researcher or the organisations concerned if the participants did not wish to participate in the study. 
4. Deception 
4.1 The withholding of information or the misleading of participants is unacceptable if the participants are 
typically likely to object or show unease once debriefed. Where this is in any doubt, appropriate consultation 
must precede the investigation. Consultation is best carried out with individuals who share the social and 
cultural background of the participants in the research, but the advice of ethics committees or experienced and 
disinterested colleagues may be sufficient. 
Further to clause 3.1 and 3.6, after debriefing the participants were asked if they felt comfortable and 
if they had any objections to being interviewed. Confirmation was also sought that they were not 
coerced in any way by their organisation or superiors to participate. 
6. Withdrawa! from the Investigation 
6.1 At the onset of the investigation investigators should make plain to participants their right to withdraw from 
the research at any time, irrespective of whether or not payment or other inducement has been offered. It is 
recognised that this may be difficult in certain observational or organisational settings, but nevertheless the 
investigation must attempt to ensure that participants (including children) know of their right to withdraw. 
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When testing children. avoidance of the testing situation may be taken as evidence of failure to consent to the 
procedure and should be acknowledged. 
This has been covered under clause 3.6. The overriding concern in this case has been that "no harji 
should come to the respondents as a result of their participation in the research" (Oppenheim, 1992: 
83). 
7. Confidentiality 
7.1 Subject to the requirements of legislation, including the Data Protection Act, information obtained about a 
participant during an investigation is confidential unless otherwise agree in advance. Investigators who are pwg 
under pressure to disclose confidential information should draw this point to the attention of those surtft such 
pressure. Participants in psychological research have a right to expect that information they provide will be 
treated confidentially and, if published, will not be identifiable as theirs. In the event that confidentiality a»d/o- 
anonymity cannot be guaranteed, the participant must be warned of this in advance of agreeing to participate. 
In view of the nature of this study, it was necessary that confidentiality and anonymity be assured to 
the participants. Identification was not essential in this study, and hence it was hoped this would 
allow them to express their beliefs, experiences, opinions, etc without the fear of being identife& 
The covering letter, for example, gave a description of the study, and on the use of the information_ Questionnaires were mailed to all the teachers of the BEST and WISE programme and including 
reminders (inclusive of those who had responded). There was no need in this instance, and indeed 
unethical as Kidder (1981: 408) points out to "the use of secret procedures to identify persons who 
assume they are providing research data anonymously. " Measures were taken to eliminate the 
possibility of tracing, or in identifying the names, of places or organisations, of participants of the 
study be it directly or indirectly from the data presented. 
Ethical problems could apply during the analysis of data, especially when there is no legislation 
pertaining to the interpretation. As Merriam (1988) explains, "the researcher is the primary 
instrument for data collection, data have been filtered through his or her particular theoretical 
position and biases. Deciding what is important - what should or should not be attended to 
when collecting and analyzing data - is almost always up to the investigator. Opportunities 
thus exist for excluding data contradictory to one's views. Sometimes these biases are not 
readily apparent to the researcher. Nor are there practical guidelines for all the situations a 
researcher might face" (p. 182). In relation to this, the researcher will also have to consider 
the 'sensitiveness of the data' and "on the power relationships involved in terms of access to 
knowledge" (Burgess: 1989: 6) if the research is conducted in collaboration with an 
organisation. Merriam (1988: 182) quotes the advice given by Diener and Crandall, that I 
believe is useful to note: 
There is simply no ethical alternative to being as nonbiased, accurate, honest as is 
humanly possible in all phases of research. In planning, conducting, analyzing, 
and reporting his work the scientist should strive for accuracy, and whenever 
possible, methodological controls should be built in to help.... Biases that cannot 
be controlled should be discussed in the written report. Where the data only partly 
support the predictions, the report should contain enough data to let readers draw 
their own conclusions. 
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3.5 A Conceptual Framework of the Research Approach 
The conceptual framework represented in Figure 15 was developed to provide an overview of 
the approach undertaken in this study. It shows the techniques used to collect data. The 
techniques used are placed under the appropriate paradigms which were discussed earlier. The 
lines have been dotted (broken lines) to reflect the presence of, for instance, qualitative data 
within paradigm 2 as open-ended questions were used, and also to illustrate the use of 
multimethods in the inquiry. 
Research 
Questions 
Figure 15. A Conceptual Framework of the Research Approach 
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CHAPTER 4 
SURVEY OF BEST & WISE TEACHERS 
4.0 Introduction 
This chapter discusses the adaptation and administration of the survey questionnaire. It also 
covers the sampling, data collection and analysis procedures and the interpretation which 
follows. The design of this survey is represented in the form of a chart (see below). 
Mailed to all 
BEST & WISE 
teachers 
Q 
Data 
Presentation 
Interpretation 
Ll; ý; ý Gý 
sZ5ýz_ 
Data Collection 
& Analysis 
ý 
Chart 2. Survey Design of BEST & WISE Teachers 
4.1 Adaptation and Use of the Instrument 
The instrument is an adaptation of the questionnaire developed by Mezirow, Darkenwald, and 
Knox (1975) (henceforth it will be referred to as Mezirow et al). Their study was on ABE 
conducted in public schools in larger cities in the United States and the aim was "to develop 
and apply a methodology of scientific inquiry that would illuminate the most significant 
qualitative aspects of urban ABE" (p. v). Their questionnaire was revised and also pre-tested 
for the purposes of this study (copies which were mailed to both the BEST & WISE 
teachers/tutors are attached in Appendix 5& 5a respectively). The following factors were 
observed during the questionnaire planning phase: 
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Covering letter & Sponsorship - The initial letter of approval for the conduct of the study from 
ITE (the letter of approval when it was formerly the VITB is also attached) is in Appendix 6 
and 6a respectively. The letter was useful as it paved the way for me to conduct interviews 
through the centres run by the National Trades Union Congress (NTUC). The University of 
Surrey's letterhead (original copy) (Appendix 7 and 7a, for WISE & BEST programmes 
respectively) was used along with a letter of support from the relevant departments of the 
collaborating organisations ITE and NTUC (Appendix 8 and 9) requesting the teachers' 
assistance in completing the questionnaire. It also gave the study the legitimacy from the 
provider of the programme. 
The topic, and its degree of interest to the respondent - The aims of the study were explained 
in the covering letter thus: "that the study, the first of its kind in Singapore, would be useful to 
continuing education providers, policy makers, curriculum designers, academics, researchers, 
amongst others, in their efforts at retraining the workforce at the worker level". 
Envelope with return address - The mailed envelope was of C4 size (229 x 324 millimetres) 
while the second returned envelope for the questionnaire was C5 (162 x 229 millimetres). 
The return address was also included. Two letters were returned undelivered for the BEST 
programme (the teachers had changed their address), but owing to insufficient time I was 
unable to re-mail these again. For the WISE programme only one was undelivered but this 
was sent back again with the new address. 
Confidentiality, Anonymity - Given that the data may be perceived as 'sensitive', the assurance 
was given to the respondents that the data gathered will be treated as confidential and it was 
also highlighted in the letter that they could be assured of complete anonymity. Oppenhiem 
(1992) contends that anonymity is not synonymous with confidentiality. Anonymity can only 
be applied under certain situations; for instance, in the case of mail questionnaires, complete 
anonymity is possible when the returned questionnaires cannot be identified and may increase 
the response rate. 
Reminders - Reminders were sent to all the teachers. A copy of the letter is attached in 
Appendix 10 and 10a (for WISE & BEST programmes respectively). 
Incentives -A small token of appreciation in the form of a ball point pen was provided for 
completing the questionnaire. As I would not have any knowledge of who had participated in 
completing the questionnaire, I took to the liberty of enclosing the token with the questionnaire 
to all of the BEST & WISE teachers. 
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Appearance - Enhancements were made to the front page of the questionnaire. Origins 
University of Surrey and ITE letterheads were used. Blue coloured paper served as the 
instructional sheet distinguishing it from the questionnaire. The principle of AIDA (creating 
AttentionbinterestbDesirebAction), which is commonly adhered to by advertisers when 
creating advertisements, was taken in consideration in the design of the questionnaire. 
The questionnaire was pilot-tested. It was pilot-tested three times with a sample of 25 BEST 
& WISE teachers. As a result of this, I was able to confirm that they were able to generally 
complete the survey within fifteen minutes as specified. The presentation and layout was also 
improved upon, for ease in completion and for it to be more'user friendly'. Comments made by 
the teachers were noted. 
4.2 Data Collection and Analysis 
As the questionnaires were mailed to all the population there was no need to design any 
sampling procedures. The survey was carried out from February to March 1993 taking into 
consideration the existing classes which were being conducted. The questionnaires were mailed 
about a few weeks before the modules were due for completion. The latest lists of teachers 
(including their mailing addresses) were provided by the TTE. The Ist wave of questionnaires 
with the initial covering letter was mailed on the 8th February (for the WISE programme) 
while the 2nd wave (reminder letters) were mailed on the 23rd February. Subsequently, for 
the BEST programme, the Ist and 2nd waves were mailed on the Sth March and 18th march 
respectively. A schedule (Appendix 11 and 12) was prepared with a record of the responses 
received on a daily basis, including the number of respondents who had given their written 
comments to the open-ended question (Q. 22). It should be noted that in Singapore it takes 
about two days for the mail to reach the addressee. The overall response rate for both the 
programmes achieved was about 70%. Generally, a return of 60% or higher is considered 
acceptable, while 75% or over is desirable (Merriam & Simpson, 1989). 
The questions were pre-coded (a copy of the coded sheet appears in Appendix 5b) for the data 
to be processed through the use of the Statistical Package for Social Sciences (SPSS). In the 
case of the open-ended question (Q. 22), the written responses were entered into using the 
qualitative software package QUALPRO. The data was summarised through the method of 
frequency distribution. This provides the researcher with "a sense of the nature of the 
distribution of the variables to be analysed" (Bryman & Cramer, 1990: 88). 
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The next issue considered was that of missing data. While every effort was made during the 
questionnaire planning stage to reduce the non-response rate, nevertheless there will always be 
some data missing as a result of situational factors whereby the respondents were not able to 
return the questionnaire or did not wish to participate in the survey. Or, on the other hand, the 
respondents may not wish to answer or have difficulty selecting the appropriate factors or 
variables. The missing data, or cases as referred to in the frequency distribution tables, will be 
examined and inferred, especially in situations were there may be significantly high percentages 
of missing cases for some of the factors. 
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4.3 Data Presentation and Interpretation 
Research Question 1- What are the profiles of the BEST & WISE teachers in relation to., 
a modules taught, 
b. nature ofprogramme (either part-time, full-time or both), 
c. occupation, 
d. type of programme taught (either day-time, (before 6 pm) evening or both), 
e. place where classes are held, 
f years of BEST & WISE teaching experience, 
g. gender, age, ethnic group and educational qualifications. 
Question 1a- Modules taught. 
The table in Appendix 13 shows that 60% of the teachers generally have taught and/or ax v 
currently teaching in the BEST & WISE English modules. This also confirms the trend pf 
participants preferring English modules to Mathematics modules. 
Question Ib - Nature of programme (either part-time, full-time or both). 
A vast majority of the teachers (over 90%) are employed on a part-time basis as shown i8 
Table 2. This could be due to the status of ABE, which is seen to be "a marginal operation 
and the fledgling profession of adult education does not enjoy the same recognition as the most 
established educational specialities. More to the point, however, is the fact that full-time caroms 
opportunities in ABE are at present very limited. .. the great majority of teachers then, are p 
time, and most moonlight in ABE to supplement their primary source of income" (Mezirow et 
al, 1975: 58-60). 
Nature of Programme 
Programmes 
In Percenta e"' 
BEST 
n=159 
WISE 
n=251 
Part-time 94 92 
Full-time 4 4 
Both 2 2 
Grounded up to the nearest decimal point 
Table 2. Nature of Programme (either part-time. full-time or both) 
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Question Ic - Full-time Occupation of BEST & WISE Teachers 
About 40% of the BEST & WISE teachers come under the category of 'Others', see Appendix 
14. This is because most of them are full-time teachers employed in public schools. . The 
others (about 15%) hold positions either in the government or private sector. Some of the 
respondents (approximately 10%) choose not to provide their occupational status. Only about 
7% are housewives, compared to Mezirow's eta! (1975) survey of 18% housewives. 
Question Id - When the programme is conducted (either Day-time (before 6 pm) Evening 
or Both) 
About 70% of the teachers teach in the evening (see Table 3). The other 15% teach both in the 
day and in the evening. The classes in the day are held on the employer's premises and the 
teachers could therefore come from the half-day session schools, others who may be retirees, or 
self-employed, and those who teach the BEST & WISE on a full time basis. 
Time of Day Conducted Programmes 
In Percentage* 
BEST 
0=159) 
WISE 
1 ("; Q5 
Da -time efore 6 pm) 15 15 
Evening 66 69 
Both day-time & evening 19 16 
*rounded up to the nearest decimal point 
Table 3. Time of Day Conducted (either Day-time. Evening or Both) 
Question le - Facility/place Where the Teachers Teach 
Appendix 15 shows that the teachers teach the BEST & WISE programmes (about 50%) at 
Primary/Secondary schools while the rest [about 41% (for BEST) and 33% (for WISE)] teach 
on company premises. 
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Question If- Years of BEST & WISE Teaching Experience 
Teachers for the BEST programme tend to have more teaching experience compared to those 
of the WISE programme (see Graph 1) . 
This could be due to (apart from resignation, 
termination of service, etc) the earlier commencement date of the BEST programme which was 
in 1983 while the WISE programme started only in 1987. 
25 T 
Percentage 
I 2 3 4 56 7 8 
Years of Teaching Experience 
BEST 
i 
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Graph 1. Years of Teaching Experience of BEST & WISE Teachers 
Question Ig - Gender, age, ethnic group and qualifications 
Gender 
The gender of the teachers is fairly distributed with only a small percentage of the males 
outnumbering the females. 
Gender 
Programmes 
In Percents e* 
BEST 
(n=159) 
WISE 
(n=251) 
Female 48 41 
Male 52 58 
Table 4. Gender of BEST & WISE Teachers 
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Age 
About 67% of teachers fall within the 30-49 age group for the BEST programme. The WISE 
programme also has about 65% of the teachers falling within the same age range. 
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Graph 2. Age Distribution of BEST & WISE Teachers 
Ethnic Group 
Both the programmes are predominantly taught by Chinese teachers which is in line with the 
general demographic patterns in Singapore. 
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Note - 'Others' here refers to all persons other than Chinese, Malays and Indians such as Eurasians, 
Europeans, Arabs, Japanese (Census of Population, 1990) 
Graph 3. Ethnic Group of BEST & WISE Teachers 
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Educational Qualifications 
Graph 4 shows that a higher proportion of WISE teachers about 27% are degree holders 
compared to 9% of BEST teachers. Hence, the entry requirements for WISE teachers tend to 
be higher as they are teaching at the secondary level. 
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Graph 4. Qualifications of BEST & WISE Teachers 
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Research Question 2- What are the experiences of BEST & WISE teachers, relating to: 
a. factor/s that may hinder effective teaching and learning, 
b. one factor hindering effective teaching and learning the most, 
c. proportion of current students making satisfactory progress, 
d. characteristics of their ABE students, 
e. feelings concerning administrative-supervisory aspects of the programme, 
f proportion of students absent for more than 50% of the time, 
g. reasons frequently given by students for not being able to attend class, 
h. proportion of students who have dropped out after the first four weeks, 
i. reasons frequently given by students for dropping out, 
j. proportion of students who do not wish to take the exams, 
k. whether the programme improves the life chances of under-educated adults. 
1. general comments on the programme. 
Question 2a - Factor/s that May Hinder Effective Teaching and Learning 
Appendix 16 lists the factors that have been identified as barriers to effective teaching and 
learning. A summary of this on the significant factors (those factors that have received more 
than 50%) is presented in Graph 5 below. Too much variation in student skills/and or ability 
in this case could be attributed to the lack of screening of students. Irregular attendance tends 
to be generally higher for the WISE programme compared to that for BEST. 
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Graph 5. Factors Hindering Effective Teaching & Learning 
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Question 2b - One Factor Hindering Effective Teaching and Learning the Most. 
The factors, which the teachers have identified for Q2a, are Irregular attendance, No Screening 
of students and Too much variation in student skills/and or ability, as hindering effecting 
teaching and learning the most. However, the one factor hindering effective teaching and 
learning the most is shown in Table 5. These are Too much variation in student skills/and or 
ability, Irregular Attendance and No Screening of Students. The high missing cases in this 
instance could be due to the difficulty the respondents have in deciding on and selecting the 
factor, especially when they may be teaching a few classes with many and varying ABE 
students. 
Factors BEST Teachers (%) 
n=103 
WISE Teachers (%) 
n=147 
b. Irregular attendance 16 21 
c. No screening of students 8 5 
d. Too much variation in student 
skills/and or ability 
18 11 
'percentage rounded to the nearest decimal 
Table 5. Factor Hindering Teaching, & Learning the Most 
Question 2c - Proportion of current students making satisfactory progress. 
Generally, at least more than 50% of the class have difficulty in coping with the lessons. This 
could be due to their irregular attendance, variation in student ability and no screening of 
students. 
Proportion of students 
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Graph 6. Proportion of Current Students Making Satisfactory Progress 
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Question 2d - Characteristics of ABE students. 
Appendix 17 shows the proportion of students in relation to their characteristics. About half 
the class (approximately 40%) for both the programmes tend to be highly motivated. The 
students are also seen to be warm and friendly, and about 60% of the teachers (BEST & 
WISE) felt that a significant proportion of students, i. e. less than 24% resent authority. On the 
other hand, almost 30% of the teachers (BEST & WISE) indicated that 50% to 74% of the 
proportion of their students preferred authority. Only 20% of them observed that more than 
50% of the students were sensitive to criticism, whereas a significantly higher percentage of 
teachers almost 70% noticed that more than half of their students do work hard in class. And 
more than 40% of the teachers perceived that the students (less than 24%) were of low 
intellectual ability. 
Question 2e - Feelings concerning administrative-supervisory aspects ofthe programme. 
Appendix 18 shows the frequency distribution of the statements concerning administrative- 
supervisory aspects of the programme, which refer to TTE in this instance. About 50% for 
both the BEST & WISE teachers, agreed that the administrators were aware of their most 
important problems. About 40% agreed that they got little feedback from the administrators on 
how well they were doing they jobs. Approximately 30% disagreed that the administration 
relies mostly on the attendance rates to judge their performance. The data seems to suggest 
that the teachers may not be aware of the criteria (if any) used to evaluate their performance. 
More than 50% indicated that they do get help with their classroom problems from 
administrators. The teachers are also given a great deal of autonomy in the classroom. 
Generally, more than 50% felt that teacher morale is high and more than 60% felt that the 
administration does a good job supplying the necessary support services and materials. To the 
last statement on whether the administration provides adequate in-service 
training/developmental courses, about 50% felt that this was adequate. 
Question 2f - Proportion of students absent for more than 50% of the time. 
Graph 7 shows that a small percentage of students i. e. for BEST (6%) and WISE (15%) tend 
to be absent for more than 50% of the time. Hence, there is a high percent of BEST & WISE 
students (about 60%) tend to fall within the mid-range of 10% to 49% who would be absent for 
half the time. 
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Graph 7. Proportion of Students Absent For More than 50% of the Time. 
Question 2g - Reasons frequently given by students for not being able to attend class. 
Graph 8 summarises the most frequent reasons given by participants for their absence. The 
full list appears in Appendix 19. Overtime and shift work tend to be the most frequently 
given reasons followed by, Too tired to attend class after work and having Family/Personal 
Commitments. 
10 BEST 0 WISE 
Reasons 
Too tired to attend class after 
work 
Overtime work 
Shift work 
Family/Personal Commitments 
0% 10% 20% 30% 40% 60% 60% 70% 80% 901,4 
Graph 8. Reasons Frequently Given by Students for Not Being Able to Attend Class. 
Question 2h - Proportion of Students Who have Dropped Out After the First Four Weeks 
The graph 9 shows that about 40% of the teachers would have experienced about 10% to 24% 
proportion of their students in the class dropping out. 
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Graph 9. Proportion of Students Dropping out After the First Four Weeks 
Question 2i - Reasons Frequently Given by Students for Dropping out. 
A full list of the reasons appears in Appendix 20. Graph 10 below summarises the main 
reasons. Apart from overtime and shift work, Unable to cope with lessons tends to be one of 
the reasons frequently given by students for dropping out. The cause of this could be due in 
part to the lack of screening. 
Reasons 
Unable to cope with lessons 
Too tired to attend class after work 
Family/Personal commitments 
Shift work 
Overtime work 
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Graph 10. Reasons Frequently Given by Students for Dropping Out. 
70% 
Question 2j - Proportion of students who do not wish to take the exams. 
Only a small percentage of students do not wish to take the exams. The majority of those who 
enrol for the programme therefore intend to sit the exams. 
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Graph 11. Proportion of Students Who do Not Wish to Take the Exams. 
Question 2k - Whether the Programme Improves the Life Chances of Under-educated 
Adults. 
About 50% of the teachers felt that there was some difference to which the programme 
improves the life chances of under-educated adults. 
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Graph 12. Differences in the Life Chances of Under-educated Adults. 
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Research Question 21 
Comments to Question 22 as it appears in the questionnaire 
Is there anything else you would like to say about the programme? If so, please use the 
space below for that purpose. Also, any comments you wish to make that you think may 
help in improving the programme will be appreciated? 
Out of the total number of responses, 54% (n=139) of the Wise teachers gave their comments 
while the BEST teachers consisted of 43% (n=69) (Appendix 11 and 12 refers). The written 
comments were keyed into QUALPRO. The programme allowed for the overlay of analytical 
schemes, labelling segments of the text data with codes. Following is the presentation and 
analysis of the qualitative data. To facilitate the analysis, the data has been categorised under 
14 general themes/categories (the categories 'emerged from the replies to the open-ended 
question and interviews) for both the BEST and WISE programmes. Through this, a heuristic 
model was also conceived as an aid in the analysis and presentation of the data. The analysis 
will also include interviews which were conducted with a random sample of 20 BEST & WISE 
teachers. The transcript of the coded output is attached in Appendix 21 (for WISE programme) 
and Appendix 22 (for BEST programme). Figure 16 depicts the categories in alphabetical 
order, arranged clockwise. 
Figure 16. A Heuristic Model for Analysing the BEST & WISE Programmes 
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Following is a summary on the frequency of the coded categories (number of occurrences 
relating to the categories) and an analysis of the comments and interviews are presented 
thereafter. An extract of the frequency codes as written by the respondents are attached in 
Appendix 23 and 24 for the BEST and WISE programmes respectively. The categories will no 
doubt overlap, however the dichotomy is intended to facilitate in the presentation and 
systematic analysis of the data. 
BMT: Programme ý : =WYSE.. ýrogrammý<:::: 
number of ] (number of 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
Administration 
Classroom Environment 
Course Duration 
Government Sup part 
Incentives 
Learning Materials 
Location 
Malaysians 
Management Support 
Remuneration 
Screening 
Student Profile 
Teacher Training 
Teaching Style 
f uencies)- 
--ýý 
frequencies ` 
29 
I 
7 
6 
5 
24 
1 
3 
7 
2 
19 
7 
4 
8 
72 
2 
7 
4 
20 
88 
2 
7 
15 
2 
15 
26 
Table 6. Frequency of Cate ones 
17 
17 
86 
1. Administration 
Administration, in this instance, refers to the provider of the BEST & WISE programmes. 
When assigning the codes, it is assumed that most of the suggestions and opinions expressed by 
the teachers would come under the purview of the provider. It is the provider that administers, 
organises and supervises the programmes. Some of the suggestions included the setting up of a 
library, more publicity and promotion, improving the supervisory and administration aspects of 
the programmes such as on the recruitment of teachers, screening of students, irregular 
attendance, evaluation of the programmes and its intended aims, amongst others. A fuller 
discussion of these will be presented under the following sub-categories: 
1.1 Advertising and Promotion 
1.2 Recruitment of Teachers & Supervision 
1.3 Irregular Attendance of Students 
1.4 Improving Interaction Between the Administration, Students & Teachers 
1.5 Programme Goals 
1.6 Teacher Evaluation 
1.7 Examination Results/Graduation 
ITE had been the only organisation providing the BEST & WISE programme on a national 
scale. It had to raise the educational level of about a quarter of a million workers. It was 
indeed a large number by any given measure. The opinions that have been expressed by the 
teachers could serve as a reference point for further research, towards the advancement and 
improvement of adult basic education literature. Hence, the comments should not overshadow 
the good work that has been put in by ITE. One teacher summed it up thus: * On the whole, I 
feel that ITE has done a great job in trying to give everyone an opportunity to learn the 
basics - English and Maths. They are also giving many others an opportunity to re-take or to 
advance in their studies through these programmes and other on-going educational 
packages. Keep up the good work, ITE! 
` Henceforth the words in italics would denote the teachers written verbatim comments or 
interviewees statements. 
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1.1 Advertising and Promotions 
A number of teachers offered suggestions on how to create more awareness of the 
programmes in a way that would effectively reach out to the disadvantaged groups, 
through publicity and promotions. One suggested that: To promote Best and Wise 
Programmes to the public, perhaps ITE can arrange with the local press to print 
weekly exercises in English and Mathematics. This can help the students to improve 
themselves by doing the exercises and at the same time, the public will be aware of 
such a programme in existence. This can increase the in-takes. At present, 1 notice 
that there is an in-house magazine for Best/Wise programme by NTUC at Shenton 
Way. I suggest ITE can tap this resource with NTUC. With this magazine, it can 
offer quizzes, games, knowledge to the students. It can offer them opportunities to win 
cash prizes for essays and quizzes. It can spur them to work harder and look forward 
positively in the Best/Wise programme. Another feels that this programme should be 
given more publicity blitz. At the moment only in the four language newspapers but no 
advertisement done over the radio/tv as with Fast Forward by NPB. A more conscious 
effort to publicise and attract workers to this programme should be made. For 
example, a video clip of an actual 'Best' or Wise' class in progress. As the saying goes 
"A picture, paint a thousand words. " In addition this publicity blitz should ideally 
include the prospects of the workers after the 'Best' or the 'Wise, the advantages, the 
skills that are acquired through attending/participating in these programmes. There 
are a number of studies that have focused on this dimension as a tool for attracting 
students, however Long (1983) points out that earlier studies on promotion and 
advertising "were studied not for the purpose of obtaining students but for the purpose of 
creating public awareness" (p. 198). Long (1983) notes the interest amongst adult 
educators more recently to look at ways, through the establishment of a strategy or 
procedure, in improving the success of a programme. He believes that this could be 
indirectly linked to the concept of needs assessment or analysis. The approaches used to 
enlist adults can be examined under three general categories: promotion, marketing, and 
recruitment (Long, 1983). The issues facing adult educators on the use of advertising 
and promotion in soliciting adults tend to be related to ethical and moral dilemmas. 
Long (1983: 198) cites McGee's study conducted in early 1950s, on "merchandising" 
practices in adult education, and the objections voiced by respondents were explained 
thus: 
First, the matter of professional commitment and professional 
preoccupations had caused professional educators of adults to believe that 
they were somewhat above the commercial arena. Accordingly, the 
professional was perceived as dealing in values with no monetary equivalent. 
Second, the opposition to the concept of adult education merchandising may 
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have arisen from pressures exerted by internal pressure groups identified by 
McGee as the detached, the romantics, and the opportunists. The detached 
pressure group is composed of those who believe that educational 
institutions should stand apart from the larger democratic audience and the 
values of the contemporary culture. The romanticists were described by 
McGee as those who believe that there is a huge democratic audience wildly 
beating bruised hand against the doors of educational facilities, hungering 
and thirsting - even lusting - in their demands for participation. Finally, the 
third group, the opportunists, is represented by those educators who provide 
courses that they don't believe in, who do not practice lifelong learning, who 
believe that people should take their course because they know what people 
need. 
He also quotes other studies, for example, Stern's logical analysis of programme 
promotion that found a correlation "between promotional activities and the quality of 
other elements in the programming process" and Youse's study in which he "urges 
educators to examine registration procedures and the use of the telephone" and he 
"believes that the registration experience of part-time students is critical in the formation 
of attitudes toward the educational institution" (p. 199). He also identified various 
promotional tools such as the role of the faculty and administrative personnel in the 
promotion and recruitment of prospective participants, the use of direct mailing, 
newspapers, radio advertising and telephone solicitation. Marketing on the other hand is 
not viewed as synonymous to advertising and promotion. Marketing strategies are used 
by adult education institutions in the promotion of their programmes. Long (1983) 
espouses that these are generally categorised as the four P's, that is, product, price, place 
and promotion. Another consideration that needs to be noted on the recruitment aspect 
is the perceptions held by adult educators. Long (1983: 206) suggest that "some may be 
inclined to view the potential participant a someone who is best attracted by the use of 
sophisticated techniques ranging from market analysis to skilfully packaged 
programs... another view seems to indicate that adults are believed to be prevented from 
participation in educational activities by a variety of structural, psychological, and 
informational variables, and that the best way of involving adults in education is through 
some kind of procedure that reduces the influence of the obstacles and increases the 
power of educational opportunity to attract. " Long (1983) also mentions some Nordic 
countries that have used creative outreach approaches in the recruitment of adults from 
their homes and workplaces. Hence, there is a need for studies of this nature to be 
conducted within the local context, that seeks to examine the effectiveness of the various 
promotional, marketing and recruitment activities in reaching out to the disadvantaged 
adults. 
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1.2 Recruitment of Teachers and Supervision 
The procedures on the appointment of teachers needs to be further improved. and 
strengthened. This is reflected in their comments, for example, supervisors often recruit 
their own team of teachers who may be their buddies but may not make good teachers. 
Good teachers often leave the centres because they can't stand the inefficiency of such 
supervisors who ultimately give them 'bad reports. ... so its a vicious cycle. Another 
relates his/her experience on this issue: Many senior administrators are of the 
autocratic, arm-chair type who leave most of the administrative contacts with teachers 
to lowly paid "education officers" (0 levels or A level clerks without training in 
principles of education), many of whom play favourites among the teachers and 
discriminate against teachers whom they think complain or talk too much and whose 
attitude towards the programme and the teachers seems to be indifference in order to 
make their daily routine work easy for themselves. These petty administrative 
assistants even have resorted to threatening to "sack" good teachers for talking back 
or complaining against high-handed treatment from them. I personally had this 
experience twice resulting in the removal or transfer of such autocratic petty officials 
from their programme administrative posts to elsewhere. Poor administration is a 
major factor in the current dwindling enrolment of students in the programme, as it 
discourages good teachers to come forward and encourages mediocre ones to stay on 
(and provide poor teaching service) through pampering and pleasing the petty 
administrative assistants, who seem to have been given the power to hire and fire 
teachers. This seems to indicate that the current procedures applied tend to be generally 
subjective in nature. Although some steps have been taken to overcome this like the 
appointment of the manager who sees to the appointments, it is an open question whether 
this would be effective in the long term. 
On the administration of adult basic education programmes Rachlis (1989) offers some 
reasons as to why ABE programmes are referred to as 'orphans of education institutions. ' 
For example, "the programs are sometimes staffed by well-meaning, but untrained adult 
educators, receive little physical resource or curriculum support, and must cope with an 
amorphous mandate and a peripatetic clientele, while having to "keep the numbers up" in 
order to justify their continued operation" (p. 399). Good management requires that 
there be amongst others, a clear understanding of the programme structure, including the 
administrative and supervisory aspects of the programme. Establishing good 
communication networks are essential and should be seen as just one of the attributes 
that the administrators/supervisors should possess. 
1.3 Irregular Attendance of Students 
Irregular attendance tends to hinder effective teaching and learning. This factor received 
one of the highest percentage as presented earlier; for the BEST and WISE programmes 
it was 58% and 71% respectively. The other reasons cited by the teachers were 
Overtime wort, Shift work, Too tired to attend class after work and Family/Personal 
Commitments. The teachers have therefore called for a certain imposition of attendance 
criteria before participants are allowed to sit for the exams. Make it compulsory for 
students to achieve attendance in class for minimum of 75% or else they will not be 
allowed to sit for exam. Otherwise, they will most likely fail in the exam. While 
another felt that the poor attendance in many WISE classes is due to the fact that many 
students stay at home to study on their own as answers are given. Many of those who 
study at home usually do not make it to the examination hall. A student needs 
tremendous will-power and motivation to study on his own. The then VITB introduced 
three measures aimed at attracting more workers to enrol for the BEST & WISE 
programmes and in other vocational training courses that would allow for more 
accessibility (The Straits Times, 16 June, 1991). In relation to the BEST & WISE 
programmes, workers need not attend formal classes in order to be eligible to sit for the 
examinations, and anyone above 16 years of age could also register for the examinations 
which are held twice a year. No prior qualifications or educational attainments are 
necessary. This would serve those who are perhaps highly/self-motivated, disciplined 
and academically inclined to sit for the examinations. However, the intended target 
audience for these programmes as the Senior Minister of State for Education put it: 
"There are still many workers, particularly the older ones, who have not been able to 
participate in the skills training and upgrading programmes because of one reason or 
another. Thus, our concern is how to reach this pool of workers" (The Straits Times, 16 
June 1991, pg 1). This assumes that workers with no initial qualifications would be 
capable of being self-managed learners i. e. to be able to sit for the BEST & WISE 
examinations without attending regular tutorials. It would be of interest statistically to 
examine the number of participants including their profile, who have sat for the 
examinations and passed and those who have been unsuccessful. 
1.4 Improving Interaction Between the Administration, Students and Teachers 
There seems to be a lack of interaction between the administration and the teachers. 
One teacher describes it thus: We, teachers, have hardly any time to interact. When 
(take me for an example) I reached the school, I signed the attendance and collected 
the register file. From there, 1 proceed straight to my class. After class, returned to 
office, sign-out and home. Some also felt the need to enhance the teacher-student 
relationship through the organisation of subsidised activities. Others also felt that there 
was a lack of interaction with the administrators and suggested that this could be 
improved through class-room visits, telephone conversations, annual seminars, get- 
togethers, circulars, questionnaires, surveys. It is suggested that ITE could organise 
sessions for teachers to meet and exchange practical experiences acquired in teaching 
whereby further improving the teacher's teaching methods. 
1.5 Programme Goals 
The goals of the programmes were to raise the educational level of the workers especially 
in numeracy and literacy. Mezirow et al (1975: 3) point out that "literacy" is "defined 
beyond mere academic skill acquisition to include practical application in activities that 
have meaning to the learner. By international standards, a man is functionally literate 
when he can, 
engage in all those activities in which literacy is required for effective functioning in 
his group and community, and whose attainments in reading, writing and arithmetic 
make it possible for him to continue to use those skills toward his own and the 
community's development. " 
The statistical definition as espoused by Clark (1984) could be applied in this instance to 
the BEST & WISE programmes. He employed a five-step method in analysing the 
definition, first - identifying the intended message of the definition, second - assessing it's 
effectiveness, thirdly - recognising the underlying assumptions, fourth - assessing the 
definition from the perspective of the policy makers and practitioners and fifth - the 
implications of the definition for policy and practice is given. The statistical definition 
considers a person to be literate if he has completed a specific number of years, i. e. 5 or 
more of formal training. Hence, the educational level of a person is equated to him or 
her being literate. However, "there is no way of knowing if the statistical level decided 
upon is a valid representation of being literate" (PP. 137-138). He contents that the 
assumptions governing this definition tend to be that "(a) specific levels of education do 
equate with qualitative levels of literacy; (b) literacy is the direct result of schooling; (c) 
92 
literacy is a binary state; (d) literacy is unitary; (e) there exists a normative standard of 
literacy; (f) all points on the educational scale are of equivalent quality, i. e. every grade 
six graduate has equal literacy skills" (p. 138). Its usefulness for policy makers centres 
on its simplicity allowing for success to be measure on the basis of grade level 
achievement. The definition also "relates to the standard educational approach and thus 
does not require the creation of new methods and systems for teaching. Data are readily 
available in the form of census output. Hence, it is quite simple to assess need, to 
measure the level of achievement, and to identify the potential illiterate population. The 
costs of providing training is relatively low since existing methods and systems can be 
deployed" (p. 138). However, the data may not provide a true picture of the illiterate 
population. Clark (1975: 138) explains thus that, "there may well be those who have 
more than five years of schooling whose performance would not be judged as literate. In 
addition the qualitative aspect of literacy is nonexistent in such definitions. 
Consequently, what appears to be quite simple to determine can become quite complex 
when policy is moved toward practice. " On the implications for policy, he adds that 
"policies based on statistical definitions of literacy can be expected to gain wide support 
among the public. Data point to the glaring inequities of the educational achievements 
among members of society, and because the statistical definition tends to be unitary and 
binary, the problem of illiteracy appears to be a simpler matter to solve. All that needs 
to be done is to move quantity "x" from an illiterate state to one of literacy, and in order 
to achieve this, the illiterates merely have to be processed through one or more standard 
grade equivalents of reading or writing ability. There are numerous standardized tests 
which identify grade equivalence so this is not a complicated matter. Thus, a policy can 
be identified (a) which deals totally with factual, quantifiable data, (b) which appears to 
have every reason to succeed, (c) which is relatively existent delivery system, and (d) 
which can be made to appear successful on paper even if it is a failure in fact. " In 
Practice therefore, this "would more likely rely upon standardized measurements of 
reading and writing ability if writing were even considered. These could be used to 
assess the needs of schooling. Once placement had been made within a program, 
traditional reading and/or writing lessons would be used to bring learners to the 
standards required. Achievement could be measured be standardized tests again, and the 
Program could be judged a success according to how many learners now met the literacy 
standard" (p. 139). And finally the usefulness of this definition for practitioners is 
offered in terms of. 
accountability since it clearly maps out what has to be done and when it will 
be finished In addition, it simplifies the practitioner's work In that new and 
innovative techniques are not required 
On the other hand, the definition as stated does not provide any qualitative 
measure for literacy, nor does it account in any way for the differences 
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among learners and that literacy needs may vary from one situation to 
another. Consequently, practitioners may find that they have problems when 
they must deal with the real people behind the data (p. 139). 
The goals of the BEST & WISE programmes do not seem to meet the 'individual' goals 
because the participants can only enrol for two subjects viz, English and Mathematics. 
The concerns have been expressed by the WISE teachers, that offering two subjects do 
not meet the requirements set forth by the authorities i. e. having three GCE passes as 
equivalent to having passed the examination. Hence, the qualifications acquired would 
not have much utility. Some of their concerns are expressed thus: At the moment, there 
are few (or hardly any) centres where students can take lessons in subjects like 
History, Geography, Science and Art to enable them to take these subjects at 'N' level. 
Students who dropped out of school for some reason or other, maybe at Secondary 
Two Or Three might want to pick up the treads again by offering 3 or more subjects for 
the 'N' level exam and get a certificate at one sitting. Provision should be made for 
students in this category. You cannot go very far with English or Maths 'N' levels. 
Most jobs expect at least 3 N' levels e. g. Day-care teachers, clerks. There is also an 
indication that not all of the teachers are aware of the programme goals. One teacher for 
example had a question, besides the academic qualifications, is there any other avenue 
opened to them with the qualification they have acquired? Another teacher does not 
seem to be aware or convinced on the merits of the programme: sometimes I really feel 
pity for my students: What are we honestly teaching them for - effective 
communication? or change their old habits of thinking? or on the vague side: give 
them something useful. 
1.6 Teacher Evaluation 
There do not appear to be any clear indication of the type of methods used in the 
evaluation of teachers. Only 34% (for BEST teachers) and 38% (for WISE teachers) 
indicated that the administration relied mostly on the attendance rates to judge their 
performance. Mezirow et al (1975: 70) in their study conclude that the "lack of 
performance may be partially due to the organizational setup, since classes are often held 
in the evening in scattered locations and many teachers work in almost total isolation 
from administrators and supervisors. The use of attendance figures to judge teacher 
performance derives from the pressures of the numbers game. For administrators, the 
overriding concern is to keep enrollments high to justify budgets based mainly on head 
counts. Thus the most salient index of teaching performance is holding power. " Petzer 
(1987) also contends that the teacher is responsible in maintaining and/or even increasing 
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the class size, in view of the voluntary nature of adult education programmes and also 
especially when funding is linked to enrollment figures, attendance and retention. Hence, 
a teacher suggested that teachers who regularly get bad reports from students should be 
eliminated and replaced by new ones to improve teaching standards. But prior to this, 
it is important that the teachers should be well-trained and prepared to manage and 
conduct the programmes, hence teacher training programmes should be mandatory and 
an on-going endeavour. 
1.7 Examination Results/Graduation 
Mezirow et al's (1975: 32) observation on the effects of testing is of particular interest. 
They contend that "ABE students, especially men, come to class with such diminished 
self-images that any small reversal can evoke echoes of a dozen other humiliations. 
Serious students who feel they are doing well, often women, and those moving 
progressively at intermediate or advanced levels toward the GED, welcome tests as 
reinforcing benchmarks of progress inasmuch as they are unrelated to grading and 
results are not publicly revealed. For many tests are threatening and tension producing 
but are accepted as part of the routine. The problem is most acute for those coming to 
class for the first time. The number who leave the program or never really get started in 
it because of being tested is unknown but believed by many ABE educators to be very 
high. Nevertheless, other means of evaluating achievement have not been widely 
substituted. " This could also be likened to the BEST & WISE programmes. The 
BEST programme especially module one generally attracts a heterogeneous group, hence 
for some this could be the first time that they are participating in a learning endeavour. 
The profile of some of the students are presented under section 12. There is an 
indication that some students do prefer examinations, as one of the teachers commented, 
I wish to bring up the matter of examination. Why doesn't the TTE conduct 
examination for WISE 4. Most students leave when they finish WISE 3 because there is 
no examination for WISE 4. Why study, when there is no exam? They believe that they 
study only when there is an examination. The previous practice of indicating grades on 
the certificates seem to have been abandoned, resulting in a sense of dissatisfaction 
amongst the students, as on completion of the WISE programme, the adult-students 
were usually given certificates with their grades indicated -I thought this was really 
wonderful for it acted like a catalyst - it was an incentive my students worked extra 
hard to achieve a commendable grade. But as of later half of 1992, the WISE 
Management has done away with grades. I strongly feel this move must be re- 
considered because effort must be duly recognised. On the flip side, there are some 
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students that do not meet up to the requirements, ITE examiners should be aware what 
type of students are presently studying the WISE programme. Time and again, the 
examination questions pose such an ordeal for the students. In spite of the markers' 
reports being prepared and submitted, there do not seem to be any change. A good 
suggestion is for the examiners to go and teach WISE and then judge for themselves if 
we are having the "cream of the crop" as our students!, this indicates a lack of proper 
screening procedures and also on the effectiveness of the teaching methods used, apart 
from the overall management and administration of the programme. 
The graduation ceremony provides the candidates with a sense of achievement and also 
recognition. It also shows that the authorities and the public do care and value their 
achievement. Instead of merely handing out the certificates upon successful 
completion, I would like to suggest that the various ITE centres hold a bi-annual 
function and hand out the certificates. Ideally for all levels - but if this is not 
conducive then at least for the Module 3/4 students! In relation to this, a teacher 
wanted to see the report of students who passes the examination. Also, I hope to know 
who are the prize-winners after every examination. Is there some newsletter that 
serves these purposes to WiseBest teachers? 
2. Classroom Environment 
Classroom environment in this instance, refers to the physical environment, namely: space and 
furniture, thermal (temperature, humidity and airflow), visual (senses) and acoustical ( noise) 
environment (Grabowski, 1987). As Grabowski (1987: 178) notes, adult educators have 
realized the importance classroom environment plays in enhancing adult learning, revealing that 
"the arrangement of seating not only makes a powerful statement about an instructor's 
philosophy, values, self-confidence, and security, but also can facilitate or hamper learning. 
The use of podiums, desks and tables can create unnecessary barriers and may encourage 
passive rather than active participation. " The problem is rather endemic, as the comments 
refer to classes held at the People's Action Party Educational Centres which are primarily used 
for kindergarten classes. One teacher had suggested that ITE should look for better centres to 
replace some centres where the environment is unsuitable and unconducive for learning, e. g. 
noisy, warm, use of chalkboard, uncomfortable chairs and insufficiently lit classrooms. 
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3. Course Duration 
Both the BEST and WISE teachers generally tend to find the course duration to be short to 
cover the entire syllabus. The reason for this could be due to the characteristics of students and 
to some it is the new and revised additions that are added to the syllabus. Many feel that the 
less than 6 months course is too short. I share the view. Some preferred if it could be of a9 
month duration so that lesson could be adequately covered and in-depth, especially 
considering the fact that many adult learners seriously lack foundation skills in grammar 
and sentence structure. 
Another teacher has a similar problem and as a result of this students find it difficult to 
complete or do composition assignments. Reading and understanding questions is a problem 
to a number of students. Some students get discouraged when they miss classes and cannot 
cope with the lessons. There is no ways of going over the lessons missed by absent students. 
Nearly half the students seldom open their mouths to ready speak or answer question. 
Usually, it is the same students that answer or speak up. This point also illustrates the lack 
of instructional skills of the teacher in encouraging and getting students to participate. It also 
shows the need for continuous teacher training and development programmes in addressing the 
issues of classroom management and instruction. This will be discussed further under section 
13. 
4. Government Support 
The fact that the programmes are funded by the government and managed by ITE a statutory 
board, is an indication of the level of support and the importance the government has placed on 
worker education and training, which has both social and political implications. However, 
there may be some problems when this gets translated in practice. One aspect of this is evident 
in the experience of a teacher who feels that the Grassroots leaders and the M. P. in their 
estates are not supporting the Best and Wise programmes. The needs of the minority 
Singaporeans, who are highly motivated is not met by the top people... if the M. P. can open 
just I class at their education centre from Mon to Sat, the opportunity is there. I feel 
strongly If the programme is publicised widely and if a classroom is given to this programme 
with the MP's blessings, then a lot can be achieved. 
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5. Incentives 
Should incentives be given for participation? There is the feeling that organisations should 
provide extrinsic rewards if they send their employees for courses and also to encourage 
employee participation. 
The teachers proposed that organisations should provide some form of incentive, for example, 
an increment upon completion of the course, book prizes, time off, amongst others. Others 
have also attempted to link attendance to monetary rewards. Incentive for sacrificing time for 
this training is not attractive. Participants do not see much benefit. Maybe NTUCIITE or 
the company should workout some more attractive benefits - e. g. 75% attendance- reward - 
some of money for 100% attendance. I feel that there is little incentive for the students. For 
example, many of them asked me "So what tfl could pass my module 3- it really makes no 
difference for my boss because the certificate is of little value" There are organisations that 
provide incentives but they may be an exception rather than the norm. The Chinese 
Development Assistance Council (CDAC), a community self-help group for the Chinese 
community for instance, provides monetary incentives to low-income earners who participate in 
these programmes. The moot question is whether incentives do act as effective motivators for 
adult participation. Are there any perceived differences in the learning outcomes between 
adults who are intrinsically motivated as opposed to those who are externally rewarded? 
Research is, however, lacking that looks at these issues within the local context. 
6. Learning Materials 
Learning materials refer generally to the course curriculum. Most of the teachers, especially 
those teaching in the WISE programme, have focused their comments on the issues and 
problems relating to the learning materials. The lack of problems faced by the BEST teachers 
has not been as pressing; this could be due in part to the recent revision of the BEST materials. 
Some find that the learning materials do not take into account the participants' circumstances, 
i. e. their social/job environment, etc, while some find the audio tape rather too fast' for the 
participants to follow, while some suggested more lessons on English grammar. Most 
exercises in the text do not take into consideration students who work in the same 
factory/workplace. Exercises that ask for partners' occupations, company's name are 
meaningless, as they would all have the same job title and employer. One teacher noted that 
quite a lot of my students have problems with pronunciation. Is it possible for the 
organization to provide some useful tapes on phonetics and rhymes? Most teachers, I 
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believe, have no proper training in reading phonetics to teach students how to read and 
check the pronunciation of words on their own. 
The concerns of the WISE teachers have also been related to, i) students finding the course 
content beyond their 'ability', ii) the problems associated with the answers being provided in the 
text, for instance, students usually copy the answers provided in the text when instructed to 
do class assignments (even when they're told not to do so) and it is also very difficult to get 
the students to discuss the comprehension passages as most students regard the answers 
given as gospel truth, and iii) the 'gap' between the modules, which a teacher explains it thus: I 
have been teaching Test' & 'Wise' programmes for a number of years now. 1 started from 
Best module 1 and taught throughout till module 4, and then 'Wise' module I to 4 also. In 
the process of this teaching, I found that there is a great disparity between the Best and Wise 
textbooks. Even if a student has completed 'Best' module 4, when he proceeds to Wise 1, he 
will still encounter difficulties because Wise is more difficult. I feel that the foundation built 
for them in the Best programme is not sufficient to prepare them for the Wise programme. 
This may be one of the reasons why students 'drop-out' after some time in the Wise 
programme. 
A number of teachers suggested, therefore, that learning materials should be reviewed and 
revised periodically and that the textbooks should be written in a more flexible and creative 
style - to improve students' learning methods, - to motivate them and keep teaching. Another 
teacher felt that the maths textbook should be written in a more user friendly style. Most of 
my students are either Chinese educated or of very low academic ability. They are usually 
bogged down with having to remember too many formulae in the books. This has helped to 
create anxiety in the students. 
Montague & Knirk (1993a) and Merriam (1993) provide some updates on current issues and 
perspectives on learning and instruction. Montague & Knirk (1993) for instance, contend that 
learning is enhanced if it is done in the context of use, and "is characterized by students taking 
in information, interpreting it, relating it to what they know already, and when necessary, 
reorganising their cognitive structures to accommodate new understanding" (p. 336). And in 
writing text materials, curriculum writers and designers "need to be aware of student 
vocabulary and knowledge limitations. The designers should also use techniques that will help 
the students to comprehend and remember the course materials "through the aid of summaries, 
examples, diagrams, etc. (Montague & Knirk, 1993b: 366). The present data tends to indicate 
that the text materials may not be suitable especially for workers in organisations where the 
BEST & WISE programmes are conducted. This will be examined further in the next chapter. 
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7. Location 
As the classes are conducted at various locations around the island, the problem of accessibility 
is not a major issue. But one teacher, for example, believes that currently there are plenty of 
housewives who would like to upgrade themselves. But the classes are not conducted in their 
constituency. They have to travel (about an hour) to the nearest centre. For some centres 
that are located fairly out of the way students have to walk across the school field, which Isn't 
well-lit, to get to bus-stop which is rather deserted at that time of the night. I've also got 
some female students who are as young as 16-17 and going home alone at 10 pm isn't very 
safe. 
S. Malaysians 
Although this section could be placed under the category of 'Student Profile', I have 
deliberately left it separate as the Malaysians (who are foreign workers) now form quite a large 
percentage of the participant population, thus allowing for a more focused presentation and 
analysis of the data. Various reasons have been given by the teachers but it seems that most of 
the Malaysians attending the programmes consider it as a means to an end. That of attaining 
permanent resident status in Singapore. I find that generally Malaysian (or foreign students) 
tend to be more diligent than the more fortunate Singaporean students. Through my rapport 
with my students, some Malaysian students are grabbing the opportunity to study English 
because they have to pay through their noses to study English, in their home-country where 
the commercial language is mainly National Language and officially Bahasa Melayu. The 
asset of a 'N' certificate is also a step towards the '0' level certificate and this may be a bit 
farfetched goal for some, nevertheless motivates the Malaysian students further. Whereas 
the Singaporean students who lack nothing in Singapore where the employment opportunities 
are just a stone's throw away. In fact what they want are instant, immediate rewards and 
promotions instead of distant KIV (keep in view) type of rewards/benefits. Some of my 
colleagues think that providing a cash incentive of $3/- or so meal allowance for every weeks' 
attendance is better than to give them the incentive/award attendance at the end of course. 
The teachers also think that the Malaysians tend to be more motivated than the Singaporeans. 
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9. Management Support 
For the programmes that are conducted in organisations, management support is seen as 
crucial to the success of the programmes. Most of the teachers are of the opinion that more 
could be done by the organisations as the programmes do not seem to be perceived by the 
management to be in their best interests. Employers are generally not supportive enough as 
some employees are sometimes forced to abandon their study because of pressure exerted by 
their employers. There is the problem of irregular attendance in organisations where the 
students cannot be released to attend classes as operational requirements dictate their presence 
on the shopfloor. A further insight into this will be examined in Chapter 5. 
10. Remuneration 
As it was pointed out earlier, more than 90% of the teachers teach on a part-time basis, hence 
most of the teachers who teach in the BEST & WISE programmes do so to supplement their 
primary income. In comparison to the other courses offered by some training institutions, the 
hourly rates paid by ITE do not seem to reflect the market rate. The following indicates that 
the revision of teachers fees tends to be carried out in a reactive manner rather than proactive. 
The last revision was I think in 1990. It's only when there is a complaint to VITB or NTUC 
that they look into the matter. But it has been quite a long time since they revised So, it 
does not really measure up to the date, in 1992 what sort of amount we should receive. We 
don't look at bonuses at the end of the year that sort of thing. Well, one of the reason that 
keep us going is that we are veryfamiliar with the type of teaching and the students. 
11. Screening 
The problem of not screening the candidates prior to registration has been the concern of 
teachers, more so as they are faced with the problem of teaching heterogeneous groups. The 
problem is even more acute for those teaching in the first module (beginning level) of the BEST 
programme. Although the administration had established some form of a pre- 
assessment/placement test, this does not appear to be effective. 
In Mezirow et al's (1975) study, the placement tests were generally administered by a 
counsellor. The counsellor also had other roles to perform such as "job placement, refer 
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students to social service and health agencies, and counsel on a variety of educational, 
vocational and personal problems.... If a counselor is on site at the time of the new student's 
arrival, it is generally his responsibility to screen and possibly test the entering student in order 
to place him in the class closest to his achievement level. If the counselor is not available, 
placement is normally the responsibility of a supervisor or senior teacher. In most instances a 
simple word test or reading test is devised. Use of standardized achievement tests is the 
exception. There is a general recognition that complicated testing frightens the new student; 
those responsible for placement are thought sufficiently experienced to gauge the new student's 
level" (p. 75-76). It was also noted that teachers were not in favour of informal placement 
procedures as this resulted in the heterogeneity of students within classes. The practice of 
getting students to judge for themselves their grade level can amount to them landing in an 
inappropriate module. This problem was also mentioned by Mezirow, observing that 
"counselors sometimes ask students to estimate the grade in which they belong, and test only 
those who are uncertain. Teachers feel that students are poor judges of their own achievement 
level and often end up in the wrong classes. Students are sometimes placed in classes with the 
lowest enrollments, regardless of reading level" (p. 76). Teachers have not only highlighted 
the need for screening but also on the effects of not screening the candidates, which they had 
experienced with some concern on the outcome. 
12. Student Profile 
The BEST & WISE programmes were established to raise the educational level of workers 
particularly in numeracy and literacy skills. But it appears that there has been a shift in the 
goals of the programmes, as it now has broad participant groups of students some of whom are 
housewives, the educationally sub-normal students, foreigners (especially Malaysians), 
prisoners, ITE students, and others. This is illustrated graphically below. 
Workers 
Housewives 
Prisoners 
Handicapped 
Students 
Educationally 
Sub-Normal 
Students 
and others 
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Mezirow et al"s (1975) observation on the characteristics of students attending the ABE 
programme is worth quoting here: 
Put yourself in the shoes of the long-shot gambler who places his bets on ABE. You are 
forty-five-year-old black man, eking out a living at an unstable succession of menial and 
arduous jobs, poor, haunted by failure, numbed with self-doubt, without study skills, and 
unable to read. Furthermore, going back to school seems an endless uphill struggle. Just 
learning the three R's means years of weary plugging, night after night, month after month. 
And then what? What will an eighth grade education get you? Into the ninth grade is about 
all. So you resign yourself to still more long months and maybe with a high school diploma. 
What is the high payoff when you have finally made it? .... For many, the odds in ABE are 
not long; they are heroic (p. 37). 
There is a mixture of motives as to why they take the 'gamble'. Some do so in order to qualify 
for better jobs, obtain a high school equivalency diploma, help their children with schoolwork, 
learn to communicate in English, amongst others (Mezirow et al, 1975). Some of the students 
are basically shy and not sure how to use the language. Their foundation is poor, no basic 
groundwork. For example, the housewives (older age group 45 + +) don't normally know the 
basics, so they expect a lot to be taught. Have experienced students unable to write A, B, C, 
and expect the teacher to teach. This hinders them. As they slowly get demoralised and find 
attending classes not interesting and too fast for them. There are also those who attend the 
BEST programme who are either elderly people or young women who are illiterate or very 
lowly educated. On the contrary, there is also those who are keen on improving one's job 
status and therefore interested in sitting for GCE 'N' level examination. Then, there is the 
other group who is only attending the course so that they can speak and write the language; 
with no intentions of sitting for GCE 'N' level examination. They are often disappointed that 
there's no examination at the last module of the programme or any certificate showing their 
completion of the programme. 
13. Teacher Training 
As suggested by Mezirow et al (1975), one way to enhance teacher performance is to focus 
"upon analysis of actual classroom performance with opportunity for practice and feedback in 
the specific skill areas" (p. 155). The certification process should evaluate the ABE teachers' 
ability to use participatory learning methods, prepare instructional materials, and the ability to 
innovate a variety of instructional approaches (Mezirow et al, 1975). It would also be 
interesting to examine the extent to which the teacher training programmes are effective in 
bringing about the desired change. For instance, a study conducted by Johnson, Cortright & 
Cooper (1968) sought to evaluate whether the effects of short-term training courses changed 
the attitudes of teachers towards illiterate adults. The results indicated that a short-term course 
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would not be effective in inducing long-term changes in teacher attitudes. However, they do 
acknowledge that the conclusion is limited to the extent that, the course may have had a 
selective "sleeper effect" on some attitudes wherein the occurrence of observable change was 
delayed, and it may have been feasible to moderate negative or unfavourable attitudes toward 
illiterate adults during the time available in a shorter course. Smith (1978), Rossman & 
Powers (1981), Henschke (1987), and Marlowe et a! (1991), for example identified various 
competencies or teaching skills for ABE teachers. Smith (1978) dichotomized the list of 
competencies into two general goals, namely 1) subject area (s) competency (includes 
curriculum and instructional process) and 2) competency in teaching adults (includes the scope 
and goal of adult education, knowledge and understanding of the adult learner and adult 
learning). Some of these areas were covered at a professional seminar organised by the then 
VITB in collaboration with the Alberta Vocational College, Edmonton, Alberta in December 
1991 for BEST teachers (Sokolik, Critchley & Needham, 1991). The issues that the teachers 
brought up were also covered in the manual. However, it would have been much more useful if 
a set of competencies were developed specifically for the BEST & WISE programme teachers 
that would allow them to achieve within a desired time period. Hence, the comments by the 
teachers on the need for continuous development and training serve to confirm the points 
discussed above. 
14. Teaching Style 
Each teacher tends to have his or her own style of teaching. It is the teaching style that "helps 
to create the atmosphere within which learning occurs" (Jarvis, 1987: 264). Conti (1989) 
refers to it as "teaching behaviours that are consistent over time and that do not change 
regardless of the content being taught" (p. 311). The fundamental question therefore, is 
whether teaching style affects student outcomes. Research findings seem to suggest that 
teaching style "does make a difference in how well students learn" (Conti, 1989: 311). 
Understanding their own teaching style would allow ABE teachers to facilitate the transfer of 
learning more effectively. Mezirow's et al (1975) observe that in order to educe active 
participant involvement the teacher would need to personalise the instruction. They explain 
that this could be done through for example, translating the pronunciation of the students' 
words and relating it to their context, drawing cases from their own experience, encouraging 
individual to react to a story or a particular theme. However, for "highly task-oriented 
teachers who resist diversion or personalization and concentrate on getting through the course 
work seem less likely to succeed. Teachers are generally aware of the importance of showing 
their concern for students as individuals" (Mezirow et al, 1975: 27). The findings of 
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Mezirow's study is worth mentioning here as the examples which they have identified are of 
particular relevance and are useful for purposes of comparison. They observe that on the other 
hand: 
Trying for student involvement is not always good enough. In one highly unusual effort, a 
teacher attempted to conduct a role-playing situation in which his class was to set up a mock 
government to overthrow him in his role as "dictator". Unfortunately, this commendably 
innovative conception resulted in confusion and considerable resistance because it was 
poorly planned and executed. Many students did not understand what was expected of them 
or what was going on" (p. 28-29). 
The role play was indeed not well organised. The teacher could have accomplished it through a 
guided role play. Similar experiences of a BEST & WISE teacher are also contained in the 
following discourse for instance: 1 believe you are referring to the teaching methodology. 
Whether is participative or is a one way thing where the teacher teaches and the student 
listens. I think the teacher comes right up against inhibitions. Mainly cultural. If you look 
at the way a participatory sort of teaching environment should thrive the student to feel that 
they have a lot to contribute, they come with the experience and they are there to share to 
learn. But this is rarely so, because in the language teaching environment the student assume 
that the teacher is the person who will be telling them what is right and what is wrong. So if 
you want the student to learn and if the student feel that they are learning from you it has to 
be the teacher telling them and not they telling each other. So it is cultural in a sense that 
the student feel that they don't want to learn among themselves. But looking up to the 
teacher is very Asian but is also very real in the BEST and WISE class. And teachers who 
try to bring about a more participatory atmosphere in learning will give up in time to come. 
It's just not possible. 
Mezirow et al (1975) sums up it rather succinctly, saying that "there is probably need for a 
variety of teaching methods and techniques to fit the differing experiences and learning styles 
of ABE students as well as different educational objectives. We are only beginning to realize 
the instructional implications of teaching men coming out of a Latin machismo culture, or 
women teaching black ghetto-raised youth, or middle-class whites teaching lower-class 
nonwhites, or anyone teaching groups of adult students coming from the Chinese culture. The 
prevailing effort to teach to a "middle range" has resulted in heaviest dropout rates among 
students at the highest or lowest level of achievement, including those who need help most 
desperately" (p. 28). The use of dialects or Mandarin to teach English is an issue facing some 
teachers. One teacher explains that Chinese teachers or those who know Mandarin are at an 
advantage as students prefer to identify themselves with them. A teacher may not have much 
academic ability but because he or she knows Mandarin, students may prefer him or her to 
other non-chinese teachers who may be better in teaching or have a better command of 
English Language. Therefore ethnicity of the teacher also matters a lot in some cases. 
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Therein lies the challenge for non-chinese teachers who have to win the trust and confidence 
of their Chinese students before they are able to make any headway in teaching. Haverson 
and Haynes (1982) however, note that research is generally divided on this issue. They point 
out that "the question of whether or not nonliterate limited English-speaking adults should be 
taught to read at all frequently appears ... there is research that supports the notion that initial 
progress in learning to read (basic literacy) is more rapid in the learners' native language than 
in a second language" (p. 1). 
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4.4 Summary 
This chapter was guided by the research questions that attempted to identify the profile of the 
BEST & WISE teachers. In effect, it also sought to elucidate the experiences of the teachers 
teaching in the programmes. The survey method was used and the questionnaire was adapted 
from the study conducted by Mezirow et al (1975). The questionnaire was mailed to all the 
BEST & WISE teachers achieving an overall response rate of about 70%. The data was 
summarised through the method of frequency distribution. The second part involved 
presentation and analysis of the written comments of the teachers to the open-ended question in 
the questionnaire and also included the interviews conducted with the teachers. The segments 
of the text data were coded (with the frequency list of categories) and analysed. The fourteen 
general categories were teased out and from it emerged a heuristic model for the analysis of the 
BEST & WISE programmes. These were (in alphabetical order): Administration (further sub- 
categories include Advertising & Promotions, Recruitment of Teachers and Supervision, 
Irregular Attendance of Students, Improving Interaction between the Administration, Students 
and Teachers, Programme Goals, Teacher Evaluation and Examination Results/Graduation), 
Classroom Environment, Course Duration, Government Support, Incentives, Learning 
Materials, Location, Malaysians, Management Support, Remuneration, Screening, Student 
Profile, Teacher Training, and Teaching Style. 
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CHAPTER 5 
SURVEY OF PARTICIPATING ORGANISATIONS 
5.0 Design of Questionnaire. Data Collection & Analysis 
Survey forms were mailed to 57 organisations. It was pilot tested six times. The list of the 
participating organisations was provided by ITE inclusive of the names of the officers in- 
charge of the programmes and their contact numbers. Only the list of the participating 
organisations for the BEST programme was provided by ITE. The list for the organisations 
participating in the WISE programme was not available as the co-ordinator of the programme 
at ITE had difficulty obtaining it. Both of these programmes tend to have different officers 
responsible for co-ordination and administration, including different computer systems that are 
used in the day-to-day organisation and administration at ITE. Although the list focused on the 
BEST programme, there were also some organisations that participated in the WISE 
programme, too. Organisations such as the Boys' Home, welfare homes and other social 
organisations were excluded from the survey. The focus was on private and public 
organisations, in particular on worker education. The survey and interviews (involving site 
visits) were conducted from May to August 1993. Eighteen organisations responded to the 
survey. A response rate of about 32% was achieved. Follow-up calls were made to the 
organisations concerned, to confirm if they had received the letter. There were instances when 
the survey forms had to be faxed (it was faster this way) as the officer in charge was no longer 
with the company or someone else had assumed the duties. This was a common occurrence. 
Organisations that did not participate gave reasons such as: they were busy and had other 
commitments, it was not the policy of the company, while others just said that they were not 
interested. 
A cover letter was also attached along with the survey form (Appendix 25 and 26 refers). The 
same letter from ITE which was sent to the BEST & WISE teachers was used. The questions 
for the semi-structured interview were also enclosed. This enabled the respondents to prepare 
for the interview in advance. Interviews were recorded and transcribed on the same day. 
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5.1 Data Presentation & Interpretation 
Research Question No. 4- What are the profiles of organisations participating in the BEST 
& WISE programmes?, in terms of their: 
a. Nature of Business, 
b. Ownership, 
c. Their workforce strength, 
d. Percentage of Age Group of Staff, 
e. Percentage of workforce according to Educational Qualifications, 
f Percentage of workforce according to Citizenship. 
a. Nature of Business 
The manufacturing sector tends to be the largest provider of the BEST and WISE programmes. 
The response pattern is also an indication of the general distribution on the type of 
organisations participating. 
Nature of Business 
a. Manufacturing 
b. Service 
c. Government/Statutory Board 
«percentage rounded up to nearest decimal point 
Percentage* 
N=18 
72 
11 
17 
Table 7. Types of Organisations Participating in the BEST/WISE Programmes 
b. Ownership 
A breakdown on the ownership (Table 8) shows that for the manufacturing sector 50% are 
foreign owned either by the Americans or Japanese, while 22% are owned by the locals. 
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Nature of Business 
In Percentage* 
N=18 
Ownership N=13 N=2 N=3 
Manufacturing Service Government/ 
Statutory Board 
Wholly Foreign 28 (USA) nil nil 
(WF) 22 (Japan) 
Wholly Local (WL) 22 11 17 
Foreign & Local nil nil nil 
*percentage rounded up to nearest decimal point 
Table 8. Ownership of Business 
c. Staff Strength (approximate): 
Table 9. shows the Government to be one of the largest employer along with the 
Manufacturing sector having a staff strength of 1500 and above. 
Nature of Business 
In Percents e* 
Approximate Staff Manufacturing Service Government/ 
Strength Statutory Board 
100 or less nil nil nil 
101 - 499 22* 11 * nil 
*6 (WF - Japan) 
17 *ll 
500 - 999 11 * nil nil 
*6 (WF - Japan) 
6 
1000 - 1499 6* nil nil 
*6(WF-USA) 
1500 and above 33* nil 17* 
"22 (WF - USA) 
II (WF - Japan) 17 (NR 
"pet, entti, ýe r0i, nded up to nearest deci nal point 
Table 9. Approximate Staff Strength 
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d. Age Group of Workforce (approximate percentage): 
The Government sector tend to have a higher percentage of workers aged 40 to 50 years and 
above, around 41%, while for the manufacturing and service sectors it is about 27% and 24% 
respectively. 
Age Group 
0 Manufacturing 
  Service 
0 Government 
Below 20 yrs 20 - 29 yrs 30 - 39 yrs 40 - 49 yrs 50 years and 
above 
Graph 13. Age Distribution of Workforce 
e. Educational Qualifications of Workforce (approximate percentage): 
The Manufacturing sectors tends to have a statistically high percentage of workers with less 
than Secondary education (81%) compared to the Service (35%) and the Government (39%) 
sectors. 
Educational Qualifications 
P 
e 
r 
c 
e 
n 
t 
a 
9 
e 
No formal 
education 
PSLE & Secondary 'O' levels 'A' levels Diploma 
below education 
Graph 14. Educational Qualifications of Workforce 
Degree 
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f. Percentage (approximate) of Workforce according to Citizenship: 
Table 10. shows that the Manufacturing and Services sectors tend to rely heavily on foreign 
workers, comprising about 40% of their total workforce, who are mainly Malaysians. 
Nature of Business 
In Percents e* 
Citizenship Manufacturing Service Government/ 
Statutory Board 
Singaporean/ 61 61 86 
Permanent Resident 
Malaysian: 
Employment Pass 
i. 3-yr work permit 8 14 5 
ii. 2-yr work permit) 
Others 30 22 nil 
Other nationality 1 2.5 9 
'percentage rounded up to nearest decimal point 
Table 10. Percentage of Workforce According to Citizenship 
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Research Question 5. 
What are the issues and perspectives of organisations participating in these programmes? 
a. How do the BEST/WISE programmes tie-in with their training needs? 
This question attempts to examine if organisations do conduct training needs analysis and if so 
in what way would the BEST and WISE programmes fit in. Most of the locally owned 
organisations do not seem to have any form of system or trained personnel who take care of 
training requirements. Matters relating to training tend to be handled by either the personnel, 
administration, production or finance departments, if any. One of the organisations viewed the 
programmes as benefiting the workers themselves rather than the organisation. They see it as 
a form of social service. This confirms a report in the press (The Straits Times, 7 Dec 1992) 
that approximately 64,000 small firms (having fewer than 50 employees) had yet to take 
advantage of training programmes under the Skills Development Fund (SDF) scheme' . 
The 
reasons cited were due primarily to ignorance about SDF, perceived lack of need to upgrade, 
difficulties in sending workers for training, and lack of relevant training programmes. Small 
and medium enterprises (SMEs) tend to be defined as employing less than 50 employees hence, 
the organisations surveyed could be categorised as Large Local Companies (LLC's) i. e. 
employing more that 100 employees. Ho (1993) suggest that there are certain characteristics 
prevalent in these LLC's in the sense that "the languages used in this group were English, 
Singapore English (Singlish), and Mandarin. At supervisory and staff level, the main 
Singapore dialect, Hokkien, is frequently used with a mixture of Singlish. Corporate culture 
tends to be theory X, and management style tends to bureaucratic and hierarchical. 
Singaporeans who work in these organisations are more "Asian" than their counterparts in 
American MNCs. There is an even greater tendency for them to be more structured, quieter, 
less assertive, less expensive, and less transparent" (p. 313). Taking this into consideration, a 
report by OECD (1992) suggest that we should not ignore the fact that "more workers in 
industrialized nations are employed by small firms with very different levels of resources and 
commitment to remedial literacy. The implication is that emerging models of contextual 
remedial training that may work well in large organisational settings may not be appropriate to 
respond to the training needs of small employers. Very different structures may be needed to 
assist small firms in the retraining of their labour force" (p. 53). 
The SDF was established in 1979. It provides incentive grants for training of persons in employment and the retraining of 
retrenched or redundant workers. The SDF is financed by collections from the Skills Development levy imposed on employers who 
have to contribute a sum equivalent to 1% of the pay of each worker whose salary is $750 or below, or $2 per worker whichever is 
higher. The salary ceiling will be raised from the present level of $750 to $1,000 w. e. f Ist March, 1995. The levy rate will however 
remain unchanged. The Finance Minister in his Budget 1994 statement contended the need for the increase in the salary ceiling as 
the SDF collections has been falling as fewer people now earned monthly salaries of less than $750. He also indicated that the salary 
ceiling will be adjusted over the years to ensure that the SDF has sufficient funds for the upgrading of Singapore's workforce for the 
next century. The grants excludes training for spiritual, cultural and social enhancement, e. g. religious studies, appreciation of music, 
etc. 
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Multi-national organisations in the manufacturing sectors tend to be fairly supportive of the 
programmes, having training departments and personnel to co-ordinate the programmes. This 
could be due to the large numbers of workers who have less than secondary education, 
employed in this sector. English is seen as a basic foundation towards more specialised 
training. Another remarked that basically for this BEST and WISE programme we give them 
the educational supplement for the language. Essentially we have quite a lot of number from 
the Chinese stream who have only primary education so the BEST English is run in-house to 
upgrade them in understanding and usage of the language. So that basically helps us to fit 
them into other training programmes which are conducted in the English medium. This will 
help them in entry into those programmes (e. g. Basic Leader Courses, Quality and other 
Technical courses). One training personnel explained that his company is a US based 
manufacturing plant and a lot of our workers substantially come from Malaysia and because 
back in Malaysia, normally one would speak either Malay or their native language Chinese. 
So a lot of them are very illiterate in the English Language and they have to understand 
basic English because the work they are dealing with are largely automated and 
computerised so they must be able to read certain words from the monitor screen and do 
certain kind of testing. So a lot of workers have been sent to attend the classes like this. So 
there is a need in that sense. 
The Public/Government organisations tend to take a long-term view of training. Most of them 
have training plans that are linked to specific career paths for their workers. For instance, one 
of then explained that about 31% of the workforce are Daily-Rated Employees (DREs). 
Although about 97% of the DREs are semi-skilled workmen/artisans, most have low formal 
education and almost all do not have technical qualification equivalent to National Trade 
Certificate (NTC) III. They have acquired their skills through many years of experience on 
their job. Our training plan for the DRE workforce is designed to raise the educational level 
of the employees to at least Primary VI in English and/or Mathematics and to NTC III level 
in technical competence. With the acquisition of NTC III (practical), the DREs will be 
converted to monthly-rated Assistant Technicians. Others fit into the total and long-term 
organisational business plans i. e. the overall objective of staff training is to develop a multi- 
skilled workforce who can adapt easily to an increasingly technological work environment. 
The need also arises when they have to deal effectively with the public and hence have to 
provide better customer service. 
The distinction of training needs or needs assessment in an organisational context could be 
viewed as a gap between the present situation and a desired state of affairs or circumstances. 
Gilley and Eggland (1989: 198) explain that this can be "described in terms of proficiency 
(knowledge, skills, attitudes), performance, or situations. Needs can deal with desires, 
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interests, or deficiencies. They can be specified for an individual or aggregated for groups or 
organisations. " Hence, training efforts have to be measurable and evaluated for costs and 
benefits analysis. Long (1983: 178-179, quotes Griffith) draws our attention that "there is also 
evidence that the identification of educational needs as an initial program planning activity is 
often neglected completely, is superficial, or is post-hoc. " The notion of individual needs 
assessment will be examined in Chapter 6. 
It is important at this juncture to consider the BEST & WISE programmes which are meant 
generally for uplifting the educational level of the population, as distinct from training 
programmes which subscribe to the scientific model, for the purposes of organisational 
effectiveness. By the very nature of these programmes (they are also fully sponsored and 
funded by the government) it would be difficult from an organisational point of view to 
evaluate its effectiveness, nor are the programmes adaptable for the specific needs of 
organisations/individuals. 
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h. Why have they chosen these programmes instead of the Fast Forward* programmes 
(e. g. easy Maths & English) offered by the National Productivity Board? 
The public sector organisations generally tend to provide both the BEST/WISE programmes 
and Fast Forward programmes. Our organisation uses both BEST/WISE and FAST 
FORWARD courses to train our employees who need training to the level of English aimed 
at by these courses. Easy Maths and English offered by Fast Forward is very suitable for 
DREs as a prelude to their taking up BEST English and Maths courses. There are about 16 
employees currently attending these courses. However, one gave reasons for not participating 
in the Fast Forward programme: The BEST and WISE programmes were chosen because the 
programmes were introduced to organisations in Singapore in 1983 and 1987 respectively, 
much earlier than the Fast Forward programme which was launched in June 1990. The 
BEST & WISE programme meet the needs of our workers who do not have a complete 
primary or secondary education respectively. Henee, we have not implemented the Fast 
Forward programmes (Maths & English) in-house, as these programmes will be a 
duplication of BEST and WISE. However, our line departments have been informed of the 
Fast Forward programmes (e. g. Successful Selling, Success Supervision, WORKperfect, In- 
Healthy Company). Eligible staff are encouraged to enrol personally for the various courses 
at NI'B. Staff who successfully complete the various courses will be eligible for re- 
imbursement of the relevant course fee. 
The responses given by the locally owned firms were indicative of their general level of 
understanding of these programmes. There were also some who were not interested in the 
Forward Forward programme nor were they aware of the features of the programme. Some 
offered the programme in-house because ITE approached us about this programme while 
another said that the level of our workers can only cope up with the BEST programme course. 
For the foreign owned firms, the reasons cited were similar to that of the public sector 
organisations. An analysis on the Fast Forward programme will not be made here as there 
were other studies that have been conducted in this respect (Kumar, 1991). In corollary, the 
organisations choice for the BEST and WISE programmes could be due to; i) it's being the first 
programme available; ii) they are generally familiar with these programmes; iii) the grants 
provided for starting the programme; iv) the needs of the organisations; and v) the marketing 
efforts of the provider concerned. 
The Fact Forward programme was introduced in 1990 as a national televideo training programme. It operates as a multi-media 
open learning system. There are four key components in this learning system, namely 'video episodes' to enhance the learning, print 
materials for individual student, 'leader marked exercise' for the participants and tutorials (both face-to-face sessions as well as 
teletutoring). 
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a Whether the organisations provide any forms of incentives to their staff for attending 
the programmes. 
The fundamental question concerning the incentives is whether it should be provided to workers 
for participation in the BEST & WISE programmes or other continuing education 
programmes. Organisations are divided on this issue. However, virtually all the public sector 
organisations do provide incentives to their staff for participation. There is also a moral 
dimension to providing such incentives which may be seen as coercing adults to participate in 
such programmes. Learning too would take on a different purpose. Would a person who 
participates because of the incentives be less motivated as opposed to someone who is 
intrinsically motivated? Would the learning outcomes differ? Below is a list of some of the 
responses from the organisations. 
Locally Owned Organisations Foreign Owned Organisations Public Sector Organisations 
No, the training is for their own 
good. 
No, it is not necessary. 
Because, if we provide incentive, 
everyone would want to join and 
we could not afford that during 
production time. We have a very 
tight schedule. 
There are no incentives but we 
give a lot of encouragement. Like 
verbal encouragement. If we 
circulate memos we bring up in 
meetings, in briefings. I will 
personally do down to the 
briefing, the departmental 
briefing, I will tell them the 
benefit, say from here you can 
move to here and the only 
motivation I can use is the 
certificate that is recognised. I 
will tell them about the certificate. 
I will tell them how it helps our 
organisation and for self 
development for themselves. I will 
tell them, "Hey, the company is 
paying for you. " This is one way 1 
can try to promote this 
programme. 
No, as a matter of fact we are 
trying to organise classes off 
working hours. These operators if 
they work 2nd shift they come for 
the two hour session before they 
start work and likewise for the 
morning shift, two hours after 
they have finished work. Even for 
other programmes, we arrange 
for them to attend after their 
working hours. Unless we sign 
people up for public courses 
really, this will be from 9 am to 5 
pm. For those courses which are 
conducted in-house by us we try to 
arrange them after office hours. 
No, it benefits the individual. 
No immediate monetary awards. 
However, equipped with basic 
qualification will put staff in 
better light when it comes to 
promotion and further training. 
As an encouragement, all such 
employee training are financially 
sponsored by the organisation. 
The courses are usually held 
during office hours. Paid leave is 
given where such courses are 
examinable. As an additional 
incentive, book vouchers are given 
to employees who successfully 
complete BEST/WISE and FAST 
FORWARD courses. 
Yes, our organisation encourages 
staff to upgrade their skills in 
general through further education 
and training courses. 
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Yes, $50/$30 respectively upon Each trainee is also provided with 
successful completion of an English dictionary at our 
WISE/BEST (per module). expense. 
To encourage and motivate the 
workers to enrol in BEST/WISE. 
all classes are held during office 
Yes, provide company transport, hours. Workers are released from 
potential promotion. their normal work on one day of 
the week to attend classes. 
On attainment of the BEST/WISE 
Module IV certificate, the workers 
have a further opportunity for 
enrolling in the NTC 111, Modular 
Skills Training (MOST) classes 
that are run for the PUB by ITE at 
its institutes. The MOST classes 
are also held once a week during 
office hours. The workers are 
also released from normal work 
on one full day of the week to 
attend the NTC III classes. 
On attaining NTC III (Practical) 
qualification, the DREs are 
eligible for conversion to the 
monthly-rated assistant technician 
scheme with further opportunities 
of going up the technical scheme. 
The BEST/WISE programme 
therefore offers the DREs an 
opportunity of upgrading their 
qualifications as well as 
promotion to the technical 
scheme. This serves as a great 
incentive for the workers to 
participate in the BEST/WISE 
programme. 
The incentives provided include 
conducting classes at convenient 
timings; providing refreshments; 
awarding book and gift vouchers 
to students who perform will in 
their end - of - module 
examinations; re-imbursement of 
course fee to staff who choose to 
attend BEST and WISE classes at 
external centres; and, sponsorship 
(examination fees are paid by us) 
of WISE students for the GCE 'N' 
level examinations. 
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d Whether evaluation is done at the end of the course. If no, why? If yes, what is the 
criterion used? 
The type of evaluation done is usually in the form of the end of course evaluation on the 
trainer. The examination results also tend to be used as an indicator of the trainees progress. 
Others may use attendance figures to gauge the effectiveness of the course/instructor and 
award incentives. Hence, the course evaluations that are conducted in the organisations do not 
determine the extent to which the BEST & WISE programmes have contributed to improving 
the participants' job performance nor the extent to which the learners apply on the job what 
they have learned. On the other hand, due to the nature of the programme, it would not be easy 
to evaluate as there is no specific criteria that has been identified to link it to job performance. 
The data presented below also points to the fact that "trainers seldom have enough time or 
research expertise to conduct evaluations that can solidly document results" (Rothwell & 
Brandenburg, 1990: 295). 
Foreip_Owned OManisations Public Sector Organisations Locally Owned Otganlsations 
No, whatever they learn, it is for 
their own knowledge and benefit. 
It's a very simple form. I want it 
to be short and sweet. I have two 
kinds one is meant for the trainers 
to evaluate the trainees and one 
for the trainees to evaluate the 
course. 
Yes, course teacher will conduct 
end course examination. The test 
result will be sent to the company. 
We have 6 monthly review. 
Evaluation in the form of end-of- 
the-course assessment have been 
structured into the format of the 
BEST/WISE and FAST FORWARD 
courses. The organisation 
monitors the effectiveness of the 
training through such assessment 
results. 
Yes, simple feedback about how 
they felt about the course and 
areas for improvement. As the 
course is examinable, there is no 
additional evaluation done. 
No, no resources. We make use of 
ITE's exam as the gauge. 
The official evaluation is done by 
ITE. The material itself and the 
way it is structured is controlled 
by ITE so we have no part here. 
What we can do is evaluate the 
instructor if the feedback from the 
students itself is not favourable we 
ask ITE whether we can change a 
different teacher/instructor. As 
for the course content, we have no 
say really. 
There is no formal evaluation 
conducted by at the end of the 
module. However, ITE requires 
us to submit an evaluation on 
their trainer. 
No, there is no formal evaluation 
done at the end of the course. 
Participant's end-of-module 
examination results and regular 
attendance serve as an indication 
of their effort and achievement. 
Attendance at BEST & WISE 
classes is one of the criteria used 
for the award of incentives. 
Participants are required to pass 
their end-of-module examinations 
and achieve an attendance of 85% 
and above to qualify for incentives 
provided by us. 
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e. Problems encountered, if any, relating to these programmes. 
The problems encountered by the organisations relate to irregular attendance and dropout by 
the participants. This tends to be due to their personal/ family commitments and operational 
requirements which take precedence over the course. The nature of the jobs also pose 
hindrance to their learning endeavours whereby participants experience fatigue. Getting 
participants to enrol in the programmes is another issue facing organisations. This will be 
examined in Chapter 6. 
Locally Owned Organisations 
In our case, its our location. The 
teacher has to come all the way 
here to conduct the course and 
also we are a hotel and we have 
malty shifts. When somebody is 
on medical leave, someone has to 
cover or somebody does midnight 
shift and the person cannot attend 
the course. The first problem is, I 
cannot hold the course once a 
week because it is three hours. 
The trainees cannot take it, they 
can't concentrate, they're tired. 
Because these people who take 
this course they are doing 
physical work, like the 
chambermaids, electricians and 
cooks. These people they are 
moving around a lot. If you make 
them sit for three hours, they will 
sleep. Aloreover, I cannot afford 
to release them for three hours. 
You know that the hotel industry 
are forever short of staff. If you 
take them away for three hours it 
will effect the department so 1 
have to hold it twice a week. Even 
then twice a week, I still have 
problems because some are 
working on shift, some are 
covering for their colleague, some 
are working overtime because they 
have not enough staff. We have a 
lot of transit guests and delay 
flights, so once a delay flight 
cones in, it's a last minute notice 
and they cannot come for the 
course. These delay flights even 
though the guests are here for 
three or four hours - we need the 
manpower. That is why the 
attendance is not regular. 
Sometime when they are so tired 
they just totally give up. 
Foreign Owned Organisations 
Attendance, dropouts during 
courses. 
the 
High turn overate, dropout rate. 
Time consuming counselling 
sessions for students who wants to 
give up or students who do not 
attain good attendance record. 
Dwindling interest half way 
through the course. 
Firmly requesting departments not 
to ask students for overtime work 
on days of course. 
Dropout rates pretty high. We 
can start with full class of 12 
participants, by mid-way thru' the 
class, the attendance rate is like 
5-6 persons. Attendance problem. 
Public Sector Organisations 
Minor problems relating to 
release of employees for classes 
owing to work commitment do 
occur occasionally. 
One of the main problems 
encountered is the resistance by 
mature workers to training. Many 
of our DREs are above 40 years of 
age. They consider themselves 
passed the age for attending 
classes. 
The problems are the dculty of 
persuading the small hard-core 
(about 25%) of eligible staff to 
come forward to enrol for the 
BEST & WISE programmes; and, 
having participants' who, despite 
being counselled, insist on 
dropping out of the programmes 
because of personal commitments. 
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5.3 Summary 
This chapter attempted to identify the profile of organisations participating in the BEST & 
WISE programmes and explore the issues from an organisational perspective. The survey 
method was utilised coupled with interviews with the representatives of these organisations. A 
response rate of 32% was achieved. The first section presents the profile on the organisations 
while the second section involves the analysis of the interview data. 
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CHAPTER 6 
PARTICIPATION, DROPOUT & NONPARTICIPATION 
6.0 Introduction 
This chapter analyses the data gathered through the use of interviews (unstructured and semi- 
structured) with participants and dropouts (their reasons for participation and dropping out) of 
the BEST & WISE programmes. The reasons for nonparticipation in the BEST & WISE 
programmes and other continuing education programmes are also analysed. This chapter 
begins with an explanation on the processes used to collect the data and its interpretation. An 
examination of the data is undertaken thereafter, under the respective sections, that of 
participation, dropout and nonparticipation. The section on nonparticipation has been placed 
last, as the study does not only relate to the BEST & WISE programmes per se, but generally 
to other continuing education programmes as well. 
The approach taken here is similar to that of Tough's (1968) study on the major reasons of 
adults for beginning and continuing a learning project. The focus in on the immediate 
conscious reasons that prompted them to enrol and dropout for the BEST & WISE 
programmes, including nonparticipation in other continuing education programmes. 
6.1 Interpretation and Analysis 
The following conceptual model shows my 'qualitative journey' ( Figure 17 refers). The 
conceptualised model, which I would term it funnel approach, documents the process of my 
journey, from the commencement of the inquiry to its analysis. All the stages are linked, and 
intertwined. Each stage should not be seen as dichotomous or static, but as a continuous 
process of review, and learning. For example, the exploration and review of the literature, 
although I had done it during the first stage, was also performed throughout all the stages. The 
pilot study allowed me experience and explore 'unfamiliar territory'. It enabled me to look at 
some of the practical aspects of the interviewing process. I found that there were times when I 
had to re-emphasise the questions and even rephrase them as the interviewees had limited 
English vocabulary. They were given a choice at the outset, of the language that they preferred 
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Z- 
E 
Pilot study 
Third Stage Data gathering 
Interpretation 
Fourth Stage & Analysis 
Constant review of my own subjective views 
and discovery of new layers of meaning and questions 
Figure 17. A Conceptual Model of My Journey 
to be interviewed by and were comfortable in. Hence, some of the interviews were also 
conducted in the Malay language and an interviewer was trained to handle interviews in 
Chinese. Creating an environment conducive for the interviewees to be comfortable in was 
essential. This was because most of the interviewees had low-esteem and lacked self- 
confidence. This was evident as some organisations explained that they had difficulty getting 
their workers to participate in the study as most of them were scared while others were shy, 
hence, for those who participated, I had to make sure that they understood the purpose of the 
interview clearly, before proceeding. Establishing the rapport was done through dispensing 
with formalities. Some organisations especially those from the public sector, had provided 
refreshments to the interviewees. Seidman's (1991) advise on the factors to consider in 
creating rapport were observed, for example, there was a conscious effort to see to it that there 
was a balance in the interviewing relationship whereby either extremes of the relationship could 
lead to distortions. Common courtesies were observed, such as personally welcoming them and 
leading them to the interview room, allowing them to take the seat first, preparing tea and 
coffee for them. This was important as most of the interviewees were mature workers and 
most of them were older than me. I was also sensitive to the way I spoke, my tone of voice, 
speaking slowly and clearly, using simple words to ensure that they did not feel intimidated. 
All the interviews were conducted on the employer's premises and tape recorded. Permission 
on the use of the tape recorder was sought and the reasons explained. A micro-tape recorder 
was used and placed away (so that it will not be so conspicuous) from the sight of the 
interviewees. At the end of the interview, the interviewees were presented with a token of 
appreciation for their participation. 
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6.2 Participation 
A total of forty participants were interviewed comprising those who have attended and 
completed at least fifty percent of course attendance or passed the examinations. This was 
specified in the letter to organisations requesting interviews with their workers. Interviews 
were also conducted with Personnel and Training Managers/and or company representatives 
with participating organisations during a period of three months from June to August, 1993. 
Apart from collecting data through interviews, participants were also asked to write their 
reasons on 4x6 inch cards. There were given the option of writing in the language that they 
were comfortable in. The total number of cards gathered were 692 (English - 435, Chinese - 
246, Malay - 6, Tamil - 4, Punjabi - 1). Sample copies of these are attached in Appendix 27. 
The interviews lasted from fifteen minutes to about an hour. The participants were selected by 
their respective organisations. 
6.2.0 Analysis 
Research Question 3. 
What are the reasons of the participants for enrolling in the BEST & WISE 
programmes? 
Besides the reasons on why they decided to attend the programme, they were also 
asked on the use of the English Language, whether they had informed anyone if they 
were attending the programme, and of their learning experiences, amongst others. 
For most of the participants attending the BEST or WISE programme, this is their first 
learning endeavour since they left initial school. Various reasons were given for 
dropping prematurely from school such as, they were too poor, to seek employment to 
support the family, lost interest in their studies, etc. 
"This is the first time after school. That's why I feel very excited because I 
haven't study for a long time. I try to learn. " 
To some there is the initial excitement of learning while others fear that they might not 
be able to make it through the course especially the examinations. 
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Goal-Oriented Reasons 
Houle's (1961) typology of adult learners provides a useful starting point to examine 
the motives for participation. Given the nature of the programme it is hardly 
surprising that most of the participants have indicated that they have enrolled for the 
purpose of obtaining the GCE 'N' or '0' level certificate, while for a Malaysian it is 
generally to obtain permanent resident status (Extract 22). The following is a typical 
response from most of the participants. 
A. Improve, just to get another cert. 
Q. So what are you going to do with the cert.? 
A. I want to seek a higher position. 
Q. So what sort of position are you thinking oj? 
A. Maybe, technician, or clerk. 
As Cross (1981: 96) mentions "many goal-oriented learners are apparently responding 
to transitions in which needs for new job skills or for knowledge pertaining to family 
life serve as "triggers" to initiate learning activity. " 
A study conducted by Quah, et a! (1991) on the Education and Social Class in 
Singapore, also point to the acceptance amongst the populace of the instrumental 
value of education and the need to have at least a secondary education for entry into 
the job market. Hence "the marketability of a diploma or degree and not the wisdom of 
acquired knowledge is what makes education an instrument of social mobility in this 
modem society where meritocracy dictates that your job depends on your paper 
qualifications. " (p. 51). 
Overlapping reasons 
The following general list appears to indicate that reasons may well overlap. There 
could be more than one reason that would have "triggered" them to participate. Some 
of the reasons do correspond to those in a number of studies that have focused their 
attention on motivational orientations while others have looked at "functional 
relationships between motives and their antecedents" (Boshier, 1989: 148). With 
reference to motivational orientations (Boshier, 1989) for instance, we find that there 
are participants who participate because of the need for i) social contact (Extracts 20 
& 21 refers), ii) professional advancement (above paragraph and Extracts 
1,4,5,6,7,16,18,19 & 21 refers), iii) external expectations for example, peer pressure 
(Extract 14), iv) sense of community or social service (Extract 4). There are also 
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others who enrolled, which I would term it as Family Orientation, that is to help their 
children in their studies (Extract 2). Others seem to have experienced 'Inhibitions' and 
that they tend to associate their lack or inability to communicate in English as socially 
undesirable (Extract 17 -I don't want to be laughed at because I don't know English 
... 
Sometimes I am afraid of speaking English because I am afraid of being laughed 
at). This can be seen as a 'push' factor, on the other hand it can be 'pull' factor that 
might hinder them from participating. 
The Extracts also provide an indication of the needs of the participants, i. e. their 
perceived lack in 'functional' English Language both written and spoken. The 
housewives, for instance tend to be more inclined towards a more functional approach 
without perhaps having to sit for the examinations. Participants were asked if they had 
any opportunity to use their English. The use of the English Language appears to be 
restricted mostly to the workplace, even that is applied sparsely. Some do experience 
peer pressure, especially from those who are non-English speakers who are unable to 
communicate in English. For instance, one Malaysian participant explained that: 
"As I stay at hostel, I seldom speak English because my friends don't 
understand at all. They only completed primary 6 only, so they don't like 
to speak English. Sometimes when I used very simple English, she scolds 
nee, says that I like to show off. " 
The participants tend to communicate only occasionally with their supervisors or 
customers in English or at times with a mixture of dialects. There are situations when 
a manager is rather firm in ensuring that the staff speak English at the work place, but 
as the following extract shows the participants tend to revert back to speaking dialects 
because of their limited vocabulary and also when they are not seen by their manager. 
"Sometime when we speak halfway, we don't know how to speak. Then we 
come to Hokkien, our manager is very strict. We must practice talking in 
English, when I go to the canteen, then everybody speaks English but to 
the colleague is speaking Hokkien again. " 
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1 "1 join the WISE programme because 
offive reasons: 
a. It has high commercial value, 
b. Once I go through this programme, 1 
will be able to take 'N' level exams, 
which is equivalent to Cambridge 'N" 
level, 
c. To have larger English vocabulary, 
d. To gain more knowledge and make 
some 'common sense' in textbook. " 
2 "II helps me to help my children at 
home. " 
37 did not know English before, 1 
have this chance to learn in this 
programme. to 
4 "In the Singaporean Society, English 
is the official language. To know more 
English we will have more 
opportunity/chance in this society. My 
English is poor because I'm from a 
Chinese school. English is used in my 
work so I came to join this 
programme. Although I'm older than 
others, I want to have more knowledge, 
for my family, my company and for the 
country. I want to make more 
contribution. It is never to late to 
learn. You can never learn enough. 
So I wish every Singaporean to do 
their best for higher productivity, in 
competition with countries around 
Singapore. " 
5 "In Singapore, English is almost the 
first language. Those who don't know 
English will lag behind. The 
Government will provide with tuition 
and others. It's worthwhile to study 
English. " 
6 "Because of my working situation, I 
have a feeling that English is 
important to me. To master English 
enables me to learn and experience 
more. " 
7 "Because it will be useful and 
convenient when I go abroad. " 
8 "My English is so poor and I only 
know a few letters and speak very little 
English. Now I can read more. Since 
English is an international language, I 
cannot afford to miss this opportunity 
to learn it. " 
9 "Because I don't know English, I want 
to learn some language since I have 
plenty of time. " 
10 "Because this programme suits my 
timetable and also to workers like nee. " 
1] '7 learn more English here so 1 can 
read more and write letters. " 
12 "1 am not so clever in speaking and 
reading books in English. Therefore, I 
want to learn to speak and write 
English. " 
13 'This is the only way to upgrade our 
English standard where this language 
is the most useful communication 
language in Singapore. I hope that 
one day I can speak well if I don't feel 
shy during classes. " 
14 "Because my English is poor. 
Because some of my colleague are 
learning English here. So I have 
company. " 
15 "In Singapore, it is a multi-racial 
society. English is more emphasized 
then Chinese. People have freedom to 
use dialect and their own languages. 
It is a good thing to learn one more 
language. " 
16 "Because, I myself am a technician. 
This job gives me more opportunity to 
use English for e. g. reading blue 
prints, government forms, etc. I want 
to understand what it says (manual). I 
want to take a course on technology so 
that it is necessary to learn more 
English. " 
17 "Because I do not know the English 
alphabet and I want to more English 
words. I know some words but I don't 
understand them when I read articles. 
So I cone here to take this English 
class. I don't want to be laughed at 
because I don't know English. I feel 
that my pronunciation is not correct. 
So I want to know more. Sometimes I 
am afraid of speaking English because 
I am afraid of being laughed at. This 
class gives nie the opportunity to speak 
English. To my disappointment, 
teachers in this class explain in 
Chinese. No wonder this is module 1, 
so we have to speak in Chinese. " 
18 "I want to strengthen my English. 
Also English will help me to solve 
some problems in my work. After I 
came to the class I found it's not easy 
to do so. Mainly because of time 
schedule and also the classroom is too 
small, and crowded and stuffy. " 
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19 To increase my knowledge and 
review what I know. I graduated from 
a secondary school in 1969. And I am 
a Crane Driver at a construction site. 
It has been 23 years since I stopped 
using English. In my work I use 
dialect and now 1 feel it difficult to 
speak in English. That's why I take it 
up. 11 
20 'To meet newfriends. " 
21 "a. I want to be like others who can 
speak fluent English. 
b. Job requirements. 
c. To enable myself to correspond with 
my aunt from Philippines and to 
converse with my cousins. 
d. To know more people in order to 
widen my circle of friends. " 
22 "Yes, I am trying to get three year 
work permit, so I can take the PR 
(permanent resident status) that is why 
I want to study. If the next time I warts 
to change a job, it's easy, no need to 
take permit. I think that is the main 
point. After this WISE programme j 
can take other courses like ITE course, 
e. g NTC 3 (National Trade 
Certificate). " 
23 "Just want to improve my English 
because in Malaysia, all the subjects 
are in Malay. " 
One participant said that he had to overcome his psychological inhibitions'. 
"I think is mentality, we have been brought up in a way where they 
emphasise OK--during old times when your parents will say: "Oh you 
speak English", you are something like "Bossy". You know our mentality 
we have not grown out of that age. Maybe my children if they speak 
English it is nothing to them but when I speak English I feel awkward; 
"Why should I speak English, 1 am a Malay or Chinese here". I must 
emphasise my own language. If we don't speak who will? We expect the 
Europeans to speak English and we are afraid if we don't speak, our 
language will die out. " 
This factor will be examined further in the section on nonparticipation. 
Hence, the social context or the external environment would to some extent dictate 
their use of the English Language. As one participant explains: 
"I speak English, sometimes in Mandarin, sometimes combination of 
dialects. English, very less, not actually. At work, English mostly, when it 
comes to eating house (coffee shops) when they don't speak English, so 
speak Malay and dialects. Mostly they speak dialects, only when comes to 
certain level, certain 'stages' where people are 'higher stages' they speak 
good English. From there I feel sometime odd. " 
Participants were also asked how they came to know about the programmes. 
Typically, their supervisors would inform them while for some they would read it from 
the notice boards. Peer pressure, from their colleagues, was another 'mode' by which 
they would 'obtain' information. 
From an organisational perspective, participants have a tendency to expect external 
rewards, i. e. promotion, monetary incentives, allowances, and would prefer to have the 
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classes during their working hours. Mace (1987) had argued for paid educational 
leave for low-paid workers. Indeed, there is agreement that some sort of 'incentive' 
should be given to workers especially those who are in the lower socio-economic 
ladder. A manager puts it thus: 
"If the classes are held during office hours, I think they don't see a 
problem in participating. Because they are thinking that they are using 
the company's time, the company is not taking away their time. Because if 
you're talking about taking their time, it's like they want this time to be 
with their family and preparing dinner (especially for women). If the 
classes are conducted within the company's time, I think most of them 
would not mind. " 
129 
6.3 Dropout 
Contacting participants who have dropped out of a learning endeavour have always been a 
challenge facing researchers. This study is no exception. In this case, three approaches were 
used in an attempt to reach out to them. Firstly, through organisations. Secondly, telephoning 
dropouts at their home. Thirdly, asking the participants if they had thought of dropping out, 
and if so what would be their reasons. The latest list of trainees (name, sex, home telephone 
numbers) who had dropped out were provided by ITE for BEST participants only (the WISE 
list could not be provided due to constraints in the computer system each having different 
operational systems). There were 12,671 enrollments for the July 1992 intake and a total of 
4,622 (36%) dropped out of which 2,993 were females while 1,629 males. The tele-interviews 
were conducted for the whole month of June, 1993. Random sampling was used and the 
numbers were generated through the computer. Assistance was sought from a recent MEd 
graduate to call the participants. She was effectively trilingual in Malay, English and Chinese. 
An interview guide along with a call-sheet was pilot-tested. The interviewer was trained on: 
how to conduct a telephone survey, in explaining the purpose of the study and on the interview 
questions, processing the random numbers through the use of the computer, use of the 
disposition code list and call-sheet (Appendix 28,29 and 30 refers), amongst others. 
The interviewer was only able to successfully contact nineteen dropouts out of a total of one 
hundred and ninety-three calls made. A break down of the disposition codes is shown below. 
Disposition Code Explanation Percentage 
01 No answer, minimum of two attempts at 
different times 
52% 
02 Line engaged, after two immediate redials 
03 Line disconnected 3% 
04 Respondent not at home 11% 
05 Refusal by respondent to be interviewed (why 
and at what point) 
06 Language barrier with respondent 
07 No such rson/number changed 10% 
08 Respondent temporarily unavailable 
09 Partial interview 
10 Wrong number 
11 Person not in Singapore (returned to 
Malaysia) 
10% 
12 Changed address 4% 
20 Completed interview 10% 
Due to time and resource constraints, only two redials at different times were attempted. The 
difficulty in establishing contact could be the result of their shift work patterns, and also 
changes in their telephone, home numbers and in their residence (for Malaysians). This could 
130 
also be due to the list as it contains the names of participants who had dropped out of the 
programme since July 1992. Forty participants were asked if they had thought of dropping 
out when I interviewed them during my inquiry into their reasons for participation. Out of the 
forty participants or persisters who were asked if they had thought of dropping out, only nine 
indicated that they had. From the organisations, only eight dropouts were interviewed. 
Organisations had difficulty contacting dropouts as majority of them had no system or records 
that kept track of their participants, while most of them would also have resigned. 
6.3.0 Analysis 
Research Question 6. 
What are the reasons that have caused the participants to cease attending classes 
before the end of the course term and also for not taking the BEST & WISE 
examinations? 
The following model is adapted from the categories that were examined by 
Darkenwald (1981). The categories in this instance are only intended to facilitate the 
analysis of the data gathered and for purposes of presentation. 
Figure 18. A Heuristic Model on Dropouts 
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Sociodemographic Factors 
The sociodemographic factors relate for instance to the relationship of age, sex and 
social class as variables in predicting dropout behaviour. As Darkwenwald (1981) 
points out, most of the sociodemographic variables do not have much predictive value, 
with an exception to the relation between age and educational attainment. Studies 
seem to show "that "older" adults and adults with more formal schooling are less likely 
to drop out than others" (Darkenwald, 1981: 4). He concludes that "at best, these 
findings might sensitize teachers and administrators to the propensity for younger and 
less educated adults to be "at risk" of dropping out. This propensity is definitely more 
pronounced in adult basic education and high school completion programmes than in 
other settings" (p. 4). However, the study of sociodemographic factors are not within 
the scope of this study. Perhaps future researchers may well wish to note the 
possibility of investigating these variables. 
Psychological Factors 
This refers to the persons characteristics, for example it would relate to his or her 
intelligence, personality, anxiety, etc. (Darkenwald, 1981). He notes that although 
studies had been rather inconclusive, it does suggest that "cognitive abilities and 
personalities traits may interact with others variables (such as the nature of the 
learning experience) to affect learner persistence" and hence, from this one could imply 
that "low-ability students may be at risk of dropping out where ability is closely linked 
to success or performance of learning" (p. 5). The following data appears to suggest 
the link as expressed by some dropouts. 
A dropout who is about forty years of age explained his situation. 
"1 stopped attending classes because I cannot study. I do not know 
anything. It is good that the company encourages us to learn but for those 
who cannot read and write a word, it is difficult. I told my superintendent 
that I cannot learn. But he asked me to try. So, I tryfor six months. Even 
that did not help. I failed the course. " 
"I went back to my supervisor and told him that since I was young I cannot 
study. Even if I did not pass in my exams in the old days I will 
automatically be pushed up to the next level. " 
Asked if they were not concerned that they might lose their jobs as a result of 
restructuring. A typical response was that: 
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"If I lose my job, I can become a driver because I have a driving licence. 
Or I can become a barber as I have the experience. If the situation gets 
worse I may be forced to work on contract. It's a matter of fate and also 
your luck. " 
They seem to be accepting their circumstances as beyond their control and are resigned 
to their fate, suggesting that there is nothing that they can do to change it. 
Situational (External) Factors 
Darkenwald (1981) defines situational variables as external, in that they do not relate 
directly to individual characteristics or the teaching and learning process. Hence, a 
person's socio-environment would be characterised or affected by these variables, for 
instance, illness, relocation, problem of transport, location of classes, overtime work, 
lack of time due to family commitments, etc. (Darkenwald, 1981). However, 
Darkenwald emphasises that although reactional studies tend to accept these reasons 
with great importance, others have questioned that these may not be the reasons per se 
for discontinuing and that the respondents would provide misleading answers. What is 
worth noting is that this does not mean that "situational factors are unrelated to 
dropout behaviour - they definitely are. In most cases, however, bad weather, child 
care problems, illness in the family, and other external situational variables are best 
seen as contributing to dropout rather than directly "causing" it. It technical terms, 
these situational factors interact with other factors, such as poor teaching, to promote 
attrition. Put less technically, one might be willing for various reasons to tolerate a 
boring teacher, but to do so with two sick children and a bad headcold may simply be 
asking much. There is nonetheless, evidence that work schedules, child care, 
transportation problems, and other situational factors have a particularly adverse 
impact on economically and disadvantaged adults enrolled in ABE and high school 
completion programmes (p. 5-6). " Hence, situational variables do not appear to have 
much utility or to be of practical value as "they are beyond the control of teachers and 
administrators. Illness, job changes, and the like are pretty much random or 
unpredictable events" (Darkenwald, 1981: 6). 
Most of the dropouts tend to cite situational factors to have caused them to dropout, 
especially overtime work and shift work, while others explained that exhaustion 
(fatigue) from work sometimes prevents regular attendance at classes, and they 
eventually dropout. Those in the 20 to 29 age group also tend to have social activities 
that clash with the schedule of the classes. Some have indicated that they might rejoin 
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if circumstances permit (if they have more time) while others seem to be rather clear in 
not wanting to continue. 
Organisational Factors 
Organisational factors could be subsumed under the category of external situational 
factors. Darkenwald (1981) had omitted this variable which could be due to the lack 
of research conducted in this area. Only recently is workplace literacy receiving quite 
a lot of attention as discussed in chapter one. I have therefore identified and included 
organisational factors as a subset to external situational factors, as it requires a 
distinct examination of the variables affecting dropouts. The variables that are 
referred to in this instance, are management support/commitment, manager/supervisor 
role perception, incentives, amongst others. 
Management support is crucial especially if one intends to establish a basic skills 
programme. Rothwell & Brandenburg (1990: 55) suggests that there are at least key 
questions that needs to be considered "when assessing support for a basic skills 
programme in an organisation: i) Awareness - Are members of the organisation aware 
of basic skills problems among employees and/or applicants?, ii) Culture - Has the 
organisation historically backed human resources issues?, iii) Dominant coalition - 
Do top managers favour efforts to correct employees' basic skills problems?. " Some 
of these variables were examined during the survey of the organisations, however, a 
further analysis is made here with reference to the variables that might cause the 
participants to dropout. 
The following explanation by a manager highlights the issues that were identified 
previously as contributing to dropout and nonparticipation, that of overtime work, shift 
work, etc. 
Q. Do you have a lot of participants dropping out? 
A. Dropouts, in a way yes. It's because of the nature of our business here. 
We are a hotel and sometimes due to work commitments they just can't 
carry on, they're working on shifts and sometimes they have to work two 
shifts, sixteen hours and they're tired, sometimes they're working midnight 
shift and they can't make it and it's like one off, one on and we have a lot 
of resignations here and as these are rank and file staff, we have a very 
high turnover. For those who enrolled in the programme they just resign 
and go off and I have to put new people in. I mean these are the problems 
that I an faced with. 
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The extent to which managers and supervisors are supportive and encourage their staff 
is important especially so for basic education. Two managers were asked for their 
views as to whether they would help their staff if they had difficulty with their 
textbooks. They explained that: 
Manager A 
"I think the manager or supervisor can help the staff if they have difficulty 
with their assignments. I think it also depends on the type of topics. If it is 
English for example, and the supervisor knows of course, I don't think we 
should push them back. " 
Manager B 
"Many times, for example I have one who came to see. She showed me a 
lot of books and asked me to explain to her. I told her I'm not her teacher, 
you can get back to your tutor or rather the person who teaches you. It's 
not so much that I'm not helping. It's just that it's right for her to go back 
to the person who is teaching. Well, she told me that she wanted to drop 
out. That's the module four. " 
In relation to this, some of the participants feel that some of their supervisors do not 
encourage them because this is seen as disruptive to their work. By attending classes 
the supervisors take it that their workers are 'working against them. ' The supervisors 
expressed their displeasure at the inconvenience they have caused. They feel like being 
'marked', and it might affect their promotional prospects. Hence, some of them give up 
halfway through the course. There are others who need to change their shift to attend 
the classes and as a result they tend to lose out on their allowances. As one 
participants explains: 
"Now I join the BEST programme and changing the shift for the classes 
give our department problems. Now I feel that I am "marked" by my 
department. For me my job is sometime to operate the heavy equipment, 
got extra six dollars but I joined the BEST programme, I lose a lot. I take 
home a lower pay. Before I joined this class, I think I can get a 
promotion, never mind the promotion, the money is more important. Now 
look at my pay slip whenever I change shift, I don't get the shift allowance 
plus other allowance, everytime I attend I lose about $20. " 
Participants and nonparticipants are frequently faced with the prospects of deciding 
whether to earn extra income or embark on a learning endeavour. Much too often the 
latter is sacrificed. This will be examined further in the section on nonparticipation. 
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Programme Context Factors 
Programme context variables are seen as "administrative or organisational properties 
of educational programmes, such as frequency and length of class meetings, class size, 
provision of support services, and the like. It seems useful to distinguish these 
variables from the more immediate factors that arise from or impinge on the teaching- 
learning process itself' (Darkenwald: 1981: 6). Unlike situational factors, these can be 
"controlled by adult educators and thus are potentially important for enhancing 
retention in adult education programmes" (p. 6). 
Darkenwald (1981) suggests that there are other important programmatic variables 
that have evaded researchers attention such as the availability of support services 
(counselling and child care), the physical environment that takes into account the type 
of participants, etc. There variables were covered during the survey of BEST & 
WISE teachers in chapter 4. A number of dropouts had indicated that because of 
overtime and shift work, they found the timing of the course not convenient. They 
disliked the timing of class, i. e., 7 to 10 pm, to be too long and also felt tired after 
work. 
Teaching-Learning Factors 
These factors include "learner and teacher expectations, motivations, and overt 
behaviours; classroom climate and interaction patterns; and numerous other variables 
that characterize the teaching-learning transaction" (Darkenwald, 1981: 6). These 
factors are seen as crucial in determining dropout behaviour and are of practical 
importance "because many of them are subject to control by adult educators concerned 
with enhancing student retention" (Darkenwald, 1981: 7). 
Hence, the degree to which the course is seen as relevant to a participant's needs and 
objectives would determine if he or she would complete the course. Research findings 
appear to lend support to this contention, for example (Darkenwald, 1981: 7), quoting 
Lewis el al's study, 1971) "found that participants in a human resource training 
programme initially expected that the training would help them obtain satisfying 
employment. When it became clear that the training would not automatically lead to 
good jobs, they dropped out. The lesson seems to be that when learners expect too 
much or "something else, " or when the educational programme delivers too little or 
"something else", the likelihood of dissatisfaction and therefore dropout is high. " It is 
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also important to examine the relationship between teacher behaviour in the classroom 
and student dropout. Interviews with the participants and dropouts do suggest this to 
be an important criteria which might effect their learning and ultimately their decision 
to dropout. There are others who have also dropped out because they found it difficult 
to catch up with the lessons especially when doing the grammar exercises and there 
was not much help rendered to ease their learning endeavour. Another mentioned that 
he did not like the teaching methods of the mathematics modules, he had difficulty 
differentiating the "+, -, x, =, " signs probably due to the level of English used in the 
mathematical problems posed. Other reasons given related to their dislike for 
homework as they had no time or were too tired to complete, found it too boring - 
much like going to school. 
The following discourse shows the importance of the teacher variable in student 
retention. 
A. If you get a good teacher then you will get more improvement faster. 
You can have a chance to learn deeper English. Example like if you 
just a normal teacher so our English is simply like we care learning 
primary 3 or primary 4. When we come to another step of module 4, 
we find there is a difficult problem for us to catch up the standard of 
module 4. 
Q. What do you mean by 'normal' teacher? 
A. It means simply by he or she is not experienced. We ever encountered 
this teacher before. Luckily we brought this matter up to the 
company, and the VITB send a co-ordinator to check. The co- 
ordinator found the thing to be correct and they quickly take action. 
They straight away direct the teacher for interview and a week later 
they send a new teacher. 
Q. What is the difference between the first and second teacher? 
A. There's a lot of difference. The first teacher when he/she came in 
he/she never take it very serious. He/She always came late and by the 
time when the class start, she always try to give excuses to jump the 
subject. Saying that this subject is not consider at the exam. And we 
all work very hard to learn. Whether it's important or not to the exam, 
that is the subject is coming out or not, the teacher must have the 
responsibility to teach to the end. So when we came to the second 
teacher he take a veryfull responsibility. He gave us all the ideas, all 
the info about the English subject. Moreover, I think he has teach us 
not only module 4 English but he is trying to teach us more difficult 
English like in WISE programme English. So we can upgrade 
ourselves faster. 
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Another participants narrates his experience: 
"Like I said earlier the teaching method, we have three teachers with three 
different teaching methods, the earlier teacher who taught us maths 
clearly has left, the new teacher taught us as if we know everything, 
although we are adults frankly speaking for maths it is not so easy 
especially formula and all that. He give us the formula but never explain 
to us how the formula actually is there. They can't understand and when 
the teacher keep on teaching they feel bored. They became unenthusiastic 
and skip class. " 
A manager offered some suggestions in reducing the dropout rates. She said that: 
"There are certain areas we can look into. Give them a path to reach their 
goal. Maybe upgrade themselves by giving them recognition. Secondly, 
try to arrange classes within their working hours, where they will not have 
excuses of family commitment or whatever. Thirdly, make the class more 
simple enough for them to understand what the tutor is trying to put 
across. Many times, for example I have a staff who came to see me. She 
said that she can't catch up. When I look at the book, I know that for us I 
believe that's not much of a problem. For her standard, worse, she doesn't 
come from an English stream, so its rather difficult for her to digest. Well, 
she told me that she wanted to drop out. " 
A number of dropouts had also indicated that they tend to forget what they had learned 
especially when they attend class after work, a result of fatigue. An interviewee, 
Madam B, who works as a room maid and is fifty years of age, explained it thus: 
"You can imagine, in a day we are required to clean at least about eight 
apartments. We start work at nine o'clock, then start, work, work, work, 
work, after four thirty want to go class, so tired. When I attend class I 
observe my classmates, they sit like this when they study (shows by actions 
i. e. with both arms folded and head resting on the table). Now whatever 
goes into the head is lost (points her finger to the head). Now the teacher 
says, like this, this, this, for us it's like it goes from the left ear and out the 
other ear. Sometimes I observe them how they sit (shows the various poses 
of participants in the class). Miss C, she sits like this (shows with arms 
resting on her cheeks), and the teacher says, "Hey, you want to sleep hah" 
No, lah, " she says, "I tired. " Sometimes I watch them how they study. 
They don't study you know, (shows how they doodle). " 
This could in part be due to the learning materials and also the teaching methods used 
(Cross, 1981; Good et al, 1981; Verner & Davison, 1982). Cross (1981: 163) for 
instance, points out that "the greatest problems with memory for older people occur 
with meaningless learning, complex learning, and the learning for new things that 
require reassessment of old learning. Meaningless material is poorly retained, it is 
thought, because older learners have no reason or motivation to learn it and no way to 
organize it and connect it to previously stored material... Research also suggests that 
complex learning and distraction during learning are especially difficult for older 
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people because they have accumulated large stores of information and scanning the 
stored information is inadequately associated with stored information. Older people 
probably need to be helped in making associations, since evidence to date suggests that 
people, as they age, become less effective in generating their own associations between 
stored and incoming material. " Good, et al (1981: 25) provides an example on how a 
number of techniques were used in enhancing memory (and concentration): 
"Bob could not remember how to spell 'noise'. He discussed it with a 
group of tutors and students. A variety of methods were suggested, none of 
which worked. At the end of half an hour Bob said none of those methods 
helped, but 'The discussion we've just had has helped. I won't forget how 
to spell it now. ' 
Pam could not remember how to spell 'separate'. She discussed it with a 
tutor, they identified the pattern pa' and 'rate' and that was enough to 
allow her to remember it. 
For these students, concentration did not mean heads down and silence, 
but shared activities which lead to memorising. " 
I had asked an interviewee, how she was able to speak even a few words of English. 
The following description shows that learning can be accomplished through informal 
means and the learning methods used that could enhance individual learning. 
"I used to work for an English family, when the British were here. The 
wife taught me. She asked me what this item is said in Malay. For 
example, she will draw the item like chilli. Than she will ask "What is this 
you are wearing? '. And I will say, "Baju. " And she will draw. She taught 
me for two weeks. She said 'Maybe better for you after I leave Singapore, 
you can work for other people, you can speak English. " 
There is a need to integrate theories of memory to praxis, "as a means of concentrating 
on the learning problem in hand, as a means of reviewing our work and demystifying 
the learning process for our students" (Good, el al, 1981: 25). 
Satisfaction 
The extent to which a participant is satisfied may be a result of a combination of 
overlapping reasons. Satisfaction can be controlled and is also a pretty good predictor 
for dropout, however, "it explains only a small portion of whatever it is that determines 
dropout behaviour" and while it may be the best predictor, "it is not a very potent one" 
(Darkenwald, 1981: 8). The issues that have been identified earlier can be related to 
this factor, such as too long hours for classes, dissatisfaction with the teacher, the 
programmes do not meet their needs, amongst others. 
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6.4 Nonparticipation 
A total of thirty participants were interviewed. They were selected by their respective 
organisations. The interviews lasted from fifteen to forty-five minutes. I will also be relying 
on press articles (The Straits Times, 29 November 1992,25 August, 18 September, 16 
October and 10 November 1993) and reports as the problem of nonparticipation amongst the 
mature (those over forty) workers had received quite a lot of attention. The categories reflect 
about sixty percent of the data gathered from the participants on their reasons for 
nonparticipation. 
6.4.0 Analysis 
Research Question 7. 
Why, are some workers reluctant to participate in the BEST & WISE courses and 
also in other continuing education programmes? 
Cross (1981) provides us with three general categories that allows us to classify the 
obstacles as Situational barriers, Institutional barriers and Dispositional barriers. 
These were discussed during the literature review process in chapter 2. Some of these 
barriers have also been identified earlier from the survey of the BEST & WISE 
teachers and the organisations. The following analysis will examine the major barriers 
and also highlight the Language and Cultural factors that might act as barriers to 
participation. 
The Politics ofLanguage & Culture: A Paradox? 
The data indicates that the participants hardly or if ever spoke English, both at the 
workplace or at home. While this might create a need or 'trigger' a person to 
participate in learning the English language, on the contrary it might also be seen as a 
barrier. This is because Singapore's language policy has been geared towards the 
preservation of the mother tongue and there are four official languages, English, 
Malay, Chinese, and Tamil. Indigenous language is seen as the principle means of 
preserving and transmitting ones culture. 
Language carries within it the spirit, culture, history and philosophy of a 
people. It is the principal means by which culture is preserved and 
transmitted from one generation to another. 
(Ministry of Education, Ontario: n. d. ) 
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The multi-linguistic model seems to be one of a generally cautious integration amongst 
the ethnic groups. Senior Minister Mr Lee Kuan Yew provides an insight into aspects 
of this when he says: 
Each state faces a different set of problems and I would be most reluctant 
to dish out general solutions. From my own experience, I would say, make 
haste slowly. Nobody likes to lose his ethnic, cultural, religious or even 
linguistic identity. To exist as one state, you need to share certain 
attributes, have things in common. If you pressure-cook, you are in for 
problems. If you go gently, but steadily, the logic of events will bring 
about not assimilation, but integration. If I had tried to foist the English 
language on the people of Singapore, I would have faced rebellion all 
around. If 1 had tried to foist the Chinese language, I would have had 
immediate revolt and disaster. But I offered every parent a choice of 
English and their mother tongue, in whatever order they chose. By their 
free choice, plus the rewards of the marketplace over a period of 30 years, 
we have ended up with English first and the mother tongue second. 
(The Straits Times, 12 March 1994, p. 34) 
The assimilation of minority groups towards the mainstream, is one that requires 
sensitive management, and understanding of the needs of the various groups, for 
example he states that: 
For instance, all races in Singapore are eligible for jobs and for many 
other things. But we put the Muslims in a slightly different category 
because they are extremely sensitive about their customs, especially diet. 
In such matters one has to find a middle path between uniformity and a 
certain freedom, to be somewhat different. I think it is wise to leave alone 
questions of fundamental beliefs and give time to sort matters out. 
(The Straits Times, 12 March 1994, p. 34) 
Culture is seen to be a result of social interaction and organization, and should be 
considered within the social context (Fredman, 1990). He espouses that, "in a 
culturally heterogenous society, literacy ceases to be a characteristic inherent solely in 
the individual. It becomes an interactive process that is constantly redefined and 
renegotiated, as the individual transacts with the socioculturally fluid surroundings. A 
new arrival to the United States from a small village in Malaysia, unable to read or 
write in English and unfamiliar with the Latin alphabet, would not immediately have 
all the skills required of a literate person in his new country and would in all likelihood 
be seen in the workplace as functionally illiterate" (p. 187). 
Hence, we find that workers may be literate in their mother tongue but illiterate and 
semi-literate in English. They would not be able to reap the benefits from programmes 
since they are conducted in English. Hence, English is used very infrequently and is 
limited to a very large extent to the workplace or home (because of the children). This 
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also tends to confirm the findings by Pious (1989: 16) that "the language most 
frequently used in the workplace is not English, primarily because of the educational 
background of the workers in the 40-50 age group. " The interviews that I have 
conducted generally tend to show the age cohort to be much younger especially 30-40 
age group. It is not surprising therefore to observe the use of mother tongues or 
dialects amongst the population in their conversations. However, as mentioned earlier 
the reasons for participation for the BEST & WISE programme is not strictly to obtain 
the certificate but also the need by certain segments (e. g. housewives) of the population 
for functional literacy. 
Multiple Reasons: Age, Lack of Need & Encouragement, amongst others. 
The myth that one can be too old to learn tends to be most prevalent amongst the older 
workers. They do not seem to be aware that they are capable of learning and there is 
sufficient evidence to indicate that this is not true (e. g. Davies, 1971; Kidd, 1973; 
Cross, 1981). In relation to this, one of the interviewee stated that: 
"Mv educational level is only up to primary 3 in Chinese stream, I don't 
even know the alphabets, I just do not have the ability to catch up. I 
appreciate your kindness and care in wanting me to participate, but try 
and understand my good intention, I just cannot learn anymore. What you 
tell me now I forget the next minute. I am over fiftyyears of age. " 
What is generally considered is the fact that as one's age increases, more time is 
required to learn new things (Cross, 1981). Researchers have also focused their 
attention on cognitive functions to learning in relation to the chronological age. One 
such study is on fluid and crystallized intelligence. Cross (1981) contends that "part of 
the appeal of the findings on fluid and crystalized intelligence lies in their 
commonsense credibility. Throughout history, societies have revered the wisdom and 
judgment of the aged and called on younger people for quickness in learning new skills. 
Today's research confirms the ancient wisdom. On the average, people seem to 
perform best in their youth on tasks requiring quick insight, short-term memorization, 
and complex interactions. As people get older, they accumulate knowledge and 
develop perspective and experience in the use and application" (p. 162). What this 
means therefore, is that the use of traditional schooling methods and learning materials 
do not favour older learners and they tend to improve their performance on tasks that 
takes into account their crystallized intelligence (Cross, 1981), and which allows them 
to have control of their own pace of learning (Lovell, 1980). 
142 
Part of the lack of need has been examined earlier with regard to the politics of 
language and culture. There are also other reasons for instance, Pious (1989: 6) 
suggest that "whereas 'life begins at 40' for the western worker, it begins at 30 years of 
age for the Singaporean worker. With the retirement age generally at 55 years, midlife 
transition for the Singaporean worker begins around 30 years, restabilisation at 40 
years and anticipation of retirement at 45 years. Generally, workers aged 45 and 
above had children who were over 15 years of age, experienced a slowing down and a 
decline in the desire to continue working hard and upgrading themselves. Coupled 
with this, the illiteracy in English, the relatively short span of working life left, the 
considerable training time and the effort required created a general lack of need for 
upgrading and training among workers over 45 years of age. " 
Nonparticipants have also indicated lack of encouragement as possible barriers. One 
remarked that I told my friend that I wanted to join the programme and she said that 
you are so old and you still want to study. Another said 1 told my friend and she said 
wasting time. However, a participant described how he had to overcome this barrier: 
"I feel like very downgraded. They said: "Why go learning WISE, so old 
then you start learning WISE. WISE is something like from Sec. 1 to Sec. 
4 standard of education. Something like that; people don't think much of 
the WISE, nothing grand. Even BEST is worst that kind of thing, you must 
be somekind of dropout but I try to evade that by thinking it's a kind of 
duty call. People like to mock you but it's very hard to explain to them it 
is good. " 
This indicates too the social stigma attached to illiteracy. Beder (1991: 75) concludes 
that "the stigma society attached to illiteracy causes illiterates to conceal their illiteracy 
and deters participation in adult literacy education. Worse yet, perhaps, the belief 
system associated with the stigma pervades the professional norms of adult literacy 
professionals who, like the dominant society, often stereotype low-literates as being 
chronic failures with frail self-concepts who are dependent on society. This belief 
system leads some adult literacy professionals to treat low-literates in patronizing, 
child-like ways. The stigma causes illiterates to be defined as objects of rehabilitation; 
they are then dehumanized. " 
For some women, they also have to overcome cultural barriers especially for an Asian 
society where there are 'pressures' from their husbands for them to remain at home. 
Husbands tend to see their wife's acquiring basic education or skills leading to 
economic independence and hence, resentment. The women also had to contend with 
their domestic responsibilities. One nonparticipant explained her predicament: 
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"Once I returned home late as a result of attending a in-house programme. 
When I reached home, my husband was waiting for me at entrance of the 
block. He asked, "Why are you late? ". I said, I had to attend a class. He 
became angry. He said, "You are old, already fifty years of age. " He said, 
"You go and tell your manager, you are already old. What is important to 
us is our religion. When we die, what we learn in the class will not be 
useful. Our religion is more important, as we take it with us when we die. " 
When I go back home also need to bath, cook and pray. " 
Cropley (1989) quoting Houle, points out that although lack of time or funds may be 
socially acceptable excuses, we should examine other areas as the problem could lie in 
the social, economic or system factors. For example, Marxist writes would argue that 
the use of education prepares the people for specific functions within a society's system 
of production (Cropley, 1989). Participation also tends to be associated to the social 
class system. Those with higher levels of initial education would be most likely to 
participate in adult education activities, whereas workers on the other hand tend to be 
underrepresented. Hence, Cropley (1989) suggests that "participation in adult 
education is thus affected by the role people play in the groups to which they belong, 
by the tactics they prefer for dealing with the external world, by their degree of 
willingness to accept certain kinds of external authority, their preference for particular 
learning strategies... these characteristics are shared with other people, are acquired in 
group settings, and are reinforced by the groups to which people belong, social classes 
being among the most important groups" (p. 146). He also maintains that the 
educational system has certain characteristics that would either encourage or deter 
participation in adult education. He explains it thus: 
For instance, there is a strong tendency for formal, school-like learning to 
be regarded as the only really worthwhile form of learning. Adult 
education is thus affected by social norms which stereotype it as 
encompassing either recreational activities for the bored and lonely or 
else remedial education for those who missed out the first time round. In 
other words, it has low social status when compared with others segments 
of the educational system. A further example of this interaction is to be 
seen in the attitude of many adult educators themselves. They are often 
content to regard themselves as "handmaidens" or 'poor cousins" of real 
education - the kind occurring in schools, colleges, and universities (p. 
146). 
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The Tyranny of Choice: Earning or Learning? 
Nonparticipants who have indicated lack of time generally do overtime work, have 
another part-time job or moonlight to supplement their income. One described his 
situation thus: 
"Now my family has only a few 'drumsticks' to eat, and when I work 
overtime or have another part-time job, we will be able to have a whole 
chicken and some extra money for savings. " 
Similar findings, by Pious (1989: 4), also point to this dilemma, that "their low basic 
wages, partly due to their low education and skill level, make overtime work and 
moonlighting essential. Since only about 30% of the males have working wives, the 
majority rely on overtime or moonlighting to supplement their income. With labour 
shortages and high demands, about 40 to 50% of the companies offer overtime work. " 
An article in The Straits Times (18 September, 1993) provides a case in point: 
Extra work to boost income today, not training to pick up the skills of 
tomorrow, is the choice made by tens of thousands of low-skilled workers 
here. 
Mr Amzah Masarabi, 30, is a typical example. After a hard day's work as 
a gardener, he usually heads for the cinema located five minutes from his 
three-room flat in Teck Whye Lane. 
But he is no film buf. He works at the cinema as an usher and sweeper 
until]] pm most evenings. This pays $300 a month and supplements an 
income of $970 from his day job. 
"It is tiring, " admits the father of three children. "But I want my wife to 
have money to spend. My children have to go to school. If I don't work at 
night, how to survive? " 
He left school at the age of 10 to take up a job washing buses and has 
never given a thought to going back to school to pick up a skill. 
"Where got time? I just work. Morning and night. I will survive, "he says. 
Part of the problem also lies in the slow returns (if any), if they were to participate in 
ABE. It is not surprising therefore, to see Singaporeans lining up for hours to place 
their bets for 4D, Toto or Singapore Sweep. An article in The Straits Times (9 August, 
1993) reports that "A new millionaire is made every month in Singapore. Some 
months, more than one. Singapore Sweep's 2.8 million Big Sweep tickets sell out 
every month and the top prize of $1 million goes to one of the buyers. The toto draw 
has turned out millionaires too, like a young factory worker who bet $14 and won a 
record jackpot of $3.028 million in May... It is easier to win at 4-D. The odds are one 
in 10,000 when a punter bets on any four-digit number from 0000 to 9999" (p. 14). 
Hence, an average worker still relishes the hope of being leap-frogged from a level of 
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low-economic status to that of having instant wealth, vastly improving his or her socio- 
economic status. 
This may also be explained through the Maslowian theory. It could be said that in this 
instance education is not seen as meeting their needs as indicated in Maslow's lower 
level of needs. Long (1982) contends that although most of the students enrol for adult 
basic education or adult secondary education programmes in order to fulfil their safety 
needs, from a tutor's or instructor's perspective, they should "help these individuals to 
expand their horizons to goals which will encourage self-actualization. To do this, 
education for the disadvantaged adult must be holistic in nature and not simply be 
survival skills or certificate earning" (pp. 133-134). It should be noted however that 
from an individual point of view, the physiological needs would need to be met before 
he or she begins to consider pursuing the other needs. 
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6.5 Summary 
The chapter has attempted to analyse the reasons for participation, dropping out of the BEST 
& WISE programmes and also what the deterrents for nonparticipation were in these and other 
continuing education programmes. Hence, in the study on participation, forty participants 
were interviewed comprising those who had attended and successfully completed the 
programmes. In relation to the interview data, 692 participants were also asked to write their 
reason (s) on 4x6 inch cards. As for the dropouts, three approaches were used in gathering 
data, viz; through participating organisations, telephone surveys at their homes, and asking 
participants if they had thought of dropping out and if so what could be their reasons. From 
the participating organisations eight dropouts were interviewed, nineteen dropouts were 
successfully contacted out of one hundred and ninety-three calls, and forty participants were 
asked if they had thought of dropping out of the programmes. Thirty nonparticipants were 
interviewed and press articles and reports were also used in the analysis of the data. 
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CHAPTER 7 
SUMMARY, LIMITATIONS, 
CONCLUSIONS & IMPLICATIONS 
6.0 Summary 
Singapore is now at a crossroads where her economic survival hinges on her ability to compete 
not only with other Newly Industrialised Countries (NICs) but also globally. She has reached 
a point of maturity and hence her economic growth will not be as it used to be before, in double 
digits. This research is undertaken at a time when there is a pressing need to raise the 
educational and skill level of the workers in Singapore, especially those above the age of forty 
years, amidst these economic challenges. 
Hence, the issues relating to participation, nonparticipation and dropout will be of significance 
from the societal, organisational and individual levels. This study, the first of its kind in 
Singapore, had attempted to investigate the reasons for participation, nonparticipation and 
dropout from the perspective of the teachers, organisations and individuals, with particular 
reference to the BEST & WISE programmes. 
The literature has shown that there is no single theory that can elucidate the reasons. Indeed, 
more work can and needs to be done in the development of theoretical frameworks. However, 
empirical research could also forge a link from theory to praxis, that would explain the 
possible causes for the phenomenon under study and ultimately help in increasing the rates of 
participation and strengthening retention for adult learners, especially in the case for adult 
basic education. 
6.1 Limitations 
In chapter 3, the reasons for the choice of the research methods were explained. Given the 
diverse group of participants, the findings from the surveys, for instance, only attempt to 
describe the variables and their relationships. The limitations on the use of survey methods is 
noted, however with the use of triangulation, it is envisaged that this would 'strengthen' the 
data. The procedures of data collection were explained in the relevant chapters, and efforts 
were also made at reducing errors in the interpretation of the data. 
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The variables that have emerged as a result of this inquiry would serve as a reference for future 
research. It is acknowledged that the study is a little skewed from an organisational 
perspective. Here again, future researchers could focus their attention for example, on the 
participants who attend public run courses, on observational studies based on student-teacher 
interactions, psychological factors that may hinder learning, longitudinal studies, and others. 
6.2 Conclusions & Implications 
Taking into consideration the limitations of the study, the following conclusions could be 
drawn from the data. 
Research Question 1 
What are the profiles of the BEST & WISE teachers in relation to: 
a modules taught, 
b. nature of programme (either part-time, full-time or both), 
c. occupation, 
d. type of programme taught (either day-time, (before 6 pm) evening or both), 
e. place where classes are held, 
f years of BEST & WISE teaching experience, 
g. gender, age, ethnic group and educational qualifications. 
Conclusions 
About 60% of the teachers have taught or are currently teaching the English modules for both 
the programmes. The teachers (over 90%) are employed on a part-time basis. Most of them 
(about 40%) are employed as full-time teachers in primary/secondary schools and take a part- 
time job in the evening classes (70%), i. e. the BEST/WISE programmes. The proportion of 
the teachers teaching in primary/secondary and on company premises is fairly divided. 
Teachers for the BEST progranune tend to have more teaching experience compared to those 
of the WISE programme in part due to the earlier commencement date of the BEST 
programme. There is a fair distribution of male and female teachers and about 67% of the 
BEST & WISE teachers falling within the 30-49 age group. The programmes are 
predominantly taught by Chinese teachers in line with the demographic pattern of the 
population of Singapore. A higher proportion of WISE teachers (about 27%) have degrees 
compared to only 9% of BEST teachers. 
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Implications 
Participants and organisations tend to prefer the English modules to the Mathematics modules. 
This would suggest that the use of English tends to be of a greater need to the participants or 
the organisations for their workers concerned. Adult basic education can also be seen as a 
marginal activity as most of the teachers are employed part-time. 
Research Question 2 
What are the experiences of teachers/tutors relating to: 
a. factor/s that may hinder effective teaching and learning, 
b. one factor hindering effective teaching and learning the most, 
c. proportion of current students making satisfactory progress, 
d. characteristics of their ABE students, 
e. feelings concerning administrative-supervisory aspects of the programme, 
f proportion of students absent for more than 50% of the time, 
g. reasons frequently given by students for not being able to attend class, 
h. proportion of students who have dropped out after the first four weeks, 
i. reasons frequently given by students for dropping out, 
j. proportion of students who do not wish to take the exams, 
k. whether the programme improves the life chances of under-educated adults.. 
1. general comments on the programme? 
Conclusions 
The factors that may hinder effective teaching and learning received about more than 50% of 
the frequency rate were, a) Student fatigue, b) Too much variation in student skills/and or 
ability, c) No Screening of students, and d) Irregular attendance. For the WISE teachers they 
generally cite irregular attendance more than the other factors. The one factor that hinders 
them the most also produces the same factors with the exception of 'study fatigue'. Generally 
about half the class could be seen to be making satisfactory progress. 
The teachers have characterised about 40% of their students to be highly motivated and are 
seen to be warm and friendly. Approximately 60% of the teachers (BEST & WISE) felt that a 
significant proportion of their students, about 24%, resent authority. On the other hand, almost 
30% of the teachers both BEST & WISE indicated that 50 to 70% of the proportion of their 
students preferred authority. Only 20% of them observed that more than 50% of the students 
were sensitive to criticism, whereas a significantly higher percentage of teachers, almost 70%, 
noticed that more than half of their students do work hard in class. And more than 40% of the 
teachers indicated that their students (less than 24%) were of low intellectual ability. 
About half the teachers agreed that the administrators were aware of their most important 
problems and that they did receive help with their classroom problems from administrators. 
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However, 40% agreed that they got little feedback from the administrators on how well they 
were doing their jobs. Approximately 30% disagreed that attendance rates were used to judge 
their performance. More than 50% of the teachers felt that morale was high and about 60% 
indicated that the administration generally does a good job supplying the necessary support 
services and materials. About half the teachers (50%) felt that the in-service/developmental 
courses were inadequate. 
A high percentage of the BEST & WISE students (about 60%) tend to fall within the mid- 
range of 10% to 49% who would be absent almost half of the time. The most frequent reasons 
given by the teachers for their participant's absence tend to be; a) too tired to attend class after 
work, b) overtime work, c) shift work, and d) family/personal commitments. Overtime and 
shift work tend to be the most frequently cited reasons. 
About 40% of the teachers would have experienced approximately 10 to 24% of their students 
in the class dropping out after the first four weeks. The main reasons given for dropping out 
tend to be, a) unable to cope with lessons, b) too tired to attend class after work, c) 
family/personal commitments, and d) shift work overtime work. According to the teachers 
majority of students intend to take the exams. And 50% of them felt that there were some 
difference to which the programmes improves the life chances of under-educated adults. 
From the written comments of the teachers emerged 14 general themes/categories relating to 
the BEST & WISE programmes. These related to: administration, classroom environment, 
course duration, government support, incentives, learning materials, location, Malaysians 
(foreign workers), management support, remuneration (of teachers), screening (of students), 
student profile, teacher training, and teaching style. The most frequent categories receiving the 
most number of codes (more than 10 times) were for the WISE programme - Learning 
materials (88), administration (72), student profile (26), incentives (20), teacher training (17), 
teaching style (17), screening (15) and management support (15). For the BEST programme - 
administration (29), learning materials (24), and screening (19). The conclusions were made 
during the process of analysis (from pages 87 to 106 respectively). Hence, I will not be 
repeating it here. 
Implications 
The factors that have been identified by the teachers would provide us (the researcher, 
practitioners, policy makers, curriculum designers, etc. ) with the information to make informed 
decisions with respect to the BEST & WISE programmes. The themes that emerged from the 
written comments from the teachers would also be of particular relevance to the provider, as 
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the variables identified indicate that effective supervision and administration would have an 
effect on participation, dropout and nonparticipation. 
Research Question 4 
What are the profiles of organisations participating in the BEST & WISE programmes, in 
terms of their: 
a. Nature of Business, 
b. Ownership, 
c. Their workforce strength, 
d. Percentage of Age Group of Staff, 
e. Percentage of workforce according to Educational Qualifications, 
f Percentage of workforce according to Citizenship? 
Conclusions 
The manufacturing sector tends to be the largest provider (in terms of access, technically ITE 
is the provider) of the BEST & WISE programmes. The survey showed that for the 
manufacturing sector 50% are foreign owned either by the Americans or Japanese, while 22% 
are owned by the locals. The government is one of the largest employer along with the 
manufacturing sector having a staff strength of 1500 and above. 
The government sectors has a higher percentage (about 50%) of workers aged 40 to 50 years 
and above, followed by manufacturing and service. The manufacturing sector appears to have 
a significantly high percentage of workers (81%) with less than secondary education compared 
to the service (35%) and the government (39%). The manufacturing and service sectors tend 
to rely heavily on foreign workers. 
Implications 
The manufacturing sector tends to be the largest employer of workers with less than secondary 
education. This sector is the power horse of the Singapore economy. Should the 
manufacturer's relocate to countries where labour is cheaper, in order to increase their rates of 
returns in investment significantly, Singapore could face the prospects of grappling with a 
large unemployed workforce, especially those at the lower end of the educational and skill 
continuum. As economic life cycles speed up, there is the need to make improvements 
continuously and quickly. Hence, adaptability and flexibility would be crucial, for workers 
and organisations in every step of the economic cycle and at all levels of the organisation 
(Carnevale, 1991). 
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Research Question 5 
What are the issues and perspectives of organisations participating in these programmes? 
a. How do the BEST/WISE programmes tie in with their training needs? 
b. Why have they chosen these programmes instead öf the Fast Forward programmes (e. g. 
easy Maths & English) offered by the National I'röductivity Board? 
c. Whether the organisations provide any forms of incentive to their staff for attending the 
programmes. 
d. Whether evaluation is done at the end of the course. 
e. Problems encountered, if any, relating to these programmes. 
Conclusions 
Most of the locally owned organisations do not seem to have any form of system or trained 
personnel to take care of their training requirements. Matters relating to training tend to be 
handled by either the personnel, administration, production or finance departments. Multi- 
national organisations in the manufacturing sector appear to be supportive of the programmes, 
having training departments and personnel to co-ordinate the programmes. The 
public/government sector organisations tend to take a longer-term view of training tied to the 
national policy. 
The public sector organisations have both the BEST/WISE and Fast Forward programmes 
available for their workers. The locally owned firms indicated that they were not interested in 
the Fast Forward programmes nor were they aware of the features and benefits of these 
programmes. Some saw it as a social service. For the foreign owned firms, the reasons cited 
were similar to that of the public sector organisations. Their choice on the BEST & WISE 
programmes could be due to; i) it being first programme available; ii) they are generally 
familiar with these programmes; iii) the grants provided for starting the programmes; iv) ties in 
with their needs; and v) the marketing efforts of ITE. 
Not all the organisations provide incentives to their staff for attending the programmes. What 
is significant is that all the public sector organisations do provide some form incentives to their 
staff. The type of evaluation done is usually in the form of an end of the course evaluation of 
the trainer and in some instances on the contents of the course. The examination is used as an 
indicator in evaluating programme effectives. 
The organisations generally are faced with irregular attendance and 'dropout' by the 
participants. They cite personal/family commitments and operational/job requirements. The 
type of jobs performed by the workers also pose problems as they tend to experience fatigue 
especially at the end of the day. The organisations also have problems getting participants to 
enroll in these and other continuing education programmes. 
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Implications 
It is should be noted that the BEST & WISE programmes are meant generally in raising the 
educational level of the population, as distinct from training programmes which subscribe to 
the scientific model, for the purposes of organisational effectiveness. By the very nature of 
these programmes (fully funded by the government) it would be difficult from an organisational 
perspective to evaluate its effectiveness, nor are the programmes adaptable for the specific 
needs of organisations/individuals. Hence, the course evaluations that are conducted in the 
organisations do not determine the extent to which the BEST & WISE programmes have 
contributed to improving the participant's job performance nor the extent to which the learners 
have applied what they have learned on the job. However, due to the very nature of these 
programmes, it would not be easy to evaluate as there is no specific criteria identified to link it 
to their job. 
What is therefore needed is for ITE (with an active involvement of the unions, business 
community and grassroots organisations, etc) as it would have the expertise, to provide 
'consultancy services' to organisations requiring basic skills or other similar programmes. For 
example, a similar programme also termed the BEST using a learner-centered approach was 
successfully administered in organisations in Ontario by the unions (Turk & Unda, 1991 and 
OECD, 1992). However, a report by OECD (1992) draws attention to the fact that the use of 
learner-centered strategies are an exception rather than the norm "because they imply an 
ideology that legitimizes learners' authority to know their own needs and threatens the 
prerogatives of licensed educators to assess needs and goals independently" (p. 52). Hence, 
the perceived and immediate benefits (both tangibles and intangibles) for attendance to these 
programmes are essential factors to consider with respect to participation. 
Research Question 3 
What are the reasons of the participants for participating in the BEST & WISE programmes? 
Conclusions & Implications 
Goal-oriented reasons tend to be one of the main reasons for participation, i. e. to obtain the 
GCE 'N' or '0' level certificate. Another overlapping reasons were also identified. What was 
significant was that the participants, generally the housewives, were more inclined towards a 
functional approach of learning the English Language. Studies have shown that adults would 
learn literacy and basic skills that relates to their job i. e. in the functional sense, most 
effectively and also retain that ability which they have learned. This implies, for instance that 
instructional materials should not only be relevant for the appropriate level but "it is also clear 
that adults must be taught as adults in suitable surroundings, not as older children in the 
schoolroom" (Eurich, 1990: 253). 
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Research Question 6 
What are the reasons that have caused the participants to cease attending classes before the 
end of the course term and also for not taking the BEST & WISE examinations? 
Conclusions 
The reasons identified were classified under the following factors, a) sociodemographic, b) 
psychological, c) situational, d) organisational (this factor was not specifically identified by 
Darkenwald), e) satisfaction, f) teaching-learning, h) programme (Darkenwald, 1981). A 
heuristic model was also presented as an aid to the analysis of the data. 
Implications 
It should be noted that while some the factors identified would not be within the control of ITE, 
there are other factors for instance the teaching-learning and programme aspects could be 
examined in reducing the dropout rates. 
Darkenwald (1981: 15) had also suggested some guidelines in retaining adults that might be 
worth noting. These focused on learning experiences designed to, a) "address real needs, b) 
create a supportive learning environment, c) minimize environmental problems and barriers, d) 
communicate course content and expectations accurately, e) follow-up potential dropouts, f) 
evaluate to identify and correct problems contributing to dropout rates. " 
Research Question 7 
Why are some workers reluctant to participant in the BEST & WISE courses and also in 
other continuing education programmes? 
Conclusions 
From the interview data emerged a number of reasons and these were examined under 
categories of, a) The Politics of Language & Culture: A Paradox?, b) Multiple Reasons: Age, 
Lack of Need & Encouragement, etc., and c) The Tyranny of Choice: Earning or Learning? 
Implications 
The reasons that were identified indicate that nonparticipation should also be analysed from a 
macro level. Awareness needs to be built, created and changed towards perceiving and 
accepting continuing or lifelong education as part of 'living'. Campaigns (Hargreaves, 1980) 
may also be undertaken to achieve this and in dispelling the myth that one is too old to learn 
(Rosen & Jerdee, 1985; Midwinter, 1982). 
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6.3 Further Implications 
With technology advancing at an extremely rapid rate, we need to seek solutions towards 
reducing the gulf between the 'undereducated' adults and those who are 'fairly literate'. Kuo 
(1990: 43) states that: 
When the information capability of the population is unevenly distributed, as 
reflected in differential literacy and education levels, the information gap 
between the information-rich and the information poor tends to widen. We 
may face a situation whereby "information impoverishment accompanies 
information abundance", ..... is one of the paradoxes of the information age. 
It is noted that some extent of information gap has always existed and will 
almost certainly continue to exist in Singapore in part to its multi-lingual, 
multi-ethnic demographic structure. Generally the existing communication 
networks have been designed, among other objectives, to serve to reduce such 
information gap and to increase the level of communicative integration of the 
society. 
and he concludes that there is a need to formulate "information-related policies with a view to 
minimizing the information gap among people in Singapore. " In order to reach out to the 
people we need to consider that "the literacy rates for specific languages are not very high in 
Singapore. It has been estimated, based on the 1980 data, that a message prepared in English 
can only reach up to 46% of the population, while one in Chinese can reach only 49% of the 
population. This sets a limit to the overall capability in information transmission and sharing 
based on written languages, and hence should be seen as deficiency in information capability" 
(Kuo, 1990: 31). The demographics might change in the next 10 to 20 years as those with a 
high illiteracy rate, who were the first generation immigrants and some of their children, would 
have reached retirement age. To obtain permanent resident status now, the new immigrants 
from Hongkong, Malaysia, India, etc., must possess a higher level of educational attainment 
and be skilled, rendering illiteracy almost redundant. 
The premium placed on formal education is rather high in Singapore subscribing to the 
principles of meritocracy. However, Clark & Pang (1985: 11) note that in the case of adult 
basic education (referring to adult literacy programmes), the adult learners do not seem to 
perceive the benefits and there is a need to adapt the programmes to suit their needs. They 
point out that: 
Singapore is a society that rewards education. There is little question that 
most citizens see the advantage of further education for their children. Adult 
education appears to be quite another matter. These people either do not see 
the rewards for their own education as they do for their children, or they 
think the costs too high. The upshot is this; if the government wants to use 
adult education to deal with the unfinished business and move more rapidly 
toward a fully educated society it must either subsidize that education or 
rearrange labour market institutions such that the rewards are enough to 
attract individual investments. 
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One of the important steps taken recently by the government was the establishment of self-help 
groups serving the needs of their own ethnic groups viz; Chinese, Malay & Indian. Their 
focus has been primarily on the 'under-achievers' in the formal system. It is for good reasons 
that the self-help groups have concentrated on formal education where investment in human 
capital may well be justified as opposed to adult basic education. We should not nevertheless, 
disregard the adult learners. We will have to look into ways of further optimizing the use of 
labour effectively and efficiently, which is especially crucial for Singapore in view of the 
limited availability of human resources. One of the ways to achieve this could be through adult 
basic education, providing them with the foundation to be multi-skilled workers and preparing 
them for the information age. 
Judging from the varied and increased adult learning activities in Singapore from across a wide 
cross-section of the population, the researcher believes that there would be a need to set up a 
Centre for the Advancement of Adult Learning or the like, for the conduct of research activities 
with a view to improving practice (there are specific centres established in countries such as in 
Britain, e. g. the work done by Adult Literacy Basic Skills Unit (ALBSU), in the United States, 
e. g. the Literacy Assistance Center in New York and the Southport Institute for Policy 
Analysis). This could be a co-ordinating body established perhaps in any of the tertiary 
institutions. At the moment there appears to be some overlap between the functions and roles 
of the NPB and ITE in relation to providing basic education to the workforce. The Society for 
Reading and Literacy (SRL), founded in 1985, is the only known voluntary organisation in 
Singapore that provides adult functional literacy especially for women (SACE, 1991). The 
association is affiliated to the National Book Development Council of Singapore and to the 
International Reading Association, USA. It initiated a Women Learning English (WISH) 
Project in 1989 and it was reported in the press recently (The Straits Times, 5 April 1994) that 
200 women had since benefited from the programmes organised. Hence, more could be done to 
reach out to the economically inactive population. 
In the final analysis, as Singapore attempts to achieve a vision of being an 'intelligent island', 
(NCB, 1992) we are on the other hand faced with the challenge of harnessing information 
technology for the benefit of ABE learners. To achieve this would require a convergence of the 
humanistic and behaviouristic paradigms. Prime Minister Mr Goh Chok Tong (The Straits 
Times, 27 Sep, 1991: 1) had cogently stated that we should: 
Make it easy for the ordinary Singaporeans to understand 
the magic of this new world. More importantly, help them 
comprehend the relevance of IT to their lives -for the little 
shopkeeper, for the person on the factory line, for the old 
retired worker. 
Herein lies the added challenge..... 
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1992 
Newton, D. (1992) Influencing Factors Involved in Inmates' Participation in Adult Basic Education - 
General Educational Development Programs in County-Operated Corrections Facilities (GED), Texas 
A&M University, DAI 53/06A, p. 1767, Dec 1992 
- Purpose of study was to examine the influencing factors involved in the participation or nonparticipation in 
adult basic education - general educational development (ABE-GED) programs of 116 inmates in seven eownty- 
operated corrections facilities in Texas in 1991. It was an exploratory study based on a naturalistic paradigm 
utilizing a combination of focus groups, survey forms, and publicly available jail records to determine if 
attribute variables would indicate which inmates might participate in ABE-GED programs in countryjails. 
Findings of the influencing factors included: 1) inmates who participated in the GED classes did so because 
they wanted to receive their GED certificate, they wanted to get a better job when they get out, and they wanted a 
better future by having participated in and receiving their GED, 2) Factor analysis revealed that participating 
inmates were there to gain their GED as well as prepare better for success in the future, 3) participants' average 
age of 28 was two years older than those who did not participate in GED program. 
1991 
De Avila, M. (1991) Self-Perceived Needs of Adult Basic Education Students and their Role in 
Program Development, Texas A&M University, DAI 53/0 IA, p. 43, Jul 1992 
- Purposes of study were: 1) to examine what individual learning and/or other needs were identified by ABE 
students, 2) to assess ABE teachers' propensity to identify the same student needs, and 3) to determine if these 
needs were met within the ABE program. 60 ABE participants in attendance at Texas' Region VI Education 
Service Centre Adult Education Cooperative sites were interviewed, using the Beder Valentine ABE student 
survey. 30 ABE teachers were asked to complete a questionnaire. A follow-up survey was conducted by 
telephone with the original 60 ABE students. Another component of this research was classroom observations, 
intended to clarify what actually happened in lite classrooms. They were used as a form of triangulation with 
the student and teacher informa(ion. 
Conclusions drawn from the data analysis indicated that: 1) ABE students perceive themselves as their own 
reason for entering ABE programs; 2) ABE students identify educational success and learning skills as needs 
while teachers identified the basic rudiments of literacy as student needs; and 3) teachers observed in this study 
do not incorporate the student perceived needs into their ABE programming. Recommendations included 
suggestions for improving staff training and development, refocusing recruiting techniques to address student- 
perceived needs, incorporating pre-entrance counseling into program enrollment, and allowing the students to 
have ownership of the programs. 
Holmes, B. A. (1991) Family Support for Persisters and Non-Persisters in Louisiana's Adult Basic 
Education Programs (NonPersisters), The Louisiana State University and Agricultural and 
Mechanical College, DAl 53/02A, p. 407, Aug 1992 
- Purpose of study was to determine whether family support should be considered when planning ABE 
programs. The objectives addressed were: demographic characteristics, level of family support, and 
relationship of family support among selected variables. A statewide random sample of 197 adult basic 
education students was surveyed (82.7% response rate). 
The findings showed that the majority of Louisiana's ABE students were single Black females living with their 
mothers. Most of the students who had dropped out of the ABE programs did so for financial reasons, and a 
large percentage of the students were unemployed. The average age of the students was 28 years and their 
average family income was slightly above the national average poverty threshold. No significant relationships 
werefound among gender, race, employment, and all of the reasons given for entering the ABE program except 
one. A significant relationship was found between persisters and non persisters on the variable, "Get a Job. " 
Persisters were more likely to give this reason for entering the ABE program than were non persisters. The 
results of the study indicate that focusing on education to enhance career opportunities could be a determining 
factor in keeping adults in an educational setting. 
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Rubin, M. K. S. (1991) Improving Literacy: A Profile of Successful Adult Basic Education Students, 
The University of Oklahoma, DAI 52/10A, p. 3571, Apr 1992 
- The major purpose of this study was to create a profile of a successful ABE 
literacy student. 32 students were 
posttested and 7 of the 32 met the criteria for the selection. Case study approach was adopted based on Cross's 
Chain of Response of participation. The 7 participants were interviewed and the Mikulecky Behavioural 
Reading Attitude Measure, Ratter's Locus of Control Scale, and Haye's Deterrents to Participation Scale - Low- 
Literate (DPS-LL) were administered to each. Enrollment records, attendance records, and confirmation 
interviews with teachers and administrators were used to verify information with teachers and administrators 
were used to verify information gained from the participants. Data was organized into individual case reports 
and a between-case analysis was conducted. A profile of the successful ABE literacy student was then 
constructed from the findings. 
The findings were: 1) The successful student displayed self-confidence and belief that learning was possible, 2) 
education was viewed as personally important and reading was part of everyday life, 3) specific goals were 
evident which motivated the successful student, 4) barriers to participation were circumvented or overcome, 5) 
the successful student had access to positive information about the ABE class, 6) there was a deep-rooted 
commitment to participate in the class and in future educational programs. The successful student had a family 
member who had completed secondary school and participated in a post-secondary educational program, 7) the 
teacher played a vital role in the success of the student. 
Santili, S. A. (1991) Motivation and Commitment Among Adult Learners Enrolled in an Adult Basic 
Education Class: The Life Histories of Five Adult Learners, University of Massachusetts, DAI 
52/09A, p. 3157, Mar 1992 
- Purpose of study was to examine the life experience of the five learners to gain an insight into the nature of 
their motivation and commitment to learn. A series of up to six, one hour interviews were conducted with each 
of the participants. 
Conclusions drawn from tile research are not easily categorized. Motivating factors were different for each 
learner; one was motivated by a life-altering illness and another by the realities of finding employment without 
high school diploma. The most salient insight gained from the research, however, was the similarity of 
experience across participants with issues relating to dysfunctional families, personal violence, and substance 
abuse. 
1990 
Judge, Mackin, K. (1990) Dropout Prediction in Adult Basic Education: Critical Relationships 
Among Multiple Psychosocial Variables, University of Georgia, DAI 51/08A, p. 2603, Feb 1991 
- Examined psychosocial variables related to dropout in AVE programs that are specifically designed to 
provide reading and English Language instruction to persons in vocational and job training programs. The first 
question examined whether the two groups (persister and dropout) differed on a set of sixteen psychosocial 
variables related to dropout. The second question, using the same variables, investigated the possibility of 
predicting )with a meaningful degree of accuracy) which students entering the program might dropout. The 
sixteen variables used in the study were: age, gender, race, last grade completed, reading level, goal clarity, 
stress, government financial support, ideal self/self discrepancy, achievement, self-confidence, change, personal 
adjustment, self control, endurance. 
Subjects were 96 adult vocational and technical school applicants who had been placed in basic remedial 
English and reading classes after having failed to reach criteria on entrance examinations. 
Summary statistics revealed that 58% of the group persisted and 42% dropped out. The MANG VA F ratio 
computed to test the first hypothesis did not prove to be significant (p=. 33). Given the consistent direction of 
the scores (lower for dropouts), a series of t-tests and chi square tests were conducted. These test revealed 
gender, self-confidence and personal adjustment to significantly (p<. 05) distinguish persisters from dropouts. 
Predictive discriminant analysis was used to determine which variables or set of variables best predicted 
persisters from dropouts. After entering all of the variables, three were retained as representing the best 
predictor set. These were gender, self-confidence and personal adjustment. Using this three group model 64% 
of the sample was correctly predicted. 
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Lotito, T. Jr (1990) A Case Study of Adult Basic Education Programs in North Carolina and in 
Virginia, Virginia Polytechnic Institute and State University, DAI 51/05A, p. 1479, Nov 1990 
- Purpose of study was to ascertain why there are more enrollees in ABE programs administered through 
community colleges than in ABE programs administered through the public school systems. Case studies were 
conducted in four sites, two in North Carolina and two in Virginia; the informants in each site consisted of local 
ABE administrator, ABE faculty, and ABE students. 
The research questions were. - 1) What are the difference and similarities in: administrative structure; recruiting 
policies; program funding; and overall commitment of institutional and state leadership of ABE programs in 
North Carolina as compared to Virginia? 2) What are the differences and similarities in attitudes and factors 
that motivate ABE students to enroll in ABE classes in North Carolina as compared to Virginia? 3) "jot are 
the differences and similarities in attitudes of ABE faculty toward adult illiteracy, ABE programs, and ABE 
students in North Carolina as compared to Virginia? 4) How do the identified differences and similarities 
influence student participation rates in ABE classes in North Carolina and Virginia, and what are the practical 
implications suggested by the findings for the administration of ABE programs? 
The data revealed major differences in administrative organization of ABE, programs delivered through 
community colleges and ABE programs delivered through community colleges and ABE programs delivered 
through public school systems, which were shown to have a profound effect on ABE enrollment. in each of the 
identified differences, the researcher found community colleges to be both inherently and organizationally better 
equipped to attract larger numbers of ABE enrollees than are public school systems. 
Ogles, M. T. P. (1990) The Outcomes of Using'Learning Contract' with Adult Beginning Readers in a 
One-On-One Literacy Program (Literacy), University of Colorado at Boulder, DAI 51-06A, p. 1875, 
Dec 1990 
- Investigated (through randomized field study) the outcomes of using learning contracts with adult beginning 
readers in five neighborhood reading sites of a one-on-one volunteer adult literacy program concerned about its 
attrition problem. The 'learning contract' utilized as (lie treatment was a check list of tutor-student mutual 
expectations, student goals, and choice of materials. Dropout behaviour, persistence in weeks, attendance, and 
reading level gains were compared between thirty-nine contracting subjects and thirty-seven non-contracting 
subjects over a year's time. Results from this study indicate that learning contracts had a positive impact on 
attendance and persistence of adult beginning readers in a one-on-one volunteer literacy progranm. 
1989 
Charleroy, B. D. S (1989) Characteristics of the GED Preparation Program Dropout and Persister, 
Temple University, DAI 50/10A, p. 3131, Apr 1990 
- Purpose of study to identify the reported reasons given by the dropout for pursuing a high school equivalency 
certificate; to identify and compare some of the characteristics between those who dropped out of the GED 
preparation program and those who persisted and took the GED tests. The subjects were 82 individuals 
currently attending GED preparation programs at two New Jersey community colleges. Ten subjects were 
randomly selected for an individual interview to obtain further insights into the characteristics of those who had 
dropped out of school and were now pursuing a high school equivalency certificate. 
The analysis of the data indicated that there were no differences in probability of program completion in regard 
to the following factors: a) whether the student had been previously enrolled in a GED preparation program, b) 
the age of the student at the enrollment, c) the last grade completed. There was a significant difference p<. O5 in 
probability of program completion in regard to: a) academic levels of the students at the time of enrolling in the 
program, and b) the specificity of the student's goal (s). Multiple and varied reasons were given for seeking a 
GED certificate. 
Rodgers, E. L. 111 (1989) Sociodemographic Variables and Perceived Motivations of Adult Basic 
Education Students in the Metropolitan Omaha, Nebraska Area and their Reasons for Initially 
Leaving School, The University of Nebraska-Lincoln, DAI 50-07A, p. 1901, Jan 1990 
- Purpose was to explore ABE participant attitudes, motivations and sociodemographics for implications that 
might suggest strategies for recruiting more dropouts in ABE programs. The study also examined reasons for 
K-12 dropout for implications which might suggest improvements in retention. 
Questionnaire research and a convenience sample of 154 ABE participants in 23 classes provided raw study 
data. Data were subjected to SAS factor analytical procedures to identify underlying relationships among 
variables and to group homogeneous variables into logical classifications. SAS cluster analysis procedures 
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were then used to group study participants into sample segments where motivational orientations and 
sociodemographic characteristics were identified. A three cluster solution was retained for the K-12 dropout 
problem and a five cluster solution was retained for the problem of reasons for attending ABE. Clusters were 
narratively described by motivational orientations and sociodemographic characteristics and then labeled with 
descriptors. 
Conclusions: 1) The three cluster solution for K-12 dropout can be used for targeted stay-in-school appeals. 
Cluster descriptions were: Young, Antisocial, Unemployed, Poor; Learning Disabled/Physically ILL Working 
Poor; Minorities and Poor Whites. 2) The five cluster solution for attending ABE can be used for targeted 
attend ABE appeals. Cluster descriptors were: Multimotive, Multiracial, Predominantly Asian/Paciftc Islander 
Without Spouse; Young, White, Seldom Head of Household: Multiracial, Skilled/Semiskilled Experienced 
Worker; The Unemployed and Working Poor; Young, Multiracial, Nonworking Poor. 3) Several implications 
. 
for sociodemographic data were discovered, i. e. a gap in service to males, low household income, low ratios of 
home ownership, high unemployment, high rates of Public Assistance. 4) A surprise identification was made of 
three hard core, motivational orientations for dropout (i. e. Antisocial and Disinterested; Illness or Learning 
Disability Concern; Mental Health and Parent Problems). 5) "Respect and Equality" were a separate 
motivational orientation perhaps implying an undercurrent of feelings that others have taken advantage of them. 
Stanley, S. T. (1989) Motivational Orientations as Perceived Deterrents to Participation Among Low- 
Literate Adults Seeking Literacy Referral Services, Oregon State University, DAI 51/07A, p. 2242, 
Jan 1991 
- Identified perceptions of deterrents to participation in adult literacy programs from among low-literate non- 
participating adult population residing in the greater Portland, Oregon metropolitan area. Interviewed 48 
subjects through a telephone survey using Deterrents to Participation Scale - Form L (DPS-LL) developed by 
Hayes (1987). Out of the 32 reasons listed in the survey, six had the highest mean scores: 1) 1 didn't have time 
to go to classes, 3) starting classes would be difficult, with lots of questions to answer and forms to fill out, 4) 1 
didn't think that 1 could go to classes regularly, S) the classes were held at times when I couldn't go, and 6) 1 
was not given information about where I could attend classes. These were than categorised as: Personal 
Priority, Institutional Deterrents, Self-Confidence, and Situational Deterrents. Findings suggest that the 
deterrent construct is multidimensional, and the identified deterrents categories differ from those previously 
cited. 
1988 
Baron, H. G. (1988) Goal Orientation and Persistence Among Students in An Adult Literacy Program, 
Fairleigh Dickinson University, DAI 49/05A, p. 1033, Nov 1988 
- Examined the relationship between goal orientation and persistence among adult learners in Adult Basic 
Education programs. The goal orientation construct utilized two dimensions for comparison, that of expressive 
goal orientation (refers to internally rewarding objectives such as becoming a better person, attaining self- 
confidence, and acquiring more control over one's life) and instrument goal orientation (refers to externally 
rewarding objectives such as earning a higher income or obtaining job promotion. Persistence was defined in 
terms of student attendance over eleven weeks. 
Sample consisted of 128 students from two ABE programs - the Trenton Learning Center and the Trenton 
Evening Adult High School. Study focused on English-speaking students and did not include English as a 
Second Language (ESL) students. Used factor analysis to confine the validity and reliability of the goal 
orientation scale. Descriptive statistics as well as independent t-tests, Pearson product-moment correlations, 
and multiple regressions analysis, with persistence as the dependent variables, were used to address the 
research questions. The results indicated that students with both expressive and instrumental goals attend ABE 
programs. As school attendance departs from traditional pattern, it is important that adult educators recognize 
differences in students' goal orientations, and devise programs which will encourage students with different 
expectations to participate and persist. 
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Farra, H. E. (1988) Demographic, Economic, and Educational Characteristics of Adults Who 
Responded to the Adult Literacy Media Campaign: An Urban Profile, University of Pittsburgh, DAI 
49/1 ]A, p. 3316, May 1989 
- Purpose of study was to examine the demographic, economic, and educational characteristics of adults with 
literacy problems. Hence, the research questions were, 1) who did the media efforts reach?, 2) were the people 
who came forward the 'right people', i. e. those who had low levels of literacy?, 3) did the referral system for 
accommodating these people 'work, i. e. did these people actually follow through and receive help that they 
needed with reading? 
Sample size of population constituted 327 Pittsburgh area adults who participated in the PLUS literacy 
campaign. Interviews and a reading test were administered thus referring them to appropriate literacy service 
provider. 
Results indicated that the television medium was particularly successful in drawing out adults who are normally 
'hard-to-reach' The response rate of blacks, males, the elderly, and poor was higher than is normally found in 
adult education classes. Most adults had not participated in post high school reading programs; 49% were 
unemployed, and 64% did not graduate front high school. Almost 70% read below the fourth grade level, and 
well over 90% were reading below the eighth grade level. It was found that over 80% contacted and enrolled in 
the program to which they were referred. Nearly 90% were satisfied and felt that they were making progress in 
reading. 
Myers, A. H. (1988) Factors Which Influence the Persistence of Teenagers and Young Adults in Adult 
Basic Education Programs, North Carolina State University, DAI 49/08A, p. 2072, Feb 1989 
- Purpose of this exploratory, qualitative study is to determine what contributing factors from ABE, programs 
and the personal lives of teenagers and young adults lead to their persistence in ABE programs. 
Two samples were used. Open-ended interviews of 18 ABE learners were done for the North Carolina ABE 
Instructional Program Evaluation (Fingeret, 1985), and 11 interviews were done by this writer who also 
participated as a researcher in the first study. Most of the informants, 17-25 year old volunteers, were enrolled 
in ABE programs for a minimum of four consecutive months. 
The conclusions were that: 1) The psychological impact of young adulthood influences persistence. 2) Learners 
are susceptible to peer influence and need time to socialize. 3) Positive emotional support is critical for these 
learners. 4) Positive educational attitudes relate directly to persistence. 5) Self-esteem is a major factor for 
participation and persistence. 6) An internal locus of control contributes to persistence. 7) Caring instructors 
help students to persist in programs. 8) Regular class attendance is important for success and persistence. 
Vanis, M. I. (1988) Workplace Literacy: Basic Skills Requirements of Entry-level workers in an 
Electronics Industry, Northern Arizona University, DAI 49/08A, p. 2097, Feb 1989 
- This study attempted to identify the basic literacy skills requirements of entry-level workers in an electronics 
industry. It also examined the industry's technological and managerial changes and how those changes 
impacted the job requirements of the entry-level workers. The intent of the study was to define literacy in the 
context of the changing work environment. 
The research approach was completed by conducting a needs assessment which included three methods: 
interviews, materials collection and analysis, and a battery of basic literacy skills assessment tests. The 
methodology utilized a triangulated approach which included the use of both quantitative and qualitative 
methods. 
It was concluded that while minimal basic literacy skills were required of the entry-level workers in their current 
positions, these would be an increased need for such skills to meet their changing job requirements. 
Technological advances were transitioning tite industry toward the production of a more sophisticated and 
complex computer system requiring more computer interfacing and a higher degree of automation. The 
management was also transitioning toward a quality circles concept requiring greater employee involvement 
through work teams. 
The conclusions drawl from the research data revealed that critical thinking, oral communication, and 
interpersonal skills needed to be integrated into the curriculum for an industry-based literacy program designed 
for this company. The integration of such skills would be critical in assisting the employee in the transfer of 
learning from the classroom to the workplace. 
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1987 
Hayes, E. R. (1987) Low-Literate Adult Basic Education Students' Perceptions of Deterrents to 
Participation, Rutgers The State University of New Jersey - New Brunswick, DAI 48/09A, p. 2221, 
March 1988 
- The study sought to contribute to 
knowledge about deterrents to participation in ABE for low-literate adults 
by utilizing the approach implemented by Scanlan and Darkenwald (1984) to investigate deterrents to 
participation in health-related continuing education, and Darkenwald and Valentine (1985), to identify 
deterrents for the general public. The purpose of this study was to identify the factor structure of deterrents to 
participation for low-literate ABE students, and to develop a typology of these students based on their 
perception of deterrents. 
The Deterrents to Participation Scale - Form LL was administered to 160 low-literate urban ABE students in 
seven ABE programs in New Jersey. Respondents were asked to identify important deterrents prior to their 
enrollment in ABE classes. Although the sample limits the study's generalizability, the findings provide useful 
information about the most immediate potential participants in ABE. 
Data were analyzed through exploratory factor analysis, five orthogonal factors were identified: (1) Self- 
Confhdence, (2) Social Disapproval, (3) Situational Barriers, (4) Attitude to Classes, and (5) Personal Priority. 
Several significant predictable correlations were found between factor scores and sociodemographic variables. 
The deterrent factors differ from previously identified categories of barriers, and thus provide a more useful 
conceptualization of barriers for this population. The results of the cluster analysis suggest that low-literate 
adults should not be treated as a homogeneous group, and that meaningful subgroups may be identified based 
on their perception of deterrents. 
Mpofu, S. T. (1987) Participation as a Form of Exchange in Adult & Continuing Education, Michigan 
State University, DAI 49/03A, p. 407, Sep 1988 
- Purpose of study was to explore and describe motivation to participate in adult education in the context of 
exchange. To this end, the study was designed to establish whether it is appropriate to use exchange theory to 
describe people's motivation to participate in adult education programs. 
Data were collected through personal interviews from a volunteer sample of 36 adult learners and 20 dropouts. 
Learners were composed of 10 ABE students, 10 GED students, and 16 Vocational students; while dropouts 
consisted 10 ABE, and 10 GED dropouts. 
The findings were: 1) Economic and personal reasons are the exchange reasons behind participation in adult 
education, 2) Time and money are considered to be the exchange costs of adult learning. The study's findings 
clearly indicate that exchange can be used to describe motivation to participate in adult education. 
Naylor, M. M. S. (1987) A Study of Adult Participation in Adult Basic Education in Southwest and 
Southcentral Idaho, University of Idaho, DAI 48/09A, p. 2223, Mar 1988 
- Study was conducted to gather the perspective of selected students in ABE. It was designed so as to hear in 
the student's own words the issues, the concerns, the goals and hopes for the future that accompany an 
individual's participation in an ABE program. 
Ten interview questions were asked of 28 adult participants of ABE. The questions address the follow areas as 
they affect program participation: 1) school and personal experiences, 2) feelings about starting and 
participating in the program, 3) hopes and goals for the future, 4) sources of information about the program, 
and 5) need for a supportive program environment. 
The study establishes that. 1) participants regard ABE as a valuable educational experience and report a 
definite increase in their self-esteem as a result of their educational progress in the program; 2) participants 
believe that individual attention and communication of caring and respect for student differences is a critical 
factor in an ABE program; 3) participants enter the program for a number of reasons, but job-related goals, 
developing the ability to help children, and general self-improvement in regard to educational abilities are the 
most frequently cited reasons. 
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Quigley, B. A. (1987) The Resisters: An Analysis of Non-Participation in Adult Basic Education, 
Northern Illinois University, DAI 48/10A, p. 2514, Apr 1988 
- As very little ABE non participation research exists, it was hypothesized in this study that many adults 
resisted schooling in their youth and continue to resist traditional ABE today. It was argued that resisters' 
views should be considered in attempting to understand ABE non-participation and in the development of new 
directions for ABE. 
Five steps were undertaken in this study: 1) The position of critics external to the ABE field was discussed and it 
was seen to be aligned with sociological reproduction theory. Taking their position, ABE was first examined in 
economic, cultural, and political/hegemonic reproductionist terms. 2) Resistance theory was then introduced 
and critics internal to the field were found to be aligned with this emerging sociological school. 3) Applying 
resistance theory to works from literary fiction, the views of "resisters" towards reproductionist schooling 
systems were examined. Phenomenology was used to analyze how and why they resisted and to study the 
consequences of their actions. 4) The findings on resistance to schooling were then applied to ABE in light of 
the earlier discussion. 
Broad recommendations include: a resistance model for ABE theory and practice, a design for "learner- 
grounded" adult basic education, a model on the process of transformation through resistance, a plan for 
gradual counter-hegemony by practitioners/researchers, and suggestions for future research. 
Sunner, G. E. (1987) A Study of Factors Related to Attrition of a Selected Adult Basic Education 
Literacy Program (Pennsylvania), University of Pittsburgh, DAL 49/04A, p. 701, Oct 1988 
- Purpose of study was to determine reasons for attrition in an Adult Literacy Program located in southwestern 
Pennsylvania. Fifty ABE students were interviewed using a questionnaire. The research questions and findings 
were: 
What are the characteristics (e. g., sex, age, race, marital status, education and occupation) of the adults who 
participated in the ABE program? The population comprised more whites than blacks and more males than 
females. Most were married, and employed in low level positions and had 1 or 2 children. Eighty per cent of 
the students had completed only 6 to 11 years of schooling while 14% of the students had completed 4 to 6 
years. Married students had less education than their spouses. 
What are the participants' reasons for enrolling? Most indicated they had enrolled to obtain a G. E. D. diploma 
or to improve job prospects. Other responses were to help children do homework, to attend a training program 
and to improve reading, writing and math skills. 
What are the participants' reasons for dropping out of the ABE program? Major reasons were job obligations, 
family obligations, illness, and personal reasons. Other reasons were inconvenient location and hours, child 
care problems, making no progress, and inpatient teachers. 
What can be done to prevent dropout and entrance retention? Students suggested a need for programs that lead 
to better jobs, provide a better location, furnish more interesting books and materials, provide tutors and 
counselors, and hire more black teachers. 
1985 
Chassin, D. R. B. (1985) Factors Which Influence Attendance in Adult Basic Education, State 
University of New York at Buffalo, DAI 46/10A, p. 2889, April 1986 
- Purpose of study was to examine the relationship of attendance and achievement in ABE programs, on one 
hand, to personal, educational, employment and health data, on the other. A model of potential attendance in a 
program was described. 
The subjects were 108 English speaking students (68 male, 40 female: ages 16 to 53) who enrolled in an urban 
ABE program during a seven day period. Each subject was interviewed to obtain information for the 22 
variants of study. 
The model accounted for 30% of the variance in Attendance and 22% of the variance in Achievement. The 
Personal Status factor had a positive effect on both Attendance and Achievement. Both the Employment and 
Education factors related negatively to the criteria. The Health factor had an insignificant influence on the 
criteria. The strongest negative influences came front unemployment, unstable employment history, and lack of 
experience in ABE programs. Age was responsible for most of the positive impact of the Personal Status factor. 
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1983 
Aderinto, J. A. (1983) Factors Influencing Nigerian Adults to Participate in the Adult Basic Education 
Programs of the Nigerian and Baptist Convention which Lead to the First-School-Leaving-Certificate, 
University of Texas, DAI 44/08A, p. 2326 
- Purpose of study was to identify and examine the factors that influence Nigerian adults to participate in the 
adult basic and certificate educational programs of the Nigerian Baptist Convention, and to make 
recommendations for program improvements. 
The data for this study were collected from questionnaires which included demographic information about the 
participants and a list of reasons for educational participation and needs-met statements. Questionnaire items 
were rated on a five point scale. The researcher mailed 600 questionnaires to both adult basic and certificate 
education students in the adult education programs of the Nigerian Baptist Convention in Madan, Nigeria. The 
basic education group responded to 126 questionnaires, while the certificate groups responded to 12, 
questionnaires. 
The findings were: 1) Reasons for participation are not for achieving a religious goal or end, but for better 
employment, better living, and ability to solve problems. 2) The desire to gain admission into a high or 
secondary school was clearly expressed by the certificate students as one of the factors influencing their 
decision to participate in the educational programs of the Nigerian Baptist Convention. 3) Most Nigerian adults 
perceived adult literacy education as a means of job opportunities. 4) Female participants participate in the 
educational programs for similar reasons as those of males. 
Chalmers, M. (1983) A Study of Factors Related to Student Enrollment in North Carolina Adult 
Basic Education Programs, North Carolina State University at Raleigh, DAI 45/10A, p. 3005, April 
1985 
- The study was an exploration of adult basic education, with the aim of developing hypothesis to guide future 
research. It focused on major environmental influences, resources and their deployment, and institutional 
commitment in the context of student enrollment in the ABE programs of the North Carolina community college 
system. 
Using systems theory as its conceptual framework, the study employed three major modes of inquiry. A random 
sample of fifteen ABE directors were asked their opinions about the causes of enrollment differences between 
programs. Simultaneously, data were collected pertaining to all college-based ABE programs in the state. 
These data included program and community information. 
Hypotheses were proposed as to the causes of the widely differing levels of enrollment. These hypotheses were: 
(1) A principal cause of differences in the commitment of directors to ABE is the differences in the commitment 
of college administrators to ABE. (2) The following program characteristics are associated with success in 
terms of ABE enrollment: (i) the number and variety of recruitment methods used; (ii) flexible scheduling of 
classes; (iii) commitment of the director, manifested by efforts toward the achievement of the above as well as: 
(a) training of instructors; (b) efforts aimed at utilizing tutors, aides, and volunteers; (c) involvement of the 
participatory planning committee; (d) the provision of student services; (e) familiarity with program objectives 
and organization. (3) The higher the unemployment rate, the lower the enrollment in ABE. (4) The higher the 
population density, the higher the enrollment in ABE. 
Champagne, D. E. (1983) The Impact of Career Counseling on Selected Career Development 
Variables of Adult Basic Education Students, The University of Connecticut, DAI 44/09A, p. 2679 
- Purpose of study was to assess the long-term impact of career counseling on the career development of ABE 
students. Follow-up questionnaires were mailed to former 460 ABE students who participated in the Vernon 
Regional ABE program between 1979 and 1982.335 or 72% responded. The former students had been exposed 
to two treatments, ABE classes plus career counseling and ABE classes without career counseling. 
The findings suggest that career counseling has a positive impact on some variables related to the career 
development of ABE students. Males and females do not appear to be affected differentially. Further research 
is recommended using additional controls for income and pre-program lengths of employment and 
unemployment. 
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Coley, R. (1983) A Study of the Perceptions, Attitudes, and Common Practices of Directors of Adult 
Basic Education Programs as They Relate to Student Dropouts, Michigan State University, DAI 
44/03A, p. 643, September 1983 
- Study was designed to obtain the perceptions of Directors on dropouts and non-participants of federal A13E 
Programs within the State of Michigan. A three stage process was utilized that combined questionnaires and 
personal interviews. 
The major findings were: 1) The majority of Directors consider dropping out a problem. There is wide variance 
in defining who and what point a student becomes a dropout, 2) The Directors felt that lack of interest and/or 
lack of motivation were the real reasons that students dropped out, 3) The most common method used to follow- 
up on a dropout involved teachers and/or counselors: a) telephoning the student, b) sending letters, c) 
contacting the referring agencies, and d) when possible, attempting a home visit. 4) Given sufficient resources, 
the directors would attempt to alleviate the problem of student dropouts by: a) providing additional in-service 
training to teachers and counselors to assist them in developing greater sensitivity to the problems an needs of 
adult learners: and b) developing interagency cooperation with referring agencies to develop support systems to 
meet the life needs that inhibit or prevent attendance in educational programs. 5) The Directonc perceived tine 
rule of the Department of Education as two fold: a) To facilitate through funding and technical assistance, the 
ability of the Directors to offer in-service training to teachers and counselors. b) To develop standards of 
quality for the operation of ABE programs. 6) That there are only minor differences in the perceptions, 
attitudes and common practices of the Directors based on geographical location and/or type of district within 
which the programs are offered. 
Falaki, M. (1983) The Relationship Between Motivation of Adults and Participation in Adult Basic 
Education, The Ohio State University, DAI 44/04A, p. 956, October 1983 
- The study investigated: 1) whether participators and non participators differ in their motivational orientation 
and 2) whether the two groups differ in selected personal variables. This study was designed to investigate a 
number of selected characteristics, such as motivational orientation, which distinguish the participant in ABE 
from the nonparticipant. 
Expressed reasons for participation or non-participation in ABE classes were taken from Boshier's (1971) 
Educational Participation Scale. Factors derived front the EPS by Morstain and Smart (1974) were used to 
analyze data front the EPS. Scores on the motivational factors were correlated with demographic variables such 
as, age, marital status and years of formal education. The subject consisted of 60 adults who were 17 years of 
age and older equally divided between current and former student participants in ABE classes. 
in conclusion, significant differences were obtained for the type of group (participants, nonparticipants) across 
all six factors scales of EPS. No significant differences were obtained for sex across all six EPS. Also, no 
significant differences were obtained for the covariates age and years of fornnal education across each of the 
scales. However, a significant difference on subject responses was obtained for the covariate, marital status on 
the External Expectation Scale. 
Garrison, D. R. (1983) Prediction of Adult Learner Dropout Using a Psychosocial System Model, The 
University of British Columbia, DAI 44/05A, p. 1293 
- Studies of dropout have repeatedly shown a variety of nonschool related reasons for not persisting in the 
formal learning setting. However, some researchers have questioned the validity of those findings. In order to 
better understand and predict dropout in ABE, this study identified two questions. The first concerned whether a 
hypothesized typological structure of a complex array of psychological correlates of dropout was isomorphic 
with a set of empirical referents. The second question concerned the ability of the independent variables (factor 
scores) identified in the first part of the study to predict persistence/dropoui. 
The conclusions were that the adult learner-environment typology showed promise in ordering the many 
variables. In addition, confirmation was provided for previous research that identified socioeconomic variables 
as significant barriers to continuation in a formal ABE program. The recommendation for the practitioner was 
to begin to direct attention to variables exogenous to the learning selling. For the researchers, die suggestion 
was to design studies with both learning setting and psychological variables as predictors of dropout in the 
quest to determine relative predictability. 
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Hazlewood, M. R. (1983) An Analysis of the Retention/Dropout Rates Among Participants in the 
Adult Basic Education and General Education Development Program in Prince Georges County,. 
Maryland, University of Maryland, DAI 44/10A, p. 2953, April 1984 
- Purpose of study was to compare participation/retention/dropout 
behavior among adults in the ABE and GED 
program in Prince George's County, Maryland. Also, the study aimed to ascertain whether sociodemographic 
variables where predictors of retention/dropoutfor the population (N=265). The objectives were: 1) To identify 
variables that stimulate participation in ABE/GED programs, 2) To identify variables that relate to observed 
dropout rates, 4) To compare dropout rates among ABE and GED students, 5) To provide a framework for 
predicting retention/dropout, 6) To provide recommendations to the Prince George's County ABE/GED 
Program supervisor, 7) To provide recommendations for further research. 
The instrument was an adaptation of Roger Boshier's Education Participation Scale (EPS) and his Personality 
and Environment Scales (PEES). The instrument also incorporated education goals defined by Londoner, and 
adaptations of questions used in the study by Lam and Wong. 
Nedosa, E. A. (1983) Reasons for Non-Participation in Basic Literacy Programs and Educationally 
Relevant Profiles of Illiterate Adults in Rural Areas of Imo State of Nigeria, University of Pittsburgh, 
DAI 45/02A, p. 380, August 1984 
- The study set out to find illiterate adult's reasons for not participating in adult basic literacy programs and to 
generate educationally relevant information on illiterate Nigerian adults. 
One hundred and forty-five illiterate adult women and sixty-five illiterate adult men were interviewed in Igbo in 
six local government areas of rural Imo State of Nigeria. The questions asked in the interviews were contained 
in a 23 question opinionnaire. 
The main reason why the subjects were not participating in the basic literacy program was that they felt they 
were 'too old to learn. The subjects' main motivations for participating in basic literacy classes are, 
'acquisition of utilitarian literacy skills' and 'social welfare'. The subjects intent to make practical 'uses' of the 
literacy skills they would acquirefrom ABE, eg to read and write their own letters. The subjects indicated that 
they would prefer basic literacy classes to be scheduled twice a week in the late evening period. They would also 
prefer group tutoring to individual tutoring. Most of the subjects think that one class session should last for two 
hours. About two thirds of them would like to be issued certificates on their completion of the basic education 
course. Also about two thirds of them think that they would stop their education at basic education. 
The recommendations are: (1) ABE campaigns should emphasize that old age does not interfere with learning, 
(2) the ABE curriculum should emphasize the literacy skills which are their participants' learning goals, and (3) 
Nigerian ABE programs should have scheduling, time, duration and other organizational alternatives. 
1982 
Ehring, H. A. (1982) Implications of High School Dropouts' Perceptions of Adult Basic Education 
Programs for the Improvement of Instruction, State University of New York at Buffalo, DAI 43/09A, 
p. 2855 
- Purpose of study was to investigate the perceptions of high school dropouts regarding the reasons they had 
for enrolling in an ABE program. It also attempted to solicit recommendations from the students for the 
improvement of the educational program and also determine the academic competencies dropouts sought for the 
enhancement of their own self-concept. 
The research questions were: 1) What recommendations do high school dropouts propose which will help 
improve the ABE program they are involved in? 2) What are the recurring academic competencies which high 
school dropouts perceive as having the greatest effect upon the enhancement of self concept? 
The other subquestions were: 1) What do high school dropouts perceive as the most significant academic 
reasons for enrolling in an ABE program? 2) How can educators improve programs of instruction through a 
process of teacher-pupil planning for high school dropouts who are enrolled in ABE courses? 
The methodology utilized was that of a descriptive survey method. Research data was obtained from the 
respondents through the use of either a questionnaire or an interview. The sample population consisted of 170 
high school dropouts who had been or presently were enrolled in the Youth Careers Program of Catholic 
Charities. The respondents consisted of 69 males and 70 females between the ages of sixteen and twenty-one 
who reside in Erie County outside the City of Buffalo. 
Conclusions: 1) Most students withdrew from school due to problems they encountered in school, disinterest 
and/or boredom with school, the long hours required by the conventional school and their dislike of teachers. 2) 
A significant number of students indicated that they would feel more comfortable being tutored away from their 
job sites. 3) Students indicated that their main reason for enrolling in the Youth Careers program was to obtain 
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their General Equivalency Diploma. 4) Students reported that they placed a high degree of importance on 
reading skills and on improved job seeking skills. 5) The respondents indicated that they placed a high degree 
of importance on the availability of employment within the program. 6) Within the study students indicated that 
the most important academic programs offered included reading skills, work experience and mathematics. 7) A 
significant percentage of students indicated that they felt programs concerned with drug and alcohol abuse and 
pre-natal information would be very beneficial to them. 
Khatibi, M. (1982) The Impact of Selected Socio-Economic Variables on Participation, Dropout and 
Non-Participation in Adult Basic Programs in Polk County, Florida, The Florida State University, 
DAI 43/06A, p. 1794 
- This study compared socio-economic variables of participants, drop-outs and non-participants of the Polk 
County, Florida, ABE program. Ten variables were compared and relationships noted. Tire variables were sex, 
age, race, marital status, educational level, occupation, income, fancily size, urban/rural status and legal status. 
The methodology also included a personal interview using a descriptive survey instrument. The it fornmation was 
analyzed using Chi-square and a. 05 alpha level of significance º+as set for rejection of the null hypothesis. 
Eight were rejected and two failed to reject. 
Data analysis showed that there was no relationship between sex orfanrily size and participation, dropout, and 
non participation. Significant relationships were established between participation, dropout and non- 
participation and all other variables examined. The findings duplicated the participation profile of the typical 
adult basic education student as found in the review of tine literature of this study. 
Recommendations included the addition of an adult day school to alleviate the dropout rate, as well as adding 
child care and transportation services to adult education programming. Intensive person-to-person recruiting 
to attract students defined as "most-in-need" and minorities was urged. The relevancy of what is being taught 
should be reviewed in light of sonne dropout claims that needs were not being niet. 
Peper, L. B. (1982) Completion and Noncompletion in An Adult Basic Education and General 
Educational Development Program in Anchorage, Alaska, University of Southern California, DAI 
43/09A, p. 2849, March 1983 
- The purposes of the study were to determine differences among specific personal, programmatic, and 
educational variables between completers of the ABE/GED program and nonconipleters and to develop group 
discriminant profiles of completers and noncompleters. 
Procedure - Data were collected from student enrollment records, GED Tests card files, attendance reports, and 
applications for taking GED Tests of 408 participants in the ABE/GED program in 1970-71 and of 301 
participants in 1979-1980 for a total sample of 779. 
Findings - Participants who had a high probability of completing the ABE/GED program (1) were female, (2) 
were Caucasian, (3) completed seven or more grades in school, (4) obtained a reading score of 9.0 or better, (5) 
attended 100 or more hours, and (6) took the GED tests. 
Conclusions - The program operation does not account for individual achievement or requirement differences 
caused by sex or racial/ethnic group membership, although striking differences in performance by these 
categories existed. A strong case was presented for using profile data and multivariate analysis not only for 
additional research but also for program design criteria and for counseling students. 
Recommendations - Administrators should design a follow-up study to determine reasons why participants did 
not complete the ABE/GED program. The questions should determine if reasons for noncompletion are different 
for minority and for male participants than for Caucasian and female participants. Moreover, administrators 
should develop a special short-terns seminar for applicant who completes nine or more grades and reads at 9.0 
grade level or above. 
1981 
Close, G. R. W. (1981) An Investigation of Factors Related to Selected Dimensions of the Self-Concept 
of Adult Basic Education Students, North Carolina State University, DAI 42/05A, p. 1900 
- Study investigated the self-concept of adults enrolled in 
ABE classes and the relationship of their self-concept 
to selected demographic and sociological variables (i. e. age, sex, race, employment status, family income, level 
of educational attainment, type of ABE class and length of participation in ABE). The self-concept dimensions 
considered were total self-concepts, family, self-criticism, identity, se fsatisfaction, physical self-concept, 
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moral-ethical self, personal self, social, behaviour and variability. Additionally, the self-concept of the group 
studied was compared to that of the norm group of the Tennessee Self-Concept Scale. 
An ex post facto research design was employed. Two assessment instruments, the Tennessee Self-Concept Scale 
and a Personal Data Sheet, were sued in data collection. A total of 113 ABE learners took part in the study. 
Findings: Age and sex were the independent variables most often found to be related to various dimensions of 
the self-concept of the respondents. Males were found to have a more positive mean total, family, moral-ethical, 
behavior and social self-concepts than females. Also, the mean total, family, moral-ethical, personal, self_ 
satisfaction, behavior and social dimensions of the self-concept of the respondents increased as age increased. 
Two other independent variables were found to be related to some dimension and level of educational attainment 
was significantly related to self-satisfaction. The independent variables considered in the study did not count 
for the majority of the variance in the dependent variables. In particular, level of educational attainment did 
not seem to be significant determiner of self-concept. The respondents' mean total self-concept was significantly 
lower than that of the norm group of the Tennessee Self-Concept Scale. 
Rosenberg, S. A. (1981) The Development and Testing of a Model Suggesting the Use of an "Open 
Learning" Program for Adult Basic Education, The University of Nebraska-Lincoln, DAI 42/11A, p. 
4690 
- The problem: Research slates that ABE programs experience high drop-out rates for their adult students due 
to the daily responsibilities of an adult world as well as sustaining the afflictions of poverty, lack of education, 
and a lack of experience to cope with society-at-large. Furthermore, the rigid scheduling of ABE classes, 
combined with traditional ineffective instructional methods and a lack of professional standards for the ABE 
program, has also contributed to the high drop-out rate ofABE students. 
This study suggested that ABE adopt the broad view that the program become an opportunity for developing the 
whole person, and for raising students' aspiration levels so they may view themselves in potentially self_ 
generating and contributing roles. It also attempted to develop an improved program model applying an "open 
learning" concept for ABE offering organized learning experiences in vocational, family, citizenship, social and 
educational skills. 
Procedures: Using a case study approach, the model was implemented with the participation of 9 students, 3 
teachers and two observers involved in community college ABE programs in Lincoln, Nebraska. 
The major findings were: 1) The expanded teachers' roles contributed to improving the students' learning 
environment, educational experiences, and the broadening of their viewpoints. 2) The students' self-assurance 
was improved because of the opportunityfor expressing themselves in group discussion situations. 3) The model 
provided a wider range of opportunities for the students with its offerings of adviser, seminars, personal 
tutoring, counseling on academic and career goals, and curriculum flexibility. 4) A more accurate assessment of 
the students' progress and the students' learning abilities could be made with the model which enabled teachers 
to work with students in various roles. 5) The test scores of the seven participants who completed the study 
improved in at least one subject area. The test scores suggest that the model contributed to the students' 
learning. 
1980 
Kelter, N. R. (1980) Participation in and Perception of Adult Basic Education, University of Maryland 
College Park, DAI 42/02A, p. 502 
- Purpose of study to determine if perceptions of ABE as an innovative activity are related to differing levels of 
participation in the program. The research hypothesis was that mean perception scores for the four 
participation levels (Refusers, No-shows, Dropouts, and Persisters), as measured by the ABE Perceptual 
inventory, differ significantly among ABE participation levels. 
The subjects were those potential students in Frederick County, Maryland, who were interviewed by ABE 
recruiters during a two-month recruiting period. A 33 item instrument, based on the five perceived attributes of 
innovations identified by Rogers and Shoemaker, was developed to collect data. Perception categories were 
identified through factor analysis. ABE program recruiters, themselves former ABE students, trained in the use 
of the instrument, administered it in conjunction with their recruiting efforts. 97 usable responses were 
completed by the recruiters. Respondents were self-assigned, based on subsequent enrollment and attendance or 
failure to enroll in ABE, to one of four discrete participation levels. Teacher records were reviewed to 
determine enrollment and attendance, resulting in the following assignment to participation levels: 13 Refusers, 
21 No-shows, 24 Dropouts and 39 Persisters. 
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While the data produced limited statistically significant results, the findings suggest acceptance of the 
hypothesis. This acceptance supports the notion that there is a relationship between perceptions of 
characteristics of ABE, as measured by the ABE Perceptual Inventory, and participation in ABE programs. 
Findings suggest several conclusions. At least four ABE participation levels exist, with discernible differences 
among them. Persisters contrast sharply with other participation groups. They are the most self-assured and 
have the highest program expectations both in terms of use and anticipated benefits. Conversely, Refusers have 
the least expectations regarding both conditions for using the ABE program and benefits from participation, 
and the greatest need for information prior to enrollment. 
Ranked between Persisters and Refusers, Dropouts, and No-shows were more similar than any other two groups. 
Dropouts express the least need among the participation levels to seek information regarding the ABE program 
prior to enrollment, and have lower expectations regarding conditions or expected benefits for using the 
program than No-shows. No-shows, on the other hand, have higher program expectations regarding use and 
benefits of participation than Dropouts, and the greatest concern among all participation levels for barriers for 
participation. 
Medven, A. D. (1980) Motives and Problems of Adult Basic Education Participants in Weslaco, 
Texas, Texas Woman's University, DAI 41/08A, p. 3381 
-A study of reasons for participating in ABE and problems encountered in such participation was based upon 
structured interviews with 182 ABE students in Weslaco, Texas. 
Significant statistical relationships were analyzed by the use of chi-square analysis. The significance level of 
. 
05 or less manifested the significant differences between and within variables. The comparison between 
variables (reasons, problems, and years of education, age, sex, and by family size) produced significant 
differences on eleven items when analyzed by age, on three items when analyzed by sex, and on two items by 
family size of the participant. Within the male and female population there were fifteen significant differences 
by age and ten by family size. Within the particular age groups when compared by the sex of the population 
there were six significant differences. 
Younger participants most frequently emphasized reasons like securing job, to obtain O. E. D. diploma, to obtain 
a raise in salary and to prepare for a fiture. Older participants most often placed emphasis on how to solve 
problems, how to plan their future, and how to improve their housekeeping. 
1979 
Clark, E. H. (1979) Adult Education and Participation: A Study of Reasons Why Disadvantaged 
Adults Do Not Participate in Adult Basic Education, The Florida State University, DAI 40/06A, p. 
3049 
- Main purpose of study was to uncover reasons based on Lewin's periphery theory why the vast majority of 
adults who qualify for adult education instruction do not participate. 
Nineteen of the marginal (participants in adult education) and twenty underprivileged (non participants in adult 
education) were interviewed on an unstructured basis using open-ended questions. 
Both groups have generally similar reasons why eligible adults do not participate - program problems, 
psychological problems, competing activities and indifference-but the most important factors uncovered, the 
nonparticipants rationalization for not participating, being a perceived lack of tutoring and counseling. 
Recommendations included providing instruction directly related to employment, raising learner consciousness 
to help them become more viable citizens within their society, convincing employers that all applicants do not 
need a high school diploma to qualify, and improving program implementation. The latter might be 
accomplished by eliminating boring subject matter and boring instructional techniques, improving teacher's 
capabilities when dealing with adults, eliminating unrealizable assignments, providing tutoring when necessary, 
providing counseling, allowing learners to master subject content at their own speed, improving transportation 
and class scheduling, and finally increasing due frequency and varied presentation of program publicity. 
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1978 
Kratz, R. J. (1978) The Effects of Programs Which Foster Self-Directed Learning on the Drop-Out 
Rate, The Length of Stay, and the Preference for Self-Directed Learning of Adult Basic Education, 
State University of New York, DA! 39/03A, p. 1263 
- Purpose of this study was to describe the extent to which ABE programmes in New York State foster self- 
directed learning among their students. Variables such as drop-out rate, length of stay, and preference of self- 
directed learning were related to the degree of self-direction which a particular adult basic education program 
fostered. 
It was expected that ABE programmes which most foster selfdirected learning would have lower drop-out rates, 
would retain students longer, and would have students who greatly prefer selfdirected learning behaviours. The 
study also examined students who were receiving stipends from various agencies and who also were attending 
ABE classes. The achievement and the preference for se-directed learning of these students were described. In 
addition, the study described how the fostering of self directed learning was related to achievement. 
Ten public school ABE programmes throughout New York State were investigated; students at or above the 
intermediate range of achievement in these programmes were the focus of this study. 
Data for drop-out rate were collected from the Bureau of Basic Continuing Education, State Education 
Department; datafor length of stay, for achievement, and for the agency providing the stipending were obtained 
from the records of individual programmes; preference for self-directed learning behaviours were obtained from 
scores of the Self-Directed Learning Situation-Reaction Instrument described in the study. 
The study found a significant relationship between the extent to which a programme fosters self-directed 
learning and preference for self-directed learning among the five programmes rated highest in familiarity. The 
study found no significant relationships between drop-out rate and length of stay and fostering of self-directed 
learning. A significant relationship between achievement and length of stay was found among the students in the 
study. 
1975 
Depitro, A. H. (1975) An Investigation of Interaction Analysis and Selected School and Student Inputs 
Toward the Prediction of Literacy Achievement, Attendance, and Dropout Incidence in Adult Basic 
Education Projects, The Catholic University of America, DAI 36/03, p. 1241 
- Purpose of the study was to explore the possibility of predicting student's literacy achievement, attendance, 
and dropout incidence - the three criterion variables of the study. The most desirable point of prediction is at 
the time the student enrolls. The predictor variables selected for the investigation were collected during the 
enrollment and instructional placement processes: teacher indirectiveness, entry literacy, type of instruction, 
age, sex, and formal educational attainment in schools of the United States. A major theoretical concern of the 
investigator was the application of Interaction Analysis in ABE settings and in relation to the three criterion 
variables of the study; Interaction Analysis, i. e. teacher indirectiveness, has not been applied in these contexts, 
and the study illustrates an extension of the theory into these areas. 
There were sixteen ABE projects administered by Right to Read (R2R) in northeastern urban areas for the 
academic year 1973/74. Four projects were randomly selected. The total enrollment of the four projects, 397 
students, comprise the sample. Multiple stepwise regression and discriminant analyses were performed with the 
F- and t Tests respectively used to determine significance. Regression equations which could significantly 
(P<. 0S) predict literacy achievement were constructed with and without entry literacy functioning. Therewere 
no significant regression equations found for attendance and dropout incidence. The predictors selected for the 
study appear to allow reasonable prediction of a student's literacy achievement at the time he enrolls in the 
project. Of theoretical interest, students placed with more directive teachers tended to exhibit greater literacy 
achievement, better attendance, and less dropout incidence than ABE students with more indirective teachers, 
though the relationships were not consistently significant among the ethnic groups (Negro, Caucasian. and 
Spanish surname). 
It was recommended that: (1) Educators should use the regression equations presented in the study in order to 
identify the potentially low literacy achievers. Once the student is identified, educators could provide special 
services which may improve the student's literacy achievement above the score projected. (2) Administrators 
should avoid making judgments favouring indirective teaching styles. Research is required to test the value of 
directive and indirective teaching styles in ABE contexts and to literacy achievement. (3) Research is needed in 
order to identify the factors which may explain students' low attendance and high dropout incidence in ABE 
projects. (4) R2R should expand its objective so that ABE projects could provide for learning experiences into 
domains other than, and including, literacy achievement, i. e., recreational, social, career, and leisure activities. 
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1973 
Greenup, C. H. (1973) An Analysis of the Dropout Phenomenon in the National Adult Basic 
Education Program, University of California, Los Angeles, DAI 34/04A, p. 1569 
Summary not available OnDisc. 
1972 
Prins, J. V. (1972) A Study to Determine Reasons Adults Drop Out of An Adult Basic Education 
Literacy Program, Wayne State University, DAI 33/05A, p. 2063 
- Purpose of study was to determine the reasons, as perceived by the students, that they had dropped out of adult 
basic education programs in which they had been enrolled. The sample consisted a group of fifty persons 
formerly enrolled in adult basic literacy classes provided by Flint Adult High School, Flint Michigan, who 
subsequently discontinued attendance prior to completion of their coursework 
A great majority were uneasy at the prospects of going back to school and many showed signs of poor self- 
image. Most expressed considerations of self worth, status, and the ability to cope with the world in other than 
the economic realm as reasons for enrolling in ABE classes. The classrooms, schedules, textbooks, teachers, 
locations and other school related factors received high positive ratings. The major reasons cited for dropping 
out of ABE classes were non-school related and included 'Job Obligations, 'Illness, and Family Obligations. ' 
More than 90 percent indicated they would enroll in ABE classes again someday. 
1970 
Kobberdahl, W. C. (1970) Adult Basic Education: Participation and Non-Participation, The University 
of Nebraska-Lincoln, DAI 31/08A, p. 3858 
- Purpose of study was to describe the clientele characteristics of the adult basic education program of the 
Lincoln Public Schools and to compare these characteristics with a sample of nonparticipants who share a 
common need for basic education skills. 
A structured interview schedule was used to collect datafrom 66 adult basic education participants and 33 non- 
participants. Chi Square was the statistical test used and an alpha level of. O5 was taken as significant. 
The findings; 
1) The adult basic participant or the non participant is just as often a woman as a man, is typically under forty 
years of age, is probably Caucasian, is married or has been married and has children who are currently in 
school, rents his home, is a citizen of the United States, has a below-average income, and is a blue collar 
worker. The non-participant is likely to be head of the household, and the participant is just as often head of the 
household as not. The participant exercises his privilege of voting in America and the nonparticipant does not. 
The participant is gainfully employed, whereas the non-participant is just as likely to be unemployed as 
employed. 
2) The participant is generally an active church member whereas the nonparticipant is not. 
3) The participant is much more likely to belong to voluntary associations than is the non-participant. 
3) Both groups tend to be expressively oriented. 
4) There are no significant differences between the two groups when occupational satisfaction and future 
occupational outlook are compared. 
5) The participant is less content to live in his present home than the non-participant and looks upon education 
as a means for upward mobility much more than does the non-participant. 
6) The adult basic education student was recruited to the adult basic education program through family or 
friends and is there so that he can get a better job. 
7) The non-participant is not really aware of any educational programs in the community. He expresses a need 
or desirefor occupational and recreational programs. 
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Price, W. N. (1970) Selected Socio-Economic, Educational, and Personal Characteristics and 
Identified Influencing Factors Associated with Drop Outs in Adult Basic Education, Arizona State 
University, DAI 31/05A, p. 2093 
- Purpose of study was to (a) identify the socio-economic, educational, and personal characteristics of students 
in an ABE programme; (b) determine the difference in the socio-economic, educational, and persoocil 
characteristics between drop outs as compared to the continuing students; (c) identify those influencing factors 
that will most effectively discriminate between those who terminate their education and those who complete the 
programme; and (d) determine the differences in the influencing factors between drop outs as compared to the 
continuing student. 
Population consisted of 283 adult students enrolled in the ABE Programme at Corona Evening High School, 
Corona, California. The population was stratified into two groups according to dropping or continuing and a 
random sample of thirty students was selected from each group. 
Two instruments were utilized in the gathering of the data: the California State Department of Education 
Bureau of Adult Education, Adult Basic Education Survey 10/68 and the Dutton Interview Questionnaire. 
The chi square test of significance was selected as the statistic to analyze the data. 
One major proposition of this study, that there is a relationship between socio-economic, educational, and 
personal characteristics ofABE students and dropping out or continuing in a programme was rejected. 
The other major proposition of this study, tlat there are situations or conditions which influence a student to 
drop or continue in a programme was supported. The favourable attitudes and feelings of the students spouse, 
girlfriend, boyfriend, or parents was found to be significantly related to or continuing in a programme. A 
significant association was also found between frequent church attendance and students continuing in a 
programme. There was also a significant association between continuing students and the accomplishment of 
their educational objectives. It was found that continuing students were pleased with their present community of 
residence where the drop outs were not. 
1968 
Hawkins, D. L. (1968) A Study of Dropouts in an Adult Basic Education Program and a General 
Education Development Program and Suggestions for Improving the Holding Power of these 
Programs, Indiana University, DAI 29/10A, p. 3405 
Summary not available OnDisc. 
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Appendix 2 
ONTANIOIN6TITUTEFOR STUDIES 
INEDUCAT10N 
Department of Adult Education 
Comparative, International and Development Education Centre 
252 Bloor Street, West 
Toronto, Ontario, Canada M5S 1V6 
Telephone: (416) 923-6641 Telex 06217720 FAX (416) 926-4725 
Tuesday, July 28,1992 
The Registry, 
University of Surrey, 
Guildford, Surrey, 
United Kingdom, GU2 5XH 
Dear Sir/Madam, 
I am writing to confirm that 
Mr. Prem Kumar has visited the Department of Adult Education, 
Ontario Institute for Studies in Education from July 6 1992 to 
August 7th 1992. 
During that time he took 
advantage of as many resources, human and otherwise, as his time 
allowed, including participation in an experimental Summer 
Institute devoted to the exploration of "Learning and 
Governance". 
It was a privilege to be host 
to so lively a student, 
Yours Sincerely, 
ý 
'ý 
, 
Alan M. Thomas (Prof. ) 
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Appendix 3 
tgational Institute of Adult Continuing Education 
- 
tF: 
nnl! mr%r1 ýmri \A/ýleol " ý11G, 1Q11Y G111L1 VV Q1Gý/ 
19B De Montfort Street Leicester LE1 7GE Telephone (0533) 551451 A 
Fax (0533) 854514 
4irector Your Ref 
Alan Tuckett Our Ref VM/MC. 44 
4th October, 1991 
Mr. Yrem &umar, 
Apt Blk 37, #09-403, 
Jalan Rumah Tinggi, 
Singapore 0315, 
Republic of Singapore. 
Dear Mr. Kumar, 
Richard Edwards of the Open University has passed me your letter and asked me 
to refer you to relevant materials. Although we at NIACE do not concentrate on adult 
basic education, we have conducted some studies of participation, notably: 
LEARNING AND LEISURE, Naomi Sargant, NIACE, 1991 
EDUCATION'S FOR OTHER PEOPLE: ACCESS TO EDUCATION FOR 
NON-PARTICIPANT ADULTS, Veronica McGivney, NIACE, 1990 
You may already have come across the work of Hal Beder (USA) and Tom 
Valentine (USA) both of whom have done a lot of work on participation in adult basic 
education. A useful recent article is Beder, H and Quigley, A (1990), 'Beyond the 
Classroom', Adult Learning, 1,5, AAACE (USA). 
I myself have used extensively 'Issues in Adult Basic Education', an annotated 
bibliography and guide to research, 1981, D. F. Russ-eft, D. P. Rubin, R. E. Holman, 
Garland Publishing, New York, and London. 
I hope this is helpful. 
Yours sincerely, 
%7 "v iýco 
ý, c-Gý2 
/7 ö. Dr. Veronica McGivney 
Research and Development Officer 
Enc. 
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Appendix 4 
0NTARIOINSTITUTE FOR STUDIES IN 
EDUCAT10N 
Department of Adult Education 
Comparative, International and Development Education Centre 
252 Bloor Street, West 
Toronto, Ontario, Canada M5S 1V6 
Telephone: (416) 923-6641 
11 April 1991 
Mr. Prem Kumar, 
Apt Blk 37, #09-403, 
Jin Rumah Tinggi, 
Singapore, 0315 
Dear Mr. Kumar, 
Thank you for your letter of March 22. The problems you raise 
are interesting ones, and I am not sure that I can be of as much 
help as you would like. 
In recent years, human rights considerations in this country have 
made it impossible to gather "ethnically" specific information by 
any of the public means of survey research - such as for instance 
the census, or the regular labour market surveys conducted by 
Statistics Canada. There may be some privately sponsored 
research that has collected that kind of information - but it is 
likely to be politically sensitive and handled with great care. 
It is also likely that there are a good many individuals working 
in the field with quite accurate "seat-of-the-pants" information. 
They are not easy to locate, and they are very careful. 
I don't know of any solid research in this area and doubt that 
there is as much relationship between substantive cultural 
identity as there will be with respect to other factors - such as 
the size of the group; the gender distribution; the number of 
families with children in or out of formal school; the 
educational background from home; the length of time in the 
receiving country, whether they are immigrants or refugees, and 
the general climate in the receiving country with respect to the 
expression of ethnic identity. With respect to the latter, we 
can I think conclude that members of the same ethnic group will 
exhibit different characteristics with respect to apparent 
motivation and actual participation in some learning activities, 
in the United States than they will in Canada. 
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2 
Let me give you an example. The first wave of Italian 
immigrants, from Calabria, a poor part of Italy, came to this 
city, to work in construction, in 1951 or thereabouts. They 
found employment immediately, in fairly substantial groups, and 
they tended to settle in the same part of the city, at first. 
When we tried to understand why they, both men and women, did not 
come to the classes in English, that we were anxiously providing, 
it was pointed out to us that the men had jobs, and the women 
were both afraid, and constricted by their husbands. We were 
also told that the greatest concern to them at the time, 
particularly on the part of the women (mothers) was that their 
children should learn to speak Italian with a Milanese accent. 
You can imagine the problem of persuading the then government of 
Ontario that we should be teaching Italian to the children of 
immigrants, rather than English. Actually, with our present 
policy of "multi-culturalism", and the "heritage language" 
program, it would be much easier to do that. By 1961, nearly a 
hundred thousand Italians had come - they now number three 
hundred thousand - and they had established an Italian sub- 
cDmmunity of such resources, that the pressure to learn English 
was very much less. In fact the language of the construction 
work-place in Toronto was an interesting mixture of Italian and 
English. Only the recession of 1981, which closed down a great 
deal of construction, forced a good many of them, who had been in 
the country nearly twenty years, to learn English. 
What I am saying is that the answer to your first question can 
only be answered in terms of what learning objectives are 
involved, and in conjunction with the other factors already 
mentioned. 
As for your second question, the economists in general seem to 
struggle endlessly with that one. There is no simple answer 
since it depends upon the conjunction of several sets of 
factors - the perception of the learners of the relevance of 
learning the skills - previous experience of rewards for learning 
anything - the existence of real, rather than political or 
rhetorical paths to economic security and higher living 
standards. Without wishing to sound pretentious, I think 
Herzberg sums it up very well - if you want people to do good 
jobs well, give them good jobs to do with the opportunity to do 
them well. 
I hope this is of some help. I would be interested in knowing 
more of your research. My good friend, Lim hoy Pick is External 
Studies for the National University. You might find him helpful 
in finding other sources of information relevant to your 
enquiries. 
J-N . 
AMT/nj Alän M. Thomas 
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Appendix 5 
SURVEY OF TUTORS 
This questionnaire is part of my research study on participation, nonparticipation and dropout 
of participants in the BEST & WISE programmes. The purpose of the study is to provide 
information to continuing education providers that will be useful in improving current practice. 
AS NO MENTION OF NAME IS REQUIRED IN THE SURVEY FORM, YOU CAN BE 
ASSURED OF COMPLETE ANONYMITY. 
THIS QUESTIONNAIRE SHOULD TAKE NOT MORE THAN FIFTEEN MINUTES TO 
COMPLETE. 
©Your contribution to this study is important and sincerely appreciated. 
PLEASE RETURN THE COMPLETED SURVEY IN THE STAMPED, 
SELF-ADDRESSED ENVELOPE PROVIDED. 
THANK YOU 
Prem Kumar 
cto Department of Educational Studies 
The Guildford Institute of the 
University of Surrey 
Ward St., Guildford 
Surrey GUI 4LH England 
Singapore Address: 
Apt Blk 37, #09-403 
Jalan Rumah Tinggi 
Singapore 0315 
January, 1993 
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INSTRUCTIONS - SAMPLE ITEMS 
TICK MARKS: Please mark a tick(s) in the appropriate box(es). 
Sample #1 
Do you teach part-time or full-time in the above programmes? Or both. 
a. Part-time b. Tull-time c. V/ Both 
SCALES: Circle one number only. If a question contains more than one scale, circle one number in each scale.. 
Sample #2 
Below is a list of factors which may hinder effective teaching and learning. To what degree, if airy, does each of the 
factors listed hinders your teaching and learning in your classroom? 
Little or No Great 
Hindrance Hindrance 
a. Class too large 
(more than 15 students) 
123 0 
b. Irregular attendance 1234 
5 
0 
PROPORTIONS: Circle the number below the appropriate column, 
Sample #3 
Listed below are a number of characteristics sometimes attributed to adult basic education students. Please indicate the 
approximate proportion of your current students to which each characteristic applies. 
Proportion of my students 
Characteristics 0- 24 % 25 - 49% 50 - 74% 75 - 100% 
a. Highly-motivated 12 
(3 4 
b. Lacking self-confidence 1230 
RANK ORDERING: Rank all items listed, assigning Ito the highest rank, 2 to the next higher, 3 to the third highest, 
and so on for all items. 
Sample #4 
In your judgement, what are the reasons more frequently given by the participants for dropping out (leaving the 
programme completely? Please rank-order the reasons by writing the number I in the space next to the most 
important reason and number 2 next to the second important reason, and so on. 
Reasons 
a. Overtime work 
b. Shift work 
c. Family/Personal commitments 
Rank in order of 
Importance 
(z ) 
c3ý 
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FORM B- FOR BEST PROGRAMME 
PLEASE DO NOT LEAVE ANY QUESTIONS BLANK. 
1. What is/are the module(s) that you have taught and/or are currently teaching? 
a. BEST Module(s) English 1234 
Maths 1234 
2. Do you teach part-time or full-time in the above programme? Or both. 
a. I Part-time b. i Full-time c. 
3. If part-time, what is your full-time occupation? 
a. 
b. 
C. 
d. 
e. 
f. 
Administrative/Executive Officer (Government Sector) 
Administrative/Executive Officer (Private Sector) 
Both 
Private Tutor 
Housewife 
Retired (Please state previous employment: 
Others (Please specify: 
I i 
4. What time of the day do you teach? 
a. 
b. 
C. 
Day-time (before 6 pm) 
Evening 
Both day-time and evening 
5. In what type of facility/place is (are) your class(es) held? 
a. 
b. 
C. 
d. 
e. 
f. 
Primary/Secondary School 
PAP Community Foundation Education Centre 
Kindergarten 
Community Centre 
Employer's (In-Company) Premises 
Others (please specify) 
6. As of January, 1993, how many years of (BEST) teaching experience will you have had? _yrs. 
7. Below is a list of factors which may hinder effective teaching and learning. To what degree, if 
any, does each of the factors listed hinders your teaching and learning in your classroom? 
a. Class too large 
(more than 15 students) 
Little or No 
Hindrance 
Great 
Hindrance 
12345 
b. Irregular attendance 12345 
c. No screening of students 12345 
d. Too much variation in student 12345 
skill and/or ability 
e. Low academic ability 12345 
f. Lack of motivation 12345 
g. Poor instructional materials 12345 
h. Student fatigue 12345 
i. Irregular enrolment of 12345 
new students 
J. Noise (outside classroom) 12345 
(e. g. from Funeral wake, Children playing, 
Factory machinery, Canteen, etc) 
k. Poor classroom ventilation 12345 
1. Inappropriate chairs (kiddy size) 12345 
m. Others (please specify) 
12345 
12345 
12345 
S. Please circle the one factor (e. g. a, or c, or d, or others) among the others listed above that 
hinders you the most in providing effective teaching and learning in your classroom? 
9. In your judgement, approximately what proportion of your current students are making 
satisfactory progress in class- submitting assignments and showing signs of improvement in his/her 
work? 
a. 
b. 
C. 
a. 
0-24% 
25%-49% 
50%-74% 
75%-100% 
10. Listed below are a number of characteristics sometimes attributed to adult basic education 
students. Please indicate the approximate proportion of your current students to which each 
characteristic applies. 
Proportion of my students 
Characteristics 0- 24 % 25 - 49% 50 - 74% 75 -100 % 
a. Highly motivated 1234 
b. Lacking self-confidence 1234 
c. Warm and friendly 1234 
d. Resent authority 1234 
e. Prefer authority 1234 
f. Have unrealistic expectations 1234 
of teachers in terms of time 
and effort 
g. Sensitive to criticism 1234 
h. Working hard in class 1234 
i. Low intellectual ability 1234 
j. Others (please specify) 
1234 
1234 
1234 
11. In general what are your feelings concerning administrative-supervisory aspects of the 
programme. Please indicate the extent to which you agree or disagree with the statements 
below. 
Strongly Strongly 
Disagree Agree 
a. The administrators are aware of the most 12345 
important problems of a classroom 
teacher 
b. I get little feedback from administrators t234 
on how well I am doing my job 
c. The administration relies mostly on the 12345 
attendance rates to judge my 
performance 
d. I get little help with classroom 12345 
problems from administrators 
e. I have a great deal of autonomy in the 12345 
classroom 
f. Teacher morale is high in this 12345 
programme 
g. The administration does a good job 12345 
supplying the necessary support 
services and materials 
h. The administration does not provide 12345 
adequate in-service training/developmental 
courses 
12. There are participants who have enrolled but for some reason or the other are not able to 
attend the tutorials. At the end of the whole programme, what proportion of your students 
have been absent for more than 50% of the time? 
a. 
b. 
C. 
d. 
i 
1 
Less than 10% 
10% - 24% 
25% - 49% 
50% or more 
13. Please rank-order the reasons more frequently given by the participants for not beine 
able to attend class by writing the number 1 in the space next to the most important reason 
and number 2 next to the second important reason, and so on. 
Reasons 
a. On leave 
b. Change of residence/working place 
c. Family/Personal commitments 
d. Shift work 
e. Overtime work 
f. Too tired to attend class after work 
8. Preparation for festive occasions 
(e. g. Chinese New Year, Christmas, 
Hari Raya Puasa, etc. ) 
Rank in order of 
Importance 
() 
() 
() 
() 
() 
() 
() 
Others (please specify) 
h. () 
i. () 
j. () 
14. Many adults drop out of the class before achieving their objectives. After the first four weeks 
of class, approximately what proportion of your students have dropped out (left the proeramme 
com letel for some reason or other? 
a. 
b. 
C. 
d. 
Less than 10% 
10% - 24% 
25% - 49% 
50% or more 
15. In your judgement, what are the reasons more frequently given by the participants for 
dropping out (leaving the programme completely)? Please rank-order the reasons by 
writing the number 1 in the space next to the most important reason and number 2 next to the 
second important reason, and so on. 
Reasons 
a. Overtime work 
b. Shift work 
c. Family/Personal commitments 
d. Centre far from home/work 
e. Too tired to attend class after work 
f. Unable to cope with the lessons 
g. Fear of failure 
Others (please specify) 
h. 
i. 
Rank in order of 
Importance 
() 
() 
() 
() 
() 
() 
() 
() 
() 
J() 
16. What proportion of your current students have indicated that they do not wish to take the exams 
upon completion of the programme? 
a. 
b. 
C. 
d. 
Less than 10% 
10% - 24% 
25% - 49% 
50% or more 
17. Do you think that the programme that you teach improves the life chances of under-educated 
adults? 
a. 
b. 
C. 
d. 
Great difference 
Some difference 
Little difference 
No difference 
YOUR PERSONAL DATA 
18. Sex? 
a. 
19. Age? 
a. 
b. 
C. 
i 
Female b. 
20- 29 d. 
30 - 39 
40 - 49 
e. 
Male 
50-59 
60 and over 
10 202 
20. Ethnic group? 
a. II Chinese 
b. I Malay 
C. Indian 
21.1 possess the following qualifications... 
a. 
b. 
C. 
GCE 'O' level 
GCE 'A' level 
Diploma 
d. 
d. 
e. i 
Others (please specify) 
Degree 
Others (please specify) 
22. Is there anything else you would like to say about the programme? If so, please use the space 
below for that purpose. Also, any comments you wish to make that you think may help in 
improving the programme will be appreciated. 
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®THANK YOU VERY MUCH FOR TAKING THE TIME TO COMPLETE THIS SURVEY 
Appendix Sa 
SURVEY OF TUTORS 
INTRODUCTION 
This questionnaire is part of my research study on participation, nonparticipation and dropout 
of participants in the BEST & WISE programmes. The purpose of the study is to provide 
information to continuing education providers that will be useful in improving current practice. 
AS NO MENTION OF NAME IS REQUIRED IN THE SURVEY FORM, YOU CAN BE 
ASSURED OF COMPLETE ANONYMITY. 
THIS QUESTIONNAIRE SHOULD TAKE NOT MORE THAN FIFTEEN MINUTES TO 
COMPLETE. 
©Your contribution to this study is important and sincerely appreciated. 
PLEASE RETURN THE COMPLETED SURVEY IN THE STAMPED, 
SELF-ADDRESSED ENVELOPE PROVIDED. 
THANK YOU 
Prem Kumar 
do Department of Educational Studies 
The Guildford Institute of the 
University of Surrey 
Ward St., Guildford 
Surrey GUI 4LH England 
Singapore Address: 
Apt Bik 37, #09-403 
Jalan Runah Tinggi 
Singapore 0315 
January, 1993 
205 
INSTRUCTIONS - SAMPLE ITEMS 
TICK MARKS: Please mark a tick(s) in the appropriate box(es). 
Sample #1 
Do you teach part-time or full-time in the above prograimnes? Or both. 
a. Part-time b. Full-time C. V/ Both 
SCALES: Circle one number only. If a question contains more than one scale, circle one number in each scale.. 
Sample #2 
Below is a list of factors which may hinder effective teaching and learning. To what degree, if any, does each of the 
factors listed hinders your teaching and learning in your classroom? 
Little or No Great 
Hindrance Hindrance 
a. Class too large 
(more than 15 students) 
123 0 
b. Irregular attendance 1234 
5 
0 
PROPORTIONS: Circle the number below the appropriate column. 
Sample #3 
Listed below are a number of characteristics sometimes attributed to adult basic education students. Please indicate the 
approximate proportion of your current students to which each characteristic applies. 
Proportion of my students 
Characteristics 0- 24 % 25 - 49% 50 - 74% 75 - 100% 
a. Highly-motivated 1204 
b. Lacking self-confidence 1230 
RANK ORDERING: Rank all items listed, assigning I to the highest rank, 2 to the next higher, 3 to the third highest, 
and so on for all items. 
Sample #4 
In your judgement, what are the reasons more frequently given by the participants for dropping out (leaving the 
programme completely? Please rank-order the reasons by writing the number I in the space next to the most 
important reason and number 2 next to the second important reason, and so on. 
Rank in order of 
Reasons Irnportance 
a. Overtime work 
h. Shift work 
c. Family/Personal commitments 
(2 ) 
cIý 
c3 > 
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FORM A- FOR WISE PROGRAMME 
PLEASE DO NOT LEAVE ANY QUESTIONS O. LANK. 
1. What is/are the module(s) that you have taught and/or are currently teaching? 
a. WISE Module(s) English 1234 
Maths 1234 
2. Do you teach part-time or full-time in the above programme? Or both. 
a. Part-time b. C. I O Full-time 
3. If part-time, what is your full-time occupation? 
a. 
b. 
C. 
d. 
e. 
Administrative/Executive Officer (Government Sector) 
i Administrative/Executive Officer (Private Sector) 
Private Tutor 
Housewife 
Both 
Retired (Please state previous employment: 
I 
f. II Others (Please specify: 
4. What time of the day do you teach? 
a. 
b. 
C. 
Day-time (before 6 pm) 
Evening 
Both day-time and evening 
5. In what type of facility/place is (are) your class(es) held? 
a. 
b. 
C. 
d. 
e. 
f. 
Primary/Secondary School 
PAP Community Foundation Education Centre 
Kindergarten 
Community Centre 
Employer's (In-Company) Premises 
Others (please specify) 
6. As of January, 1993, how many years of (WISE) teaching experience will you have had? ____yrs. 
7. Below is a list of factors which may hinder effective teaching and learning. To what degree, if 
any, does each of the factors listed hinders your teaching and learning in your classroom? 
Little or No Great 
Hindrance Hindrance 
a. Class too large 12345 
(more than 15 students) 
b. Irregular attendance 12345 
c. No screening of students 12345 
d. Too much variation in student 12345 
skill and/or ability 
e. Low academic ability 12345 
f. Lack of motivation 12345 
g. Poor instructional materials 12345 
h. Student fatigue 12345 
i. Irregular enrolment of 12345 
new students 
j. Noise (outside classroom) 12345 
(e. g. from Funeral wake, Children playing, 
Factory machinery, Canteen, etc) 
k. Poor classroom ventilation 12345 
1. Inappropriate chairs (kiddy size) 12345 
m. Others (please specify) 
12345 
12345 
12345 
8. Please circle the one factor (e. g. a, or c, or d, or others) among the others listed above that 
hinders you the most in providing effective teaching and learning in your classroom? 
9. In your judgement, approximately what proportion of your current students are making 
satisfactory progress in class- submitting assignments and showing signs of improvement in his/her 
work? 
a. 
b. 
C. 
d. 
0-24% 
25%-49% 
50%-74% 
75%-100% 
10. Listed below area number of characteristics sometimes attributed to adult basic education 
students. Please indicate the approximate proportion of your current students to which each 
characteristic applies. 
Proportion of My students 
Characteristics 0- 24 % 25 - 49% 50 - 74% 75 -100 % 
a. Highly motivated 1234 
b. Lacking self-confidence 1234 
c. Warm and friendly 1234 
d. Resent authority 1234 
e. Prefer authority 1234 
f. Have unrealistic expectations 1234 
of teachers in terms of time 
and effort 
g. Sensitive to criticism 1234 
h. Working hard in class 1234 
i. Low intellectual ability 1234 
j. Others (please specify) 
1234 
1234 
1234 
11. In general what are your feelings concerning administrative-supervisory aspects of the 
programme. Please indicate the extent to which you agree or disagree with the statements 
below. 
Strongly Strongly 
Disagree Agree 
a. The administrators are aware of the most 1234S 
important problems of a classroom 
teacher 
b. I get little feedback from administrators 12345 
on how well I am doing my job 
c. The administration relies mostly on the 12345 
attendance rates to judge my 
performance 
d. I get little help with classroom 12345 
problems from administrators 
e. I have a great deal of autonomy in the 12345 
classroom 
f. Teacher morale is high in this 12345 
programme 
g. The administration does a good job 12345 
supplying the necessary support 
services and materials 
h. The administration does not provide 12345 
adequate in-service training/developmental 
courses 
12. There are participants who have enrolled but for some reason or the other are not able to 
attend the tutorials. At the end of the whole programme, what proportion of your students 
have been absent for more than 50% of the time? 
a. 
b. 
C. 
d. 
i 
i 
Less than 10% 
10% - 24% 
25% - 49% 
50% or more 
13. Please rank-order the reasons more frequently given by the participants for not being 
able to attend class by writing the number 1 in the space next to the most important reason 
and number 2 next to the second important reason, and so on. 
Reasons 
a. On leave 
b. Change of residence/working place 
c. Family/Personal commitments 
d. Shift work 
e. Overtime work 
f. Too tired to attend class after work 
g" Preparation for festive occasions 
(e. g. Chinese New Year, Christmas, 
Hari Raya Puasa, etc. ) 
Rank in order of 
Importance 
() 
() 
() 
() 
() 
() 
() 
Others (please specify) 
h. () 
i. () 
() 
14. Many adults drop out of the class before achieving their objectives. After the first four weeks 
of class, approximately what proportion of your students have dropped out (left the programme 
completely) for some reason or other? 
a. 
b. 
C. 
d. 
i 
i I 
Less than 10% 
10% - 24% 
25% - 49% 
50% or more 
15. In your judgement, what are the reasons more frequently given by the participants for 
dropping out (leaving the programme completely)? Please rank-order the reasons by 
writing the number 1 in the space next to the most important reason and number 2 next to the 
second important reason, and so on. 
Reasons 
a. Overtime work 
b. Shift work 
c. ' Family/Personal commitments 
d. Centre far from home/work 
C. Too tired to attend class after work 
f. Unable to cope with the lessons 
S" Fear of failure 
Others (please specify) 
h. 
i. 
Rank in order of 
Importance 
() 
() 
() 
() 
() 
() 
() 
() 
() 
() 
16. What proportion of your current students have indicated that they do not wish to take the exams 
upon completion of the programme? 
a. 
b. 
C. 
d. i 
Lcss than 10% 
10% - 24% 
25% - 49% 
50% or more 
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17. Do you think that the programme that you teach improves the life chances of under-educated 
adults? 
a. 
b. 
C. 
d. 
Great difference 
Some difference 
Little difference 
No difference 
PERSONAL DATA 
18. Sex? 
a. Ii 
19. Age? 
a. 
C. 
0 
Ti 
Female 
20 - 29 
40 - 49 
b. 
d. 
e. 
i 
Male 
50 - 59 
60 and over 
10 214 
20. Ethnic group? 
a. II Chinese 
b. U Malay 
C. Indian 
21.1 possess the following qualifications... 
a. 
b. 
C. 
i GCE 'O' level 
GCE 'A' level 
Diploma 
d. 
d. 
e. 
Others (please specify) 
Degree 
Others (please specify) 
22. Is there anything else you would like to say about the programme? If so, please use the space 
below for that purpose. Also, any comments you wish to make that you think may help in 
improving the programme will be appreciated? 
OTHANK YOU VERY MUCH FOR TAKING THE TI1ViE TO COMPLETE THIS SURVEY 
ýý'? n 
C, 1 CZI (J4 Qk f>F G'lo &S (A No' 
001 
110000001101101 i100010'06 1443432511114Ü8 
ý233123223ý 
002 110000001001100 310001006 444343251111408 32331232233 
003 110000001001100 310001006 444343251111408 X2331232233 
ID 
la-g-e--3- 
Page 9 Page 5 
Lge 
6 
LT 
age 8 Page 9 
110 
P111 
Note: The above three lines are based on one questionnaire. 
ý Column 
1-3 Respondent's ID 
4A blank space 
5-12 Ql 
13 02 
14-19 Q3a to Q3f 
20 A blank space 
21 Q4 
22-27 Q5a 
28-29 Q6 
Of to 
Start from 001 for the Best questionnaire and 501 for 
the Wise questionnaire. 
Page 3 Enter 1 if a number is circled, otherwise enter 0 (zero). 
Enter 1 if BOX a is ticked, 2 for box b, 3 for box c. 
Enter 1 if a box is ticked; otherwise enter 0 (zero). 
Page 4 Enter 1 if BOX a is ticked, 2 for box b, 3 for box c. 
Enter 1 if a box is ticked; otherwise enter 0 (zero). 
For 6 yrs, enter 06. For 2 yrs, enter 02, etc. 
30 A blank space 
31-43 Q7a to Q7m 
44-45 Q8 
46 A blank space 
47 09 
48-57 Q10a to Q10j 
58 A blank space 
59-66 Q11a to Q11h 
67 012 
68 A blank space 
69-76 Q13a to Q13h 
77 014 
78 A blank space 
79-86 Q15a to Q15h 
87 Q16 
88 A blank space 
89 Q17 
Page 5 Enter the circled number. 
Leave out the last two items for 07. There should be 
13 items only for Q7. 
For h, enter 08. For c, enter 03, etc. 
Page 6 Enter 1 if BOX a is ticked, 2 for box b, 3 for box c, 
4 for box d. 
Enter the circled number. 
Leave out the last two items for Q10. There should be 
10 items only for Q10. 
Page 7 Enter the circled, number. 
Enter 1 if BOX a is ticked, 2 for box b, 3 for box c, 
4 for box d. 
Page 8 Leave out Q13i and Q13j. Enter the number written within the 
brackets. If the number is 10, enter 0 (zero). If there 
is no number, enter . (a dot). 
Enter 1 if BOX a is ticked, 2 for box b, 3 for box c, 
4 for box d. 
Page 9 Leave out Q15i and Q15j. Enter the number written within the 
brackets. If the number is 10, enter 0 (zero). If there 
is no number, enter . (a dot). 
Enter 1 if BOX a is ticked, 2 for box b, 3 for box c, 
4 for box d. 
Page 10 Enter 1 if BOX a is ticked, 2 for box b, 3 for box c, 
4 for box d. 
90 Q18 
91 019 
92 A blank space 
93 020 
94 021 
If there is no response for 
requires two columns, enter 
Enter 1 if BOX a is ticked, 2 for box b. 
Enter 1 if BOX a is ticked, 2 for box b, 3 for box c, 
4 for box d, 5 for box e. 
Page 11 Enter 1 if BOX a `Yis ticked, 2 for box b, 3 for box c, 
4 for box d". 
Enter the highest qualification. 
Enter 1 if BOX a is ticked, 2 for box b, 3 for box c, 
4 for box d, 5 for box e. 
a question, enter . (a dot); for a question which 
.. (two dots). 
Sýeef lnsýrtAcfI oki 
i 
rj .cn. ,, e., " U, -ýn 
ý, b Qýý I M4 Aýý 
biý, 
32434432 t0193246 8194236 12 13 324344322 501932461 481942361 212 13 
24344322 01932461 481942361 12 13 
aae 7 ace 8 Pace 9 10 n1 
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VOCATIONAL AND INDUSTRIAL TRAINING BOARD 
ýi ý" "ý" ýý "i" 
: ýý ýý 
OUR REF: 20/28 YOUR REF: 
r 
Mr Prem Kumar 
Apt Blk 37 #09-403 
Jalan Rumah Tinggi 
Singapore 0315 
m 
DATE 15 Jun 89 
J 
Dear Mr Kumar 
CONDUCT OF RESEARCH WORK IN COLLABORATION WITH VITB 
Please refer to your letter of 28 May 89 and the research 
proposal you sent to me on 7 Jun 89. 
2I am pleased to inform you that the Board has agreed to the 
collaborative arrangement between the Research Department and you in 
carrying out the research project "Motivation of Adult Learners in 
Adult Basic Education With Respect to Training and Retraining". A 
copy of the Form duly signed is enclosed for your use. 
3 As mentioned to you earlier, all the expenses incurred in 
conducting the research project are to be borne by you. On completion 
of the project, you must send copies of your reports to VITB for 
reference and retention. 
4 If you have any queries, please contact me at 7720759 or 
Ms Linda Lim at 7720754. 
Yours sincerely 
41^' 
MRS EFFIE LO KUO 
Manager/Research Department 
for Director of Vocational & Industrial Training 
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! ýý 
Institute of Technical Education 
ITEýJý1X 6a 
19 May 92 
-; FiO Alexandra Road N28-00 PSA 8u; k7nig Snu; ptm`ný, 1 1 
Sv,, t::! i board: 7757800 Fýia 2731372 7720754 
Mr Prem Kumar 
Apt Blk 37 #09-403 
Jalan Rumah Tinggi 
Singapore 0315 
Dear Mr Kumar 
CONDUCT OF RESEARCH WORK IN COLLABORATION WITH ITE 
Please refer to your letter dated 12 May 92. 
2I am pleased to inform you that the Institute of Technical 
Education, which took over the functions of the Vocational & Industrial 
Training Board on 1 Apr 92, will continue to support the collaborative 
arrangement between the Research Department and you in carrying out the 
research project "Motivation of Adult Learners in Adult Basic Education 
With Respect to Training and Retraining". 
3 As agreed earlier, all the expenses incurred in conducting the 
research project are to be borne by you. On completion of the project, 
you must send copies of your reports to ITE for reference and retention. 
Yours sincerely 
LIM SIEW HWA 
Manager/Research (Covering) 
for Director & Chief Executive Officer 
Institute of Technical Education 
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8th February, 1993 
«NAME» 
BIIdHse No: «BLK HSE_NO», ((UNIT _NO)) «STREET» 
Singapore «POSTAL_COD» 
Dear 
University 
of Surrey 
I am currently undertaking a research study as fulfilment for my PhD to be awarded by the 
University of Surrey. The research is in collaboration with the Institute of Technical Education (ITE). 
Attached are the letters from ITE and NTUC for your reference. 
The study aims to inquire into the reasons why workers participate in adult basic education 
programmes viz. BEST & WISE, and also what deters them from participating while some 
participants drop out of such programmes. Hence, the topic of my research is; Participation, 
Nonparticipation & Dropout In Adult Basic Education: The Singapore Experience. It is 
envisaged that the study, the first of its kind in Singapore would be useful to continuing education 
providers, policy makers, curriculum designers, academics, researchers, amongst others, in their 
endeavours at retraining the workforce at the worker level. 
My purpose for writing, therefore, is to seek your kind assistance in the completion of the enclosed 
TUTOR SURVEY FORM. The questionnaire should take not more than fifteen minutes to 
complete. As no mention of name is required in the survey form, you can be assured of complete 
anonymity. I have also enclosed a stamped, self-addressed envelope for your convenience. I 
would appreciate it if you could mail it to me by Saturday. 20th February. 1993. 
As I would not know the identity of the respondent, I have taken this opportunity to enclose a token 
of appreciation for your time and effort taken in completing the questionnaire. 
I would also be most happy to answer any questions you might have. Please feel free to call me on 
my home phone number, 4722589 (gam to 11 pm). 
Thanking you very much in advance. 
Yours sincerely, 
PREM KUMAR 
PhD Candidate 
PW 
Enclosures 
Head of Department 
Professor DE James 
Department of 
Educational Studies 
The Guildford Institute 
of the 
University of Surrey 
Ward Street 
Guildford 
Surrey GUI 4LH 
England 
Telephone: (0483) 62142 
Fax: (0483) 300803 
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8th March, 1993 
((NAME)) 
BIk/Hse No: «BLK HSE NO», «UNIT_NO» 
«STREET» 
Singapore «POSTAL_COD» 
Dear 
University 
of Surrey 
I am currently undertaking a research study as fulfilment for my PhD to be awarded by the 
University of Surrey. The research is in collaboration with the Institute of Technical Education (ITE). 
Attached are the letters from ITE and NTUC for your reference. 
The study aims to inquire into the reasons why workers participate in adult basic education 
programmes viz. BEST & WISE, and also what deters them from participating while some 
participants drop out of such programmes. Hence, the topic of my research is; Participation, 
Nonparticipation & Dropout in Adult Basic Education: The Singapore Experience. it is 
envisaged that the study, the first of its kind in Singapore would be useful to continuing education 
providers, policy makers, curriculum designers, academics, researchers, amongst others, in their 
endeavours at retraining the workforce at the worker level. 
My purpose for writing, therefore, is to seek your kind assistance in the completion of the enclosed 
TUTOR SURVEY FORM for BEST Teachers. The questionnaire should take not more than fifteen 
minutes to complete. As no mention of name is required in the survey form, you can be assured of 
complete anonymity. I have also enclosed a stamped, self-addressed envelope for your 
convenience. I would appreciate it if you could mail it to me by Wednesday. 17th March. 1993 
As I would not know the identity of the respondent, I have taken this opportunity to enclose a token 
of appreciation for your time and effort taken in completing the questionnaire. 
I would also be most happy to answer any questions you might have. Please feel free to call me on 
my home phone number, 4722589 (gam to 11 pm). 
Thanking you very much in advance. 
Yours sincerely, 
PREM KUMAR 
PhD Candidate 
PK/ 
Enclosures 
Head of Department 
Professor DE James 
Department of 
Educational Studies 
The Guildford Institute 
of the 
University of Surrey 
Ward Street 
Guildford 
Surrey GUI 4LH 
England 
Telephone: (0483) 62142 
Fax: (0483) 300803 
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Appendix 8 
In 
Institute of Technical Education 
460 4ey iý7ra Road #28-00 PSA Building Singapore 0511 
Sý, +chno<ýrd- 7757800 Fax. 2731372 
r- ý 
Centre Supervisors 
BEST/WISE Participants 
BEST/WISE Teachers 
Programme Administrators 
Cur Re' 
cuý Rta 
natý 
Teý ([liDi Nc 
-1 
RffiSARQi STUDY ON ADULT EDUCATION 
ITE 23/37 
28 Jan 93 
7720649 
Hr Prem Kumar is currently undertaking a research study on adult 
education as fulfilment for his PhD. The research is approved by the 
Institute of Technical Education. 
2 The study aims to inquire into the reasons why workers do or do not 
participate in worker education programmes, such as BEST and WISE. The 
information gathered would be useful to continuing education providers, policy 
makers, academics and researchers interested in upgrading the educational' 
level of workers in Singapore. 
3 In connection with the Survey, we would like you to extend your-co- 
operation to Mr Kumar should he approach you to take part in the survey. 
4 Thank you and best wishes. 
SEE KEK HUA 
Manager 
Worker Education Dept' 
for Director & Chief Executive Officer 
Institute of Technical Education 
M2/survey/dm 
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NATIONAL TRADES UNION CONGRESS 
J 
Trade Union House, Shenton Way, Singapore 0106. 
Tel: 2226555 Fax: 2205110 
Tlx: RS 24543 Cahle: "SOLIDCOM" 
Trade Union House, Shenton Way, Singapore 0106. 
Tel: 2226555 Fax: 2205110 
!! W Tlx: RS 24543 Cable: "SOLIDCOM" 
1 February 1993 
To All BEST/WISE Teachers 
Dear BEST/WISE Teacher 
RESEARCH STUDY ON ADULT EDUCATION 
Appendix 9 
Mr Prem Kumar is currently undertaking a research study on adult 
education as fulfilment for his PhD. The research is approved by 
the Institute of Technical Education. 
The study aims to inquire into the reasons why workers do or do 
not participate in worker education programmes, such as BEST and 
WISE. The information gathered would be useful to continuing 
education providers, policy makers, academics and researchers 
interested in upgrading the educational level of workers in 
Singapore. 
In connection with the Survey, we would like you to extend your 
co-operation to Mr Kumar should he approach you to take part in 
the Survey. 
Thank you. 
Yours sincerely 
ý 
r 
NANCY TEO(MS) 
SECRETARY FOR SKILLS DEVELOPMENT 
KONGRES KESATUAN SEKERJA KEBANGSAAN ýk ®aI0, Q Ooi1ru GlyrjQlp sobs IUrItI4QpdU 
23rd February, 1993 
(TEACHER)) 
((BLK HSE_NO)), «STREET» 
«UNIT_NO» 
Singapore «POSTALCODE» 
Dear 
University 
of Surrey 
About two weeks ago I wrote to you seeking your help in the completion of the 
TUTOR SURVEY FORM for WISE teachers. 
The research is carried out with the belief that your views will be useful for continuing 
education providers, curriculum designers, policy makers, amongst others and 
yourself too. I am writing to you again because of the significance each 
questionnaire has to the usefulness of this study. In order for the study to be truly 
representative, it is important therefore that your response be included. If you have 
already completed and returned the survey form please accept my grateful 
thanks. If you have not please send It to me the latest by 6th March 1993, to 
enable me to start analysing the data. 
If by some chance you did not receive the questionnaire, please call me on my home 
number 194722589 and I will have another one sent to you immediately. 
Your contribution to this study is greatly appreciated. 
Yours sincerely, 
PRIEM KUMAR 
PhD Candidate 
Head of Department 
Professor DE James 
Department of 
Educational Studies 
The Guildford Institute 
of the 
University of Surrey 
Ward Street 
Guildford 
Surrey GUI 4LH 
England 
Telephone: (0488) 62142 
Fax: (0483) 300803 
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17th March, 1993 
«TEACHER» 
«BLK HSE_NO», (STREET» 
«UNIT_NO» 
Singapore «POSTALCODE» 
Dear 
University 
of Surrey 
About two weeks ago I wrote to you seeking your help in the completion of the 
TUTOR SURVEY FORM for BEST teachers. 
The research is carried out with the belief that your views will be useful for continuing 
education providers, curriculum designers, policy makers, amongst others and 
yourself too. I am writing to you again because of the significance each 
questionnaire has to the usefulness of this study. In order for the study to be truly 
representative, it is important therefore that your response be included. If you have 
already completed and returned the survey form please accept my grateful 
thanks. If you have not please send it to me the latest by 28th March 1993, to 
enable me to start analysing the data. 
If by some chance you did not receive the questionnaire, please call me on my home 
number IN4722589 and I will have another one sent to you immediately. 
Your contribution to this study is greatly appreciated. 
Yours sincerely, 
PREM KUMAR 
PhD Candidate 
Head of Department 
Professor DE James 
Department of 
Educational Studies 
The Guildford Institute 
of the 
University of Surrey 
Ward Street 
Guildford 
Surrey GUI 4LH 
England 
Telephone: (0483) 62142 
Fax: (0483) 300803 
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BREAKDOWN OF RESPONSES RECEIVED FROM 
WISE TUTORS 
Date Received No of Responses No Responses with 
Comments 
........... 'Remarks 
10/02/93 Wed 9 8 Ist Wave, mailed on 8/2/93 
11 Thu 19 12 
12 Fri 36 18 
13 Sat 23 15 
15 Mon 15 10 
16 Tue 31 21 
17 Wed 8 1 
18 Thu 17 9 
19 Fri 8 4 
20 Sat 7 7 1st due date 
22 Mon 3 1 
23 Tue 10 5 2nd Wave, mailed on 23/2/93 
24 Wed 1 0 
25 Thu 4 1 
26 Fri 1 0 
27 Sat 5 3 
01/03/93 Mon 10 3 
02 Tue 7 2 
03 Wed 12 4 
04 Thu 1 1 
05 Fri 3 3 
06 Sat 2 1 2nd due date 
08 Mon 4 2 
09 Tue 4 2 
10 Wed 3 0 
11 Thu 3 1 
12 Fri 2 1 
16 Tue 1 0 
22 Mon 2 1 
24 Wed 1 1 
26 Fri 1 0 
27 Sat 1 1 
29 Mon 1 I 
TOTAL 255 (73%) 139 (54%) N= 345 
No of Responses 
i5 
I0 
hi Wave 
Date Received 
2nd Wave 
10 11 12 13 15 16 17 IS 19 20 22 23 24 25 26 27 12345689 10 11 12 16 22 24 26 
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Appendix 12 
BREAKDOWN OF RESPONSES RECEIVED FROM 
BEST TUTORS 
Date Received No of Responses No of Responses with 
Comments 
Remarks 
11/3 /93 Thu 25 13 Ist Wave, mailed on 8/3 
12 Fri 25 11 
13 Sat 7 4 
15 Mon 14 6 
16 Tue 19 9 
17 Wed 16 3 Ist due date 
18 Thu 3 0 2nd Wave, mailed on 18/3 
19 Fri 10 6 
20 Sat 10 6 
22 Mon 4 0 
23 Tue 4 2 
24 Wed 9 5 25/3 - Public Holiday 
26 Fri 5 2 
27 Sat 2 0 
29 Mon 4 1 2nd due date 
30 Tue 1 0 
31 Wed I 1 
TOTAL 159 (70%) 69 (43%) N= 228 
2 forms returned 
undelivered, total 
N=226 
No of Responses 
25 T---j 
15 
i lot 
Is( Wave 
Date Received 
2nd Wave 
11 12 13 15 16 17 18 19 20 22 23 24 26 27 29 30 31 
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i Appendix 13 
nreaeeLcy of modules tauaht and/or which the teachers are currently teaching 
0191 BEST Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 54 34.0 34.0 34.0 
Teaching Eng 11 105 66.0 66.0 100.0 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 159 Missing cases 0 
Q1B1 WISE Nodule 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 98 39.0 39.4 39.4 
Teaching Eng 11 151 60.2 60.6 100.0 
2 .8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 249 Missing cases 2 
0132 BEST Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 59 37.1 37.1 37.1 
Teaching Eng 21 100 62.9 62.9 100.0 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 159 Missing cases 0 
Q132 WISH Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 106 42.2 42.4 42.4 
Teaching Eng 21 144 57.4 57.6 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
----------------------------------- 
Q133 ESST Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 57 35.8 35.8 35.8 
Teaching Eng 31 102 64.2 64.2 100.0 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 159 Missing cases 0 
Q1E3 WISE Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 117 46.6 46.8 46.8 
Teaching Eng 31 133 53.0 53.2 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
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0134 BEST Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 52 32.7 32.7 32.7 
Teaching Eng 41 107 67.3 67.3 100.0 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 159 Missing cases 0 
Q1Ed WISE Modulo 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 147 58.6 58.8 58.8 
Teaching Eng 41 103 41.0 41.2 100.0 
1 
.4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
----------------------------------- 
Q1M1 BEST Module 
Value Label 
Valid Cum 
Value Frequency Percent Percent Percent 
Not teaching 0 136 85.5 85.5 85.5 
Teaching Maths 11 23 14.5 14.5 100.0 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 159 Missing cases 0 
Q1M1 WISE Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 194 77.3 77.6 77.6 
Teaching Maths 11 56 22.3 22.4 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q1N2 BEST Nodule 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 132 83.0 83.0 83.0 
Teaching Maths 21 27 17.0 17.0 100.0 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 159 Missing cases 0 
Q1M2 WISH Modulo 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 196 78.1 78.4 78.4 
Teaching Maths 21 54 21.5 21.6 100.0 
1 .4 Missing 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
----------------------------------- 
Q1M3 BEST Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 138 86.8 86.8 86.8 
Teaching Maths 31 21 13.2 13.2 100.0 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 159 Missing cases 0 
Q1M3 MISS Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 204 81.3 81.6 81.6 
Teaching Maths 31 46 18.3 18.4 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q1M6 BEST Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 121 76.1 76.1 76.1 
Teaching Maths 41 38 23.9 23.9 100.0 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 159 Missing cases 0 
Q1M4 WISE Module 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Not teaching 0 211 64.1 84.4 84.4 
Teaching Maths 41 39 15.5 15.6 100.0 
1 .4 
Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
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Frsausncv distribution according to the Full-tims oce, ýpation of 9BST Fý*¢Q 
Teachers 
Q3_1 Full-Time Occupation of Best teachers 
Valid Cum 
Value Label Value Frequency Percent Percent Percen 
71G/2O (Govt) 
0 123 77.4 82.6 82.6 
1 26 16.4 17.4 100.0 
10 6.3 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 149 Missing cases 10 
Q3_1 Full-Time occupation of wise teachers 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
AO/BO (Govt) 
0 184 73.3 82.1 82.1 
1 40 15.9 17.9 100.0 
27 10.8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 224 Missing cases 27 
Q3_2 Full-Time Occupation of Best teachers 
Valid Cum 
Value Label Value Frequency Percent Percent Percen 
AO/80 (Private) 
0 124 78.0 83.2 83.2 
1 25 15.7 16.8 100.0 
10 6.3 Missing 
------- ------- ------- 
. 
Total 159 100.0 100.0 
Valid cases 149 Missing cases 10 
Q3_2 Full-Time Occupation of wise teachers 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
AO/80 (Prlvato) 
0 191 76.1 85.3 85.3 
1 33 13.1 14.7 100.0 
27 10.8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 224 Missing cases 27 
Q3_3 Full-Time occupation of Best teachers 
Valid Cum 
Value Label Value Frequency Percent Percent Percen 
Private Tutor 
0 142 89.3 95.3 95.3 
174.4 4.7 100.0 
10 6.3 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 149 Missing cases 10 
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Q3_3 Full-Time Occupation of Wise teachers 
Value Label 
Private Tutor 
Valid cases 224 
Q3_4 
Valid Cum 
Value Frequency Percent Percent Percent 
0 21S 85.7 
193.6 
27 10.8 
------- ------- 
Total 251 100.0 
96.0 96.0 
4.0 100.0 
Missing 
100.0 
Missing cases 27 
Full-Time Occupation of Best teachers 
Value Label 
Souseaif" 
Valid cases 149 
Q3_4 
Valid Cum 
Value Frequency Percent Percent Percen 
0 138 86.8 92.6 92.6 
1 11 6.9 7.4 100.0 
10 6.3 Missing 
------- ------- ------- Total 159 100.0 100.0 
Missing cases 10 
Full-Time Occupation of Wise teachers 
Value Label 
Sousoaif* 
Valid cases 224 
Q3_5 
Valid Cum 
Value Frequency Percent Percent Percent 
0 207 82. S 92.4 92.4 
1 17 6.6 7.6 100.0 
27 10.8 Missing 
------- ------- ------- 
Total 2S1 100.0 100.0 
Missing cases 27 
Full-Time Occupation of Best teachers 
Value Label 
Retirod 
Valid cases 149 
Valid Cum 
Value Frequency Percent Percent Percen 
0 133 83.6 89.3 89.3 
1 16 10.1 10.7 100.0 
10 6.3 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Missing cases 10 
Q3_5 Full-Time Occupation of Wise teachers 
Value Label 
R*tir*d 
Valid cases 224 
Valid Cum 
Value Frequency Percent Percent Percent 
0 195 77.7 87.1 87.1 
1 29 11.6 12.9 100.0 
27 10.8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Missing cases 27 
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Q3_6 Full-Time Occupation of Best teachers 
Valid Cum 
Value Label Value Frequency Percent Percent Percen 
Others 
0 83 52.2 56.1 56.1 
1 65 40.9 43.9 100.0 
11 6.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 148 Missing cases 11 
Q3_6 Full-Time Occupation wise teachers 
Value Label 
Others 
Valid Cum 
Value Frequency Percent Percent Percent 
0 124 49.4 55.4 55.4 
1 100 39.8 44.6 100.0 
27 10.8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 224 Missing cases 27 
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Araaeancv distribution on ahem the classes era held 
Q5_1 Best Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Pr/Sec School 
0 85 53.5 54.1 54.1 
1 71 44.7 45.2 99.4 
21 .6 .6 100.0 2 1.3 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 157 Missing cases 2 
Q5_1 Wise Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Pr/S. c School 
0 117 46.6 46.8 46.8 
1 132 52.6 52.8 99.6 
31 
.4 .4 
100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q5_2 Best Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
PAP Edun Centre 
0 121 76.1 77.6 77.6 
1 35 22.0 22.4 100.0 
3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 1S6 Missing cases 3 
Q5_2 Wise Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
PAP Edun Centre 
0 219 87.3 87.6 87.6 
1 31 12.4 12.4 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q5_3 Best Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Kindergarten 
0 154 96.9 98.7 98.7 
121.3 1.3 100.0 
3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
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Q5_3 wise Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Kindergarten 
0 248 98.8 99.2 99.2 
12 .8 .8 100.0 1 .4 Missing 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q5_4 Best Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Community Centre 
0 155 97.5 99.4 99.4 
11 .6 .6 100.0 3 1.9 Missing 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
QS_4 Wise Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Community Centre 
0 246 98.0 98.4 98.4 
141.6 1.6 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q5_5 Best Programme - Class held in, 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Company Pramiua" 
0 91 57.2 58.3 58.3 
1 65 40.9 41.7 100.0 
3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
Q5_5 Wise Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Company Promises 
0 167 66.5 66.8 66.8 
1 83 33.1 33.2 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q5_6 Best Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
others 
0 143 89.9 91.7 91.7 
1 13 8.2 8.3 100.0 
3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
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Q5_6 Wise Programme - Class held in 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Others 
0 200 79.7 80.0 80.0 
1 50 19.9 20.0 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases I 
--------------------- 
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Appendix 16 
Pr. auencv distribution on Factors Hindering Effective Teaching i Ltiarnina 
Q7_1 Best Programme 
a. Class too large (more than 15 students) 
Valid 
Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 
Great Hindrance 
1 31 19.5 20.0 20.0 
2 34 21.4 21.9 41.9 
3 46 26.9 29.7 71.6 
4 35 22.0 22.6 94.2 
595.7 5.8 100.0 
4 2.5 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 155 Missing cases 4 
Q7_1 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 
Great Hindrance 
1 55 21.9 22.6 22.6 
2 55 21.9 22.6 45.3 
3 79 31.5 32.5 77.8 
4 43 17.1 17.7 95.5 
5 11 4.4 4.5 100.0 
8 3.2 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 243 Missing cases 8 
----------------------------------- 
Q7_2 Boat Programme 
b. Irregular attendance 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid Cum 
Value Frequency Percent Percent Percent 
185.0 5.1 5.1 
2 23 14.5 14.6 19.6 
3 35 22.0 22.2 41.8 
4 48 30.2 30.4 72.2 
5 44 27.7 27.8 100.0 
1 .6 Missing 
--- ------ ------- 
Total 159 100.0 100.0 
Valid cases 158 Missing cases 1 
Q7_2 Wise ProQ: amn. 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 
Great Hindrance 
152.0 2.0 2.0 
2 24 9.6 9.7 11.7 
3 40 15.9 16.2 27.9 
4 74 29.5 30.0 57.9 
5 104 41.4 42.1 100.0 
4 1.6 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 247 Missing cases 4 
---------------------------------- 
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Q7_3 Best Programme 
c. No screening of students 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid cases 155 
Q7_3 Wise Programme 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid cases 241 
Q7_4 Beat Programms 
Valid Cum 
Value Frequency Percent Percent Percent 
19 
2 17 
3 36 
4 52 
5 41 
4 
Total 159 
Missing cases 4 
d. Too much variation in student skills/ 
and or ability 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid cases 157 
Q7_4 Wig* Programm. 
Value Label 
Little or No Hidranc 
Great Hindrance 
6 
18 
73 
95 
56 
3 
Valid Cum 
Value Frequency Percent Percent Percent 
1 14 5.6 5.8 5.8 
2 22 8.8 9.1 14.9 
3 70 27.9 29.0 44.0 
4 75 29.9 31.1 75.1 
5 60 23.9 24.9 100.0 
10 4.0 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Missing cases 10 
Valid Cum 
Value Frequency Percent Percent Percent 
131.9 1.9 1.9 
2 14 8.8 8.9 10.8 
3 42 26.4 26.8 37.6 
4 51 32.1 32.5 70.1 
5 47 29.6 29.9 100.0 
2 1.3 Missing 
------- ------- ------- Total 159 100.0 100.0 
Missing cases 2 
Valid Cum 
Value Frequency Percent Percent Percent 
Total 
1 
2 
3 
4 
S 
5.7 5.8 5.8 
10.7 11.0 16.8 
22.6 23.2 40.0 
32.7 33.5 73.5 
25.8 26.5 100.0 
2.5 Missing 
------- ------- 
100.0 100.0 
2.4 2.4 
7.2 7.3 
29.1 29.4 
37.8 38.3 
22.3 22.6 
1.2 Missing 
------- ------- ------- 251 100.0 100.0 
Valid cases 248 Missing cases 3 
2.4 
9.7 
39.1 
77.4 
100.0 
238 
3 
Q7_5 Beet Programme 
e. Low academic ability 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid Cum 
Value Frequency Percent Percent Percent 
185.0 5.1 5.1 
2 24 15.1 15.4 20.5 
3 57 35.8 36.5 57.1 
4 45 28.3 28.8 85.9 
5 22 13.8 14.1 100.0 
3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
Q7_5 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 
Great Hindrance 
1 16 6.4 6.5 6.5 
2 47 18.7 19.1 25.6 
3 75 29.9 30.5 56.1 
4 66 26.3 26.8 82.9 
5 42 16.7 17.1 100.0 
5 2.0 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 246 Missing cases 5 
Q7_6 Bast Programme 
f. Lack of motivation 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid Cum 
Value Frequency Percent Percent Percent 
1 17 10.7 11.0 11.0 
2 34 21.4 21.9 32.9 
3 '56 35.2 36.1 69.0 
4 34 21.4 21.9 91.0 
5 14 8.8 9.0 100.0 
4 2.5 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 155 Missing cases 4 
Q7_6 Wise Prograarae 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 
Great Hindrance 
1 19 7.6 7.9 7.9 
2 41 16.3 16.9 24.8 
3 70 27.9 28.9 53.7 
4 63 25.1 26.0 79.8 
5 49 19.5 20.2 100.0 
9 3.6 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 242 Missing cases 9 
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Q7_7 Best Programau 
Q. Poor instructional materials 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 
Great Hindrance 
1 22 13.8 14.1 14.1 
2 51 32.1 32.7 46.8 
3 42 26.4 26.9 73.7 
4 31 19.5 19.9 93.6 
5 10 6.3 6.4 100.0 
3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
Q7_7 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 1 48 19.1 20.1 20.1 
2 71 29.3 29.7 49.8 
3 64 25.5 26.8 76.6 
4 39 15.5 16.3 92.9 
Great Hindrance 5 17 6.8 7.1 100.0 
12 4.8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 239 Missing cases 12 
Q7_8 Best Programme 
b. Student fatigue 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 163.8 3.8 3.8 
2 31 19.5 19.9 23.7 
3 59 37.1 37.8 61.5 
4 43 27.0 27.6 89.1 
Great Hindrance 5 17 10.7 10.9 100.0 
3 1.9 Missing 
------- - ---- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
Q7_8 Wine ProQrazý 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 
Great Hindrance 
162.4 2.5 2.5 
2 31 12.4 12.7 15.2 
3 67 26.7 27.5.42.6 
4 71 28.3 29.1 71.7 
5 69 27.5 28.3 100.0 
7 2.8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 244 Missing cases 7 
------------------------ 
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Q7_9 Best Programme 
i. Irregular enrolment of now students 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid cases 148 
Q7_9 Wine Programm. 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid cases 238 
Valid Cum 
Value Frequency Percent Percent Percent 
1 37 23.3 25.0 25.0 
2 41 25.8 27.7 52.7 
3 34 21.4 23.0 75.7 
4 25 15.7 16.9 92.6 
5 11 6.9 7.4 100.0 
11 6.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Missing cases 11 
Valid Cum 
Value Frequency Percent Percent Percent 
1 58 23.1 24.4 24.4 
2 66 26.3 27.7 52.1 
3 54 21.5 22.7 74.8 
4 37 14.7 15.5 90.3 
5 23 9.2 9.7 100.0 
13 5.2 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Missing cases 13 
Q7_10 Bost Programms 
J. Noise (outside classroom) 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid cases 152 
Q7_10 Wise Programms 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid cases 239 
Valid Cum 
Value Frequency Percent Percent Percent 
1 55 34.6 36.2 36.2 
2 29 18.2 19.1 55.3 
3 '27 17.0 17.8 73.0 
4 20 12.6 13.2 86.2 
5 21 13.2 13.8 100.0 
7 4.4 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Missing cases 7 
Valid Cum 
Value Frequency Percent Percent Percent 
1 
2 
3 
4 
5 
80 
45 
34 
48 
32 
12 
31.9 33.5 33.5 
17.9 18.8 52.3 
13.5 14.2 66.5 
19.1 20.1 86.6 
12.7 13.4 100.0 
4.8 Missing 
Total ------- ------- ------- 251 100.0 100.0 
Missing cases 12 
----------------------------------- 
241 
6 
Q7_11 Best Programme 
k. Poor classroom ventilation 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 1 47 29.6 30.1 30.1 
2 34 21.4 21.8 51.9 
3 34 21.4 21.8 73.7 
4 32 20.1 20.5 94.2 
Great Hindrance S95.7 5.8 100.0 
3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
Q7_11 Wine programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 1 80 31.9 33.3 33.3 
2 40 15.9 16.7 50.0 
3 44 17.5 18.3 68.3 
4 47 18.7 19.6 87.9 
Great Hindrance 5 29 11.6 12.1 100.0 
11 4.4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 240 Missing cases 11 
Q7_12 Beet Programm. 
i. inappropriate chairs (kiddy size) 
Value Label Value 
Little or No Hidranc 
Great Hindrance 
Valid Cum 
Frequency Percent Percent Percent 
1 56 35.2 36.8 36.8 
2 26 16.4 17.1 53.9 
3 25 15.7 16.4 70.4 
4 26 16.4 17.1 87.5 
5 19 11.9 12.5 100.0 
7 4.4 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 152 Missing cases 7 
Q7_12 Nine Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Little or No Hidranc 1 99 39.0 41.4 41.4 
2 34 13.5 14.3 55.7 
3 37 14.7 15.6 71.3 
4 42 16.7 17.7 89.0 
Great Hindrance 5 26 10.4 11.0 100.0 
14 5.6 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 237 Missing cases 14 
--------------------------------- 
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Q7_13 Beet Programme 
m. Others (please specify) 
Value Label 
Little or No Hidranc 
Great Hindrance 
Valid cases 31 
Q7_13 Nine Programme 
Value Label 
Great Hindrance 
Valid cases 63 
Valid Cum 
Value Frequency Percent Percent Percent 
1 
2 
3 
4 
5 
3 
2 
4 
14 
8 
128 
1.9 9.7 
1.3 6.5 
2.5 12.9 
8.8 95.2 
5.0 25.8 
80.5 Missing 
9.7 
16.1 
29.0 
74.2 
100.0 
Total ------- ------- ------- 159 100.0 100.0 
Missing cases 128 
Valid Cum 
Value Frequency Percent Percent Percent 
22 .83.2 3.2 3 14 5.6 22.2 25.4 
4 26 10.4 41.3 66.7 
5 21 8.4 33.3 100.0 
188 74.9 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Missing cases 188 
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Appendix 17 
Characteristics of ABE students 
Q1O_1 Best Programme - Highly motivat. d 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 14 8.8 9.0 9.0 
25% - 49% 2 50 31.4 32.1 41.0 
50% - 74% 3 71 44.7 45.5 86.5 
75% - 100% 4 21 13.2 13.5 100.0 3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
Q10_1 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 60 23.9 24.1 24.1 
25% - 49% 2 77 30.7 30.9 55.0 
50% - 74% 3 90 35.9 36.1 91.2 
75% - 100% 4 21 8.4 8.4 99.6 51 .4 .4 100.0 2 .8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 249 Missing cases 2 
Q10_2 Best Programme - Lacking ". lt-confidence 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 45 28.3 28.7 28.7 
25% - 498 2 50 31.4 31.8 60.5 
50% - 74% 3 49 30.8 31.2 91.7 
75% - 100% 4 13 8.2 8.3 100.0 
2 1.3 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 157 Missing cases 2 
Q10_2 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 57 22.7 23.1 23.1 
25% - 49% 2 74 29.5 30.0 53.0 
50% - 74% 3 85 33.9 34.4 87.4 
75% - 100% 4 31 12.4 12.6 100.0 4 1.6 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 247 Missing cases 4 
Q10_3 Best Programme - Warm and Friendly 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 131.9 1.9 1.9 
25% - 49% 2 12 7.5 7.6 9.6 
50% - 74% 3 58 36.5 36.9 46.5 
75% - 100% 4 84 52.8 53.5 100.0 
2 1.3 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 157 Missing cases 2 
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Q10_3 Wise Programme 
Value Label 
0- 24% 
25% - 49% 
50% - 74% 
75% - 100% 
Valid cases 251 
Q10_4 
Value Label 
0- 24% 
25% - 49% 
50% - 74% 
75% - 100% 
Valid Cum 
Value Frequency Percent Percent Percent 
152.0 2.0 2.0 
2 24 9.6 9.6 11.6 
3 111 44.2 44.2 55.8 
4 111 44.1 44.2 100.0 
------- ------- ------- 
Total 251 100.0 100.0 
Missing cases 0 
Best Programme - Raunt authority 
Valid Cum 
Value Frequency Percent Percent Percent 
1 96 60.4 62.3 62.3 
2 31 19.5 20.1 82.5 
3 21 13.2 13.6 96.1 
463.8 3.9 100.0 
5 3.1 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 154 
Q10_4 Wise Programme 
Value Label 
0- 24% 
25% - 49% 
50% - 74% 
75% - 100% 
Valid cases 246 
Q10_5 
Value Label 
o- 24% 
25% - 49% 
50% - 74% 
75% - 100% 
Missing cases S 
Valid Cum 
Value Frequency Percent Percent Percent 
1 165 65.7 67.1 67.1 
2 33 13.1 13.4 80.5 
3 27 10.8 11.0 91.5 
4 21 8.4 8.5 100.0 
5 2.0 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Missing cases 5 
Best Programme - Profor authority 
Valid cases 154 
Q10_5 Wise Programme 
Value Label 
0- 24% 
25% - 49% 
50% - 74% 
75% - 100% 
Valid cases 241 
Valid Cum 
Value Frequency Percent Percent Percent 
1 45 
2 43 
3 51 
4 15 
5 
Total 
18.3 29.2 
27.0 27.9 
32.1 33.1 
9.4 9.7 
3.1 Missing 
159 100.0 100.0 
Missing cases S 
29.2 
57.1 
90.3 
100.0 
Valid Cum 
Value Frequency Percent Percent Percent 
1 66 26.3 27.4 27.4 
2 59 23.5 24.5 51.9 
3 83 33.1 34.4 86.3 
4 33 13.1 13.7 100.0 
10 4.0 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Missing cases 10 
---------------------------------- 
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Q10_6 Best Programme - Have unrealistic expectations of teachers in terms 
of time and effort 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 116 73.0 73.9 73.9 
25% - 49% 2 32 20.1 20.4 94.3 
50% - 74% 374.4 4.5 98.7 
75% - 100% 421.3 1.3 100.0 2 1.3 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 157 Missing cases 2 
Q10_6 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 167 66.5 68.4 68.4 
25% - 49% 2 54 21.5 22.1 90.6 
50% - 74% 3 18 7.2 7.4 98.0 
75% - 100% 452.0 2.0 100.0 7 2.8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 244 Missing cases 7 
Q10_7 Best Programme - Sensitive to criticism 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 60 37.7 38.5 38.5 
25% - 49% 2 45 28.3 28.8 67.3 
50% - 74% 3 37 23.3 23.7 91.0 
75% - 100% 4 14 8.8 9.0 100.0 3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
Q1O_7 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 99 39.4 40.4 40.4 
25% - 49% 2 64 25.5 26.1 66.5 
50% - 74% 3 50 19.9 20.4 86.9 
7S% - 100% 4 32 12.7 13.1 100.0 
6 2.4 Missing 
------- ------- ------- Total 251 100.0 100.0 
Valid cases 245 Missing cases 6 
Q10_8 Best Programme - Working Lard in class 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 153.1 3.2 3.2 
25% - 49% 2 30 18.9 19.1 22.3 
50% - 74% 3 75 47.2 47.8 70.1 
75% - 100% 4 47 29.6 29.9 100.0 
2 1.3 Missing 
------- ------- ------- Total 159 100.0 100.0 
Valid cases 157 Missing cases 2 
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Q10_8 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 34 13.5 13.6 13.6 
25% - 49% 2 55 21.9 22.0 35.6 
50% - 74% 3 138 55.0 55.2 90.8 
75% - 100% 4 23 9.2 9.2 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q10_9 Best Programme - Low intellectual ability 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 74 46.5 47.4 47.4 
25% - 49% 2 52 32.7 33.3 80.8 
50% - 74% 3 26 16.4 16.7 97.4 
75% - 100% 442.5 2.6 100.0 
3 1.9 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 156 Missing cases 3 
0109 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 1 102 40.6 41.6 41.6 
25% - 49% 2 87 34.7 35.5 77.1 
50% - 74% 3 48 19.1 19.6 96.7 
75% - 100% 483.2 3.3 100.0 
6 2.4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 245 Missing cases '6 
Q10_10 Best Programme - Others (please specify) 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 11 .68.3 8.3 2S% - 49% 242.5 33.3 41.7 
50% - 74% 321.3 16.7 58.3 
75% - 100% 453.1 41.7 100.0 
147 92.5 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 12 Missing cases 147 
Q10_10 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
0- 24% 162.4 12.5 12.5 
25% - 49% 2 13 5.2 27.1 39.6 
50% - 74% 3 22 8.8 45.8 85.4 
75% - 100% 472.8 14.6 100.0 
203 80.9 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 48 Missing cases 203 
247 
Hppenaix ia 
reelinae concernina Administrative-Suoervieorv aenect  
of the vroaramme 
Q11_1 Best Programme 
The administrators are aware of the most important problems of a 
classroom teacher. 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
174.4 4.7 4.7 
2 24 15.1 16.0 20.7 
3 47 29.6 31.3 52.0 
4 48 30.2 32.0 84.0 
5 24 15.1 16.0 100.0 
9 5.7 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases ISO Missing cases 9 
Q11_1 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
1 20 8.0 8.0 8.0 
2 34 13.5 13.6 21.6 
3 83 33.1 33.2 54.8 
4 78 31.1 31.2 86.0 
5 35 13.9 14.0 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q11_2 Best Programme 
I get little feedback from administrators on how well I am doing my job. 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
Valid cases 
Q11_2 
Value Label 
1 21 13.2 13.7 13.7 
2 24 15.1 15.7 29.4 
3 44 27.7 28.8 58.2 
4 34 21.4 22.2 80.4 
5 30 18.9 19.6 100.0 
6 3.8 Missing 
------- ------- ------- Total 159 100.0 100.0 
153 Missing cases 6 
Wise Programme 
Strongly Disagree 
Strongly Agree 
Valid cases 248 
Valid Cum 
Value Frequency Percent Percent Percent 
1 32 12.7 12.9 12.9 
2 45 17.9 18.1 31.0 
3 72 28.7 29.0 60.1 
4 60 23.9 24.2 84.3 
5 39 15.5 15.7 100.0 
3 1.2 Missing 
------- ------- ------- 
Total 2S1 100.0 100.0 
Missing cases 3 
248 
2 
Q113 Best Programme 
The administration relies mostly on the attendance rates to judge my 
performance 
Value Label 
Strongly Disagree 
Strongly Agree 
Valid cases 151 
Q11_3 Wise Programme 
Value Label 
Strongly Disagree 
Strongly Agree 
Valid cases 244 
Valid Cum 
Value Frequency Percent Percent Percent 
Total 159 100.0 100.0 
1 26 16.4 17.2 17.2 
2 29 18.2 19.2 36.4 
3 41 25.8 27.2 63.6 
4 40 25.2 26.5 90.1 
S 15 9.4 9.9 100.0 
8 5.0 Missing 
Missing cases B 
Valid Cum 
Value Frequency Percent Percent Percent 
Total 
1 
2 
3 
4 
5 
6 
33 
49 
65 
59 
37 
1 
7 
13.1 13.5 
19.5 20.1 
25.9 26.6 
23.5 24.2 
14.7 15.2 
.4 .4 2.8 Missing 
------- ------- ------- 251 100.0 100.0 
Missing cases 7 
13.5 
33.6 
60.2 
84.4 
99.6 
100.0 
Q11_4 Best Programme 
I got little help with classroom problems from administrators. 
Value Label 
Strongly Disagree 
Strongly Agree 
Valid Cum 
Value Frequency Percent Percent Percent 
1 45 28.3 29.2 29.2 
2 41 25.8 26.6 55.8 
3 40 25.2 26.0 81.8 
4 18 11.3 11.7 93.5 
5 10 6.3 6.5 100.0 
5 3.1 Missing 
Valid cases 154 
Q11_4 Wise Programme 
Total 159 100.0 100.0 
Missing cases S 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
valid cases 250 
1 65 25.9 26.0 26.0 
2 73 29.1 29.2 55.2 
3 63 25.1 25.2 80.4 
4 28 11.2 11.2 91.6 
5 21 8.4 8.4 100.0 
1 
.4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Missing cases 1 
249 
3 
Q11_5 Best Programme 
I have a great deal of autonomy in the classroom. 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
121.3 1.3 1.3 
274.4 4. S 5.8 
3 45 28.3 29.0 34.8 
4 48 30.2 31.0 65.8 
5 53 33.3 34.2 100.0 
4 2.5 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 155 Missing cases 4 
Q11_5 
Value Label 
Strongly Disagree 
Strongly Agree 
Valid Cum 
Value Frequency Percent Percent Percent 
11 .4 .4 .4 2 11 4.4 4.4 4.8 
3 40 15.9 16.1 20.9 
4 95 37.8 38.2 59.0 
5 102 40.6 41.0 100.0 
2 .8 Missing 
------- ------- ------- Total 251 100.0 100.0 
Valid cases 249 Missing cases 2 
Q11_6 Best Programme 
Teacher morals is high in this programme. 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
121.3 1.3 1.3 
2 12 7.5 7.7 9.0 
3 51 32.1 32.9 41.9 
4 52 32.7 33.5 75.5 
5 38 23.9 24.5 100.0 
4 2.5 Missing 
------- ------- ------- Total 159 100.0 100.0 
Valid cases 155 Missing cases 4 
Q11_6 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
172.8 2.8 2.8 
2 18 7.2 7.2 10.0 
3 77 30.7 30.9 41.0 
4 96 38.1 38.6 79.5 
5 51 20.3 20.5 100.0 
2 .8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 249 Missing cases 2 
250 
4 
Q11_7 Best Programme 
The administration does a good job supplying the necessary support 
services and materials. 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
142.5 2.5 2.5 
2 11 6.9 7.0 9.6 
3 35 22.0 22.3 31.8 
4 63 39.6 40.1 72.0 
5 44 27.7 28.0 100.0 
2 1.3 Missing 
Total 159 100.0 100.0 
Valid cases 157 Missing cases 2 
Q11_7 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
183.2 3.2 3.2 
2 17 6.8 6.8 10.0 
3 65 25.9 26.0 36.0 
4 92 36.7 36.8 72.8 
5 68 27.1 27.2 100.0 
1 
.4 Missing 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
Q11_8 Best Programme 
The administration does not provide adequate in-service training/ 
developmental courses. 
valid Cum 
Value Label Value Frequency Percent Percent Percent 
Strongly Disagree 
Strongly Agree 
1 "44 27.7 28.4 28.4 
2 50 31.4 32.3 60.6 
3 40 25.2 25.8 86.5 
4 13 8.2 8.4 94.8 
585.0 5.2 100.0 
4 2.5 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 155 Missing cases 
Q11_8 Wise Programme 
Value Label 
4 
Valid Cum 
Value Frequency Percent Percent Percent 
Strongly Disagree 1 56 22.3 22.4 22.4 
2 76 30.3 30.4 52.8 
3 71 28.3 28.4 81.2 
4 29 11.6 11.6 92.8 
Strongly Agree 5 18 7.2 7.2 100.0 
1 .4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 250 Missing cases 1 
251 
rippCnuix I -j 
Reasons frealently aiyen by varticivants for not beint able to attend class 
Q13_1 Best Programme 
on leave 
Value Label 
Valid Cum 
Value Frequency Percent Percent Percent 
Rank 10 021.3 1.4 1.4 
Rank 1195.7 6.5 8.0 
Rank 229S. 7 6.5 14.5 
Rank 33 14 8.8 10.1 24.6 
Rank 44 15 9.4 10.9 35.5 
Rank 55 16 10.1 11.6 47.1 
Rank 66 34 21.4 24.6 71.7 
Rank 77 39 24.5 28.3 100.0 
21 13.2 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 138 Missing cases 21 
Q13_1 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 10 01 .4 .4 .4 Rank 11 12 4.8 5.4 5.8 
Rank 2262.4 2.7 8.5 
Rank 33 11 4.4 4.9 13.4 
Rank 44 16 6.4 7.1 20.5 
Rank 55 43 17.1 19.2 39.7 
Rank 66 61 24.3 27.2 67.0 
Rank 77 66 26.3 29.5 96.4 
Rank 8852.0 2.2 98.7 
Rank 9931.2 1.3 100.0 
27 10.8 Missing 
------- ------- ------- Total 251 100.0 100.0 
Valid cases 224 Missing cases 27 
----------------------------------- 
Q13_2 Best Programme 
Change of reeidnc"/working place 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 11 6.9 8.2 8.2 
Rank 2263.8 4.5 12.7 
Rank 33 16 10.1 11.9 24.6 
Rank 44 16 10.1 11.9 36.6 
Rank 55 27 17.0 20.1 56.7 
Rank 66 23 14.5 17.2 73.9 
Rank 77 31 19.5 23.1 97.0 
Rank 8842.5 3.0 100.0 
25 15.7 Missing 
------- ------- ------- Total 159 100.0 100.0 
Valid cases 134 Missing cases 25 
Q13_2 Wise Programmme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 10 01 .4 .5 .5 
Rank 112 .8 .91.4 Rank 2252.0 2.3 3.7 
Rank 3393.6 4.1 7.8 
Rank 44 16 6.4 7.3 15.1 
Rank 55 51 20.3 23.3 38.4 
Rank 66 62 24.7 28.3 66.7 
Rank 77 65 25.9 29.7 96.3 
Rank 8872.8 3.2 99.5 
Rank 991 .4 .5 100.0 32 12.7 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 219 Missing cases 32 
252 
2 
Q13_3 Best Programme 
Family/Personal commitments 
Value Label 
Valid Cum 
Value Frequency Percent Percent Percent 
Rank 11 25 15.7 17.1 17.1 
Rank 22 16 10.1 11.0 28.1 
Rank 33 26 16.4 17.8 45.9 
Rank 44 37 23.3 25.3 71.2 
Rank S5 25 15.7 17.1 88.4 
Rank 66 10 6.3 6.8 95.2 
Rank 7774.4 4.8 100.0 
13 8.2 Missing 
^ 
Total 159 100.0 100.0 
Valid cases 146 Missing cases 13 
Q13_3 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 23 9.2 9.8 9.8 
Rank 22 19 7.6 8.1 17.9 
Rank 33 57 22.7 24.4 42.3 
Rank 44 80 31.9 34.2 76.5 
Rank 55 33 13.1 14.1 90.6 
Rank 66 19 7.6 8.1 98.7 
Rank 7731.2 1.3 100.0 
17 6.8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 234 Missing cases 17 
Q13_4 Best Programme 
Shift work 
value Label 
Valid Cum 
Value Frequency Percent Percent Percent 
Rank 11 50 31.4 35.0 35.0 
Rank 22 '46 26.9 32.2 67.1 
Rank 33 11 6.9 7.7 74.8 
Rank 44 18 11.3 12.6 87.4 
Rank 5595.7 6.3 93.7 
Rank 6663.8 4.2 97.9 
Rank 7731.9 2.1 100.0 
16 10.1 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 143 Missing cases 16 
Q13_4 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 60 23.9 26.3 26.3 
Rank 22 89 35.5 39.0 65.4 
Rank 33 29 11.6 12.7 78.1 
Rank 44 20 8.0 8.8 86.8 
Rank 55 15 6.0 6.6 93.4 
Rank 6662.4 2.6 96.1 
Rank 7772.8 3.1 99.1 
Rank 992 .8 .9 100.0 23 9.2 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 228 Missing cases 23 
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3 
Q13_5 Best Programme 
Overtime work 
Value Label 
Valid Cum 
Value Frequency Percent Percent Percent 
Rank 11 51 32.1 35.4 35.4 
Rank 22 58 36.5 40.3 75.7 
Rank 33 21 13.2 14.6 90.3 
Rank 4474.4 4.9 95.1 
Rank 5563.8 4.2 99.3 
Rank 661 .6 .7 100.0 15 9.4 Missing 
------- ------- ------- Total 159 100.0 100.0 
Valid cases 144 Missing cases 15 
Q13_5 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 101 40.2 43.2 43.2 
Rank 22 77 30.7 32.9 76.1 
Rank 33 34 13.5 14.5 90.6 
Rank 44 15 6.0 6.4 97.0 
Rank 5552.0 2.1 99.1 
Rank 772 .8 .9 100.0 17 6.8 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 234 Missing cases 17 
Q13_6 Best Programme 
Too tired to attend class attar work 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 17 10.7 12.1 12.1 
Rank 22 11 6.9 7.8 19.9 
Rank 33 40 25.2 28.4 48.2 
Rank 44 20 12.6 14.2 62.4 
Rank 5S 17 10.7 12.1 74.5 
Rank 66 26 16.4 18.4 92.9 
Rank 77 10 6.3 7.1 100.0 
18 11.3 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 141 Missing cases 18 
Q13_6 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 32 12.7 13.7 13.7 
Rank 22 31 12.4 13.3 27.0 
Rank 33 66 26.3 28.3 55.4 
Rank 44 51 20.3 21.9 77.3 
Rank 55 24 9.6 10.3 87.6 
Rank 66 23 9.2 9.9 97.4 
Rank 7752.0 2.1 99.6 
Rank 881 .4 .4 100.0 18 7.2 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 233 Missing cases 18 
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4 
Q13_7 Best Programme 
Preparation for fautivo occasion. 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 11 6.9 7.7 7.7 
Rank 2274.4 4.9 12.6 
Rank 33 15 9.4 10.5 23.1 
Rank 44 20 12.6 14.0 37.1 
Rank 55 35 22.0 24.5 61.5 
Rank 66 22 13.8 15.4 76.9 
Rank 77 31 19.5 21.7 98.6 
Rank 8821.3 1.4 100.0 
16 10.1 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 143 Missing cases 16 
Q13_7 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 10 01 .4 .4 .4 
Rank 11 12 4.8 5.2 5.7 
Rank 22 11 4.4 4.8 10.4 
Rank 33 26 10.4 11.3 21.7 
Rank 44 25 10.0 10.9 32.6 
Rank 55 55 21.9 23.9 56.5 
Rank 66 38 15.1 16.5 73.0 
Rank 77 57 22.7 24.8 97.8 
Rank 8841.6 1.7 99.6 
Rank 991 .4 .4 100.0 21 8.4 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 230 Missing cases 21 
Q13_8 Best Programme 
Others (please specify) 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 1131.9 13.6 13.6 
Rank 2221.3 9.1 22.7 
Rank 3353.1 22.7 45.5 
Rank 441 .64.5 
50.0 
Rank 5521.3 9.1 59.1 
Rank 6621.3 9.1 68.2 
Rank 8874.4 31.8 100.0 
137 86.2 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 22 Missing cases 137 
Q13_8 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 1172.8 16.3 16.3 
Rank 222 .84.7 
20.9 
Rank 332 .84.7 25.6 
Rank 4452.0 11.6 37.2 
Rank 551 .42.3 39.5 
Rank 6631.2 7.0 46.5 
Rank 7762.4 14.0 60.5 
Rank 88 16 6.4 37.2 97.7 
Rank 991 .42.3 100.0 208 82.9 Missing 
------- ------- ------- 
Total 2S1 100.0 100.0 
Valid cases 43 Missing cases 208 
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hyNvuum &v 
Reaeone freauently aiven by Darticinants for dronniaa cut 
Q15_l Best Programme 
Ovortimo work 
Value Label 
Rank 10 
Rank 1 
Rank 2 
Rank 3 
Rank 4 
Rank 5 
Rank 6 
Rank 7 
Valid cases 139 
Q15_1 Wise Programme 
Value Label 
Rank 1 
Rank 2 
Rank 3 
Rank 4 
Rank 5 
Rank 6 
Rank 7 
Rank 8 
Valid cases 231 
Valid Cum 
Value Frequency Percent Percent Percent 
01 
.6 .7 .7 1 28 17.6 20.1 20.9 
2 33 20.8 23.7 44.6 
3 28 17.6 20.1 64.7 
4 27 17.0 19.4 84.2 
5 13 8.2 9.4 93.5 
663.8 4.3 97.8 
731.9 2.2 100.0 
20 12.6 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Missing cases 20 
Valid Cum 
Value Frequency Percent Percent Percent 
1 68 27.1 29.4 29.4 
2 53 21.1 22.9 52.4 
3 45 17.9 19.5 71.9 
4 33 13.1 14.3 86.1 
5 15 6.0 6.5 92.6 
693.6 3.9 96.5 
762.4 2.6 99.1 
82 
.8 .9 100.0 20 8.0 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Missing cases 20 
------------------------------- 
Q1S_2 Best Programme 
shift work 
Value Label 
Rank 10 
Rank 1 
Rank 2 
Rank 3 
Rank 4 
Rank 5 
Rank 6 
Rank 7 
Valid cases 136 
Q15_2 Wise Programme 
Value Label 
Rank 1 
Rank 2 
Rank 3 
Rank 4 
Rank 5 
Rank 6 
Rank 7 
Rank 8 
Rank 9 
Valid cases 232 
Valid Cum 
Value Frequency Percent Percent Percent 
01 .6 .7 .7 1 24 15.1 17.6 18.4 
2 37 23.3 27.2 45.6 
3 24 15.1 17.6 63.2 
4 15 9.4 11.0 74.3 
5 19 11.9 14.0 88.2 
6 14 8.8 10.3 98.5 
721.3 1.5 100.0 
23 14.5 Missing 
------- ------- ------- Total 159 100.0 100.0 
Missing cases 23 
Valid Cum 
Value Frequency Percent Percent Percent 
1 43 17.1 18.5 18.5 
2 69 27.5 29.7 48.3 
3 41 16.3 17.7 65.9 
4 22 8.8 9.5 75.4 
5 30 12.0 12.9 88.4 
6 14 5.6 6.0 94.4 
7 10 4.0 4.3 98.7 
82 
.8 .9 99.6 91 .4 .4 100.0 19 7.6 Missing 
------- ------- ------- Total 251 100.0 100.0 
Missing cases 19 
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Q15_3 Best Programme 
Pamily/Personal commitments 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 10 01 .6 .7 .7 Rank 11 28 17.6 20.1 20.9 
Rank 22 17 10.7 12.2 33.1 
Rank 33 17 10.7 12.2 45.3 
Rank 44 16 10.1 11.5 56.8 
Rank 55 27 17.0 19.4 76.3 
Rank 66 17 10.7 12.2 88.5 
Rank 77 14 8.8 10.1 98.6 
Rank 8821.3 1.4 100.0 
20 12.6 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 139 Missing cases 20 
Q15_3 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 30 12.0 12.9 12.9 
Rank 22 19 7.6 8.2 21.0 
Rank 33 35 13.9 15.0 36.1 
Rank 44 51 20.3 21.9 57.9 
Rank 5S 43 17.1 18.5 76.4 
Rank 66 40 15.9 17.2 93.6 
Rank 77 14 5.6 6.0 99.6 
Rank 881 .4 .9 100.0 18 7.2 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 233 Missing cases 18 
Q15_4 Best Programme 
Cants far from bow/work 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 10 01 
.6 .8 .8 Rank 1163.8 4.6 5.4 
Rank 2242.5 3.1 8.5 
Rank 33 11 6.9 8.5 16.9 
Rank 44 12 7.5 9.2 26.2 
Rank 55 25 15.7 19.2 45.4 
Rank 66 24 15.1 18.5 63.8 
Rank 77 43 27.0 33.1 96.9 
Rank 8831.9 2.3 99.2 
Rank 991 
.6 .8 100.0 29 18.2 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 130 Missing cases 29 
Q15_4 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 10 01 
.4 .5 .5 Rank 1162.4 2.7 3.2 
Rank 2262.4 2.7 5.9 
Rank 33 16 6.4 7.2 13.1 
Rank 44 22 8.8 9.9 23.0 
Rank 55 27 10.8 12.2 35.1 
Rank 66 53 21.1 23.9 59.0 
Rank 77 82 32.7 36.9 95.9 
Rank 8872.8 3.2 99.1 
Rank 992 .8 .9 100.0 29 11.6 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 222 Missing cases 29 
----------------------------------- 
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3 
Q15_5 Best Programme 
Too tired to attend class after work 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 10 01 .6 .7 .7 Rank 11 13 8.2 9.4 10.1 
Rank 22 16 10.1 11.5 21.6 
Rank 33 27 17.0 19.4 41.0 
Rank 44 28 17.6 20.1 61.2 
Rank 55 27 17.0 19.4 80.6 
Rank 66 19 11.9 13.7 94.2 
Rank 7785.0 5.8 100.0 
20 12.6 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 139 Missing cases 20 
Q15_5 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 30 12.0 12.9 12.9 
Rank 22 31 12.4 13.3 26.2 
Rank 33 60 23.9 25.8 51.9 
Rank 44 38 15.1 16.3 68.2 
Rank 55 31 12.4 13.3 81.5 
Rank 66 27 10.8 11.6 93.1 
Rank 77 15 6.0 6.4 99.6 
Rank 881 .4 .4 100.0 18 7.2 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 233 Missing cases 18 
Q15_6 Best Programme 
Unable to cope with lessons 
Value Label 
Valid Cum 
Value Frequency Percent Percent Percent 
Rank 11 47 29.6 32.9 32.9 
Rank 22 28 17.6 19.6 S2.4 
Rank 33 17 10.7 11.9 64.3 
Rank 44 26 16.4 18.2 82.5 
Rank 5595.7 6.3 88.8 
Rank 66 15 9.4 10.5 99.3 
Rank 771 .6 .7 100.0 16 10.1 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 143 Missing cases 16 
Q15_6 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 11 60 23.9 24.9 24.9 
Rank 22 34 13.5 14.1 39.0 
Rank 33 33 13.1 13.7 52.7 
Rank 44 42 16.7 17.4 70.1 
Rank 55 38 15.1 15.8 85.9 
Rank 66 28 11.2 11.6 97.5 
Rank 7762.4 2.5 100.0 
10 4.0 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
valid cases 241 Missing cases 10 
----------------------------------- 
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4 
Q157 Best Programme 
Fear of failure 
Value Label 
Valid Cum 
Value Frequency Percent Percent Percent 
Rank 10 021.3 1.5 1.5 
Rank 1174.4 5.1 6.6 
Rank 22 16 10.1 11.8 18.4 
Rank 33 15 9.4 11.0 29.4 
Rank 44 12 7.5 8.8 38.2 
Rank S5 10 6.3 7.4 45.6 
Rank 66 27 17.0 19.9 65.4 
Rank 77 45 28.3 33.1 98.5 
Rank 8821.3 1.5 100.0 
23 14.5 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 136 Missing cases 23 
Q15_7 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 1193.6 4.0 4.0 
Rank 22 22 8.8 9.7 13.7 
Rank 33 13 5.2 5.7 19.4 
Rank 44 24 9.6 10.6 30.0 
Rank S5 37 14.7 16.3 46.3 
Rank 66 42 16.7 18.5 64.8 
Rank 77 75 29.9 33.0 97.8 
Rank 8852.0 2.2 100.0 
24 9.6 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 227 Missing cases 24 
Q1S_8 Best Programme 
other. (please specify) 
Value Label 
Valid Cum 
Value Frequency Percent Percent Percent 
Rank 1153.1 29.4 29.4 
Rank 2242.5 23.5 52.9 
Rank 3331.9 17.6 70.6 
Rank 551 .65.9 76.5 Rank 8842.5 23.5 100.0 
142 89.3 Missing 
------- ------- ------- 
Total 159 100.0 100.0 
Valid cases 17 Missing cases 142 
Q15_8 Wise Programme 
Valid Cum 
Value Label Value Frequency Percent Percent Percent 
Rank 1172.8 21.9 21.9 
Rank 2262.4 18.8 40.6 
Rank 332 .86.3 46.9 Rank 441 .43.1 50.0 Rank 5562.4 18.8 68.8 
Rank 6631.2 9.4 78.1 
Rank 771 .43.1 81.3 Rank 8862.4 18.8 100.0 
219 87.3 Missing 
------- ------- ------- 
Total 251 100.0 100.0 
Valid cases 32 Missing cases 219 
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Appendix 21 
Code Frequencies for file TUTOR1 
Code ADMINISTRATION has been used 2 times. 
Code MGT SUPPORT has been used 1 time. 
Code LOCATION has been used 1 time. 
Code SCREENING has been used 1 time. 
Code TEACHING STYLES has been used 1 time. 
Code INCENTIVE has been used 1 time. 
Code Frequencies for file TUTOR2 
Code STUDENT PROFILE has been used 1 time. 
Code MALAYSIANS has been used 1 time. 
Code MALAYSIANS has been used 1 time. 
Code Frequencies for file TUTOR3 
Code ADMINISTRATION has been used 1 time. 
Code REMUNERATION has been used 1 time. 
Code Frequencies for file TUTOR4 
Code INCENTIVES has been used 1 time. 
Code Frequencies for file TUTORS 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR6 
Code COURSE DURATION has been used 1 time. 
Code Frequencies for file TUTGR7 
Code TEACHER TRG has been used 1 time. 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR8 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR9 
Code GOVT SUPPORT has been used 1 time. 
Code INCENTIVE has been used 2 times. 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR10 
Code LEARNG MATERIAL has been used 1 time. 
Code INCENTIVE has been used 1 time. 
Code COURSE DURATION has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR11 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR12 
Code INCENTIVE has been used 1 time. 
Code MGT/GVT SUPPORT has been used 1 time. 
Code LEARNG MATERIAL has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR13 
Code ADMINISTRATION has been used 1 time. 
Code TEACHING STYLE has been used 1 time. 
Code Frequencies for file TUTOR14 
Code STUDENT PROFILE has been used 3 times. 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR15 
Code LEARNO MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR16 
Code SCREENING has been used 1 time. 
Code INCENTIVE has been used 1 time. 
Code Frequencies for file 9VTOR17 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTORI8 
Code Frequencies for file TUTOR19 
Code MGT SUPPORT has been used 1 time. 
Code ADMINISTRATION has been used 2 times. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR20 
Code LEARNG MATERIAL has been used 1 time. 
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Code ADMINISTRATION has been used 2 times. 
Code Frequencies for file TUTOR21 
Code SCREENING has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR22 
Code LEARNG MATERIAL has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR23 
Code SCREENING has been used 1 time. 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR24 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR25 
Code Frequencies for file TUTOR26 
Code ADMINISTRATION has been used 2 times. 
Code Frequencies for file TUTOR27 
Code LEARNG MATERIAL has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR28 
Code SCREENING has been used 1 time. 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR29 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR30 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR31 
Code MGT SUPPORT has been used 1 time. 
Code GOVT SUPPORT has been used 1 time. 
Code INCENTIVE has been used 1 time. 
Code Frequencies for file TUTOR32 
Code SCREENING has been used 1 time. 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR33 
Code LEARNG MATERIAL has been used 1 time. 
Code GOVT SUPPORT has been used 1 time.. 
Code TEACHER TRG has been used 1 time. 
Code Frequencies for file TUTOR34 
Code LEARNG MATERIAL has been used 1 time. 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR3S 
Code SCREENING has been used 1 time. 
Code MGT SUPPORT has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR36 
Code Frequencies for file TUTOR37 
Code INCENTIVES has been used 1 time. 
Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR38 
Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TUTOR39 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR40 
Code STUDENT PROFILE has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR41 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR42 
Code Frequencies for file TUTOR43 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR44 
Code LEARNG MATERIAL has been used 2 times. 
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Code Frequencies for file TUTOR4S 
Code LEARNG MATERIAL has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code LOCATION has been used 1 time. 
Code Frequencies for file TUTOR46 
Code CLASSROOM ENV has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code SCREENING has been used 1 time. 
Code TEACHING STYLE has been used 2 times. 
Code Frequencies for file TUTOR47 
Code MALAYSIANS has been used 1 time. 
Code Frequencies for file TUTOR48 
Code LEARNG MATERIAL has been used 3 times. 
Code Frequencies for file TUTOR49 
Code LEARNG MATERIAL has been used 3 times. 
Code STUDENT PROFILE has been used 3 times. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR50 
Code INCENTIVE has been used 1 time. 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR51 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR52 
Code INCENTIVE has been used 1 time. 
Code Frequencies for file TUTORS3 
Code TEACHER TRG has been used 2 times. 
Code LEARNG MATERIAL has been used 1 time. 
Code TEACHING STYLE has been used 1 time. 
Code Frequencies for file TUTOR54 
Code ADMINISTRATION has been used 2 times. 
Code INCENTIVE has been used 1 time. 
Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TUTOR55 
Code STUDENT PROFILE has been used 1 time. 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR56 
Code TEACHING STYLE has been used 1 time. 
Code Frequencies for file TUTOR57 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR58 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTORS9 
Code MALAYSIANS has been used 1 time. 
Code Frequencies for file TUTOR60 
Code TEACHING STYLE has been used 1 time. 
Code Frequencies for file TUTOR61 
Code ADMINISTRATION has been used 2 times. 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR62 
Code ADMINISTRATION has been used 1 time. 
Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR63 
Code TEACHER TRG has been used 1 time. 
Code REMUNERATION has been used 1 time. 
Code SCREENING has been used 1 time. 
Code ADMINISTRATION has been used 2 times. 
Code Frequencies for file TUTOR64 
Code CLASSROOM ENV. has been used 1 time. 
Code Frequencies for file TUTOR65 
Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TUTOR66 
Code ADMINISTRATION has been used 1 time. 
Code INCENTIVE has been used 1 time. 
Code Frequencies for file TUTOR67 
Code LEARNG MATERIAL has been used 1 time. 
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Code Frequencies for file TUTOR68 
Code ADMINISTRATION has been used 1 time. 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR69 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR70 
Code LEARNG MATERIAL has been used 1 time. 
Code TEACHER TRG has been used 1 time. 
Code Frequencies for file TUTOR71 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR72 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR73 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR74 
Code ADMINISTRATION has been used 2 times. 
Code Frequencies for file TUTOR75 
Code Frequencies for file TUTOR76 
Code LEARNG MATERIAL has been used 3 times. 
Code Frequencies for file TUTOR77 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR78 
Code STUDENT PROFILE has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR79 
Code LEARNG MATERIAL has been used 3 times. 
Code COURSE DURATION has been used 1 time. 
Code Frequencies for file TUTOR80 
Code TEACHER TRG has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR81 
Code TEACHER TRG has been used 1 time. 
Code Frequencies for file TUTOR82 
Code TEACHER TRG has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR83 
Code TEACHING STYLE has been used 4 times. 
Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TUTOR84 
Code LEARNO MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR85 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR86 
Code SCREENING has been used 1 time. 
Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TUTOR87 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR88 
Code ADMINISTRATION has been used 2 times. 
code STUDENT PROFILE has been used 1 time. 
Code INCENTIVE has been used 1 time. 
Code Frequencies for file TUTOR89 
Code TEACHING STYLE has been used 1 time. 
Code LEARNG MATERIAL has been used 1 time. 
Code TEACHING STYLE has been used 2 times. 
Code Frequencies for file TUTOR90 
Code TEACHER TRG has been used 1 time. 
Code Frequencies for file TUTOR91 
Code TEACHER TRG has been used 1 time. 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR92 
Code ADMINISTRATION has been used 1 time. 
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Code Frequencies for file TUTOR93 
Code COURSE DURATION has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR94 
Code ADMINISTRATION has been used 2 times. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR95 
Code LEARNG MATERIAL has been used 1 time. 
Code TEACHING STYLE has been used 1 time. 
Code Frequencies for file TUTOR96 
Code INCENTIVE has been used 1 time. 
Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR97 
Code STUDENT PROFILE has been used 3 times. 
Code MALAYSIANS has been used 2 times. 
Code INCENTIVE has been used 1 time. 
Code LEARNG MATERIAL has been used 4 times. 
Code TEACHER TRG has been used 1 time. 
Code Frequencies for file TUTOR98 
Code INCENTIVE has been used 1 time. 
Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR99 
Code LEARNG MATERIAL has been used 2 times. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR100 
Code Frequencies for file TUTOR101 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR102 
Code LEARNG MATERIAL has been used 4 times. 
Code Frequencies for file TUTOR103 
Code ADMINISTRATION has been used 1 time. 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR104 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR105 
Code LEARNG MATERIAL has been used 3 times. 
Code STUDENT PROFILE has been used 2 times. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR106 
Code INCENTIVES has been used 1 time. 
Code MGT SUPPORT has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR107 
Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR108 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR109 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TOT0R110 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR111 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR112 
Code ADMINISTRATION has been used 2 times. 
Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TUTOR113 
Code MGT SUPPORT has been used 1 time. 
Code STUDENT PROFILE has been used 1 time. 
Code LEARNG MATERIAL has been used 2 times. 
Code COURSE DURATION has been used 1 time. 
Code Frequencies for file TUTOR114 
Code TEACHER TRG has been used 1 time. 
Code Frequencies for file TUTOR115 
Code MALAYSIAN has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
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Code Frequencies for file TUTOR116 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR117 
Code LEARNG MATERIAL has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR118 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR119 
Code ADMINISTRATION has been used 1 time. 
Code TEACHING STYLE has been used 1 time. 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR120 
Code INCENTIVE has been used 1 time. 
Code Frequencies for file TUTOR121 
Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR122 
Code STUDENT PROFILE has been used 3 times. 
Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR123 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR124 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR125 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR126 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR127 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR128 
Code INCENTIVE has been used 1 time. 
Code Frequencies for file TUTOR129 
Code COURSE DURATION has been used 1 time. 
Code Frequencies for file TUTOR130 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR131 
Code ADMINISTRATION has been used 1 time. 
Code LEARNG MATERIAL has been used 1 time. 
Code TEACHER TRG has been used 2 times. 
Code Frequencies for file TUTOR132 
Code ADMINISTRATION has been used 2 times. 
Code Frequencies for file TUTOR133 
Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR134 
Code ADMINISTRATION has been used 1 time. 
Code LEARNG MATERIAL has been used 1 time. 
Code TEACHER TRG has been used 1 time. 
Code Frequencies for file TUTOR135 
Code TEACHER TRG has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file 7VTOR136 
Code LEARNO MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR137 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR138 
Code COURSE DURATION has been used l'time. 
Code Frequencies for file TUTOR139 
Code TEACHING STYLE has been used 1 time. 
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WISE PROORAXXE - CODE LIST 
Code List for file TUTOR1 
ADMINISTRATION 1 12 
.B1 MGT SUPPORT 14 17 
.B2 LOCATION 19 20 
.B3 SCREENING 22 23 
.B4 ADMINISTRATION 25 27 
.B5 TEACHING STYLES 29 30 
.B6 INCENTIVE 32 33 
.. B7 
Code List for file TUTOR2 
.B1 STUDENT PROFILE 49 
.B2 MALAYSIANS 11 15 
.B3 MALAYSIAN 17 21 
.. B4 
Code List for file TUTOR3 
ADMINISTRATION 17 
.B1 
REMUNERATION 9 11 
.. B2 
Code List for file TUTOR4 
INCENTIVES 13 
.. B1 
Code List for file TUTORS 
ADMINISTRATION 16 
.. B1 
Code List for file TUTOR6 
COURSE DURATION 15 
.. B1 
Code List for file TUTOR7 
TEACHER TRG 15 
LEARNG MATERIAL 15 
.B1 LEARNG MATERIAL 7 10 
.B2 
Code List for file TUTOR8 
LEARNG MATERIAL 14 
.. B1 
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Code List for file TUTOR9 
GOVT SUPPORT 14 
.B1 INCENTIVE 69 
.B2 LEARNG MATERIAL 11 16 
.B3 INCENTIVE 18 20 
.. B4 
Code List for file TUTOR10 
LEARNG MATERIAL 16 
.B1 
INCENTIVE 89 
COURSE DURATION 9 10 
B2 
B1 
B2 
ADMINISTRATION 12 27 
.. B3 
Code List for file TUTOR11 
ADMINISTRATION 
.. B1 
13 
Code List for file TUTOR12 
INCENTIVE 14 
.B1 MGT/GVT SUPPORT 68 
.B2 LEARNG MATERIAL 10 15 
.B3 ADMINISTRATION 17 23 
.. B4 
Code List for file TUTOR13 
ADMINISTRATION 14 
.B1 TEACHING STYLE 6 14 
.. B2 
Code List for file TUTOR14 
STUDENT PROFILE 15 
LEARNG MATERIAL 6 12 
.B1 LEARNG MATERIAL 14 18 
.B2 STUDENT PROFILE 20 21 
.B3 
STUDENT PROFILE 23 27 
.. B4 
Code List for file TUTOR15 
LEARNG MATERIAL 14 
.B1 LEARNG MATERIAL 68 
.. B2 
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Code List for file TUTOR16 
SCREENING 14 
.B1 INCENTIVE 69 
.. B2 
Code List for file TUTOR17 
LEARNG MATERIAL 12 
.. B1 
Code List for file TUTOR18 
Code List for file TUTOR19 
MGT SUPPORT 13 
.B1 ADMINISTRATION 5 11 
.B2 ADMINISTRATION 13 17 
.B3 ADMINISTRATION 19 26 
.. B4 
Code List for file TUTOR20 
.B1 LEARNG MATERIAL 56 
B2 
B3 
ADMINISTRATION 10 11 
.B4 ADMINISTRATION 13 14 
.. B5 
Code List for file TUTOR21 
SCREENING 13 
.B1 ADMINISTRATION 58 
.. B2 
Code List for file TUTOR22 
LEARNG MATERIAL 13 
.B1 
ADMINISTRATION 59 
.B2 
Code List for file TUTOR23 
SCREENING 11 
.B1 LEARNG MATERIAL 34 
.B2 LEARNG MATERIAL 67 
.. B3 
Code List for file TUTOR24 
ADMINISTRATION 
.B1 
15 
Code List for file TUTOR25 
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Code List for file TUTOR26 
ADMINISTRATION 12 
.B1 ADMINISTRATION 45 
.. B2 
Code List for file TUTOR27 
LEARNG MATERIAL 14 
.B1 ADMINISTRATION 6 12 
.. B2 
Code List for file TUTOR28 
SCREENING 14 
.B1 LEARNG MATERIAL 6 10 
.. B2 
Code List for file TUTOR29 
SCREENING 1 16 
.. B1 
Code List for file TUTOR30 
LEARNG MATERIAL 12 
.B1 LEARNG MATERIAL 98 
.. B2 
Code List for file TUTOR31 
MGT SUPPORT 12 
.B1 
GOVT SUPPORT 44 
.B2 INCENTIVE 66 
.. B3 
Code List for file TUTOR32 
SCREENING 11 
.B1 LEARNG MATERIAL 34 
.B2 
LEARNG MATERIAL 68 
.. B3 
Code List for file TUTOR33 
LEARNG MATERIAL 12 
.B1 GOVT SUPPORT 46 
.B2 
TEACHER TRG 8 12 
.. B3 
Code List for file TUTOR34 
LEARNG MATERIAL 14 
.B1 
SCREENING 6 10 
.. B2 
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Code List for file TUTOR35 
SCREENING 14 
.B1 MGT SUPPORT 67 
.B2 ADMINISTRATION 9 10 
.. B3 
Code List for file TUTOR36 
Code List for file TUTOR37 
INCENTIVES 13 
MGT SUPPORT 13 
.. B1 
Code List for file TUTOR38 
STUDENT PROFILE 17 
.. B1 
Code List for file TUTOR39 
SCREENING 14 
.. B1 
Code List for file TUTOR40 
STUDENT PROFILE 15 
ADMINISTRATION 45 
.. B1 
Code List for file TUTOR41 
ADMINISTRATION 13 
.. B1 
Code List for file TUTOR42 
Code List for file TUTOR43 
LEARNG MATERIAL 18 
.B1 LEARNG MATERIAL 10 14 
.. B2 
Code List for file TUTOR44 
LEARNG MATERIAL 12 
.B1 LEARNG MATERIAL 45 
.. B2 
Code List for file TUTOR45 
LEARNG MATERIAL 11 
.B1 ADMINISTRATION 3 14 
LOCATION 7 14 
.. B2 
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Code List for file TUTOR46 
CLASSROOM ENV 15 
ADMINISTRATION 15 
.B1 
SCREENING 7 23 
.B2 TEACHING STYLE 25 36 
.B3 
TEACHING STYLE 38 43 
.. B4 
Code List for file TUTOR47 
MALAYSIANS 1 10 
.. B1 
Code List for file TUTOR48 
LEARNG MATERIAL 15 
.B1 LEARNG MATERIAL 78 
.B2 LEARNG MATERIAL 10 11 
.. 13 3 
Code List for file TUTOR49 
LEARNG MATERIAL 11 
.B1 
STUDENT PROFILE 33 
.B2 ADMINISTRATION 56 
.B3 STUDENT PROFILE 89 
.B4 STUDENT PROFILE 11 12 
.B5 LEARNG MATERIAL 14 15 
.B6 
LEARNG MATERIAL 7 18 
.. B7 
Code List for file TUTORSO 
INCENTIVE 18 
.B1 LEARNG MATERIAL 10 17 
.. B2 
Code List for file TUTOR51 
ADMINISTRATION 13 
.. B1 
Code List for file TUTOR52 
.B1 INCENTIVE 33 
.. B2 
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Code List for file TUTORS3 
TEACHER TRG 19 
.B1 LEARNG MATERIAL 68 
TEACHING STYLE 68 
.B2 TEACHER TRG 10 12 
.. B3 
Code List for file TUTORS4 
ADMINISTRATION 16 
.B1 
INCENTIVE 8 12 
.B2 
STUDENT PROFILE 14 19 
B3 
B4 
ADMINISTRATION 25 25 
.. B5 
Code List for file TUTOR55 
STUDENT PROFILE 1 20 
.B1 
LEARNG MATERIAL 22 30 
.. B2 
Code List for file TUTOR56 
TEACHING STYLE 11 
BI 
B2 
B3 
B4 
Code List for file TUTOR57 
ADMINISTRATION 12 
.. B1 
Code List for file TUTOR58 
LEARNG MATERIAL 1 14 
.. B1 
Code List for file TUTOR59 
MALAYSIANS 13 
.. B1 
Code List for file TUTOR60 
TEACHING STYLE 18 
.. B1 
Code List for file TUTOR61 
ADMINISTRATION 15 
.B1 SCREENING 7 15 
.B2 ADMINISTRATION 17 23 
.. B3 
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Code List for file TUTOR62 
ADMINISTRATION 11 
MGT SUPPORT 35 
.. 
B1 
Code List for file TUTOR63 
TEACHER TRG 13 
.B1 
REMUNERATION 55 
.B2 SCREENING 7 13 
.B3 
ADMINISTRATION 15 18 
.B4 
ADMINISTRATION 20 21 
.. B5 
Code List for file TUTOR64 
CLASSROOM ENV. 14 
.. B1 
Code List for file TUTOR65 
STUDENT PROFILE 13 
.. B1 
Code List for file TUTOR66 
.B1 ADMINISTRATION 47 
.B2 INCENTIVE 9 10 
.. B3 
Code List for file TUTOR67 
LEARNG MATERIAL 15 
.B1 
Code List for file TUTOR68 
ADMINISTRATION 1 10 
.B1 
SCREENING 12 14 
.. B2 
Code List for file TJTOR69 
LEARNG MATERIAL 14 
.B1 LEARNG MATERIAL 69 
.. B2 
Code List for file TUTOR70 
LEARNG MATERIAL 11 
.B1 TEACHER TRG 37 
.. B2 
273 
9 
Code List for file TUTOR71 
LEARNG MATERIAL 12 
.. B1 
Code List for file TUTOR72 
SCREENING 1 15 
.. B1 
Code List for file TUTOR73 
ADMINISTRATION 12 
.. B1 
Code List for file TUTOR74 
ADMINISTRATION 16 
.B1 ADMINISTRATION 8 11 
.. B2 
Code List for file TUTOR75 
Code List for file TUTOR76 
LEARNG MATERIAL 11 
.B1 
LEARNG MATERIAL 33 
.B2 LEARNG MATERIAL 55 
.. B3 
Code List for file TUTOR77 
LEARNG MATERIAL 1 14 
.. B1 
Code List for file TUTOR78 
STUDENT PROFILE 14 
.B1 ADMINISTRATION 68 
.B2 
Code List for file TUTOR79 
LEARNG MATERIAL 13 
.B1 LEARNG MATERIAL 56 
.B2 LEARNG MATERIAL 89 
.B3 COURSE DURATION 11 12 
.. B4 
Code List for file TUTOR80 
TEACHER TRG 12 
ADMINISTRATION 36 
.. B1 
Code List for file TUTOR81 
TEACHER TRG 12 
.. B1 
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Code List for file TUTOR82 
TEACHER TRG 16 
ADMINISTRATION 16 
.. 
B1 
Code List for file TUTOR83 
TEACHING STYLE 14 
.B1 TEACHING STYLE 6 12 
.B2 TEACHING STYLE 14 18 
.B3 
TEACHING STYLE 20 25 
STUDENT PROFILE 20 25 
.. B4 
Code List for file TUTOR84 
B1 
B2 
B3 
B4 
BS 
B6 
B7 
B8 
LEARNG MATERIAL 
.. B9 
21 22 
Code List for file TUTOR85 
ADMINISTRATION 15 
.. B1 
Code List for file TUTOR86 
SCREENING 17 
.B1 
STUDENT PROFILE 9 13 
.. B2 
Code List for file TUTOR87 
ADMINISTRATION 12 
.. B1 
Code List for file TUTOR88 
ADMINISTRATION 14 
STUDENT PROFILE 5 12 
B1 
B2 
INCENTIVE 18 19 
.B3 
ADMINISTRATION 21 23 
.. B4 
Code List for file TUTOR89 
TEACHING STYLE 15 
.B1 LEARNG MATERIAL 7 11 
.B2 TEACHING STYLE 13 14 
.B3 TEACHING STYLE 16 17 
.. B4 
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Code List for file TUTOR90 
TEACHER TRG 13 
.. B1 
Code List for file TUTOR91 
TEACHER TRG 15 
.B1 LEARNG MATERIAL 79 
.. B2 
Code List for file TUTOR92 
ADMINISTRATION 13 
.. B1 
Code List for file TUTOR93 
COURSE DURATION 1 
ADMINISTRATION 27 
.. 13 1 
Code List for file TUTOR94 
ADMINISTRATION 19 
.B1 ADMINISTRATION 11 15 
.B2 
ADMINISTRATION 17 19 
B3 
B4 
Code List for file TUTOR95 
LEARNG MATERIAL 13 
.B1 TEACHING STYLE 56 
.. B2 
Code List for file TUTOR96 
INCENTIVE 12 
.B1 MGT SUPPORT 45 
.. B2 
Code List for file TUTOR97 
STUDENT PROFILE 16 
.B1 
STUDENT PROFILE 8 10 
MALAYSIANS 11 19 
INCENTIVE 19 26 
.B2 LEARNG MATERIAL 28 38 
.B3 LEARNG MATERIAL 40 43 
TEACHER TRG 43 47 
.B4 
STUDENT PROFILE 49 55 
.B5 
MALAYSIANS 57 60 
.B6 
LEARNG MATERIAL 62 64 
.B7 
LEARNG MATERIAL 66 71 
.. B8 
276 
12 
Code List for file TUTOR98 
INCENTIVE 15 
MGT SUPPORT 15 
.. 
B1 
Code List for file TUTOR99 
LEARNG MATERIAL 11 
.B1 
LEARNG MATERIAL 33 
.B2 
ADMINISTRATION 55 
.. B3 
Code List for file TUTOR100 
Code List for file TUTOR101 
ADMINISTRATION 13 
.. B1 
Code List for file TUTOR102 
LEARNG MATERIAL 12 
.B1 LEARNG MATERIAL 48 
.B2 LEARNG MATERIAL 10 12 
.B3 LEARNG MATERIAL 14 20 
.. B4 
Code List for file TUTOR103 
ADMINISTRATION 16 
.B1 LEARNG MATERIAL 8 10 
B2 
LEARNG MATERIAL 12 13 
.. B3 
Code List for file TUTOR104 
LEARNG MATERIAL 
.. B1 
16 
Code List for file TUTOR105 
LEARNG MATERIAL 16 
.B1 LEARNG MATERIAL 8 12 
STUDENT PROFILE 8 12 
.B2 LEARNG MATERIAL 14 17 
STUDENT PROFILE 14 17 
.B3 ADMINISTRATION 19 20 
.. B4 
Code List for file TUTOR106 
INCENTIVES 14 
MGT SUPPORT 14 
.B1 
ADMINISTRATION 6 12 
.. B2 
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Code List for file TUTOR107 
MGT SUPPORT 15 
.B1 
Code List for file TUTOR108 
ADMINISTRATION 12 
.. B1 
Code List for file TUTOR109 
LEARNG MATERIAL 13 
.B1 LEARNG MATERIAL 56 
.. B2 
Code List for file TUTOR110 
ADMINISTRATION 1 14 
.. B1 
Code List for file TUTOR111 
ADMINISTRATION 19 
.. B1 
Code List for file TUTOR112 
ADMINISTRATION 14 
STUDENT PROFILE 14 
.B1 ADMINISTRATION 67 
.. B2 
Code List for file TUTOR113 
MOT SUPPORT 14 
STUDENT PROFILE 14 
.BI LEARNG MATERIAL 6 10 
.B2 COURSE DURATION 12 18 
.B3 
LEARNG MATERIAL 20 22 
.. B4 
Code List for file TUTOR114 
TEACHER TRG 13 
.. B1 
Code List for file TUTOR115 
MALAYSIAN 15 
ADMINISTRATION 15 
.. B1 
Code List for file TUTOR116 
ADMINISTRATION 12 
.. B1 
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Code List for file TUTOR117 
LEARNG MATERIAL 1 12 
.B1 ADMINISTRATION 14 19 
.B2 
Code List for file TUTOR118 
ADMINISTRATION 15 
.. B1 
Code List for file TUTOR119 
ADMINISTRATION 18 
.B1 TEACHING STYLE 10 14 
.B2 LEARNG MATERIAL 16 21 
.B3 LEARNG MATERIAL 23 25 
.. B4 
Code List for file TUTOR120 
INCENTIVE 12 
.. B1 
Code List for file TUTOR121 
MGT SUPPORT 15 
.. B1 
Code List for file TUTOR122 
STUDENT PROFILE 14 
.B1 
STUDENT PROFILE 6 11 
MGT SUPPORT 6 11 
.B2 STUDENT PROFILE 13 16 
.. B3 
Code List for file TUTOR123 
LEARNG MATERIAL 13 
.B1 
Code List for file TUTOR124 
LEARNG MATERIAL 12 
.B1 
Code List for file TUTOR125 
LEARNG MATERIAL 1 10 
.B1 LEARNG MATERIAL 12 21 
.. B2 
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Code List for file TUTOR126 
LEARNG MATERIAL 15 
.B1 LEARNG MATERIAL 7 11 
.. B2 
Code List for file TUTOR127 
ADMINISTRATION 15 
.. B1 
Code List for file TUTOR128 
INCENTIVE 13 
.. B1 
Code List for file TUTOR129 
COURSE DURATION 13 
.. B1 
Code List for file TUTOR130 
LEARNG MATERIAL 15 
.B1 
Code List for file TUTOR131 
ADMINISTRATION 12 
.B1 LEARNG MATERIAL 44 
TEACHER TRG S5 
.B2 TEACHER TRG 7 10 
.. B3 
Code List for file TUTOR132 
ADMINISTRATION 13 
.. 
B1 
ADMINISTRATION 13 
.. 
B1 
Code List for file TUTOR133 
MGT SUPPORT 14 
.B1 
Code List for file TUTOR134 
ADMINISTRATION 12 
.B1 
LEARNG MATERIAL 45 
.B2 TEACHER TRG 79 
.. B3 
Code List for file TUTOR135 
TEACHER TRG 11 
. Si ADMINISTRATION 33 
.. B2 
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Code List for file TUTOR136 
LEARNG MATERIAL 13 
.B1 
Code List for file TUTOR137 
LEARNG MATERIAL 12 
.. B1 
Code List for file TUTOR138 
COURSE DURATION 1 10 
.. B1 
Code List for file TUTOR139 
TEACHING STYLE 19 
.. B1 
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Appendix 22 
ESST PROGRAMME - CODE FREOIIENCIES 
Code Frequencies for file TUTORI 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR2 
Code SCREENING has been used 1 time. Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR3 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR4 
Code SCREENING has been used 1 time. Code INCENTIVES has been used 1 time. 
Code Frequencies for file TUTORS 
Code ADMINISTRATION has been used 1 time. Code LEARNG MATERIAL has been used 1 time. 
Code TEACHER TRG has been used 1 time. 
Code Frequencies for file TUTOR6 
Code COURSE DURATION has been used 1 time. 
Code Frequencies for file TUTOR7 
Code COURSE DURATION has been used 2 times. Code ADMINISTRATION has been used 2 times. 
Code Frequencies for file TUTORS 
Code COURSE DURATION has been used 1 time. Code MALAYSIAN has been used 1 time. 
Code Frequencies for file TUTOR9 
Code TEACHER TRC has been used 1 time. 
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Code Frequencies for file TUTOR10 
Code TEACHING STYLE has been used 1 time. 
Code Frequencies for file TUTOR11 
Code REMUNERATION has been used 1 time. Code TEACHING STYLE has been used 1 time. 
Code Frequencies for file TUTOR12 
Code LEARNG MATERIAL has been used 1 time. Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR13 
Code CLASSROOM ENV. has been used 1 time. Code INCENTIVE has been used 1 time. Code 
SCREENING has been used 1 time. Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR14 
Code SCREENING has been used 1 time. Code COURSE DURATION has been used 1 time. 
Code Frequencies for file TUTOR15 
Code TEACHER TRG has been used 1 time. 
Code Frequencies for file TUTOR16 
Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TUTOR17 
Code MALAYSIANS has been used 1 time. Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR18 
Code SCREENING has been used 1 time. 
code Frequencies for file TUTOR19 
3 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR20 
Code LEARNO MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR21 
Code ADMINISTRATION has been used 5 times. Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR22 
Code LEARNO MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR23 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR24 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR25 
Code MGT/GVT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR26 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR27 
Code MGT/GVT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR28 
Code LEARNG MATERIAL has been used 2 times. Code CONGRATS ITE has been used 1 time. 
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Code Frequencies for file TUTOR29 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR30 
Code SCREENING has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR31 
Code LOCATION has been used 1 time. 
Code GOVT SUPPORT has been used 2 times. 
Code Frequencies for file TUTOR32 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR33 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR34 
Code MGT SUPPORT has been used 1 time. Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR35 
Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TUTOR36 
Code STUDENT PROFILE has been used 3 times. 
Code Frequencies for file TUTOR37 
Code TEACHING STYLE has been used 2 times. 
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Code Frequencies for file TUTOR38 
Code REMUNERATION has been used 1 time. Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR39 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR40 
Code SCREENING has been used 1 time. 
code Frequencies for file TUTOR41 
Code. ADMINISTRATION has been used 2 times. Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR42 
Code Frequencies for file TUTOR43 
Code ADMINISTRATION has been used 3 times. 
Code Frequencies for file TUTOR44 
Code ADMINISTRATION has been used 2 times. 
Code Frequencies for file TUTOR45 
Code SCREENING has been used 1 time. 
Code Frequencies for file TUTOR46 
Code LEARNG MATERIAL has been used 1 time. Code INCENTIVE has been used 1 time. 
Code Frequencies for file TUTOR47 
286 
6 
Code INCENTIVE has been used 1 time. 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR48 
Code ADMINISTRATION has been used 2 times. 
Code Frequencies for file TUTOR49 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TJTOR50 
Code COURSE DURATION has been used 2 times. 
Code Frequencies for file TUTORSI 
Code LEARNG MATERIAL has been used 2 times. Code TEACHER TH(; has been used 1 time. 
Code Frequencies for file TUTOR52 
Code TEACHING STYLE has been used 4 times. 
Code Frequencies for file TUTORS3 
Code ADMINISTRATION has been used 2 times. Code ADMINISTRATION has been used 1 time. 
Code GOVT SUPPORT has been used 2 times. 
Code Frequencies for file TUTOR54 
Code LEARNC MATERIAL has been used 2 times. 
Code Frequencies for file TUTORSS 
Code LEARNQ MATERIAL has been used 1 time. 
Code Frequencies for file TUTOPS6 
7 
Code MGT SUPPORT has been used 1 time. 
Code Frequencies for file TUTOR57 
Code SCREENING has been used 1 time. 
Code INCENTIVE has been used 1 time. 
Code Frequencies for file TUTORSQ 
Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TJTOR59 
Code MALAYSIANS has been used 1 time. 
Code Frequencies for file TUTOR60 
Code ADMINISTRATION has been used 1 time. Code STUDENT PROFILE has been used 1 time. 
Code Frequencies for file TUTOR61 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR62 
Code SCREENING has been used 2 times. 
Code Frequencies for file TUTOR63 
Code Frequencies for file TUTOR64 
Code LEARNG MATERIAL has been used 2 times. 
Code Frequencies for file TUTOR65 
Code MGT SUPPORT has been used 2 time. 
288 
8 
Code Frequencies for file TUTOR66 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR67 
Code LEARNG MATERIAL has been used 1 time. 
Code Frequencies for file TUTOR68 
Code ADMINISTRATION has been used 1 time. 
Code Frequencies for file TUTOR69 
Code SCREENING has been used 1 time. 
BEST PROGRAM - CODE LIST 
Code List for file TUTORI 
LEARNG MATERIAL 13 
.. B1 
Code List for file TUTOR2 
SCREENING 1 
.B1 LEARNG MATERIAL 56 
.. B2 
Code List for file TUTOR3 
3 
SCREENING 17 
.. B1 
Code List for file TUTOR4 
SCREENING 16 
.B1 INCENTIVES 8 16 
.. B2 
Code List for file TUTOR5 
ADMINISTRATION 19 
.B1 LEARNG MATERIAL 67 
.B2 
TEACHER TRG 9 
.. B3 
11 
Code List for file TUTOR6 
COURSE DURATION 1 
.. B1 
8 
Code List for file TUTOR7 
COURSE DURATION 19 
.B1 ADMINISTRATION 11 16 
.. B2 COURSE DURATION 19 
.B1 ADMINISTRATION 11 16 
.. B2 
Code List for file TUTOR8 
COURSE DURATION 15 
B1 
B2 
MALAYSIAN 9 
.. B3 
9 
Code List for file TUTOR9 
TEACHER TRG 
.. B1 
16 
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Code List for file TUTORIO 
.B1 TEACHING STYLE 95 
.. B2 
Code List for file TUTOR11 
REMUNERATION 1 
.B1 TEACHING STYLE 5 19 
.. B2 
Code List for file TUTOR12 
LEARNG MATERIAL 18 
.B1 
ADMINISTRATION 10 32 
.. B2 
Code List for file TUTOR13 
3 
CLASSROOM ENV. 14 
.B1 INCENTIVE 68 
SCREENING 68 
MGT SUPPORT 68 
B2 
B1 
Code List for file TUTOR14 
SCREENING 16 
.B1 COURSE DURATION 8 11 
.. B2 
Code List for file TUTOR15 
TEACHER TRG 
.. B1 
Code List for file 7UTOR16 
STUDENT PROFILE 1S 
.. B1 
Code List for file TUTOR17 
I 
MALAYSIANS 1 11 
.B1 LEARNG MATERIAL 13 22 
.. B2 
Code List for file 7VTOR18 
SCREENING 15 
.. B1 
Code List for file TUTOR19 
SCREENING 
.. B1 
3 
Code List for file TUTOR20 
LEARNG MATERIAL 12 
.. B1 
Code List for file TUTOR21 
ADMINISTRATION 12 
.B1 ADMINISTRATION 45 
.B2 ADMINISTRATION 79 
.B3 ADMINISTRATION 11 13 
.B4 ADMINISTRATION 15 
.B5 ADMINISTRATION 18 22 
.. B6 
Code List for file TUTOR22 
LEARNG MATERIAL 1S 
.. B1 
Code List for file TUTOR23 
SCREENING 13 
.. B1 
Code List for file TUTOR24 
SCREENING 1S 
.. BI 
Code List for file TUTOR25 
BI 
MGT/GVT SUPPORT 56 
.. B2 
Code List for file TUTOR26 
LEARNG MATERIAL 14 
.. B1 
Code List for file TUTOR27 
.B1 MGT/GVT SUPPORT 6 10 
.. B2 
Code List for file TUTOR28 
LEARNG MATERIAL 14 
.B1 LEARNG MATERIAL 6 10 
.B2 CONGRATS ITE 12 
.. B3 
Code List for file TUTOR29 
SCREENING 14 
.. B1 
16 
16 
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Code List for file TUTOR30 
SCREENING 1 
.B1 ADMINISTRATION 46 
B2 
B1 
Code List for file TUTOR31 
2 
LOCATION 13 
GOVT SUPPORT 38 
.B1 
GOVT SUPPORT 12 
.. B2 
Code List for file TUTOR32 
ADMINISTRATION 17 
.. B1 
Code List for file TUTOR33 
SCREENING 11 
.. B1 
Code List for file TUTOR34 
MGT SUPPORT 1 
.B1 MGT SUPPORT 4 
.. B2 
Code List for file TUTOR35 
B1 
B2 
STUDENT PROFILE 15 
.. B3 
Code List for file TUTOR36 
STUDENT PROFILE 19 
.B1 STUDENT PROFILE 11 
.B2 STUDENT PROFILE 14 
.. B3 
Code List for file TUTOR37 
14 
2 
5 
20 
12 
16 
B1 
B2 
B3 
TEACHING STYLE 11 14 
TEACHING STYLE 11 14 
.. 84 
Code List for file TUTOR38 
REMUNERATION 12 
B1 
ADMINISTRATION 46 
.. B2 
5 
Code bist for file TUTOR39 
SCREENING 14 
.. B1 
Code List for file TUTOR40 
SCREENING 18 
.. B1 
Code List for file TUTOR41 
ADMINISTRATION 15 
B1 
B2 
LEARNG MATERIAL 10 
.B3 ADMINISTRATION 15 
.. B4 
Code List for file TUTOR42 
Code List for file TUTOR43 
ADMINISTRATION 16 
.B1 ADMINISTRATION 8 10 
.B2 ADMINISTRATION 12 
.. B3 
Code List for file TUTOR44 
ADMINISTRATION 1 10 
.B1 ADMINISTRATION 12 16 
.. B2 
Code List for file TUTOR45 
13 
16 
16 
SCREENING 15 
.. 13 1 
Code List for file TUTOR46 
LEARNG MATERIAL 13 
.B1 INCENTIVE 5 
.. B2 
Code List for file TUTOR47 
INCENTIVE 1 
.B1 
ADMINISTRATION 33 
.. B2 
Code List for file TUTOR48 
ADMINISTRATION 16 
.B1 ADMINISTRATION 8 13 
.. B2 
6 
1 
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Code List for file TUTOR49 
LEARNG MATERIAL 16 
.B1 
Code List for file TUTORSO 
COURSE DURATION 11 
B1 
B2 
COURSE DURATION 56 
.. B3 
Code List for file TUTORS1 
LEARNG MATERIAL 1S 
.B1 LEARNG MATERIAL 7 14 
.B2 TEACHER TRG 16 
.. B3 
Code List for file TUTOR52 
TEACHING STYLE 12 
.B1 TEACHING STYLE 4 11 
.B2 TEACHING STYLE 13 14 
.B3 TEACHING STYLE 16 20 
.. B4 
Code List for file TUTOR53 
18 
ADMINISTRATION 12 
.B1 ADMINISTRATION 4 12 
GOVT SUPPORT 4 12 
.B2 ADMINISTRATION 14 18 
GOVT SUPPORT 14 18 
B3 
B4 
Code List for file TUTOR54 
LEARNG MATERIAL 12 
.B1 LEARNG MATERIAL 47 
.. B2 
Code List for Eile TUTOR55 
LEARNG MATERIAL 13 
.. B1 
Code List for file TU7OR56 
.B1 MGT SUPPORT 45 
.. B2 
7 
Code List for file TUTOR57 
SCREENING 12 
.B1 
INCENTIVE 46 
.. B2 
Code List for file TUTORS8 
B1 
B2 
STUDENT PROFILE 11 15 
.. B3 
Code List for file TUTOR59 
MALAYSIANS 11 
.. B1 
Code List for file TUTOR60 
ADMINISTRATION 1 10 
STUDENT PROFILE 1 10 
.. B1 
Code List for file TUTOR61 
LEARNG MATERIAL 1 
.B1 LEARNG MATERIAL 7 
.. B2 
Code List for file TUTOR62 
SCREENING 1 
.B1 SCREENING 4 
.. B2 
Code List for file TUTOR63 
Code List for file TUTOR64 
LEARNG MATERIAL 1 
.B1 
LEARNG MATERIAL 9 
.. B2 
Code List for file TUTOR65 
MGT SUPPORT 
.. B1 
Code List for file TUTOR66 
5 
10 
2 
6 
7 
10 
4 
LEARNG MATERIAL 13 
.. B1 
Code List for file TUTOR67 
LEARNG MATERIAL 16 
.. B1 
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Code List for file TUTOR68 
ADMINISTRATION 13 
.. B1 
Code List for file TUTOR69 
SCREENING 13 
.. B1 
Appendix 23 
BEST PROORAIB[B - OUTPUT CODE LIST 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-1) File: TUTORI 
1 Provide for oral practice outside the class. 
Block: 2 (3-3) 
3 Provide for oral tests. 
Co-occurring codes: 
Code: SCREENING (1-3) Block: 1 (1-3) File: TUTOR2 
1 
3 
1 Screening students instead of putting all in same level for 1 
2 convenience - hinder effective teaching - teacher's level of teaching 2 
3 too high for some students while others find repetition boring. 3 
Co-occurring codes: 
Code: LEARNG MATERIAL (5-6) Block: 2 (5-61 File: TUTOR2 
5 More exercises on grammar and vocab - students well-prepared for 5 
6 exam. 6 
Co-occurring codes: 
Code: SCREENING (1-7) Block: 1 (1-7) File: TUTOR3 
1 Students are basically shy and not sure how to use the language. 1 
2 Their foundation is poor, no basic groundwork. For example, the 2 
3 housewives (older age group 45++) don't normally know the basics, so 3 
4 they expect a lot to be taught. Have experienced students unable to 4 
5 write A, B, C, and expect the teacher to teach. This hinders them. As 5 
6 they slowly get demoralised and find attending classes not 6 
7 interesting and too fast for them. 7 
Co-occurring codes: 
Code: SCREENING (1-6) Block: 1 (1-6) File: TUTOR4 
1 For BEST module 1, participants need not have any qualifications when 1 
2 registering for this programme, therefore there is too much variation 2 
3 in student's skill/ability. In this situation, it is very difficult 3 
4 to teach. Some of my students can't even write alphabets. Some 4 
5 can't recognise words, they can only copy but do not really know what 5 
6 they are copying. 6 
Co-occurring codes: 
Code: INCENTIVES (8-16) Block: 2 (8-16) File: TUTOR4 
8 Incentive for sacrificing time for this training is not attractive. 8 
9 Participants do not see much benefits. Maybe NTUC/ITE or company 9 
10 should work some more attractive benefits - e. g. 75% attendance 10 
11 reward - some of money 100% attendance. 11 
12 Ranking of result and give reward e. g. 12 
13 40% - 50% = $? 13 
14 60% - 70% = $? 14 
15 80% - 90% = $? is 
16 100% = $? 16 
co-occurring codes: 
Code: ADMINISTRATION (1-4) Block: 1 (1-4) File: TUTORS 
1 It is important that the Institute helps the students to enhance 1 
2 the teacher-students relationship by organising activities (with 2 
3 subsidy). The students come from different background, hence, such 3 4 activities will motivate them to continue the programme. 4 
Co-occurring codes: 
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Code: LEARNG MATERIAL (6-7) Block: 2 (6-7) File: TUTOR5 
6 Besides, the Institute should provide more teaching aids/materials to 6 
7 help the students to relate to the topics which is taught. 7 
Co-occurring codes: 
Code: TEACHER TRO (9-11) Block: 3 (9-11) File: TUTORS 
9 Teachers must always upgrade their teaching methods. Training 9 
10 courses/experiential - learning sessions should organise for the 10 
11 teachers to enhance their teaching experience. 11 
Co-occurring codes: 
Code: COURSE DURATION (1-8) Block: 1 (1-8) File: TUTOR6 
1 Time is not sufficient to complete the programme. Students find it 1 
2 difficult to complete or do composition assignments. Reading and 2 
3 understanding questions is a problem to a number of students. Some 3 
4 students get discouraged when they miss classes and cannot cope with 4 
5 the lessons. There is no way of going over lessons missed by absent 5 
6 students. Nearly half the students seldom open their mouths to read, 6 
7 speak or answer question. Usually, it is the same students that 7 
8 answer or speak up. 8 
Co-occurring codes: 
Code: COURSE DURATION (1-9) Block: 1 (1-9) File: TUTOR7 
1 The programme duration of 60 hours is too long. Most adults are not 1 
2 able to afford such long period or consistent in their attendance due 2 
3 to commitments like household chores - cooking, looking after young 3 
4 kids, looking after aged parents & etc. Furthermore, the 60 hours 4 
5 spread over 5 months is a long stretch and often they have other S 
6 commitments interrupting the course along the way, for example, 6 
7 driving lessons and test; festive seasons like Hari Raya Puasa and 7 
8 Chinese New Year; and family members getting married or terminally 8 
9 ill. 9 
Co-occurring codes: 
Code: COURSE DURATION (1-9) Block: 1 (1-9) File: TUTOR7 
1 The programme duration of 60 hours is too long. Most adults are not 1 
2 able to afford such long period or consistent in their attendance due 2 
3 to commitments like household chores - cooking, looking after young 3 
4 kids, looking after aged parents & etc. Furthermore, the 60 hours 4 
5 spread over S months is a long stretch and often they have other 5 
6 commitments interrupting the course along the way, for example, 6 
7 driving lessons and test; festive seasons like Hari Raya Puasa and 7 
8 Chinese New Year; and family members getting married or terminally 8 
9 ill. 9 
Co-occurring codes: 
Code: ADMINISTRATION (11-16) Block: 2 (11-16) File: TUTOR7 
11 I would like to suggest some pointers. 11 
12 1. Changing of course structures that require shorter period of 12 
13 time. 13 
14 2. Giving options to participants who want intensive course. 14 
15 3. Provide more information on the course programme so as to assist 15 
16 them in choosing which module suits them. 16 
Co-occurring codes: 
Code: ADMINISTRATION (11-16) Block: 2 (11-16) File: TUTOR7 
11 I would like to suggest some pointers. 11 
12 1. Changing of course structures that require shorter period of 12 
13 time. 13 
14 2. Giving options to participants who want intensive course. 14 
15 3. Provide more information on the course programme so as to assist 15 
16 them in choosing which module suits them. 16 
Co-occurring codes: 
2 
3 
Code: COURSE DURATION (1-5) Block: 1 (1-5) File: TUTOR8 
1 Its good but its a pity its coming to an end; shorter hours would 1 
2 help improve the no's signing up for the course. Most drop-out 2 
3 because they're too tired - the point to remember is that most of the 3 
4 students are factory workers and they're really put off by the long 4 
5 hours. 5 
Co-occurring codes: 
Code: MALAYSIAN (9-9) Block: 3 (9-9) File: TU'T'ORS 
9 Some see it as a way of becoming a PR in Singapore. 9 
Co-occurring codes: 
Code: TEACHER TRG (1-6) Block: 1 (1-6) File: TUTOR9 
1 It is very difficult to apply what we have learnt from our teaching 1 
2 courses on the students due to: 2 
3 1. Educational level of students 3 
4 2. Incomprehensible of what the teacher is teaching if there is no 4 
5 translation in Mandarin. 5 
6 3. Role-play - Impossible due to their language ability. 6 
Co-occurring codes: 
Code: TEACHING STYLE (4-5) Block: 2 (4-5) File: TUTOR10 
4 Its the teacher that makes the difference. He should be warm, 4 
5 friendly and approachable. 5 
Co-occurring codes: 
Code: RENUMERATON (1-3) Block: 1 (1-3) File: TUTOR11 
1 Teachers should be paid CPF as well as increase the pay of teachers. 1 
2 One hour $18 is too little as compared to today's standard of living. 2 
3 Private tuition agencies are paying more than, the ITE. 3 
Co-occurring codes: 
Code: TEACHING STYLE (5-19) Block: 2 (5-19) File: TUTOR11 
5 Using Mandarin for the medium ofinstructions and not totally English 5 
6 Language alone. Students don't understand what the teacher says if 6 
7 the total teaching method is just only English Language alone. Most 7 
8 adults understand Mandarin better. They dropped out because they do 8 
9 nb 9 
10 not understand what the teacher says. In order to improve adult 10. 
11 learning is to make them understand the language. Do not drill on 11 
12 English grammar alone. Adults prefer conversational English rather 12 
13 than writing. They complain that they cannot speak English despite 13 
14 of 6 months module (Best or more). Their main aim is how to learn to 14 
15 speak English. If we have books on plain speaking English and 15 
16 conversation, adults will like them most e. g. Good Morning, Mr Tan 16 
17 where are you going. Mr Tan will reply in this way. I am going to 17 
18 the coffee shop for a cup of drink, or Mr Tan might say, I am going 18 
19 to work and so on and so forth. 19 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-8) Block: 1 (1-8) File: TUTOR12 
1 with the first edition (1984) text books, the English Language 1 
2 programme, though suitable for adult education, is too simple and of 2 
3 low standard compared to local primary 3 to primary 6 (PSLE) school 3 
4 work. This results in a considerable raise in the level of English 4 
5 taught from module 4 Best (primary school) to module 1 Wise S 
6 (secondary standard), which many Best graduates find difficult to 6 
7 cope with. This problem has been somewhat rectified in the new 2nd 7 
8 edition of the Best textbooks introduced in 1993.8 
Co-occurring codes: 
300 
4 
Code: ADMINISTRATION (10-32) Block: 2 (10-32) File: TUTOR12 
10 There has been and is a lack of contact between administrators of the 10 
11 programme and teachers (through class-room visits, telephone 11 
12 conversations, annual seminars, get-togethers, circulars, 12 
13 questionnaires, surveys, etc). Many senior administrators are of the 13 
14 autocratic, arm-chair type, who leave most of the administrative 14 
15 contacts with teachers to lowly paid 'education officers, (0 level or 15 
16 A level clerks without training in principles of education), many of 16 
17 whom play favourites among the teachers and discriminate against 17 
18 teachers whom they think complain or talk too much and whose attitude 18 
19 towards the programme and the teachers seems to be indifference in 19 
20 order to make their daily routine work easy for themselves. These 20 
21 petty administrative assistants even have resorted to threatening to 21 
22 sack' good teachers for talking back or complaining against 22 
23 high-handed treatment from them. I personally had this experience 23 
24 twice resulting in the removal or transfer of such autocratic petty 24 
25 officials from their programme administrative posts to 
26 elsewhere. 26 
27 Poor administration is a major factor in the current dwindling 27 
28 enrolment of students in the programme, as it discourages good 28 
29 teachers to come forward and encourages mediocre ones to stay on )and 29 
30 provide poor teaching service) through pampering and pleasing the 30 
31 petty administrative assistants, who seem to have been given the 31 
32 power to hire and fire teachers. 32 
Co-occurring codes: 
Code: CLASSROOM ENV. (1-4) Block: 1 (1-4) File: TUTOR13 
1 ITE should look for better centres to replace some centres where the 1 
2 environment is unsuitable and unconducive for learning, e. g. noisy, 2 
3 worm, use of chalkboard, uncomfortable chairs and insufficiently lit 3 
4 classrooms. 4 
Co-occurring codes: 
Code: INCENTIVE (6-8) Block: 2 (6-8) File: TUTOR13 
6 Most factories' classes are not successfully conducted because of a) 6 
7 participants are not graded, lack of motivation/incentive and 7 
8 appreciation. 8 
Co-occurring codes: 
SCREENING (6-8) MGT SUPPORT (6-8) 
Code: SCREENING (6-8) Block: 2 (6-8) File: 7JTORl3 
6 Most factories' classes are not successfully conducted because of a) 6 
7 participants are not graded, lack of motivation/incentive and 7 
8 appreciation. 8 
Co-occurring codes: 
INCENTIVE (6-8) MGT SUPPORT (6-8) 
Code: MGT SUPPORT (6-8) Block: 2 (6-8) File: TUTORI3 
6 Most factories' classes are not successfully conducted because of a) 6 
7 participants are not graded, lack of motivation/incentive and 7 
8 appreciation. 8 
Co-occurring codes: 
INCENTIVE (6-8) SCREENING (6-8) 
Code: SCREENING (1-6) Block: 1 (1-6) File: 7UTOR14 
1 Module one English - the most difficult to teach. But greatest 1 2 satisfaction when one is able to see result of his/her teaching. 2 
3 Students able to read and understand. Teacher has to try every way, 3 
4 to the extend to speak dialect, other languages like Mandarin & Malay 4 
5 and show by gesture and objects to make them know the meaning of the 5 
6 words or sentence. 6 
25 
Co-occurring codes: 
5 
Code: COURSE DURATION (8-11) Block: 2 (8-11) File: TUTOR14 
8 85% of the class would prefer to attend class once a week instead of 8 
9 twice a week (1 1/2 hours per session). Save time and transport 9 
10 expenses. Also, able to do overtime on the other day or other 10 
11 things. This is only applicable for Best class. 11 
Co-occurring codes: 
Code: TEACHER TRG (1-1) Block: 1 (1-1) File: TUTOR15 
1 Refresher/further advance training courses for interested teachers. 
Co-occurring codes: 
Code: STUDENT PROFILE (1-5) Block: 1 (1-5) File: TUTOR16 
1A few students who are on this course are over qualified. As a1 
2 result, they are able to pass in spite of their irregular attendance. 2 
3A small percentage (35%) of students attend the lessons regularly and 3 
4 these students are enthusiastic and show great interest in the 4 
5 subject. 5 
Co-occurring codes: 
Code: MALAYSIANS (1-11) Block: 1 (1-11) File: TUTOR17 
1 My experience and comments as a Best teacher is confined to 1 
2 employer's premises only. The population of such classes are usually 2 
3 80% Malaysian and 20% or less Singaporeans. I personally felt that 3 
4 such trend is prevalent because: 4 
5 1. Malaysian workers are trying hard (especially for those with 5 
6 lower educational level) to gain language competency in order to 6 
7 get their PR status (or 3 yr work-permit). 7 
8 2. Singaporean workers are less interested in Best programmes 8 
9 because they generally felt that the English Language can be 9 
10 self-taught while they're working or socializing with friends / 10 
11 colleagues. 11 
Co-occurring codes: 
Code: LEARNG MATERIAL (13-22) Block: 2 (13-22) File: TUTOR17 
13 I feel that If ITE can develop some concurrently run programme like 13 
14 English & Maths (I mean together, i. e. one must be enrolled in 14 
15 English and Maths lesson); then the motivation for doing English 15 
16 would be there because if one must learn Maths, the English Language 16 
17 competency level would have to be realized first. Currently, the 17 
18 studying of English do not lead to a next process. It just stop 18 
19 there. But if ITE can get such 'parallel' programme going where the 19 
20 English Language can be used further (instead of normal 20 
21 conversation), then the interest and need of these students would be 21 
22 most observable. 22 
Co-occurring codes: 
Code: SCREENING (1-5) Block: 1 (1-5) File: TUTOR18 
1 My problem is mainly that the students are not of the same academic 1 
2 ability. Because of lack of classrooms, all are put into one group. 2 
3I prepare 2 different sets of lessons and worksheet for them. The 3 
4 weak ones have poor command of English do not comprehend questions 4 
5 especially solving problems. 5 
Co-occurring codes: 
Code: SCREENING (1-7) Block: 1 (1-7) File: TUTOR19 
1 In my opinion, I think that ITE should set a minimum entry 1 
2 requirement for BEST students. In this way, all the students in the 2 
3 class are able to enjoy the lessons. As you know, there's no entry 3 
4 requirement for BEST students at the moment. So, the better off 4 
5 students will feel bored when the teacher explained at a slow pace to 5 
6 the slow learners and vice versa. Thus, the slower students didn't 6 
7 turn up for the class at all after the 3rd lesson or so. 7 
Co-occurring codes: 
302 
6 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR20 
1I find that the tape for the listening part of the programme is abit 1 
2 too fast for the participants. 2 
Co-occurring codes: 
Code: ADMINISTRATION (1-2) Block: 1 (1-2) File: TUTOR21 
1 What incentives do the students get when they finish their modules, 1 
2 especially module 4? 2 
Co-occurring codes: 
Code: ADMINISTRATION (4-5) Block: 2 (4-5) File: TUTOR21 
4 How does the students get approval/recognition of their achievements 4 
S by both the public and their employers? 5 
Co-occurring codes: 
Code: ADMINISTRATION (7-9) Block: 3 (7-9) File: TUTOR21 
7 Those who did not have more than 50% attendance, are also eligible to 7 
8 take in the examination. So what is the point in attending classes 8 
9 regularly? 9 
Co-occurring codes: 
Code: ADMINISTRATION (11-13) Block: 4 (11-13) File: TUTOR21 
11 But the important point is if students do not attend classes 11 
12 regularly, students find themselves unable to catch up with lessons 12 
13 when they are absent for too long. 13 
Co-occurring codes: 
Code: ADMINISTRATION (18-22) Block: 6 (18-22) File: TUTOR21 
18 So if administrators could impose both: 18 
19 a. Some kind of 'incentives' for good attendance. 19 
20 b. Some kind of summon' for bad attendance it would greatly 20 
21 enhance the image and importance of these programmes (including 21 
22 Wise). 22 
Co-occurring codes: 
Code: ADMINISTRATION (15-16) Block: 5 (15-16) File: TUTOR21 
15 Teacher find teaching very boring as every time you would find 15 
16 different, faces thus lacking in continuity and lessons. 16 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-5) Block: 1 (1-5) File: TUTOR22 
1 
2 
3 
4 
5 
This programme lacks the element of self practice in speaking. The 1 
Fast Forward (Easy/Working English) self practice audio tape 2 
component should be considered to be incorporated into the BEST 3 
English course. This will enhance the speaking skill of the 4 
participants. 5 
Co-occurring codes: 
Code: SCREENING (1-3) Block: 1 I1-31 File: TUTOR23 
1 Screening of students should be enforced for all modules, in 1 2 particular module 1. From experience, academic level, and skill and 2 3 ability of students have too much variations. 3 
Co-occurring codes: 
7 
Code: SCREENING (1-5) Block: 1 (1-5) File: TUTOR24 
1 Suggest that whoever sign up for the BEST programme whether English 1 
2 or Maths must have a basic requirement of the education. Otherwise 2 
3 no point teaching an illiterate who has no sound knowledge of 3 
4 education and it will take great difficulty in communication with 4 
5 them for which I personally have encountered such experience. 5 
Co-occurring codes: 
Code: MGT/GVT SUPPORT (S-6) Block: 2 (5-6) File: TUTOR2S 
5 Employers and government should be convinced to support and provide 5 
6 these programmes for workers. 6 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-4) Block: 1 (1-4) File: TUTOR26 
1 Programme should include more lessons on English grammar. To do 1 
2 this, programme may have to be lengthened. This may be done by 2 
3 adding more hours to each module or having more modules in the 3 
4 programme. 4 
Co-occurring codes: 
Code: MGT/GVT SUPPORT (6-10) Block: 2 (6-10) File: TUTOR27 
6A greater effort should be made to impress upon our own citizen, 6 
7 including permanent residents that this programme will serve them 7 
8 well. Many fail to see the merit of this programme. They do not 8 
9 realise how much effort has been put into this programme in order to 9 
10 make it a success. 10 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-4) Block: 1 (1-4) File: TUTOR28 
1I am happy to see that the present BEST modules have been revised to 1 
2 try to link up to the WISE programmes. I feel that the maths modules 2 
3 should not have a reduced amount of exercises, as I feel the more 3 
4 practice they have the better their skill will be. 4 
Co-occurring codes: 
Code: LEARNG MATERIAL (6-10) Block: 2 (6-10) File: TUTOR28 
6 Presently, I am teaching the revised English module 1, and I found 6 
7 that the teacher's guide do not have a guide for the progress tests. 7 
8I would also like to point out: 8 
9 Exercise 14.6 on pg 133 should not be a listening exercise - as it 9 
10 has nothing explained on tape. It should be an exercise after 14.5.10 
Co-occurring codes: 
Code: CONGRATS ITE (12-16) Block: 3 (12-16) File: TUTOR28 
12 On the whole, I feel that ITE has done a great job in trying to give 12 
13 everyone an opportunity to learn the basics - English and Maths. 13 
14 They are also giving many others an opportunity to re-take or to 14 
15 advance in their studies thrul these programmes and other on-going 15 
16 educational packages. Keep up the good work, ITE! 16 
Co-occurring codes: 
Code: SCREENING (1-4) Block: 1 (1-4) File: TUTOR29 
1 Students should be screened. Some module four students are not even 1 
2 suitable to be in module two. They are too shy to communicate with 2 
3 classmates in English. Most will find it hard to construct a decent 3 
4 sentence outside the classroom. 4 
Co-occurring codes: 
304 
Code: SCREENING (1-2) Block: 1 (1-2) File: TUTOR30 
1 Sit for a pre-test to determine placement at various levels (i. e. 1 
2 1,2,3, or 4). 2 
Co-occurring codes: 
Code: ADMINISTRATION (4-6) Block: 2 (4-6) File: TUTOR30 
4 Don't allow students to take different courses that run 4 
5 simultaneously (eg. Best 4 English coincides with Wise 1 Maths). 5 
6 This causes fluctuations in class attendance. 6 
Co-occurring codes: 
Code: LOCATION (1-3) Block: 1 (1-10) File: TUTOR31 
1 Currently there are plenty of housewives who would like to upgrade 1 
2 themselves. But the classes are not conducted in their constituency. 2 
3 They have to travel (about an hour) to the nearest centre. The 3 
Co-occurring codes: 
GOVT SUPPORT (3-8) 
Code: GOVT SUPPORT (3-8) Block: 1 (1-10) File: TUTOR31 
3 They have to travel (about an hour) to the nearest centre. The 3 
4 Grassroots leaders and the M. P. in their estates are not supporting 4 
5 the Best and Wise programmes. The needs of the minority 5 
6 Singaporeans, who are highly motivated is not met by the top people. 6 
7 The NTUC is powerless. So if the M. P. can open just 1 class at their 7 
8 education centre from Mon to Sat, the opportunity is there. But 8 
Co-occurring codes: 
LOCATION (1-3) 
Code: GOVT SUPPORT (12-14) Block: 2 (12-14) File: TUTOR31 
12 I feel strongly if the programme is publicised widely and if a 12 
13 classroom is given to this programme with the MP's blessings, then 13 
14 alot can be achieved. 14 
Co-occurring codes: 
Code: ADMINISTRATION (1-7) Block: 1 (1-7) File: TUTOR32 
1I feel that students should be informed with a printed copy of the 1 
2 examination date on the first or second day. This can help to reduce 2 
3 the work of the teacher who has to write to the student to inform 3 
4 them. It will also help to save postage. There are many foreign 4 
S students attending night classes and sometimes they shift to a new 5 
6 location which they have not informed us, all our efforts of writing 6 
7 and postage would have been wasted. 7 
Co-occurring codes: 
Code: SCREENING (1-1) Block: 1 (1-1) File: TUTOR33 
1 Screening of students would ensure less dropouts. 
Co-occurring codes: 
1 
Code: MGT SUPPORT (1-2) Block: 1 (1-2) File: TVTOR34 
1 Employers should provide more incentive (monetary, material or 1 2 promotion) to attract students to the programme. 2 
Co-occurring codes: 
Code: MOT SUPPORT (4-5) Block: 2 (4-5) File: TUTOR34 
4 supervisors should not insist that students do overtime during lesson 4 
5 times. 5 
Co-occurring codes: 
8 
9 
Code: STUDENT PROFILE (15-20) Block: 3 (15-20) File: TUTOR35 
15 Despite the fact that much effort has been put into encouraging 15 
16 participation, the trainees' morale tend to be low. Few have the 16 
17 determination in setting the goal or target for themselves. In 17 
18 addition, there's the workload and being torn between earning for a 18 
19 living and upgrading themselves. Many a time, the latter has to be 19 
20 sacrificed. 20 
Co-occurring codes: 
Code: STUDENT PROFILE (1-9) Block: 1 (1-9) File: TUTOR36 
1 For the educationally and sub-normal children with higher functioning 1 
2 (meaning higher IQ), there should be an opportunity for them to 2 
3 improve. When they progress from the special school, they do not 3 
4 acquire any qualifications or certificate. They are not entitled to 4 
5 sit for the PSLE or GCE 'N' level. We, the teachers and training 5 
6 officers for the educationally sub-normal children, believe strongly 6 
7 that 'normalization' or integration into society Is only possible if 7 
8 these slow-learners are given the right to achieve, their 8 
9 self-confidence and self-esteem can be increased. 9 
Co-occurring codes: 
Code: STUDENT PROFILE (11-12) Block: 2 (11-12) File: TUTOR36 
11 It is very frustrating for the students and the training officer 11 
12 knowing that the avenue of getting education is closed. 12 
Co-occurring codes: 
Code: STUDENT PROFILE (14-16) Block: 3 (14-16) File: TUTOR36 
14 I would suggest that the slow learners be given more opportunity and 14 
15 the adult education service should extend to certify certain skills 15 
16 that the society will recognise. 16 
Co-occurring codes: 
Code: TEACHING STYLE (11-14) Block: 4 (11-14) File: TUTOR37 
11 A5 to 10 questions were given before actual commencement of class.. 11 
12 I don't mark the score but just to re-emphasize what I have taught 12 
13 them. Gradually, I found out that they are not drop-out students but 13 
14 the educational system make them do so. 14 
Co-occurring codes: 
Code: TEACHING STYLE (11-14) Block: 4 (11-14) File: TUTOR37 
11 A5 to 10 questions were given before actual commencement of class.. 11 
12 I don't mark the score but just to re-emphasize what I have taught 12 
13 them. Gradually, I found out that they are not drop-out students but 13 
14 the educational system make them do so. 14 
Co-occurring codes: 
Code: REMUNERATION (1-2) Block: 1 (1-2) File: TUTOR38 
1 BEST/WISE teachers have little recognition and especially for Best 1 
2 teachers. The salary rate is very low. 2 
Co-occurring codes: 
Code: ADMINISTRATION (4-6) Block: 2 (4-6) File: TUTOR38 
4 The no. of sessions are limited to complete all the lessons. 4 
5 Especially for 1993, lessons crashed with the New Year and a lot of 5 
6 make-up classes are required. 6 
Co-occurring codes: 
306 
10 
Code: SCREENING (1-4) Block: 1 (1-4) File: TUTOR39 
1 Students taking the programme should at least be able to read primary 1 
23 level of English. Some cannot even read simple English. Perhaps a2 
3 screening test in which would be students be asked to read a3 
4 prescribe text before allowing them to register at module one. 4 
Co-occurring codes: 
Code: SCREENING (1-8) Block: 1 (1-8) File: TUTOR40 
1 Screening of students before enrolment to be compulsory criteria. 1 
2 This is a common feedback from teachers that students find the module 2 
3 is either too easy or too difficult for them. However, when they 3 
4 request for a transfer they are always rejected. Hence, usually by 4 
5 1/3 of the course, majority classes will have only half of the 5 
6 original intake of 25 or 30 students. It is more alarming to realise 6 
7 that during the examination, the number of unused exam papers 7 
8 received by ITE. Thus, this is a real wastage of monetary funds. 8 
Co-occurring codes: 
Code: ADMINISTRATION (1-5) Block: 1 (1-5) File: TUTOR41 
1 There should be proper grouping of students. Currently as the 1 
2 numbers involved are too small, most administrators dust lump all 2 
3 students in the only available class. This has resulted in the 3 
4 brighter ones feeling bored and the slower ones being unable to catch 4 
5 up. 5 
Co-occurring codes: 
Code: ADMINISTRATION (15-16) Block: 4 (15-16) File: TUTOR41 
15 Students' feedback on teachers should be made known to teachers so 15 
16 that teachers can improve themselves too. 16 
Co-occurring codes: 
Code: LEARNG MATERIAL (10-13) Block: 3 (10-13) File: TUTOR41 
10 Most exercises in text do not take into consideration students who 10 
11 work in the same factory/workplace. Exercises that ask for partners' 11 
12 occupations, company's name are meaningless, as they would all have 12 
13 the same job title and employer. 13 
Co-occurring codes: 
Code: ADMINISTRATION (1-6) Block: 1 (1-6) File: TUTOR43 
1 There are a number of very good BEST English teachers who would like 1 
2 to teach the WISE programme, but are not able to do so because they 2 
3 do not possess a pass in English at GCE 'A' level (pre-requisite for 3 
4 teaching WISE). with the dwindling enrolment for BEST classes as 4 
5 students advance to WISE, these experienced teachers would fade away. S 
6 Its going to be a loss to adult basic education. 6 
Co-occurring codes: 
Code: ADMINISTRATION (8-10) Block: 2 (8-10) File: TUTOR43 
8 Personally, I have been approached by many former students to 8 
9 continue teaching WISE as somehow they did not like their WISE 9 
10 teachers. These students would 'drop-out' later on. 10 
Co-occurring codes: 
Code: ADMINISTRATION (12-16) Block: 3 (12-16) File: TUTOR43 
12 Perhaps ITE should review its teachers recruitment criteria again. 12 13 It would be a good idea if a teacher can lead the same students from 13 
14 BEST to perhaps WISE module 3. Nodule 4 programme should be taken 14 15 up by experienced teachers who are well verse with OCE 'N' level 15 
16 standard. 16 
Co-occurring codes: 
11 
Code: ADMINISTRATION (1-10) Block: 1 (1-10) File: TUTOR44 
1 This programme should be given more publicity blitz. At the moment 1 
2 only in the four language newspaper but no advertisements done over 2 
3 the radio/tv as with Fast Forward by NPB. A more conscious effort to 3 
4 publicise and attract workers to this programme should be made. For 4 
5 example, a video clip of an actual 'Best' or 'Wise' class in 5 
6 progress. As the saying goes 'A picture, paint a thousand words. ' 6 
7 In addition this publicity blitz should ideally include the prospects 7 
8 of the workers after the 'Best' or the 'Wise'; the advantages, the 8 
9 skills that are acquired through attending/participating in these 9 
10 programmes. 10 
Co-occurring codes: 
Code: ADMINISTRATION (12-16) Block: 2 (12-16) File: TUTOR44 
12 Moreover, on the management/admin side, they should base 12 
13 promotion/upgrading in their companies for workers based on their 13 
14 competency/performance in the Best/Wise programmes. This serves as a 14 
15 recognition on their part for those workers who spent time/effort to 15 
16 get involved in these programmes. 16 
Co-occurring codes: 
Code: SCREENING (1-5) Block: 1 (1-5) File: TUTOR4S 
1 Students should be attending classes strictly based on their 1 
2 educational background. There's a lot of difference in 2 
3 ability/motivation in each of the classes that I had taught and am 3 
4 teaching now. Because of the problem, the students feel that they're 4 
5 not of the same 'standard' & ..... ' 
leave the course prematurely. 5 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-3) File: TUTOR46 
1I think it is good to improve the text of the Best Textbooks and get 1 
2 it change as soon as possible. Currently, ITE has changed the Best 2 
3 module 1&2 textbooks. 3 
Co-occurring codes: 
Code: INCENTIVE (5-6) Block: 2 (5-6) File: TUTOR46 
5 More adult under-educated Singaporeans should be motivated and 5 
6 encouraged to take up Best & Wise classes. 6 
Co-occurring codes: 
Code: INCENTIVE (1-1) Block: 1 (1-1) File: TUTOR47 
1 Incentives - e. g. increment after completion of course (module 4). 
Co-occurring codes: 
Code: ADMINISTRATION (3-3) Block: 2 (3-3) File: TUTOR47 
3 Control - must attain 75% attendance in order to sit for exam. 3 
Co-occurring codes: 
Code: ADMINISTRATION (1-6) Block: 1 (1-6) File: TUTOR48 
1 Before 1992, the exams for the Best programme were held in the first 1 
2 week of the June holidays and the December holidays but this was not 2 
3 so in 1992. The exams were held in the second week of the June and 3 
4 December holidays. Many students have voiced their dissatisfaction 4 
5 over this arrangement. They would prefer the exams to be held in the S 
6 first week of the holidays. 6 
Co-occurring codes: 
308 
12 
Code: ADMINISTRATION (8-13) Block: 2 (8-13) File: TUTOR48 
8 Students also expressed dissatisfaction over the certificates awarded 8 
9 to them for the Best programme. Reason being there was no grade 9 
10 indicated in the Certificate; unlike the Certificates awarded to 10 
11 students for the Wise programme. 11 
12 In this respect, I would urge the Board to include the Grades the 12 
13 students attained or achieved in the Certificates. 13 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-6) Block: 1 (1-6) File: TUTOR49 
1 There isn't much variation in the theme of the text. The plots from 1 
2 modules 1-4 revolve around Asmah, Meiling, Peter, Rahim and their 2 
3 respective workplaces and occurences. Hence, dwelling on the same 3 
4 people's lives may lead to boredom and predictability. While there 4 
S is safeness in predictability, it does not lead to students' using 5 
6 their creativity and imagination to expand on the storyline. 6 
Co-occurring codes: 
Code: COURSE DURATION (1-1) Block: 1 (1-1) File: TUTORSO 
1 Course period is too short (6 months) (if possible 1 yr). 
Co-occurring codes: 
Code: COURSE DURATION (5-6) Block: 3 (5-6) File: TUTOR50 
S Duration of the lesson for one subject is too long. Suggestions: 15 
6 subject 1 1/2 hrs. Incorporate 2 subjects to one day each 1 1/2 hrs. 6 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-5) Block: 1 (1-5) File: TUTOR51 
1 As the course is textbook oriented, which is good, there may be 1 
2 different views on how important or necessary it is to complete the 2 
3 book before the examination. Pros & Cons on both sides, as may be 3 
4 determined by needs and level of understanding of the students. My 4 
5 own view is that we should not attach too much points on this. 5 
Co-occurring codes: 
Code: LEARNG MATERIAL (7-14) Block: 2 (7-14) File: TUTORS1 
7I find Question 11 difficult to answer. In a simple literacy 7 
8 programme of this nature, where the students have little or no 8 
9 previous English education, the teacher is already sufficiently 9 
10 guided by the textbook, the tape and the video. 10 
11 Extra support or materials from the administrators may not be 11 
12 necessary. 12 
13 Rather, a personal interaction of the teacher with the students is 13 
14 desired. This helps to foster interest in the students. 14 
Co-occurring codes: 
Code: TEACHER TRG (16-18) Block: 3 (16-18) File: TUTOR51 
16 I see this also partly as a social service, whereby teachers help 16 
17 students to improve their English. Therefore, motivation is largely 17 
18 self-generated. is 
Co-occurring codes: 
Code: TEACHING STYLE (1-2) Block: 1 (1-2) File: TUTORS2 
1 In my personal experience with either adults or teenagers, the most 1 2 important factor is to give certain guidelines the first period. 2 
Co-occurring codes: 
Code: TEACHING STYLE (4-11) Block: 2 (4-11) File: TUTORS2 
4 When told to read, write, or speak they have to do it for practice. 4 
5I give them an example; that is e. g. If a person watches people S 
6 swimming for 10 years (may be from his window). Would he be able to 6 
7 swim? I'll get a response 'No', Then I say, 'He'll have to get into 7 
8 the water to practise. The more time he gets into the water to 8 
9 practise, the faster he'll be able to swim. Without an instructor, 9 
10 he may not be able to do it correctly. Therefore, I'm here to guide 10 
11 you to do it correctly, but you'll have to practice. 11 
Co-occurring codes: 
Code: TEACHING STYLE (13-14) Block: 3 (13-14) File: TUTOR52 
13 When I want attention, I raise a hand then there should be silence 13 
14 otherwise they may not be able to hear me. 14 
Co-occurring codes: 
Code: TEACHING STYLE (16-20) Block: 4 (16-20) File: TUTOR52 
16 'A teacher should always lead 'She/he should be on the alert to see 16 
17 if she/he is being followed. If the followers are too far behind, 17 
18 then wait up. But if she does not lead then someone else (a student) 18 
19 with a stronger character will take the lead, then there will be 19 
20 confusion. 20 
Co-occurring codes: 
Code: ADMINISTRATION (1-2) Block: 1 (1-2) File: TUTORS3 
1 The programme has greatly assisted some proportion of the working 1 
2 class or those who didn't do well during their schooling period. 2 
Co-occurring codes: 
Code: ADMINISTRATION (14-18) Block: 3 (14-18) File: TUTORS3 
14 We must have the programme for the lowly educated thereby these 14 
15 people (housewives and others) will be able to cope with the ever 15 
16 changing life of Singapore. Look around us, the usage of English in 16 
17 the transportation (MRT) sector can cause the lowly educated in 17 
18 English to be alienated. 18 
Co-occurring codes: 
GOVT SUPPORT (14-18) 
Code: ADMINISTRATION (4-12) Block: 2 (4-12) File: TUTOR53 
4I hope the programme will expand and cater to the needs of those who 4 
S want to improve their conversational skill. Some of the students 5 
6 have little chance or no confidence of their usage of English. They 6 
7 wanted me to conduct conversational skill. They are those who had 7 
8 completed their schooling from the Chinese stream. Some of the 8 
9 housewives do not have basic knowledge of English. I hope that we 9 
10 must not omit these people. The housewives can have a special 10 
11 programme so that they can inculcate their children the importance of 11 
12 learning English. 12 
Co-occurring codes: 
GOVT SUPPORT (4-12) 
Code: GOVT SUPPORT (4-12) Block: 2 (4-12) File: TUTOR53 
4I hope the programme will expand and cater to the needs of those who 4 
5 want to improve their conversational skill. Some of the students 5 
6 have little chance or no confidence of their usage of English. They 6 
7 wanted me to conduct conversational skill. They are those who had 7 
8 completed their schooling from the Chinese stream. Some of the 8 
9 housewives do not have basic knowledge of English. I hope that we 9 
10 must not omit these people. The housewives can have a special 10 
11 programme so that they can inculcate their children the importance of 11 
12 learning English. 12 
Co-occurring codes: 
ADMINISTRATION (4-12) 
13 
310 
14 
Code: GOVT SUPPORT (14-18) Block: 3 (14-18) File: TUTOR53 
14 We must have the programme for the lowly educated thereby these 14 
15 people (housewives and others) will be able to cope with the ever 15 
16 changing life of Singapore. Look around us, the usage of English in 16 
17 the transportation (MRT) sector can cause the lowly educated in 17 
18 English to be alienated. 18 
Co-occurring codes: 
ADMINISTRATION (14-18) 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR54 
1 Simplify 'problem solving questions' in the Best Maths Module 1 for 1 
2 the benefit of the slower students taking the programme. 2 
Co-occurring codes: 
Code: LEARNG MATERIAL (4-7) Block: 2 (4-7) File: TUTOR54 
4 Clearly define the arithmetic operations into two different modules. 4 
5 a. by calculator, S 
6 b. by hand, 6 
7 c. by abacus? 7 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-3) File: TUTOR55 
1I think there are too many lessons in each module to be taught. Most 1 
2 of them are Chinese educated, therefore lessons have to be taught 2 
3 slowly and there isn't must time to complete the module. 3 
Co-occurring codes: 
Code: MGT SUPPORT (4-5) Block: 2 (4-S) File: TUTOR56 
4 Support from management is necessary and greatly affects the 4 
5 programme. 5 
Co-occurring codes: 
Code: SCREENING (1-2) Block: 1 (1-2) File: TUTORS7 
1 It would help both teacher and students if students of same for about 1 
2 the same) ability are put together. 2 
Co-occurring codes: 
Code: INCENTIVE (4-6) Block: 2 (4-6) File: TUTORS7 
4 Students are keen to improve themselves but find little incentive to 4 
5 do so. Perhaps companies could give them time off to study/attend 5 
6 class to motivate them. 6 
Co-occurring codes: 
Code: STUDENT PROFILE (11-15) Block: 3 (11-15) File: TUTOR58 
11 Most Singapore citizens are well educated. Those who attend the 11 
12 'Best Programme' are either elderly people or young women who are 12 
13 illiterate or very lowly educated. Many don't take study seriously 13 
14 and are slow in learning too. Hence, they pull down the standard of 14 
15 the class and make progress increasingly difficult. 15 
Co-occurring codes: 
Code: MALAYSIANS (1-1) Block: 1 (1-1) File: TUTORS9 
1 BEST students include many foreign workers, especially Malaysians. 
Co-occurring codes: 
15 
Code: ADMINISTRATION (1-10) Block: 1 (1-10) File: TUTOR60 
1I wish the authorities would do something about having to start too 1 
2 small class such as that with an enrolment of 5 or less. In such 2 
3 cases, the students are normally friends. If one or two for some 3 
4 reason or other is unable to attend, the rest resort to missing the 4 
5 class together, though they are polite enough to ask my permission. 5 
6 Also when they have to attend consecutive classes, they get too tired 6 
7 to continue. The teacher teaching the latter class suffers from 7 
8 students' fatigue and inability to concentrate. You won't believe it 8 
9-I have students (teenagers! ) with eyes so red and tired that I9 
10 can't help but sympathize with them. 10 
Co-occurring codes: 
STUDENT PROFILE (1-10) 
Code: STUDENT PROFILE (1-10) Block: 1 (1-10) File: TUTOR60 
1I wish the authorities would do something about having to start too 1 
2 small class such as that with an enrolment of 5 or less. In such 2 
3 cases, the students are normally friends. If one or two for some 3 
4 reason or other is unable to attend, the rest resort to missing the 4 
S class together, though they are polite enough to ask my permission. 5 
6 Also when they have to attend consecutive classes, they get too tired 6 
7 to continue. The teacher teaching the latter class suffers from 7 
8 students' fatigue and inability to concentrate. You won't believe it 8 
9-I have students (teenagers! ) with eyes so red and tired that I9 
10 can't help but sympathize with them. 10 
Co-occurring codes: 
ADMINISTRATION (1-10) 
Code: LEARNG MATERIAL (1-5) Block: 1 (1-5) File: TUTOR61 
1 The curriculum presently used including the revised text is 1 
2 insufficient and is a totally wrong approach to teach people. 2 
3 Students use Best as a stepping stone to proceed on to wise and other 3 
4 courses. They want to use Best English for higher qualifications not 4 
5 'working English' as put forward by ITE. 5 
Co-occurring codes: 
Code: LEARNG MATERIAL (7-10) Block: 2 (7-10) File; TUTOR61 
7 The textbook we are using now is very difficult to teach the 7 
8 fundamentals of the English Language. This demoralises many 8 
9 students. I have to use materials from elsewhere including primary 9 
10 school books to keep them motivated and achieving success. 10 
Co-occurring codes: 
Code: SCREENING (1-2) Block: 1 (1-2) File: TUTOR62 
1 Students (especially the elderly ones) who cannot read English at all 1 
2 pose great hindrance in my teaching in the classroom. 2 
Co-occurring codes: 
Code: SCREENING (4-6) Block: 2 (4-6) File: TUTOR62 
4 Suggest that screening of students be based on oral skill, for 4 
5 instance, reading a simple short passage, besides the usual written 5 
6 text. 6 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-7) Block: 1 (1-7) File: TUTOR64 
II am currently teaching a module 3 class, which uses the 'old' 1 
2 textbook. I feel that there is quite a mouthful to be covered in 2 
3 each lesson. More explanations/translations/illustrations are 3 
4 required at this level, compared to modules 1&2. It Is quite a4 
5 'rush' trying to complete one lesson in 3 hours, even without giving 5 
6 extra grammatical/vocabulary exercises. In short, the 20-week 6 
7 duration allocated for the completion of 1 module may be too short. 7 
Co-occurring codes: 
312 
Code: LEARNG MATERIAL (9-10) Block: 2 (9-10) File: TUTOR64 
9 Anyway, as the modules 3&4 textbooks are being revised for the Jul 9 
10 93 intake, this problem may be overcomed. 10 
Co-occurring codes: 
Code: MGT SUPPORT (1-4) Block: 1 (1-4) File: TUTOR6S 
1 Employers are generally not supportive enough as some employees are 1 
2 sometimes forced to abandon their study because of pressure exerted 2 
3 by their employers. More monetary incentives should be offered to 3 
4 encourage workers to enrol in the programme. 4 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-3) File: TUTOR66 
1 It could get quite boring and predictable reading passages from the 1 
2 BEST textbook so sometimes teachers may prefer to use some other 2 
3 materials from other sources just to break the monotony. 3 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-6) Block: 1 (1-6) File: TUTOR67 
1 Some students who are in modules 3&4 may find that they are still 1 
2 unable to make a full or complete sentence in their comprehension or 2 
3 grammar work. They are not confident in their written skills because 3 
4 these exercises do not really appear in modules 1&2 earlier. These 4 
5 students may need some help before they can do well in higher modules 5 
6 or Wise programme. 6 
Co-occurring codes: 
Code: ADMINISTRATION (1-3) Block: 1 (1-3) File: TUTOR68 
1A smaller, class, teacher, student would enhance learning 1 
2 opportunities for adult students; the opportunity to ask, practise 2 
3 spoken English. 3 
Co-occurring codes: 
Code: SCREENING (1-3) Block: 1 (1-3) File: TUTOR69 
1 Students participating in the Best programme should be screened so 1 
2 that only those having the ability to understand simple English of 2 
3 Primary Two level would be enrolled for the course. 3 
Co-occurring codes: 
16 
313 
At- 
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Code: ADMINISTRATION (1-12) Block: 1 (1-12) File: TUTOR1 
1 To promote Best and Wise Programmes to the public, perhaps ITE can 1 
2 arrange with local press to print weekly exercises in English and 2 
3 Mathematics. This can help the students to improve themselves by 3 
4 doing the exercises and at the same time, the public will be aware of 4 
5 such a programme in existence. This can increase the in-takes. 5 
66 
7 At present, I notice that there is an in-house magazine for 7 
8 Best/Wise programme by NTUC at Shenton Way. I suggest ITE can tap 8 
9 this resource with NTUC. With this magazine, it can offer quizzes, 9 
10 games, knowledge to the students. It can offer them opportunities to 10 
11 win cash prizes for essays and quizzes. It can spur them to work 11 
12 harder and look forward positively in the Best/Wise programmes. 12 
Co-occurring codes: 
Code: ADMINISTRATION (25-27) Block: 5 (25-27) File: TUTOR1 
25 A library for English and Mathematics subjects for Best/Wise 25 
26 programmes can be useful for teachers - similar to the one at NTUC 26 
27 Shenton way. 27 
Co-occurring codes: 
Code: MGT SUPPORT (14-17) Block: 2 (14-17) File: TUTOR1 
14 Employers should be encouraged to give support to the adult students 14 
15 by giving them recognition for their studies. It can be in the form 15 
16 of cash. Students always give their reasons for not attending 16 
17 classes due to overtime work, to earn extra pay. 17 
Co-occurring codes: 
Code: LOCATION (19-20) Block: 3 (19-20) File: TUTOR1 
19 Students should be encouraged to register at centres nearest to their 19 
20 homes. 20 
Co-occurring codes: 
Code: SCREENING (22-23) Block: 4 (22-23) File: TUTORI 
22 Students should be screened for their abilities at each module, 22 
23 perhaps by giving them sample reading of text concerned. 23 
Co-occurring codes: 
Code: TEACHING STYLES (29-30) Block: 6 (29-30) File: TUTOR1 
29 Excursion trips can create opportunities for teachers and students to 29 
30 interact and improve communication. 30 
Co-occurring codes: 
Code: INCENTIVE (32-33) Block: 7 (32-33) File: TUTOR1 
32 Book prizes can be offered as reward for best students in each 32 
33 module. 33 
Co-occurring codes: 
Code: STUDENT PROFILE (4-9) Block: 2 (4-9) File: TUTOR2 
4 There are in the workforce a great number of Singaporeans who came 4 
5 from vernacular schools and they have GCEs in the vernacular 5 
6 language. These are the people that should be made to attend WISE so 6 
7 that they can be upgraded to GCE 'N' or even later on to '0'. These 7 
8 people are now in their early forties and they are working adults in 8 
9 all sectors of the economy from industrial to the services. 9 
Co-occurring codes: 
314 
2 
Code: MALAYSIANS (11-15) Block: 3 (11-15) File: TUTOR2 
11 I do not see the rationale of the ITE in educating the Malaysians 11 
12 especially those of Chinese origins in Singapore. I think they are 12 
13 dropouts in their own country and are taking advantage of the 13 
14 opportunities in industries in Singapore and also as a stepping stone 14 
15 to becoming citizens here. 15 
Co-occurring codes: 
Code: MALAYSIANS (17-21) Block: 4 (17-21) File: 7UTOR2 
17 It is true that they helped to ease the labour shortage but why offer 17 
18 them education at the expense of our own. The money spent on them 18 
19 could be channelled to provide training for our citizens in the high 19 
20 tech trade of the future. I am aware of ITE'S TIME, COSEC etc, but 20 
21 these are insufficient. More ought to be done for our own people. 21 
Co-occurring codes: 
Code: ADMINISTRATION (1-7) Block: 1 (1-7) File: TUTOR3 
1 At the moment, there are few (or hardly any) centres where students 1 
2 can take lessons in subjects like History, Geography, Science and Art 2 
3 to enable them to take these subjects at 'N' level. Students who 3 
4 dropped out of school for some reason or other, maybe at secondary 4 
S Two or Three might want to pick up the threads again by offering 3S 
6 or more subjects for the 'N' level Exam and get a certificate at one 6 
7 sitting. Provision should be made for students in this category. 7 
Co-occurring codes: 
Code: REMUNERATION (9-11) Block: 2 (9-11) File: TUTORS 
9 Remuneration for part-time teachers can hardly be regarded as 9 
10 attractive. It is also not commensurate with qualification and 10 
11 experience. 11 
Co-occurring codes: 
Code: INCENTIVES (1-3) Block: 1 (1-3) File: TUTOR4 
1 Some incentives given to students who are successful in passing each 1 
2 module of the course. Employers should give monetary awards or 2 
3 prizes to successful employers. 3 
Co-occurring codes: 
Code: ADMINISTRATION (1-6) Block: 1 (1-6) File: TUTORS 
1 Consider enrolling students for more than 1 subject e. g. 3 subjects 1 
2 so that they can sit for their CCE 'N' level & possibly get a full 2 
3 certificate. Presently, most students enrol for 1 subject (usually 3 
4 English) only. Few take on additional subject like mathematics as 4 
5 this may mean 4 nights studying at education centres (2 nights for S 
6 English and 2 for Maths). 6 
Co-occurring codes: 
Code: COURSE DURATION (1-5) Block: 1 (1-5) File: TUTOR6 
1 Many feel that the less than 6 months course is too short. I share 1 
2 the view. Some preferred if it could be of a9 month duration so 2 
3 that lesson could be adequately covered and in-depth, especially 3 
"4 considering the fact that many adult learners seriously lack 4 
5 foundation skills in grammar and sentence structure. 5 
Co-occurring codes: 
315 
3 
Code: TEACHER TRG (1-5) Block: 1 (1-5) File: TUTOR7 
1 Quite alot of my students have problems with pronunciation. 1s it 1 
2 possible for the organization to provide some useful tapes on 2 
3 phonetics and rhyme? Most teachers, I believe, have no proper 3 
4 training in reading phonetics to teach students how to read and check 4 
5 out the pronunciation on their own. 5 
Co-occurring codes: 
LEARNG MATERIAL (1-5) 
Code: LEARNG MATERIAL (1-5) Block: 1 (1-5) File: TUTOR? 
1 Quite alot of my students have problems with pronunciation. Is it 1 
2 possible for the organization to provide some useful tapes on 2 
3 phonetics and rhyme? Most teachers, I believe, have no proper 3 
4 training in reading phonetics to teach students how to read and check 4 
5 out the pronunciation on their own. 5 
Co-occurring codes: 
TEACHER TRG (1-5) 
Code: LEARNG MATERIAL (7-10) Block: 2 (7-10) File: TUTOR7 
7 Most students have brought up the problem of not having the time to 7 
8 read; and for first timers, what to read. Is there a possibility for 8 
9 the organization to provide a set of short stories for class reading 9 
10 for the lower modules to start them off in reading? 10 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-4) Block: 1 (1-4) File: TUTORS 
1 Should match the degree of difficulty of comprehension passage to 1 
2 text book to the expected examination standard. Presently, text book 2 
3 passages are just right but past years exam passages are too 3 
4 difficult for students of that particular module. 4 
Co-occurring codes: 
Code: GOVT SUPPORT (1-4) Block: 1 (1-4) File:, TUTOR9 
1 The Singapore Government should look into the feasibility of 1 
2 compensating companies (in terms of tax incentives) which provide 2 
3 monetary rewards to their workers for attending BEST and WISE 3 
4 classes. 4 
Co-occurring codes: 
Code: INCENTIVE (6-9) Block: 2 (6-9) File: TUTOR9 
6A worker who attends at least 95% of the lessons could perhaps be 6 
7 given a monetary reward by his or her company at the end of the 7 
8 course. Similarly, a worker who has passed a particular module (e. g. 8 9 WISE module one) can be given a small increment in salary 9 
Co-occurring codes: 
Code: INCENTIVE (18-20) Block: 4 118-20) File: TUTOR9 
18 On the whole, workers who attend BEST or WISE classes do not earn 18 
19 that much. Monetary rewards will certainly have an impact on student 19 
20 motivation. 20 
Co-occurring codes: 
Code: LEARNO MATERIAL (11-16) Block: 3 (11-16) File: TUTOR9 
11 To justify for the increase in salary the course contents for WISE 11 
12 should be more industry-related. In other words, the contents must 12 13 include both general knowledge and knowledge related to the trade of 13 14 the worker. Hence, a worker who has passed a particular WISE module 14 15 can be said to be more knowledgeable in his other trade and probably 15 16 more productive in his or her job. 16 
co-occurring codes: 
316 
4 
Code: LEARNG MATERIAL (1-6) Block: 1 (1-6) File: TUTOR10 
1 Most of the lessons under instruction lack adequate exercises i. e. 1 
2 not enough exercises for candidates to practise. Before a topic can 2 
3 be clearly understood something new is introduced! Most of the 3 
4 topics are not carefully arranged i. e. not carefully graded for 4 
S further retention. 5 
66 
Co-occurring codes: 
Code: INCENTIVE (8-9) Block: 2 (8-10) File: TUTOR10 
8 Workers should be given time off to take the course instead of 8 
9 attending them after a long day's work. Lessons could begin earlier 9 
Co-occurring codes: 
COURSE DURATION (9-10) 
Code: COURSE DURATION (9-10) Block: 2 (8-10) File: TUTOR10 
9 attending them after a long day's work. Lessons could begin earlier 9 
10 e. g. from 6 pm -9 pm instead of 7 pm - 10 pm for modules 3&4.10 
Co-occurring codes: 
INCENTIVE (8-9) 
Code: ADMINISTRATION (12-27) Block: 3 (12-27) File: TUTOR10 
12 Attendance records should be sent to employers of participating 12 
13 companies to inform them of their employees progress. There must be 13 
14 a conscious effort on the part of employers to motivate and grant 14 
15 incentives for their employees to attend. Without these props the 15 
16 programmes are not likely to improve at all. 16 
17 17 
18 18 
19 19 
20 20 
21 21 
22 22 
23 23 
24 24 
25 25 
26 26 
27 27 
Co-occurring codes: 
Code: ADMINISTRATION (1-3) Block: 1 (1-3) File: TUTOR11 
1 Teachers assigning to take up a class should not be given too short 1 
2 notice. He/She should be given materials early so as to enable 2 
3 him/her to prepare for the lessons. 3 
Co-occurring codes: 
Code: INCENTIVE (1-4) Block: 1 (1-4) File: TUTORI2 
1I feel that there is little incentive for the students. For example, 1 
2 many of them asked me "So what if I could pass my module 3- it 2 
3 really makes no difference for my boss because the certificate is of 3 
4 little values. 4 
Co-occurring codes: 
Code: MGT/GVT SUPPORT (6-8) Block: 2 (6-8) File: TUTOR12 
6I feel strongly that the NTUC & Government & Employer should make it 6 
7a joint effort to recognize the WISE course by using it as a7 
8 yardstick for their promotion exercise. 8 
Co-occurring codes: 
317 
5 
Code: LEARNG MATERIAL (10-15) Block: 3 (10-15) File: TUTOR12 
10 There should be a WISE module 4 exam. It would serve as an incentive 10 
11 and an intermediate certificate of qualification to enable students 11 
12 to gain something even if they have failed and did not sit for their 12 
13 GCE 'N' level exam. That sense of achievement is important to spur 13 
14 them on, as most of these students are low self esteemers and very 14 
15 sensitive about their qualification and intelligence. 15 
Co-occurring codes: 
Code: ADMINISTRATION (17-23) Block: 4 (17-23) File: TUTOR12 
17 Sometimes I really feel pity for my students: 17 
18 What are we honestly teaching them for - effective communication? or 18 
19 change their old habits of thinking? or on the vague side: give them 19 
20 something useful. 20 
21 Perhaps upgrading their skills in their various fields of 21 
22 specialisation could be far better in terms of efficiency and greater 22 
23 productivity all round. 23 
Co-occurring codes: 
Code: ADMINISTRATION (1-4) Block: 1 (1-4) File: TUTOR13 
1I wish to see the report of students who passes the examination. 1 
2 Also, I hope to know that who are the prize-winners after every 2 
3 examination. Is there some newsletter that serves these purposes to 3 
4 Wise/Best teachers? 4 
Co-occurring codes: 
Code: TEACHING STYLE (6-14) Block: 2 (6-14) File: TUTOR13 
6I did give away some little-tokens to the 3 best performers for every 6 
7 test. Students were encouraged by me to see their friends who were 7 
8 in the higher module classes during their break-time. 8 
9I called some students who were ill. 9 
10 I sent some of them home during rainy season. 10 
11 Totally involved in the wise programme may be the only way to help 11 
12 each other to be improved during their lesson.. 12 
13 Teacher to Teacher relationship also plays a very important part in 13 
14 it. 14 
Co-occurring codes: 
Code: STUDENT PROFILE (1-5) Block: 1 (1-12) File: TUTOR14 
1I have often marvelled at how motivated some of the adult learners 1 
2 are. They would come straight from work, often missing their 2 
3 dinners. Some, especially the women, had to cook dinners for their 3 
4 families, rush to attend class and then go back to complete their 4 
5 household chores. 5 
Co-occurring codes: 
Code: STUDENT PROFILE (20-21) Block: 3 (20-21) File: TUTOR14 
20 Some drop out because they find other courses like NTC-3, computer & 20 
21 even Japanese, more relevant to their work. 21 
Co-occurring codes: 
Code: STUDENT PROFILE (23-27) Block: 4 (23-27) File: TUTOR14 
23 A small percentage of them already have 10, levels and attend class 23 24 on and off to keep in tune with the language. When they have too 24 
25 many work & family commitments, they give up. Family commitments 25 
26 like marriage and having young children also contribute to the 26 
27 attrition rate. 27 
Co-occurring codes: 
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Code: LEARNG MATERIAL (6-12) Block: 1 (1-12) File: TUTOR14 
6 However, some of them will eventually drop out. The reasons are 6 
7 varied and depend on the individual. Some, after persevering through 7 
8 Module 1&2, find 3&4 too difficult. The course materials are 8 
9 therefore partly to be blamed. There are too many grammar items &9 
10 comprehension questions in each lesson. Some topics are too foreign 10 
11 e. g. those on Hitler, Mother Theresa, Charles Darwin and Lemmings 11 
12 have no relevance to their everyday experience. 12 
Co-occurring codes: 
Code: LEARNG MATERIAL (14-18) Block: 2 (14-18) File: TUTOR14 
14 They also do not have time to write essays and journals which come 14 
15 with every lesson. Many of them fail Module 3 because they are 15 
16 unable to write an essay within the time limit due to lack of 16 
17 practice. So, after slogging for 1 year, they find it too tough 17 
18 going and give up. 18 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-4) Block: 1 (1-4) File: TUTOR15 
1 Students usually copy the answers provided in the text when 1 
2 instructed to do class assignments (even when they're told not to do 2 
3 so). I think it would be better if answers cannot be found in their 3 
4 text. 4 
Co-occurring codes: 
Code: LEARNG MATERIAL (6-8) Block: 2 (6-8) File: TUTOR15 
6 Some students, especially those from the Chinese stream, have 6 
7 difficulty in English pronunciation. Perhaps an additional course in 7 
8 English pronunciation can be included. 8 
Co-occurring codes: 
Code: SCREENING (1-4) Block: 1 (1-4) File: TUTOR16 
1 There should be proper grading of participants ability. It should 1 
2 not be just because they want to learn English whether they have the 2 
3 ability to cope-up with that starting module. Sometimes, students 3 
4 are taken in just to make up for the required number of students. 4 
Co-occurring codes: 
Code: INCENTIVE (6-9) Block: 2 (6-9) File: TUTOR16 
6 There should be some incentives given for these students attending 6 
7 class. The management should be more sympathetic to the students 7 
8 attending class. They should allow them to attend class punctually 8 
9 and without delaying them in their work. 9 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR17 
1 More workbooks and exercises in the subject should be provided to the 1 
2 students other than the present textbook. 2 
Co-occurring codes: 
Code: MGT SUPPORT (1-3) Block: 1 (1-3) File: TUTOR19 
1 Due consideration must be given and (possibly) efforts must be made 1 
2 by employers to off load working adults so that they have enough 2 
3 energy to concentrate in class. 3 
Co-occurring codes: 
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Code: ADMINISTRATION (5-11) Block: 2 (5-11) File: TUTOR19 
S on completion of the WISE programme, the adult-students were usually 5 
6 given certificates with their grades indicated -I thought this was 6 
7 really wonderful for it acted like a catalyst - it was an incentive -7 
8 my students worked extra hard to achieve a commendable grade. But as 8 
9 of later half of 1992, the WISE Management has done away with grades. 9 
10 I strongly feel this move must be re-considered because effort must 10 
11 be duly recognised. 11 
Co-occurring codes: 
Code: ADMINISTRATION (19-26) Block: 4 (19-26) File: TUTOR19 
19 The adults need constant re-assurance/lots of support and even 19 
20 occasional counselling so the Management may like to look into this. 20 
21 21 
22 a. Recruiting teacher counsellors 22 
23 b. Holding frequent seminars at the various centres to speak to the 23 
24 general student body. 24 
25 c. Organise talks in the various organisations - about the 25 
26 importance of education. 26 
Co-occurring codes: 
Code: ADMINISTRATION (13-17) Block: 3 (13-17) File: TUTOR19 
13 Instead of merely handing out the certificates upon successful 13 
14 completion, I would like to suggest that the various ITE centres hold 14 
15 a bi-annual function and hand out the certificates. Ideally for all 15 
16 levels - but if this is not conducive then at least for the Module 16 
17 3/4 students! 17 
Co-occurring codes: 
Code: LEARNG MATERIAL (5-6) Block: 2 (5-6) File: TUTOR20 
S Teaching materials in the programme could be restructured so that 5 
6 structures of the language can be more emphasized. 6 
Co-occurring codes: 
Code: ADMINISTRATION (10-11) Block: 4 (10-11) File: TUTOR20 
10 Make it mandatory that only students who come regularly are allowed 10 
11 to sit for the end-of-module exam e. g. 50% of attendance is required. 11 
Co-occurring codes: 
Code: ADMINISTRATION (13-14) Block: 5 (13-14) File: TUTOR20 
13 Teachers should be given liberal use of AVA to bring about effective 13 
14 teaching. 14 
Co-occurring codes: 
Code: SCREENING (1-3) Block: 1 (1-3) File: TUTOR21 
1A test to identify which modules pupils should do would be a great 1 
2 help as I find with some groups of pupils are of great varying 2 
3 abilities. 3 
Co-occurring codes: 
Code: ADMINISTRATION (5-8) Block: 2 (5-8) File: TUTOR21 
5 There are also cases of pupils who have completed a certain module 5 6 but because they did not sit for the exam are made to do the same 6 7 module. This group would be more motivated if they were allowed to 7 8 do the next module but made to sit for both the module exams. 8 
Co-occurring codes: 
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8 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-3) File: TUTOR22 
1 Programme is generally well-structured. Perhaps another workbook or 1 
2 revision exercise book could be written to supplement the textbook to 2 
3 enhance learning by the students. 3 
Co-occurring codes: 
Code: ADMINISTRATION (S-9) Block: 2 (5-9) File: TUTOR22 
5 For teachers attached to employer's (in-company) premises, there is 5 
6 little or no interaction at all with other teachers. It is suggested 6 
7 that ITE could organise sessions for teachers to meet and exchange 7 
8 practical experiences acquired in teaching whereby further improving 8 
9 the teacher's teaching methods. 9 
Co-occurring codes: 
Code: SCREENING (1-1) Block: 1 (1-1) File: TUTOR23 
1 screening is of vital importance. 
Co-occurring codes: 
Code: LEARNG MATERIAL (3-4) Block: 2 (3-4) File: TUTOR23 
3 Course materials should be not too demanding - i. e. not too many new 3 4 words, etc. 4 
Co-occurring codes: 
Code: LEARNG MATERIAL (6-7) Block: 3 (6-7) File: TUTOR23 
6 Some video - entertaining yet educational. 6 
7- appears that if lessons entertaining, attendance increases. 7 
Co-occurring codes: 
Code: ADMINISTRATION (1-5) Block: 1 (1-5) File: TUTOR24 
1 At present we only provide 2 subjects, it is rather difficult for 1 
2 students to advance themselves. I would like to suggest an 2 
3 additional subject be provided, so that at the end of the course, 3 
4 they would be able to take up a3 subject core in 'o' level and 4 
5 thereafter they be able to proceed to Polytechnic education. 5 
Co-occurring codes: 
Code: ADMINISTRATION (1-2) Block: 1 (1-2) File: TUTOR26 
1 Administrators should get feedback from students about their 1 
2 teachers; perhaps at end of course by means of survey. 2 
Co-occurring codes: 
Code: ADMINISTRATION (4-5) Block: 2 (4-5) File: TUTOR26 
4 Teachers who regularly get bad reports from students should be 
5 eliminated and replaced by new ones to improve teaching standards. 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-4) Block: 1 (1-4) File: TUTOR27 
1 Textbook should be written in a more flexible and creative style 1 
2- to improve students, learning methods 2 
3- to motivate them and keep teaching, interested instead of so 3 4 routine. 4 
Co-occurring codes: 
321 
9 
Code: ADMINISTRATION (6-12) Block: 2 (6-12) File: TUTOR27 
6 Some freedom should be given to teachers such as allowing teachers to 6 
7 bring students for some outdoor trips so that: 7 
8 a. students find more interesting & practical learning - e. g. 8 9 writing reports and compositions, 9 
10 b. teacher & students rapport can be better established and 10 
11 teacher can understand the students' needs and behavioural 11 
12 patterns. 12 
Co-occurring codes: 
Code: SCREENING (1-4) Block: 1 (1-4) File: TUTOR28 
1 As the BEST programme commence at Module 1- which is primary 31 
2 level, it is very difficult to teach the elderly/adults when they 2 
3 have little knowledge of the subject and when they are not 3 
4 proficient. 4 
Co-occurring codes: 
Code: LEARNG MATERIAL (6-10) Block: 2 (6-10) File: TUTOR28 
6 Syllabus should entail something that is comprehensive for the 6 
7 elderly to begin with (maybe some kind of a pre-course i. e. a quick 7 
8 revision of the lowest level of the particular subject to be allowed 8 
9 with such syllabus). However, this will defeat the purpose and aims 9 
10 and objectives of ITE's. 10 
Co-occurring codes: 
Code: SCREENING (1-16) Block: 1 (1-16) File: TUTOR29 
1 Maybe some of the points that I write, are repetitions but I must 1 
2 tell you in words. I find difficulty in teaching a class where the 2 
3 academic ability is very extreme. It puts me in a dilemma; if I3 
4 should go slow or fast. what more when there are 38 lessons to be 4 
5 completed by the end of the course. The book is a bit thick with 5 
6 exercises, etc. But when comes to exam, the standard is so different 6 
7- very simple. Most of my students who failed the class tests, will 7 
8 pass the exam. They will later face with difficulty when they go on 8 
9 for module 3 classes. Some drop out because they expect, by the end 9 
10 of the course, to be 'conversant, with English. However, during the 10 
11 first few weeks, they realise that their expectation will not 11 
12 materialise - due to 'heavy' syllabus (referring to students who are 12 
13 academically slow and poor). When this happen - drop out - as a 13 
14 teacher, I'm affected..... The worst part is that they would consult 14 
15 me about quitting class .... and there 
is nothing I could do to help 15 
16 except to encourage them to try (which I myself am not convinced). 16 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR30 
1 Textbooks used need to be reviewed and changed if possible - English 1 
2 WISE Programme. 2 
Co-occurring codes: 
Code: LEARNG MATERIAL (4-8) Block: 2 (4-8) File: 7UTOR30 
4 Module 3&4 to include reading activity e. g. devote 30 minutes to 4 
5 reading a novel, according to their ability and what they enjoy. 5 
6 Teacher could give a guideline of selected text based on ability of 6 
7 class. Evaluate by they doing a book review and present it to class. 7 
8A mark could be allocated and this added to their exam paper. 8 
Co-occurring codes: 
Code: MGT SUPPORT (1-2) Block: 1 (1-2) File: TUTOR31 
1 Employers should encourage and support their workers, who are 2 attending BEST/WISE programmes, to upgrade themselves. 
Co-occurring codes: 
1 
2 
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Code: GOVT SUPPORT (4-4) Block: 2 (4-4) File: TUTOR31 
4 More nation wide publicity is required. 4 
Co-occurring codes: 
Code: INCENTIVE (6-6) Block: 3 (6-6) File: TUTOR31 
6 Incentives/rewards for participants who passed each module. 6 
Co-occurring codes: 
Code: SCREENING (1-1) Block: 1 (1-1) File: TUTOR32 
1 Screen the applicants on the suitability level. 
Co-occurring codes: 
Code: LEARNG MATERIAL (3-4) Block: 2 (3-4) File: TUTOR32 
3 Cassette tapes to be given to participants. Just like the BEST 3 
4 programme, tapes are given to participants. 4 
Co-occurring codes: 
Code: LEARNG MATERIAL (6-8) Block: 3 (6-8) File: TUTOR32 
6 New Words - vocabulary to be explained in 3 languages so that 6 
7 participants can refer and get the meaning and boost their confidence 7 
8 in the learning. 8 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR33 
1 Teaching materials especially textbooks and workbooks must be 1 
2 reviewed regularly as to up-date teaching method. 2 
Co-occurring codes: 
Code: GOVT SUPPORT (4-6) Block: 2 (4-6) File: TUTOR33 
4 Government should make employers to encourage their workers to take 4 
5 up this programme and reward them at each module that they have S 
6 passed. An educated worker is a trained and productive worker. 6 
Co-occurring codes: 
Code: TEACHER TRG (8-12) Block: 3 (8-12) File: TUTOR33 
8 As most of use are part-time teachers, we should be sent for more 8 
9 training courses (local and overseas) to update latest teaching 9 
10 skills and techniques. There should be workshops and seminars and 10 11 exchange of programmes with international countries on Adult 11 
12 Training. These could assist us to increase our knowledge further. 12 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-4) Block: 1 (1-4) File: TUTOR34 
1I feel that the students should also be tested on their listening 2 skills as there is a component of listening comprehension in the 3 programme. Listening skills are very essential to these working 4 adults in an English environment of their workplace. 
Co-occurring codes: 
1 
2 
3 
4 
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Code: SCREENING (6-10) Block: 2 (6-10) File: TUTOR34 
6 Perhaps the ITE should look into the problem of a wide variation of 6 
7 standards among the students enrolled for the course. The 7 
8 administrative sector should ensure a minimum requirement from the 8 
9 participants to facilitate easier teaching and learning in the 9 
10 classroom. 10 
Co-occurring codes: 
Code: SCREENING (1-4) Block: 1 (1-4) File: TUTOR35 
1 The programme is tailored to workers who presumably left school 1 
2 prematurely or did not complete the formal education (in the 2 
3 Singapore system). The grading of the text books (module 1-4) is not 3 
4 quite accurate as some find the content chicken feet,. 4 
Co-occurring codes: 
Code: MGT SUPPORT (6-7) Block: 2 (6-7) File: TUTOR35 
6 The moral support and understanding given by the employers, seem to 6 
7 be added factors for participants to continue in the BEST programmes. 7 
Co-occurring codes: 
Code: ADMINISTRATION (9-10) Block: 3 (9-10) File: TUTOR35 
9 Perhaps ITE could help brief potential employers/sponsors to prepare 9 
10 students' expectations from these course. 10 
Co-occurring codes: 
Code: INCENTIVES (1-3) Block: 1 (1-3) File: TUTOR37 
1 Companies should provide inducements such as promotions, cash awards 1 
2 or a short, paid holiday to a neighbouring country for those who 2 
3 complete the programme successfully. 3 
Co-occurring codes: 
MGT SUPPORT (1-3) 
Code: MGT SUPPORT (1-3) Block: 1 (1-3) File: TUTOR37 
1 Companies should provide inducements such as promotions, cash awards 1 
2 or a short, paid holiday to a neighbouring country for those who 2 
3 complete the programme successfully. 3 
Co-occurring codes: 
INCENTIVES (1-3) 
Code: STUDENT PROFILE (1-7) Block: 1 (1-7) File: TUTOR38 
1 In my opinion, many students in the class, tend to talk in their own 1 
2 dialect e. g. Chinese or Malay. I have come across many students who 2 
3 prefer to have a Chinese teacher, so that they can converse with 3 
4 them in Chinese. I find that this hampers the students ability to 4 
5 converse in English fluently. Is direct translations good for the S 
6 students? In an English class, English should be the only means of 6 7 conversation, with the help of a dictionary to guide the students. 7 
Co-occurring codes: 
Code: SCREENING (1-4) Block: 1 (1-4) File: TUTOR39 
1 It would be better if: 1 
2 1. Screening of students can be done upon registration 2 3 2. the choice of the module they (students) are taking should not be 3 4 made by the students but based on the screening results. 4 
Co-occurring codes: 
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Code: STUDENT PROFILE (1-5) Block: 1 (1-5) File: TUTOR40 
1 The problem of drop-outs should be tackled. In most cases the above 1 
2 is because of the change in shifts of employees. In this respect I2 
3 think employers are not considerate enough. 3 
4 The difference in standards between the BEST and WISE programmes 4 
5 could be another reason for students dropping out. 5 
Co-occurring codes: 
ADMINISTRATION (4-5) 
Code: ADMINISTRATION (4-5) Block: 1 (1-5) File: TUTOR40 
4 The difference in standards between the BEST and WISE programmes 4 
5 could be another reason for students dropping out. 5 
Co-occurring codes: 
STUDENT PROFILE (1-5) 
Code: ADMINISTRATION (1-3) Block: 1 (1-3) File: TUTOR41 
1 ITE should conduct more S5N classes at WISE programme centres for 1 
2 those students who are eligible for GCE '0' exams, as many are 2 
3 discouraged from taking S5N classes elsewhere. 3 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-8) Block: 1 (1-8) File: TUTOR43 
1 For the WISE English programme, it is all find and good to have adult 1 
2 themes for each lesson to make the lessons more relevant to the 2 
3 participants. The problem is that most of the participants do not 3 
4 have the basic foundation in English grammar. It is therefore 4 
5 difficult to elicit feedback from them during the discussions, not 5 
6 because they are shy but because they are unable to put forward their 6 
7 views in English. It would have been ideal if the participants are 7 
8 already English speakers, which is not the case in Singapore. 8 
Co-occurring codes: 
Code: LEARNG MATERIAL (10-14) Block: 2 (10-14) " File: TUTOR43 
10 I would support more emphasis in the learning of grammar in the first 10 
11 2 modules. Also, in these 2 modules, there should be more emphasis 11 
12 on spelling and pronunciation. Although WISE participants are 12 
13 supposed to have passed BEST programme or equivalent, they still do 13 
14 not possess the basic grammar skills. 14 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR44 
1 The syllabus for WISE 1&2 must be revised as students find a big 1 
2 gap between WISE 2 and 3 programmes. 2 
Co-occurring codes: 
Code: LEARNG MATERIAL (4-5) Block: 2 (4-5) File: TUTOR44 
4 WISE Textbooks must also be revised to include more exercises for 4 
5 close passage and sentence combination. 5 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-1) Block: 1 (1-1) File: TUTOR4S 
1 Its about time that the materials be changed. 
Co-occurring codes: 
1 
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Code: ADMINISTRATION (3-14) Block: 2 (3-14) File: TUTOR4S 
3 The maximum duration for each session should be 2 hours. Frequency 3 
4 just once a week will do. The WISE programme seems to want to 4 
5 'cramp' everything at the shortest time possible. With so many 5 
6 competing demands on an adult worker, it is a bit tough for him to 6 
7 commit 2 days a week, 3 hrs each time to attend the programme. In 7 
8 addition, finishing class at 10 pm isn't too safe for a female 8 
9 student to go home on her own - perhaps this is just specific to 9 
10 certain situations. At the centre where I teach, students have to 10 
11 walk across the school field, which isn't well-lit, to get to a 11 
12 bus-stop which is rather deserted at that time of the night. I've 12 
13 also got some female students who are as young as 16-17 and going 13 
14 home along at 10 pm isn't very safe. 14 
Co-occurring codes: 
LOCATION (7-14) 
Code: LOCATION (7-14) Block: 2 (3-14) File: TUTOR45 
7 commit 2 days a week, 3 hrs each time to attend the programme. In 7 
8 addition, finishing class at 10 pm isn't too safe for a female 8 
9 student to go home on her own - perhaps this is just specific to 9 
10 certain situations. At the centre where I teach, students have to 10 
11 walk across the school field, which isn't well-lit, to get to a 11 
12 bus-stop which is rather deserted at that time of the night. I've 12 
13 also got some female students who are as young as 16-17 and going 13 
14 home along at 10 pm isn't very safe. 14 
Co-occurring codes: 
ADMINISTRATION (3-14) 
Code: CLASSROOM ENV (1-5) Block: 1 (1-5) File: TUTOR46 
1 Reference to Question 10 - From my experience, I find that students 1 
2 have a very strong tendency to relate well to a teacher of the same 2 
3 ethnic group. Unlike their western counterparts who put education as 3 
4 their priority, they (the Asian under-achievers) sort of mix pleasure 4 
5 with business. 5 
Co-occurring codes: 
ADMINISTRATION (1-5) 
Code: ADMINISTRATION (1-5) Block: 1 (1-5) File: TUTOR46 
1 Reference to Question 10 - From my experience, I find that students 1 
2 have a very strong tendency to relate well to a teacher of the same 2 
3 ethnic group. Unlike their Western counterparts who put education as 3 
4 their priority, they (the Asian under-achievers) sort of mix pleasure 4 
5 with business. 5 
Co-occurring codes: 
CLASSROOM ENV (1-5) 
Code: SCREENING (7-23) Block: 2 (7-23) File: TUTOR46 
7 The administration, I fell compelled to say, should make it a7 
8 mandatory point to filter the students into a reasonably similar 8 
9 category in terms of their academic qualification. I have this habit 9 
10 of dividing my very big WISE class in 2 classes and distinguish them 10 
11 in relation to their qualifications (by making a gauge from the way 11 
12 they converse with me). This is done without telling them that they 12 
13 are in the better graded class or the inverse. I assign a different 13 
14 reason (say, the class is simply too big). in this way, I have 14 
15 different progress rates in the conduct of my lessons, corresponding 15 
16 to the kind of receptability and the ability of the class. Although 16 
17 at time, I have questioned myself on the morality of dividing the 17 
18 class in such a way and assigning a reason, though believed but 18 
19 untrue, I promptly dismissed any guilt on my part as I find that the 19 
20 end justifies the means. The better graded ones can progress at a 20 
21 two fold rate and the weaker ones get lots of attention from me. 21 
22 This problem however, would be better dealt with by the 22 
23 administration. ' 23 
Co-occurring codes: 
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Code: TEACHING STYLE (25-36) Block: 3 (25-36) File: TUTOR46 
2S I take upon myself to prepare reading materials for the students' 25 
26 weekends and I introduced successfully a scheme of cross-reading. I 26 
27 divide a story into 3 parts and give them to 4 students ABCD. A, 27 
28 B and C read only one third of the story while D (who is usually a 28 
29 better student) has the complete picture. I get them to read out 29 
30 individually but the story has been doctored in such a way that they 30 
31 are mixed up. The rest of the class responded well in pointing out 31 
32 the correct order of the story. Unconsciously and more importantly, 32 
33 they are learning English through piecing the story together. 33 
34 Convention reading may dull them and if they have a purpose (though 34 
35 the purpose is merely a screen), they would treat it as a form of a 35 
36 game and yet enjoy the lesson which ultimately enriches them. 36 
Co-occurring codes: 
Code: TEACHING STYLE (38-43) Block: 4 (38-43) File: T1)TOR46 
38 In conclusion, I find that teaching the WISE requires a lot of 38 
39 showmanship to sustain interest. Once this all important factor is 39 
40 secured, the students are all yours. Once their interest is 40 
41 triggered, you can teach them things in half an hour compared to the 41 
42 usual two hours that it would normally take. This is when the 42 
43 substance of the lesson is fed in. 43 
Co-occurring codes: 
Code: MALAYSIANS (1-10) Block: 1 (1-10) File: TUTOR47 
1 Many of the adults taking these classes are Malaysians. During 1 
2 festive seasons e. g. Chinese New Year, they return to Malaysia for 2 
3 one to two weeks. So exams should not be held during the Ist or 2nd 3 
4 week of February. It should be moved to 3rd week of January. This 4 
5 year we have very poor attendance during the Chinese New Year period. 5 
6 In any teaching programme the last 2 or 3 weeks are very important in 6 
7 preparing the candidates for the exams. 7 
8 The 'N' level exams being held in Sept of every year should not 8 
9 prevent us from moving the WISE programmme 1 or 2 weeks up. This is 9 
10 a sore point with everyone (teachers and students). 10 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-5) Block: 1 (1-5) File: TUTOR48 
1 The text does not provide sufficient exposure for many areas of 1 
2 discussion. (Many of my students are not exposed to reading. Thus, 2 
3 they do not have much general knowledge). It is very structured. 3 
4 The themes could be made to vary to stimulate interests and to also 4 
5 capture their tired minds. 5 
Co-occurring codes: 
Code: LEARNG MATERIAL (7-8) Block: 2 (7-8) File: TUTOR48 
7 The text being the only source of English reading material could also 7 
8 provide more supplementary reading articles. 8 
Co-occurring codes: 
Code: LEARNG MATERIAL (10-11) Block: 3 (10-11) File: 7VTOR48 
10 The text could also provide more exercise on grammar which could be 10 
11 dome orally. 11 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-1) Block: 1 (1-1) File: TUTOR49 
1 If possible an Arts or Science subject be included in the programme. 
Co-occurring codes: 
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Code: LEARNG MATERIAL (14-15) Block: 6 (14-15) File: 7VTOR49 
14 The text provided should be reviewed from time to time and the little 14 
15 errors here and there corrected. 15 
Co-occurring codes: 
Code: LEARNG MATERIAL (17-18) Block: 7 (17-18) File: TUTOR49 
17 The exercised should be geared more to the 'N' and '0' level format 17 
18 (module 3 and 4 textbooks). 18 
Co-occurring codes: 
Code: STUDENT PROFILE (3-3) Block: 2 (3-3) File: TUTOR49 
3 Highly motivated students intend to do their 'N' and 'O' levels. 3 
Co-occurring codes: 
Code: STUDENT PROFILE (8-9) Block: 4 (8-9) File: TUTOR49 
8 As more Singaporeans have a basic knowledge of the English Language, 8 
9 it is not time to aim for higher targets. 9 
Co-occurring codes: 
Code: STUDENT PROFILE (11-12) Block: S (11-12) File: TUTOR49 
11 There is a demand among my pupils to go on and make further 11 
12 improvements. 12 
Co-occurring codes: 
Code: ADMINISTRATION (5-6) Block: 3 (5-6) File: TUTOR49 
5 More well-run centres should be provided with facilities to hold 'N' 5 
6 level and 'O' level classes for students who want to go ahead. 6 
Co-occurring codes: 
Code: INCENTIVE (1-8) Block: 1 (1-8) File: TUTOR50 
1 Incentives should be given to participants of courses. These could 1 
2 be rewards in the form of a pay increase, or a one-time payment. 2 
3 Incentives provide a sense of motivation for these adults to do well 3 
4 in the courses. Many of these people are working and inevitably find 4 
5a ready excuse not to come to class the moment they are overcome by 5 
6 fatigue. Furthermore, many of these have left school and find the 6 
7 content heavy and beyond them, so they easily drop out. An incentive 7 
8 will help them to give them a sense of purpose in the course. 8 
Co-occurring codes: 
Code: LEARNO MATERIAL (10-17) Block: 2 (10-17) File: TUTOR50 
10 The course content for WISE needs some revision. Many adults are 10 
11 more concerned about listening and conversation skills, and 11 
12 understandably so, because they are needed in their everyday life. 12 
13 More real-life situations must be included in content planning. 13 
14 Letter writing (informal and especially formal) must be taught rather 14 
15 than say writing narratives and descriptives. These are not relevant 15 
16 to their work. People who are keen to achieve academic passes in 16 
17 subjects can enrol in the academic courses. 17 
Co-occurring codes: 
Code: ADMINISTRATION (1-3) Block: 1 (1-3) File: TUTOR51 
1 Make it compulsory for student to achieve attendance in class for 1 
2 minimum of 75% or else they will not be allowed to sit for exam. 2 
3 Otherwise, they will most like to fail in the exam. 3 
co-occurring codes: 
328 
16 
Code: INCENTIVE (3-3) Block: 2 (3-3) File: TUTOR52 
3 Incentives/rewards or completion and passing exam. 3 
Co-occurring codes: 
Code: TEACHER TRG (1-4) Block: 1 (1-4) File: TUTOR53 
1 The teachers of WISE English should be sponsored (or subsidised) for 1 
2 'How to be an effective English teacher'. This would greatly improve 2 
3 the standard of instruction and increase the level of learning as 3 
4 well as reduce dropout rate. 4 
Co-occurring codes: 
Code: TEACHER TRG (10-12) Block: 3 (10-12) File: TUTOR53 
10 Therefore, teachers of WISE programme should be trained in terms of 10 
11 the content as well as how to be an effective educator/facilitator in 11 
12 adult learning. 12 
Co-occurring codes: 
Code: LEARNG MATERIAL (6-8) Block: 2 (6-8) File: TUTOR53 
6 The dropout could be also due to the fact that the lessons were not 6 
7 interesting or the teacher was not interested in them as an 7 
8 individual. 8 
Co-occurring codes: 
TEACHING STYLE (6-8) 
Code: TEACHING STYLE (6-8) Block: 2 (6-8) File: TUTOR53 
6 The dropout could be also due to the fact that the lessons were not 6 
7 interesting or the teacher was not interested in them as an 7 
8 individual. 8 
Co-occurring codes: 
LEARNG MATERIAL (6-8) 
Code: ADMINISTRATION (1-6) Block: 1 (1-6) File: TUTOR54 
1 The 'BEST' and 'WISE' programmes are indeed magnificent ideas mooted 1 
2 by ITE in particular the government. It certainly contributes 2 
3 effectively for the development of education amongst adults. As the 3 
4 economy progress people are required to upgrade themselves in terms 4 
5 of skills, talent and knowledge, and that's precisely what these 5 
6 programmes are setting to do. 6 
Co-occurring codes: 
Code: ADMINISTRATION (25-25) Block: 5 (25-25) File: TUTOR54 
25 This is certainly a milestone achieved by ITE, Singapore. 25 
Co-occurring codes: 
Code: INCENTIVE (8-12) Block: 2 (8-12) File: TUTOR54 
8I would personally recommend that after completing each programme/s 8 
9 workers in particular be given some kind of monetary or other 9 
10 perks/ incentives in their business concerns. As this involves a 10 
11 carrot approach and they would certainly try their utmost to achieve 11 
12 success it not at least'completion. 12 
Co-occurring codes: 
Code: STUDENT PROFILE (14-19) Block: 3 (14-19) File: TUTOR54 
14 These matured students are serious and they mean business when 14 15 preparing for examinations in the module/s or even class tests. The 15 
16 time, effort, money and sacrifices they forego to achieve or attend 16 17 the classes are in itself exemplary that the bulk of S'porean 17 
18 students are dedicated, disciplined and untiring in their efforts to 18 
19 achieve excellence par excellence. 19 
Co-occurring codes: 
329 
17 
Code: STUDENT PROFILE (1-20) Block: 1 (1-20) File: TUTOR55 
1 There are, in my opinion, 2 main categories of students. One group 1 
2 is keen on improving one's job status and therefore interested in 2 
3 sitting for GCE 'N' level examination. Then, there is the other 3 
4 group who is only attending the course so that they can speak and 4 
5 write the language; with no intentions of sitting for GCE IN, level 5 
6 examination. They are often disappointed that there's no examination 6 
7 at the last module of the programme or any certificate showing their 7 
8 completion of the programme. 8 
99 
10 My suggestion: - 10 
11 11 
12 Have 2 different programmes for 2 types of students. Those who are 12 
13 keen in GCE 'N' level examination should be given materials/books 13 
14 which will prepare them towards this goal. 14 
15 For those who are not prepared for GCE 'N' level examination, the 15 
16 programme should be geared towards conversational English with simple 16 
17 writing assignments. 17 
18 This will also help solve some of the problems currently faced like 18 
19 no screening of students, too much variation in student skill and/or 19 
20 ability. 20 
Co-occurring codes: 
Code: LEARNG MATERIAL (22-30) Block: 2 (22-30) File: TUTOR55 
22 I would also like ITE to consider re-writing of the materials for the 22 
23 BEST programmes. Often I found students who have been through this 23 
24 programme and passed their BEST module 4 weak in grammar, 24 
25 conversation, written composition when they started with WISE English 25 
26 module one. To my horror, I also discovered recently that a 26 
27 particular student intending to sit for GCE 'N' level examination; 27 
28 unable to read a complete sentence without help from the teacher. 28 
29 Something should be done without any further delay before things get 29 
30 out of shape. 30 
Co-occurring codes: 
Code: TEACHING STYLE (1-1) Block: 1 (1-1) File: TUTOR56 
1 Teacher must be dedicated, committed and punctual at class. 
Co-occurring codes: 
Code: ADMINISTRATION (1-2) Block: 1 (1-2) File: TUTOR57 
1 Administrators should show more concern for some of teachers' 1 
2 classroom problems and pupils' problems. 2 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-14) Block: 1 (1-14) File: TUTGR58 
1 The Wise textbooks (module 1-4) should be revised thoroughly on the 1 
2 following: 2 
3 a. There are some grammatical mistakes in grammar exercises. 3 
4 b. The comprehension passages are not interesting (some of them 4 
5 only). 5 
6 c. The lessons (some) are not consistent to the time given for them. 6 
7 d. The listening comprehension exercises for module 3 and 4 should 7 
8 geared to the GCE 'N' level examination pattern. 8 
9 e. Additional exercises on grammar and usage based on the GCE 'N' 9 
10 level (paper 2) should be supplemented in the textbooks 10 
11 especially in module 3 and 4.11 
12 f. There is no provision of practice in the oral 12 
13 English examination (paper 4) in reading and conversation, as 13 
14 these materials are not included in the texts. 14 
Co-occurring codes: 
Code: MALAYSIANS (1-3) Block: 1 (1-3) File: TUTOR59 
1 Most of the students are foreign workers. As such the programme is 1 2 much more important to them than local Singaporeans. They see it as 2 3 an opportunity for upgrading. 3 
co-occurring codes: 
330 
18 
Code: TEACHING STYLE (1-8) Block: 1 (1-8) File: TUTOR60 
1I enjoyed teaching the programme and I had met many different people 1 
2 with the same purpose of improving our 'English Language'. These 2 
3 people should be given a chance to prove to themselves that they are 3 
4 able to do well academically despite their age. Teachers should vary 4 
5 teaching materials (use magazines, newspaper cut-outs) and techniques 5 
6 to avoid boredom and sustain interest. 6 
7 As such, teachers themselves must be interested, motivated and 7 
8 well-trained to have a successful Wise class. 8 
Co-occurring codes: 
Code: ADMINISTRATION (1-5) Block: 1 (1-5) File: TUTOR61 
1 The 2nd intake of each year (i. e. the. September - January batch) is 1 
2 the most difficult period to teach because of 3 major holidays -2 
3 school holidays, Christmas, Deepavalli and Chinese New Year. This 3 
4 period sees the highest absenteeism and makes progress in teaching 4 
5 difficult. 5 
Co-occurring codes: 
Code: ADMINISTRATION (17-23) Block: 3 (17-23) File: TUTOR61 
17 If ITE feels that implementing stricter criteria defeats the purpose 17 
18 of the programme, then there is no need to discuss and worry about 18 
19 all these problems (high attrition rate, poor examination results, 19 
20 etc). These problems should be anticipated and expected instead. 20 
21 All these problems were brought up and discussed during a 3-day 21 
22 seminar in Dec 1991. Apparently, ITE had not learn or done anything 22 
23 about it. 23 
Co-occurring codes: 
Code: SCREENING (7-15) Block: 2 (7-15) File: TUTOR61 
7 If the programme is to succeed, ITE need to seriously consider 7 
8 implementing stricter entry qualifications. For example, merging the 8 
9 Best & Wise programme; all applicants will have to sit for a9 
10 placement test to be placed in appropriate modules; (that an 10 
11 applicant may not necessarily be placed in a module 2 class, just 11 
12 because he/she has completed secondary 2 education) school 12 
13 examination results and how long they have left school need to be 13 
14 considered (I have a module 2 student who is not even up to 'Best' 14 
15 standard). 15 
Co-occurring codes: 
Code: CONGRATS ITE (1-1) Block: 1 (1-5) File: TUTOR62 
1 ITE is doing a great job for the programme. 
Co-occurring codes: 
Code: MGT SUPPORT (3-5) Block: 1 (1-5) File: TUTOR62 
3 However, the supporting organisations (where the students come from) 3 
4 must be 'closely' monitored to ensure success of the programme and 4 
5 the morale of the teachers and students alike. 5 
Co-occurring codes: 
Code: TEACHER TRG (1-3) Block: 1 (1-3) File: TUTOR63 
1 Instructors in the basic education classes should be trained 1 
2 professional teachers. Currently more than 70% of such classes are 2 3 manned by non-professional personnel. 3 
Co-occurring codes: 
331 
19 
Code: REMUNERATION (5-5) Block: 2 (5-5) File: TUTOR63 
5 Fees payable to instructors should be realistic and adequate. S 
Co-occurring codes: 
Code: SCREENING (7-13) Block: 3 (7-13) File: TUTOR63 
7 Recruitment of students for any level - students should undergo 7 
8 careful screening to ascertain whether they possess adequate academic 8 
9 ability for a particular level. It is common knowledge that the 9 
10 current practice of class organisers is to 'dump' all interested 10 
11 students into the class or level which they are forming, irrespective 11 
12 of the fact that more students are totally unfit for that level. The 12 
13 attrition rate is extremely high as a result! 13 
Co-occurring codes: 
Code: ADMINISTRATION (15-18) Block: 4 (15-18) File: TUTOR63 
15 To ensure that students not only register for a course but also 15 
16 complete it, they should be required to sign a bond to repay the 16 
17 company an amount equivalent to the cost of the course, if they fail 17 
18 to complete the course for whatever reasons. 18 
Co-occurring codes: 
Code: ADMINISTRATION (20-21) Block: 5 (20-21) File: 7UTOR63 
20 Students who have been absent for 25% or more of the lessons should 20 
21 be barred from sitting for the examination. 21 
Co-occurring codes: 
Code: CLASSROOM ENV. (1-4) Block: 1 (1-4) File: TUTOR64 
1 Students are not given conducive environment to study in. Present 1 
2 centre I am teaching in is dirty, warm, noisy, full of flies and 2 
3 mosquitoes. Chairs and tables are low. 3 
4 There's no OHP. OHP given once was faulty - no storage space. 4 
Co-occurring codes: 
Code: STUDENT PROFILE (1-3) Block: 1 (1-3) File: TUTOR6S 
1 Students from in-company classes are affected by overtime and shift 1 
2 work more frequently. ITE class students are more regular in their 2 
3 attendance. 3 
Co-occurring codes: 
Code: ADMINISTRATION (4-7) Block: 2 (4-7) File: TUTOR66 
4 Perhaps another subject, such as Science, Literature or Geography or 4 
5 any Second Language subject be included so that participants can take 5 
6 the '0' level examination upon completion of module 4 programmes. 6 
7 This would bring them on par to 'N' level school leavers. 7 
Co-occurring codes: 
Code: INCENTIVE (9-10) Block: 3 (9-10) File: TUTOR66 
9 Participating companies may provide financial rewards to participants 9 10 upon completion of specific modules of the WISE programme. 10 
Co-occurring codes: 
332 
20 
Code: LEARNG MATERIAL (1-5) Block: 1 (1-5) File: TUTOR67 
1I think the Maths textbook should be written in a more user friendly 1 
2 style. Most of my students are either Chinese educated or with very 2 
3 low academic ability. They are usually bogged down with having to 3 
4 remember too many formula in the books. This has helped to create 4 
5 anxiety in the students. 5 
Co-occurring codes: 
Code: ADMINISTRATION (1-10) Block: 1 (1-10) File: TUTOR68 
1I attended the WISE course about six years ago and had indicated my 1 
2 desire to teach but it was only in 1992 that I was appointed as 2 
3 WISE teacher for reasons best known to them. I would think that as a3 
4 qualified school teacher of English and having attended the WISE 4 
5 course, it would be a mere formality for my appointment. Also I5 
6 understand the administrators/supervisors practise favouritism and 6 
7 bias in the appointment. This is without prejudice but an honest 7 
8 statement of opinions. This has affected my morale as a WISE 8 
9 teacher. I understand that the manager of the programme now does the 9 
10 appointment, which is good. 10 
Co-occurring codes: 
Code: SCREENING (12-14) Block: 2 (12-14) File: TUTOR68 
12 Also, it is better to conduct the pre-session test so that a kind of 12 
13 'streaming' can be done on the students so that they can be 'banded' 13 
14 together with students of the same ability in the same class. 14 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-4) Block: 1 (1-4) File: TUTOR69 
1 The books that are in use should be revised are replaced. The topics 1 
2 that were highlighted were boring for e. g. productivity, 2 
3 neighbourhood shops, taxes, etc. Students are clearly uneasy and 3 
4 bored when these topics were taught. 4 
Co-occurring codes: 
Code: LEARNG MATERIAL (6-9) Block: 2 (6-9) File: TUTOR69 
6 More relevant issues pertaining to the present trend would be more 6 
7 interesting. Least of all the students would be glad if topics in 7 
8 regards to work would not be in the textbook when they have just got 8 
9 off from work to attend the classes. 9 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-1) Block: 1 (1-1) File: TUTOR70 
1 The course materials are well-written. 1 
Co-occurring codes: 
Code: TEACHER TRG (3-7) Block: 2 (3-7) File: TUTOR70 
3 The teacher-training course I attended a couple of years back was a 4 great help. 
5 It might not be a had idea to lengthen the course and perhaps have a 6 'tie-in' with a day-school such that the participants can sit for a 7 common exam. 
co-occurring codes: 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR71 
1 
2 
3 
4 
S 
6 
7 
Have 5 or 6 modules in place of the present 4 so that the degree of 1 difficulties between modules 2&3 and 3&4 is narrowed. 2 
Co-occurring codes: 
333 
21 
Code: SCREENING (1-15) Block: 1 (1-15) File: TUTOR72 
1 There should be a pre-course assessment to determine students 1 
2 suitability for enrolment into any one of the 4 language modules. 2 
3 This is to ensure they have attained a level of English consistent 3 
4 with that required of the module enrolled. The current practice 4 
5 (perhaps not widespread) of channelling students based solely on 5 
6 their aggregate score attained in their last year of school is to my 6 
7 mind far from satisfactory. In that some students who have obtained 7 
8a pass in the aggregate score have failed badly in English or Maths 8 
9 and thus to channel them solely on the basis of their aggregate score 9 
10 is not in their best interest. More often that not these students 10 
11 find the module they have been enrolled in too difficult to cope with 11 
12 and consequently drop out of the course after a few lessons, but 12 
13 fortunately such cases are few. Nevertheless, it would greatly 13 
14 facilitate the teaching and learning process if students are enrolled 14 
15 in the appropriate module. is 
Co-occurring codes: 
Code: ADMINISTRATION (1-2) Block: 1 (1-2) File: TUTOR73 
1 There should be a minimum percentage in regards to attendance before 1 
2 students are allowed to sit for exams. 2 
Co-occurring codes: 
Code: ADMINISTRATION (1-6) Block: 1 (1-6) File: TUTOR74 
1 Job opportunities should be extended to those who have completed the 1 
2 Wise module 4 programme successfully. I notice that many students of 2 
3 the Wise programme are pessimistic about their future job. They 3 
4 should be given information on what kinds of jobs are suitable for 4 
S those on the Wise programme or who have completed the Wise module 45 
6 programme successfully. 6 
Co-occurring codes: 
Code: ADMINISTRATION (8-11) Block: 2 (8-11) File: TUTOR74 
8 Also, increase number of industrial-related courses for those who 8 
9 have completed the Wise module 4 programme. 9 
10 These two factors would raise the morale of the students of the Wise 10 
11 programme. 11 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-1) Block: 1 (1-1) File: TUTOR76 
1 Supplementary book on grammar exercises to be provided. 
Co-occurring codes: 
Code: LEARNG MATERIAL (3-3) Block: 2 (3-3) 
3 Make available video instructional tapes. 
Co-occurring codes: 
File: TUTOR76 
Code: LEARNO MATERIAL (5-5) Block: 3 (5-5) File: TUTOR76 
5 Other AVA - transparencies, etc. to be more comprehensive. 
Co-occurring codes: 
I 
3 
5 
77A 
22 
Code: LEARNG MATERIAL (1-14) Block: 1 (1-141 File: TUTOR77 
1 Since the programme is designed to lead to the 'N' level exam, there 1 
2 is a need to revise the texts used so as to give participants an 2 
3 accurate picture of exam requirements. Modules, 1&2, especially, 3 
4 are far too simple. The 'jump, to modules 3&4 is too tremendous, 4 
5 and usually comes as a shock to participants, especially module 4.5 
6 Internal ITE exams are also not well set and give participants false 6 
7 pictures of their achievement/ability. If the course is merely to 7 
8 teach the English Language, then no matter what materials are used, 8 
9 the objective can still be met. However, it is not fair to 9 
10 participants who join with the intention of doing the IN, level and 10 
11 end up failing the IN, level because they have not been well trained 11 
12 (either as a result of tutor ignorance - some tutors are not 12 
13 full-time teachers - or because of poor planning/lack of clear goals 13 
14 set by implementors. 14 
Co-occurring codes: 
Code: STUDENT PROFILE (1-4) Block: 1 (1-4) File: TUTOR78 
1 Many students are doing both English and Maths modules. As such, 1 
2 they are occupied 4 nights in a week. This takes its 'toll' on them 2 
3 in addition to the overtime and shift work. Perhaps a 'break' in the 3 
4 consecutive classes should 'help'. 4 
Co-occurring codes: 
Code: ADMINISTRATION (6-8) Block: 2 (6-8) File: TUTOR78 
6 Timely 'pep' talks by teachers should be helpful in motivating and 6 
7 'focusing` the intention of the students, their aim in enrolling to 7 
8 pursue these courses. 8 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-3) File: TUTOR79 
1 Syllabus for module 2 Maths is too heavy. A great jump from module 1 
2 one. Teaching hours is a bit too short to cover full syllabus if 2 
3 class is of mixed abilities. 3 
Co-occurring codes: 
Code: LEARNG MATERIAL (5-6) Block: 2 (5-6) File: TUTOR79 
5 Past end-of-module exam papers be made available for students to 5 
6 revise and practise. 6 
Co-occurring codes: 
Code: LEARNG MATERIAL (8-9) Block: 3 (8-9) File: TUTOR79 
8 To allow teachers to photocopy relevant/additional material /revision 8 
9 papers for students to practise/revise. 9 
Co-occurring codes: 
Code: COURSE DURATION (11-12) Block: 4 (11-12) File: TUTOR79 
11 To increase teaching hours for this module of syllabus is to be 11 
12 maintained. 12 
Co-occurring codes: 
Code: TEACHER TRG (1-2) Block: 1 (1-6) File: TUTOR80 
1 Quality of teachers. Do not look at what certificates these teachers 1 
2 hold but can they teach! 2 
Co-occurring codes: 
335 
Code: ADMINISTRATION (3-6) Block: 1 (1-6) File: TUTOR80 
3 Giving classes to friends, people pulling strings to get classes 3 
4 means low quality teachers and that really affects students moral and 4 
5 teachers who do not put in effort is another main cause for student 5 
6 drop-out. 6 
Co-occurring codes: 
Code: TEACHER TRG (1-2) Block: 1 (1-2) File: TUTOR81 
1 Continual improvement programme for part-time teachers. Reason is 1 
2 self-explanatory. 2 
Co-occurring codes: 
Code: TEACHER TRG (1-6) Block: 1 (1-6) File: TUTOR82 
1 We, teachers, have hardly any time to interact. When (take me for an 1 
2 example) I reached the school, I signed the attendance and collected 2 
3 the register file. From there, I proceed straight to my class. 3 
4 After class, returned to office, sign-out and home. 4 
5I think we should be given time to interact (getting to know one S 
6 another). 6 
Co-occurring codes: 
ADMINISTRATION (1-6) 
Code: ADMINISTRATION (1-6) Block: 1 (1-6) File: TUTOR82 
1 We, teachers, have hardly any time to interact. When (take me for an 1 
2 example) I reached the school, I signed the attendance and collected 2 
3 the register file. From there, I proceed straight to my class. 3 
4 After class, returned to office, sign-out and home. 4 
5I think we should be given time to interact (getting to know one 5 
6 another). 6 
Co-occurring codes: 
TEACHER TRG (1-6) 
Code: TEACHING STYLE (1-4) Block: 1 (1-4) File: TUTOR83 
1I feel that the programme is comprehensive. Have to do alot of 1 
2 explaining. Help them to speak and write better so as to enable them 2 
3 to get a better job. One girl was able to get a job in a factory and 3 
4 also pass the in-company selection test. 4 
Co-occurring codes: 
Code: TEACHING STYLE (6-12) Block: 2 (6-12) File: TUTOR83 
6 The participants realise the importance of the certificate. Their 6 
7 standard of English has improved very much. During my lesson I do 7 
8 alot of counselling. You learn alot through listening. I discourage 8 
9 them from speaking dialects. When they do that they improve their 9 
10 English. You try not to speak your dialects. I also continuously 10 
11 correct them e. g. they should say this is 'mine', and not 'my one. ' 11 
12 Hence, when they open their mouth they think. 12 
Co-occurring codes: 
Code: TEACHING STYLE (14-18) Block: 3 (14-18) File: TUTOR83 
14 I make them keep a rough book and look up new words in the 14 
15 dictionary. They also role play and make sentences with common 15 
16 words. In order for them to understand what a verb and noun is I 16 
17 make them do the action. My experience in the primary school and 17 
18 with the handicap also helps. 18 
Co-occurring codes: 
336 
24 
Code: TEACHING STYLE (20-25) Block: 4 (20-25) File: TUTOR83 
20 When they use and practice their tenses their spoken English also 20 
21 becomes much better. They can now describe their problems and relate 21 
22 them to me. They now tell me everything. Some of them their past is 22 
23 affecting them greatly. I tell them that the past is past. I tell 23 
24 them 'don't cry over split milk'. They can also then use idioms to 24 
25 talk to me. That is a real satisfaction for me. 25 
Co-occurring codes: 
STUDENT PROFILE (20-25) 
Code: STUDENT PROFILE (20-25) Block: 4 (20-25) File: TUTOR83 
20 When they use and practice their tenses their spoken English also 20 
21 becomes much better. They can now describe their problems and relate 21 
22 them to me. They now tell me everything. Some of them their past is 22 
23 affecting them greatly. I tell them that the past is past. I tell 23 
24 them 'don't cry over split milk'. They can also then use idioms to 24 
25 talk to me. That is a real satisfaction for me. 25 
Co-occurring codes: 
TEACHING STYLE (20-25) 
Code: LEARNG MATERIAL (21-22) Block: 9 (21-22) File: TUTOR84 
21 Students respond better if lessons are related to actual life 21 
22 experiences. 22 
Co-occurring codes: 
Code: ADMINISTRATION (1-5) Block: 1 (1-5) File: TUTOR85 
1 Supervisors by going from class to class to check (for whatever 1 
2 reasons only known to themselves) are actually a source of 2 
3 distraction to teachers and students. It may also create 3 
4 misunderstanding on the part of teachers especially when it is done 4 
5 sneakingly. 5 
Co-occurring codes: 
Code: SCREENING (1-7) Block: 1 (1-7) File: TUTOR86 
1 It would be ideal if the students could be screened and graded 1 
2 according to their academic ability. This makes teaching easier and 2 
3 appropriate teaching methods can be adopted to cater to that 3 
4 particular grade of students. I've seen my "academically better" 4 
5 students look restless and bored in class when I went slow and 5 
6 repeated certain explanations several times in order to reinforce 6 
7 the concept in the "weaker' students. 7 
Co-occurring codes: 
Code: STUDENT PROFILE (9-13) Block: 2 (9-13) File: TUTOR86 
9 Many students also suffer from a language handicap. Many were not 9 
10 proficient in English and thus could not understand the lesson 10 
11 taught. These students have a tendency to ask questions in Chinese 11 
12 and it appears to help if the teacher can explain certain concepts 12 
13 again, but in Chinese. 13 
Co-occurring codes: 
Code: ADMINISTRATION (1-2) Block; 1 (1-2) File: TUTOR87 
1 You cannot go very far with English or Maths 'N' levels. Most jobs 1 
2 expect at least 3 'N' levels e. g. Day-care teachers, clerks. 2 
Co-occurring codes: 
337 
Code: ADMINISTRATION (1-4) Block: 1 (1-12) File: TUTOR88 
1 Initially, when the programme was first started, most workers who 1 
2 signed up for the programme did so in order to go further in their 2 
3 NTC exams. It is no longer necessary to complete the programme to 3 
4 enter the NTC exams. 4 
Co-occurring codes: 
Code: ADMINISTRATION (21-23) Block: 4 (21-23) File: TUTOR88 
21 The individual centres should be encouraged to hold ceremonies, like 21 
22 graduation ceremonies to boost morale of students and encourage them 22 
23 - and give them a sense of achievement. 23 
Co-occurring codes: 
Code: STUDENT PROFILE (5-12) Block: 1 (1-12) File: TUTOR88 
S Those who are participating in the programme are now doing so purely 5 
6 out of interest to brush up on their academic skills i. e. English and 6 
7 Maths; for self-improvement purposes. Since the WISE programme is no 7 
8 longer necessary for career advancement, many are reluctant to sign 8 
9 up for the courses. 9 
10 They prefer to sign up for work related courses to improve and 10 
11 upgrade themselves. They feel that the time spent in these courses 11 
12 would benefit them more than would the WISE programme. 12 
Co-occurring codes: 
Code: INCENTIVE (18-19) Block: 3 (18-19) File: TUTOR88 
18 Also the workers receive very little incentive on completing the 18 
19 course, successfully or otherwise. 19 
Co-occurring codes: 
Code: TEACHING STYE (1-5) Block: 1 (1-5) File: TUTOR89 
1 In order to reduce absenteeism, a teacher can try making telephone 1 
2 calls to the few students who attend irregularly. Through telephone 2 
3 calls, the students will realize the teacher does care whether they 3 
4 come to class or not. If a teacher can plan ahead and is willing to 4 
5 spare the time, attendance will improve. 5 
Co-occurring codes: 
Code: LEARNG MATERIAL (7-11) Block: 2 (7-11) File: TUTOR89 
7I realize that the teaching materials should stress on grammar rules 7 8. and exercises in the first few rules and exercises in the first few 8 
9 themes of the lesson book. Through this, the students will become 9 
10 more aware of the rules and the exercises reinforce the things 10 11 learnt. 11 
Co-occurring codes: 
Code: TEACHING STYLE (13-14) Block: 3 (13-14) File: TUTOR89 
13 Before we begin each lesson, it is helpful to identify the different 13 
14 forms of vocabularies and possibly some brief examples. 14 
Co-occurring codes: 
Code: TEACHING STYLE (16-17) Block: 4 (16-17) File: TUTOR89 
16 Students appreciate explanations and examples which they can relate 16 
17 well. 17 
Co-occurring codes: 
338 
26 
Code: TEACHER TRG (1-3) Block: 1 (1-3) File: TUTOR90 
1 Some students are not happy with teachers who are not qualified (TTC 1 
2 trained). They state that these teachers do not know how to handle 2 
3 some situations and students. 3 
Co-occurring codes: 
Code: TEACHER TRG (1-5) Block: 1 (1-5) File: TUTOR91 
1 Not all teachers are sufficiently qualified to 'follow' a class to 1 
2 teach at higher levels - Reason cited is that students 'want' them as 2 
3 they are used to their teaching methods. Unfortunately, students do 3 
4 not know the inadequacies of their teacher and have to 'unlearn' from 4 
5 new teachers. 5 
Co-occurring codes: 
Code: LEARNG MATERIAL (7-9) Block: 2 (7-9) File: TUTOR91 
7 Curriculum should be revamped, especially on: 7 
8 combining sentences and form filling should be more challenging at 8 
9 the higher levels. 9 
Co-occurring codes: 
Code: ADMINISTRATION (1-3) Block: 1 (1-3) File: TUTOR92 
1 More publicity needed to arouse the under-educated adults to enrol 1 
2 into the programme. It seems that the number of participants 2 
3 responding to WISE programme has been dwindling since it gets started. 3 
Co-occurring codes: 
Code: COURSE DURATION (1-1) Block: 1 (1-7) File: TUTOR93 
1 The programme is good as the duration of each module is not too long. 1 
Co-occurring codes: 
Code: ADMINISTRATION (2-7) Block: 1 (1-7) File: TUTOR93 
2 It provides a faster way for the participants to achieve 'N' level 2 
3 qualifications. It is popular with the participants for this reason. 3 
4 However, many participants long to take an additional subject (third 4 
5 subject), besides Maths and English, as pass in three subjects in 5 
6 10' level would enable them to pursue higher courses or better jobs 6 
7 opportunities 7 
Co-occurring codes: 
Code: ADMINISTRATION (1-9) Block: 1 (1-9) File: TUTOR94 
1 According to the ITE Administrators, teachers should follow the 1 
2 students from one module to another especially when they have built a2 
3 rapport with the students. This is not so in some centres with 3 
4 inefficient supervisors who care more about themselves rather than 4 
5 the welfare of the students. Administrators from the level (ITE) 5 
6 should come down often to check on these supervisors rather than to 6 
7 leave them alone. Feedback should come from students as well as 7 
8 teachers instead of from the supervisors who often paint a good image 8 
9 about their own centre. 9 
Co-occurring codes: 
Code: ADMINISTRATION (11-15) Block: 2 (11-15) File: TUTOR94 
11 Supervisors often recruit their own team of teachers who may be their 11 
12 buddies but may not make good teachers. 12 
13 Good teachers often leave the centres because they can't stand the 13 
14 inefficiency of such supervisors who ultimately give them bad 14 
15 reports, ... so its a vicious cycle. is 
Co-occurring codes: 
339 
Code: ADMINISTRATION (17-19) Block: 3 (17-19) File: TUTOR94 
17 Supervisors should be monitored closely rather than be left alone to 17 
18 do things to their own whims and fancies and thus create alot of 18 
19 misery on students and teachers. 19 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-3) File: TUTOR95 
1 Textbooks supplied are not very suitable. You cannot learn the 1 
2 grammar and the intricacies of a language by a few illustrative 2 
3 examples. Textbooks also contain errors. 3 
Co-occurring codes: 
Code: TEACHING STYLE (5-6) Block: 2 (5-6) File: TUTOR95 
5 Experienced teachers should be allowed to steer the course freely. 5 
6 The approach through formal grammar will be a better method. 6 
Co-occurring codes: 
Code: INCENTIVE (1-2) Block: 1 (1-2) File: TUTOR96 
1 Employers should provide some incentives for the employees to join 1 
2 the programme. 2 
Co-occurring codes: 
Code: MGT SUPPORT (4-5) Block: 2 (4-5) File: TUTOR96 
4 Supervisors should release employees to participate in the programme 4 
5 and should not insist that they do overtime during study hours. 5 
Co-occurring codes: 
Code: STUDENT PROFILE (1-6) Block: 1 (1-6) File: TUTOR97 
1I have taught various groups of students - mainly individual 1 
2 independent students and students belonging to a in-house company. 2 
3 Students who have registered at evening classes, paying for their own 3 
4 fees do tend to be more self-motivated and disciplined. They are 4 
5 more hardworking despite studying in non-conditioned classrooms 5 
6 situated next to toilets! 6 
Co-occurring codes: 
Code: STUDENT PROFILE (8-10) Block: 2 (8-26) File: TUTOR97 
8 students who are attending in-company sponsored programmes tend to 8 
9 take things easy are pampered and have carefree attitudes. They tend 9 
10 to be more relaxed, a bit stressed out only. They are a happier lot. 10 
Co-occurring codes: 
Code: STUDENT PROFILE (49-55) Block: 5 (49-55) File: TUTOR97 
49 Many students do not participate because firstly, they do not know 49 
50 how to overcome their handicap - shyness! Again it is a vicious 50 51 circle - they don't talk/communicate/verbalise so it is not 51 
52 'Communicative English' they are learning but passive input of 52 
53 English short stories extracts and tons of grammar items! Can be 53 
54 very boring stuff for their simple tired minds. Some even doze off 54 
55 to dreamland!! With eyes open, la! 55 
co-occurring codes: 
340 
28 
Code: MALAYSIANS (11-19) Block: 2 (8-26) File: TUTOR97 
11 1 find that generally Malaysian (or foreign students) tend to be more 11 
12 diligent than the fortunate Singaporean students. Through my rapport 12 
13 with my students, some Malaysian students are grabbing the 13 
14 opportunity to study English because they have to pay through their 14 
15 noses to study English, in their home-country where the commercial 15 
16 language is mainly National Language and officially Bahasa Melayu. 16 
17 The asset of a 'N' certificate is also a step towards the 10' level 17 
18 certificate and this is though a bit far fetched goal for some, 18 
19 nevertheless motivates the Malaysian students further. Whereas the 19 
Co-occurring codes: 
INCENTIVE (19-26) 
Code: MALAYSIANS (57-60) Block: 6 (57-60) File: TUTOR97 
57 Many find that they don't get promoted so fast (with 'N' level 57 
5S certificate) - the goal is too far fetched for them (for Singapore 58 59 students) but for Malaysians, they will listen to the teachers 59 
60 attentively because maybe time is short - some on 2 yr work permit. 60 
Co-occurring codes: 
Code: INCENTIVE (19-26) Block: 2 (8-26) File: TUTOR97 
19 nevertheless motivates the Malaysian students further. Whereas the 19 
20 Singaporean students who lack nothing in Singapore where the 20 
21 employment opportunities are just a stone's throw away. In fact what 21 
22 they want are instant, immediate rewards and promotions instead of 22 
23 distant KIV (keep in view) type of rewards/benefits. Some of my 23 
24 colleagues think that providing a cash incentive of $3/- or so meal 24 
25 allowance for every weeks' attendance is better than to give them the 25 
26 incentive/award attendance at the end of course. 26 
Co-occurring codes: 
MALAYSIANS (11-19) 
Code: LEARNG MATERIAL (28-38) Block: 3 (28-38) File: TUTOR97 
28 The syllabus are too much for them to grasp. Some are very simple to 28 
29 us but to them - understanding grammar items could be a mind-boggling 29 
30 experience. Because it is a vicious cycle, the students do not read 30 
31 enough to improve their level of proficiency, yet they do not make 31 
32 the effort enough to try even, complaining at times, that they do not 32 
33 understand. I would suggest that the taped conversations be recorded 33 
34 again but on a slower speed. Many students complained, they (the SBC 34 
35 actors/actresses) talked/spoke too fast; catch no balls., Audio 35 
36 teaching Is more effective than just blackboard/whiteboard teaching. 36 
37 My students do enjoy some of the listening comprehension exercises 37 
38 and they show much more interest in this section. 38 
Co-occurring codes: 
Code: LEARNG MATERIAL (40-43) Block: 4 (40-47) File: TUTOR97 
40 The OHP transparencies are just too simple - though they are good 40 
41 quality presentations - many are repeated in modules 2,3 even 4.41 
42 Teaching in in-house companies where OHP(s) are easily available, the 42 
43 effectiveness of delivering the lesson is enhanced. I would suggest 43 
Co-occurring codes: 
TEACHER TRG (43-47) 
Code: LEARNG MATERIAL (62-64) Block: 7 (62-64) File: TUTOR97 
62 Many BEST students find the big gap in the WISE syllabus (Best to Wi) 62 
63 the jump from Best to Module 1 wise is too much for them so they 63 
64 could not cope with it. 64 
Co-occurring codes: 
341 
Code: LEARNG MATERIAL (66-71) Block: 8 (66-71) File: TUTOR97 
66 We could be creating double standards on one hand, tough going 66 
67 syllabus, lesson notes, yet the exam questions are so simple. Some 67 
68 smart ones - register for class, receive their textbooks and 68 
69 disappear for four-five months - only to reappear on examination date 69 
70 /day to sit for the paper. Of course some just register as public 70 
71 day tests candidates now! 71 
Co-occurring codes: 
Code: TEACHER TRG (43-47) Block: 4 (40-47) File; TUTOR97 
43 effectiveness of delivering the lesson is enhanced. I would suggest 43 
44 that the teachers/instructors come for a discussion and share their 44 
45 own teaching resources and form a mini library for reference/guide 45 
46 books list/resource book list. These small pools of resource library 46 
47 will greatly benefit our students. 47 
Co-occurring codes: 
LEARNG MATERIAL (40-43) 
Code: INCENTIVE (1-5) Block: 1 (1-5) File: TUTOR98 
1 In my opinion, I think more potential students will come forward to 1 
2 be trained if some monetary incentive can be given by their 2 
3 respective employers. Employers are generally not supportive enough. 3 
4 Some employers even frown at their employees for giving preference to 4 
5 the course instead of working overtime for the company. 5 
Co-occurring codes: 
MGT SUPPORT (1-5) 
Code: MGT SUPPORT (1-5) Block: 1 (1-5) File: TUTOR98 
1 In my opinion, I think more potential students will come forward to 1 
2 be trained if some monetary incentive can be given by their 2 
3 respective employers. Employers are generally not supportive enough. 3 
4 Some employers even frown at their employees for giving preference to 4 
5 the course instead of working overtime for the company. 5 
Co-occurring codes: 
INCENTIVE (1-5) 
Code: LEARNG MATERIAL (1-1) Block: 1 (1-1) File: TUTOR99 
1 Simplify certain lessons - make it more interesting 
Co-occurring codes: 
Code: LEARNG MATERIAL (3-3) Block: 2 (3-3) File: TUTOR99 
3 More grammar exercises to be included in textbooks. 
Co-occurring codes: 
Code: ADMINISTRATION (5-5) Block: 3 (5-5) File: TUTOR99 
5 Provide better facilities for tired students. 
Co-occurring codes: 
1 
3 
5 
Code: ADMINISTRATION (1-3) Block: 1 (1-3) File: TUTOR101 
1 There should be closer contact between the HQ and the Centre 1 
2 conducting such programmes, to study more closely on problems 2 
3 especially attendance & rates of passes after each examination. 3 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR102 
1 It is important that answers should not be included in the textbooks 1 
2 because they put teachers in a difficult position. 2 
Co-occurring codes: 
342 
30 
Code: LEARNG MATERIAL (4-8) Block: 2 (4-8) File: TUTOR102 
4 The poor attendance in many WISE classes is due to the fact that many 4 
5 students stay at home to study on their own as answers are given. 5 
6 Many of those who study at home usually do not make it to the 6 
7 examination hall. A student needs tremendous will-power and 7 
8 motivation to study on his own. 8 
Co-occurring codes: 
Code: LEARNG MATERIAL (10-12) Block: 3 (10-12) File: TUTOR102 
10 It is also very difficult to get the students to discuss on the 10 
11 comprehension passages as most students regard the answers given as 11 
12 gospel truths. 12 
Co-occurring codes: 
Code: LEARNG MATERIAL (14-20) Block: 4 (14-20) File: TUTOR102 
14 Except for the 'WISE' programme English textbooks, none of the 14 
15 textbooks used in Singapore schools have answers in them for obvious 15 
16 reasons. The ITE is unwittingly doing great 'damage' to its own 16 
17 programme. Students in the West will do the exercises and then check 17 
18 the answers but local students go for the answers straight away, many 18 
19 do not even understand the answers given when questioned by the 19 
20 teacher. 20 
Co-occurring codes: 
Code: ADMINISTRATION (1-6) Block: 1 (1-6) File: TUTOR103 
1 WISE programme should not just be confined to two subject only viz. 1 
2 English and Maths. It should be extended to include one more subject 2 
3 either 2nd language, science or humanities. Pupils should be 3 
4 encouraged to take up at least 3 subjects. Duration of each lesson 4 
S should be trimmed down to 2 hours instead of 3 hrs or 2 1/2 hrs as S 
6 students find the time too long and tedious. 6 
Co-occurring codes: 
Code: LEARNG MATERIAL (8-10) Block: 2 (8-10) File: TUTOR103 
8 Pictorial transparencies should be included in the course materials. 8 
9 Video tapes where possible should also come with the teaching package 9 
10 to make lessons more interesting. 10 
Co-occurring codes: 
Code: LEARNG MATERIAL (12-13) Block: 3 (12-13) File: TUTOR103 
12 For WISE English, answers should not be provided at the back of the 12 
13 book but instead separate answer slips should be given 13 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-6) Block: 1 (1-6) File: TUTOR104 
1 Some comprehension passages too simple. A normal P5 pupil can do the 1 
2 WISE book I English. 2 
3 P6 students do not find the WISE maths book difficult. Book and 3 
4 other materials found should be equivalent to day school secondary 4 
5 cohorts students. All these pupils will ultimately be sitting for 5 
6 the 'N' level/'O' level common paper. Book to be revised. 6 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-6) Block: 1 (1-6) File: TUTOR105 
1 Students in WISE programme seems to have a rather low grammar and 1 
2 sentence structure. I suggest that the BEST' programme should 2 
3 include grammar and sentence construction at module 3 and module 4,3 
4 to prepare student a smooth joining in the WISE programme, and 4 
5 teachers wouldn't be exasperated trying to get them to know basic 5 
6 sentences. 6 
Co-occurring codes: 
343 
Code: LEARNG MATERIAL (8-12) Block: 2 (8-12) File: TUTOR105 
8 Spellings or rather vocabulary is another terrible problem the 8 
9 students are facing. They can't even spell simple nouns and 9 
10 adjectives that are learnt in pre-primary school and primary school. 10 
11 Now, this will hinder them in writing a good essay, even though they 11 
12 have great ideas on a topic. 12 
Co-occurring codes: 
STUDENT PROFILE (8-12) 
Code: LEARNG MATERIAL (14-17) Block: 3 (14-17) File: TUTOR105 
14 Most of the students on their first attendance in the class show 14 
15 great interest in improving their English, but after finding out that 15 
16 their problem is just basic English difficulty, most of them decided 16 
17 to give up and some even lost confidence. 17 
Co-occurring codes: 
STUDENT PROFILE (14-17) 
Code: STUDENT PROFILE (8-12) Block: 2 (8-12) File: TUTOR105 
8 Spellings or rather vocabulary is another terrible problem the 8 
9 students are facing. They can't even spell simple nouns and 9 
10 adjectives that are learnt in pre-primary school and primary school. 10 
11 Now, this will hinder them in writing a good essay, even though they 11 
12 have great ideas on a topic. 12 
Co-occurring codes: 
LEARNG MATERIAL (8-12) 
Code: STUDENT PROFILE (14-17) Block: 3 (14-17) File: TUTOR105 
14 Most of the students on their first attendance in the class show 14 
15 great interest in improving their English, but after finding out that 15 
16 their problem is just basic English difficulty, most of them decided 16 
17 to give up and some even lost confidence. 17 
Co-occurring codes: 
LEARNG MATERIAL (14-17) 
Code: ADMINISTRATION (19-20) Block: 4 (19-20) File: TUTOR105 
19 Should start class at 6 pm because ending class late is not 
20 desirable. Students feel sleepy by 8.30 pm. 
co-occurring codes: 
Code: INCENTIVES (1-4) Block: 1 (1-4) File: TUTOR106 
19 
20 
1 The management plays a very great part in motivating their employees 1 
2 to take up the WISE courses or any self-improvement courses. This, 2 
3 however, is sadly lacking. Incentives should be awarded. of course, 3 
4 there are companies actively supporting this programme. 4 
Co-occurring codes: 
MGT SUPPORT (1-4) 
Code: MGT SUPPORT (1-4) Block: 1 (1-4) File: TUTOR106 
1 The management plays a very great part in motivating their employees 1 
2 to take up the WISE courses or any self-improvement courses. This, 2 
3 however, is sadly lacking. Incentives should be awarded. Of course, 3 
4 there are companies actively supporting this programme. 4 
Co-occurring codes: 
INCENTIVES (1-4) 
Code: ADMINISTRATION (6-12) Block: 2 (6-12) File: TUTOR106 
6 ITE examiners should be aware what type of students are presently 6 7 studying the WISE programme. Time and again, the examination 7 
8 questions pose such an ordeal for the students. In spite of the 8 
9 markers' reports being prepared and submitted, there do not seem to 9 
10 be any change. A good suggestion is for the examiners to go and 10 
11 teach WISE and then judge for themselves if we are having the 'cream 11 
12 of the crop' as our students! 12 
co-occurring codes: 
344 
32 
Code: MGT SUPPORT (1-5) Block: 1 (1-5) File: TUTOR107 
1 In the case of company conducted programme, as far as possible, the 1 
2 company should arrange for the workers to attend the course during 2 
3 the office hours, or at least partially. This will avoid the 3 
4 lessons from ending too late and thus eliminate alot of the 4 
5 time-related problems. 5 
Co-occurring codes: 
Code: ADMINISTRATION (1-2) Block: 1 (1-2) File: TUTOR108 
1 Check with students who have paid for the course and did not turn-up 1 
2 for classes. 2 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-3) File: TUTOR109 
1 The contents of the 'WISE' textbooks should not be too different from 1 
2 those used by full-time students in secondary schools because 2 
3 ultimately everyone sits for the same exam - the 'N' levels. 3 
Co-occurring codes: 
Code: LEARNG MATERIAL (5-6) Block: 2 (5-6) File: TUTOR109 
5 Perhaps a standardised workbook might compel the students to do a bit 5 
6 of 'homework'? 6 
Co-occurring codes: 
Code: ADMINISTRATION (1-14) Block: 1 (1-14) File: TUTOR110 
1I am teaching Maths in the wise programme. The present practice of 1 
2 ITE is to allow students to advance to the next higher module even he 2 
3 or she fails in the Maths examination of his or her present module. 3 
4 Therefore, a very large percentage of students in a Maths class do 4 
5 not have a good foundation. Furthermore, when. a student falls to 5 
6 turn up for 1 or 2 Maths lessons he or she will find it difficult to 6 
7 cope with the lessons. Maths is very different from English. A7 
8 student who skips a few English lessons will not find the next few 8 
9 lessons difficult. However, a student who does not know to add, will 9 
10 not know how to multiply. A student who does not understand 10 
11 algebraic terms cannot be taught equations. 11 
12 12 
13 For these reasons, students from Maths class will drop out after some 13 
14 time. The linkage between various chapters is very strong. 14 
Co-occurring codes: 
Code: ADMINISTRATION (1-9) Block: 1 (1-9) File: TUTOR111 
1 Some sort of criteria should be set to encourage better attendance; 1 
2 make the attendance factor part of the examination process e. g. 20% 2 
3 of marks could be computed from the percentage of attendance. 3 
4 Monthly tests - should also be part of the examination process; say 4 
5 another 20%, making attendance and monthly test = 20+20% = 40% of 5 
6 marks for the exam paper. The rest of the 60% will be the written 6 
7 exam itself. This would surely encourage students to attend class 7 
8 regularly. Consider CA marks (attendance monthly test) + SA marks 8 
9 (exam paper) = 100%. 9 
Co-occurring codes: 
Code: ADMINISTRATION (1-4) Block: 1 (1-4) File: TUTOR112 
1 Students lack of clear objective of the course. They only know that 1 
2 once they have completed the 4 modules and passed the IN, level 2 
3 examination at the end of the course in two subjects they can proceed 3 
4 to Sec 5 normal class. They fear they may not be able to make it. 4 
Co-occurring codes: 
STUDENT PROFILE (1-4) 
345 
Code: ADMINISTRATION (6-7) Block: 2 (6-7) File: TUTOR112 
6 Besides the academic qualifications, is there any other avenue opened 6 
7 to them with the qualification they have acquired? 7 
Co-occurring codes: 
Code: STUDENT PROFILE (1-4) Block: 1 (1-4) File: TUTOR112 
1 Students lack of clear objective of the course. They only know that 1 
2 once they have completed the 4 modules and passed the 'N' level 2 
3 examination at the end of the course in two subjects they can proceed 3 
4 to Sec 5 normal class. They fear they may not be able to make it. 4 
Co-occurring codes: 
ADMINISTRATION (1-4) 
Code: MGT SUPPORT (1-4) Block: 1 (1-4) File: TUTOR113 
1 Teachers conducting classes get alot of support from the management: 1 
2 air-con rooms, O. H. P., Tape records. Students here, though of a2 
3 relatively poorer educational background - mostly Chinese educated -3 
4 are a highly motivated lot. They record good attendance. 4 
Co-occurring codes: 
STUDENT PROFILE (1-4) 
Code: STUDENT PROFILE (1-4) Block: 1 (1-4) File: TUTOR113 
1 Teachers conducting classes get alot of support from the management: 1 
2 air-con rooms, O. H. P., Tape records. Students here, though of a2 
3 relatively poorer educational background - mostly Chinese educated -3 
4 are a highly motivated lot. They record good attendance. 4 
Co-occurring codes: 
MGT SUPPORT (1-4) 
Code: LEARNG MATERIAL (6-10) Block: 2 (6-10) File: TUTOR113 
6 Module 3&4 (WISE) books have to be revised to include more language 6 
7 items exercises i. e. combination of sentences, close passage, 7 
8 structural sentences and some reading passages. Reading tapes with 8 
9 print out of the passages will be an added advantage. There should 9 
10 be more emphasis on grammar. 10 
Co-occurring codes: 
Code: LEARNG MATERIAL (20-22) Block: 4 (20-22) File: TUTOR113 
20 The main problem with our students is non-exposure to English. 20 
21 Hence, a way has to be found to get more reading material for them: 21 
22 perhaps, a reader for each level. 22 
Co-occurring codes: 
Code: COURSE DURATION (12-18) Block: 3 (12-18) File: TUTOR113 
12 The WISE programme tries to cover a years' work in 40 21/2 to 3 hrs 12 
13 sessions. If students entering the programme at module 1 had reached 13 
14 the PSLE level, they could be taken through the course with some 14 
15 effort. The Normal Course in a secondary school is 5 yrs and not 4 15 
16 yrs. I would seriously suggest an examination at end of module 4 to 16 
17 be followed by a 'revision course' to prepare students for the GCE 17 
18 'N' level in Sept. 18 
Co-occurring codes: 
Code: TEACHER TRG (1-3) Block: 1 (1-3) File: TUTOR114 
1 Short courses where teachers are given new ideas and methods of 1 
2 teaching. Teachers could form groups and discuss and share ideas. 2 
3 There is no communication and interaction among teachers at all. 3 
Co-occurring codes: 
346 
34 
Code: MALAYSIAN (1-5) Block: 1 (1-5) File: TUTOR115 
1A really good programme for those who have missed out earlier in 1 
2 their academic life -A second chance. What really concerns me is 2 
3 that tax payers money are utilised in training more Malaysian and 3 
4 foreign workers instead of locals in this programme. Is there a way 4 
S to monitor this? 5 
co-occurring codes: 
ADMINISTRATION (1-5) 
Code: ADMINISTRATION (1-5) Block: 1 (1-5) File: TUTOR115 
1A really good programme for those who have missed out earlier in 1 
2 their academic life -A second chance. What really concerns me is 2 
3 that tax payers money are utilised in training more Malaysian and 3 
4 foreign workers instead of locals in this programme. Is there a way 4 
5 to monitor this? 5 
Co-occurring codes: 
MALAYSIAN (1-5) 
Code: ADMINISTRATION (1-2) Block: 1 (1-2) File: TUTOR116 
1 From WISE module one to module three, students who fail the exams 1 
2 should not be promoted automatically! 2 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-12) Block: 1 (1-12) File: TUTOR117 
1 The ITE Wise programmes have greatly improved the literacy and 1 
2 numeracy standards of workers. At the place where I work, many 2 
3 started by joining the Wise programmes and are at present taking the 3 
4 'N' level and '0' level GCE exams. I also observed that many of my 4 
5 candidates do not do well in Mathematics. The main reason is that 5 
6 many do not have a strong foundation in Mathematics. Many had left 6 
7 school many years ago and are out of touch with Mathematics. The ITE 7 
8 should ponder why adult students do not do as well in Mathematics as 8 
9 they do in English. Students can cope with 2 modules in English per 9 
10 year. In Mathematics, I feel, that there are too many topics for 10 
11 them to complete modules in one year. They have, literally to master 11 
12 many new concepts in Mathematics before they sit for the examination. 12 
Co-occurring codes: 
Code: ADMINISTRATION (14-19) Block: 2 (14-19) File: TUTOR117 
14 Secondly, I wish to bring up the matter of examination. Why doesn't 14 
15 the ITE conduct examinations for WISE 4. Most students leave when 15 
16 they finish WISE 3 because there is no examination for WISE 4. Why 16 
17 study, when there is no exam? They believe that they study only when 17 
18 there is an examination. I strongly agree that the ITE Wise Maths 18 
19 courses prepare out adult students in the GCE 'N' level exams. 19 
Co-occurring codes: 
Code: ADMINISTRATION (1-5) Block: 1 (1-5) File: TUTOR118 
1 Better if teachers teach the students in batches, i. e. from Module 11 
2 to Module 4. A link or relationship that has developed from Module 12 
3 need not be re-established. Also, the fire need not be re-kindled. 3 
4 In module 3, the students should have developed a strong motivation 4 
5 and attendance should be very good. 5 
Co-occurring codes: 
Code: ADMINISTRATION (1-8) Block: 1 (1-8) File: TUTOR119 
1 Lately, the programme was advertised on a full-scale measure, namely 1 
2 through the newspaper, Radio & TV times and other media. It is 2 
3 laudable to note that the media have helped to reach out to the 3 
4 under-educated adults who find the programme a life-transformer. 4 
5 However, to improve wider publicity of the programme and serve as aS 
6 morale booster, a monthly publication of a Newsletter circulated to 6 
7 all centres indulged in the programme, in my opinion, is worth 7 
8 considering. 8 
Co-occurring codes: 
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Code: TEACHING STYLE (10-14) Block: 2 (10-14) File: TUTOR119 
10 Perhaps, emphasis should be placed on role-play in class to ram home 10 
11 the connection between spoken and written language in an adult 11 
12 learners mind. This will not only enable the adult learner to find 12 
13 interest in learning but reinforce his motivation and confidence as 13 
14 well. 14 
Co-occurring codes: 
Code: LEARN MATERIAL (16-21) Block: 3 (16-21) File: TUTOR119 
16 To my mind, English used in the teaching material should be strictly 16 
17 British and not American as for example, 'holiday' instead of 17 
18 'vacation', 'pictures' or 'films' instead of 'movies' and others. In 18 
19 connection with this idea, perhaps examples showing British, American 19 
20 and South-East-Asian English should be illustrated to attract the 20 
21 learner's interest. 21 
Co-occurring codes: 
Code: LEARNG MATERIAL (23-25) Block: 4 (23-25) File: TUTOR119 
23 Last but not least, more comic illustrations and examples of 23 
24 erroneous usage of English may suffice to raise the learner's 24 
25 awareness of using the right word at the right time. 25 
Co-occurring codes: 
Code: INCENTIVE (1-2) Block: 1 (1-2) File: TUTOR120 
1 To curb attrition, ITE ought to give cash incentives at the end of 1 
2 each module for those whose attendance rate is 90% and above. 2 
Co-occurring codes: 
Code: MGT SUPPORT (1-5) Block: 1 (1-5) File: TUTOR121 
1 Presently the course administered at Centres are run well but at 1 
2 in-house centres it is not up to the standard. Students fail to come 2 
3 due to overtime and companies just give in to this. Thus, the effort 3 
4 to produce on going adult education is hindered. They leave the 4 
5 course prematurely not able to do what they wanted to achieve. S 
Co-occurring codes: 
Code: STUDENT PROFILE (1-4) Block: 1 (1-4) File: TUTOR122 
1 The Wise programme primarily supports a good proportion of ITE 1 
2 students who are not well motivated. They attend for a few months 2 3 and later they lose interest as these students are already exhausted 3 
4 having attended classes 5 days a week in the daytime. 4 
Co-occurring codes: 
Code: STUDENT PROFILE (6-11) Block: 2 (6-11) File: TUTOR122 
6 The second lot of students are Malaysians who are working in 6 7 factories. Sadly, they too dropped off, as employers, apart from 7 8 sponsoring their fees, paid little other attention on these 8 9 workers/students - no academic performance is attached to learning 9 10 Wise classes!! (Perhaps some monetary gain can be given by 10 11 companies). 11 
Co-occurring codes: 
MGT SUPPORT (6-11) 
Code: STUDENT PROFILE (13-16) Block: 3 (13-161 File: TUTOR122 
13 As for the locals, who are already adults, academic pursuits does not 13 14 seem very popular (as only a small percentage are local adults in my 14 15 Wise classes). Maybe these local adults are taking up technical 15 
16 courses at ITE which is more promising for them in term of prospects. 16 
Co-occurring codes: 
348 
36 
Code: MGT SUPPORT (6-11) Block: 2 (6-11) File: TUTOR122 
6 The second lot of students are Malaysians who are working in 6 
7 factories. Sadly, they too dropped off, as employers, apart from 7 
8 sponsoring their fees, paid little other attention on these 8 
9 workers/students - no academic performance is attached to learning 9 
10 Wise classes!! (Perhaps some monetary gain can be given by 10 
11 companies). 11 
Co-occurring codes: 
STUDENT PROFILE (6-11) 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-3) File: TUTOR123 
1 Lessons could include: Productivity, work ethnics, Work safety, 1 
2 Simple repairs (males), Improving ones appearances (make-up, 2 
3 dressing), Etiquette, Hygiene 3 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR124 
1 Can the answers to the written exercises in the English textbooks be 1 
2 given to the teachers only? 2 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-10) Block: 1 (1-10) File: TUTOR125 
1I have been teaching 'Best' & 'Wise' programmes for a number of years 1 
2 now. I started from Best module 1 and taught throughout till module 2 
3 4, and then 'Wise' module 1 to 4 also. In the process of this 3 
4 teaching, I found that there is a great disparity between the Best &4 
5 Wise textbooks. Even if a student has completed 'Best' module 4,5 
6 when he proceeds to Wise module 1, he will still encounter 6 
7 difficulties because Wise is more difficult. I feel that the 7 
8 foundation built for them in the Best programme is not sufficient to 8 
9 prepare them for the Wise programme. This may be one of the reasons 9 
10 why students 'drop-out' after some time 
in the Wise programme. 10 
Co-occurring codes: 
Code: LEARNG MATERIAL (12-21) Block: 2 (12-21) File: TUTOR12S 
12 One more point that I would like to bring to your attention is the 12 
13 limited teaching materials; that is the basic textbook. I think it 13 
14 would be a good idea to have a kind of assessment/workbook for the 14 
15 students. This is because the textbook itself provides very limited 15 
16 exercises for practice after any grammatical lesson/exercise taught. 16 
17 If there is another workbook for the students to practise, I think 17 
18 they would definitely feel more secure'. Even if a teacher can get 18 
19 exercises for them to do from external sources, I still think the 19 
20 students would prefer one workbook for practice. And the teacher can 20 
21 always use external sources for 'revisional exercises/tests. ' 21 
co-occurring codes: 
Code: LEARNG MATERIAL (1-5) Block: 1 (1-5) File: TUTOR126 
1 From module 1 to 4, these should be practical exercises to bring the 1 
2 students to use different types of tenses. For example, to use 2 
3 Present Tense correctly, students should be given practical exercises 3 
4 as how to use present tense, i. e. get them to talk and participate in 4 
5 class. 5 
Co-occurring codes: 
Code: LEARNG MATERIAL (7-11) Block: 2 (7-11) File: 7UTOR126 
7 Also, each module should also contain more practical (talking) 
8 exercises on other parts of speech or grammar so as to make the 
9 students participate and they wont feel so bored attending the 
10 class. 
11 
Co-occurring codes: 
7 
8 
9 
10 
11 
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Code: ADMINISTRATION (1-5) Block: 1 (1-5) File: TUTOR127 
1 If there are no budget constraints the organization, 1 
2 1. should improve on teaching materials (AVA) perhaps having a TV in 2 
3 class and teaching thru' video tapes could be a good alternative. 3 
4 2. air-con the place. 4 
5 3. instead of using chalk and board use white board and marker. 5 
Co-occurring codes: 
Code: INCENTIVE (1-3) Block: 1 (1-3) File: TUTOR128 
1 Students attending the programme should be given some forms of 1 
2 incentive like one increment in salary or a bonus payment on 2 
3 completion and passing the exam for the course. 3 
Co-occurring codes: 
Code: COURSE DURATION (1-3) Block: 1 (1-3) File: TUTOR129 
1 Time for modules 3&4 Maths should be 3 hours per evening. 1 
2 Presently, it is 2 1/2 hours. This is because new materials are 2 
3 being added to the old syllabus. 3 
Co-occurring codes; 
Code: LEARNG MATERIAL (1-5) Block: 1 (1-5) File: TUTOR130 
1 The comprehension passages in English Language module 3&4 deal with 1 
2 subjects which are more familiar to middle-class' people. 2 
3 As the majority of 'WISE' participants are workers, comprehension 3 
4 passages could be better understood if the subjects were 4 
5 work-related. 5 
Co-occurring codes: 
Code: ADMINISTRATION (1-2) Block: 1 (1-2) File: TUTOR131 
1 There should be feedback sessions between teachers and ITE to improve 1 
2 learning and teaching. 2 
Co-occurring codes: 
Code: LEARNG MATERIAL (4-4) Block: 2 (4-5) File: TUTOR131 
4 There should be support materials for the multi-level class situation. 4 
Co-occurring codes: 
Code: TEACHER TRG (5-5) Block: 2 (4-5) File: TUTOR131 
5 Teachers should be trained to handle large class situation. 5 
Co-occurring codes: 
Code: TEACHER TRG (7-10) Block: 3 (7-10) File: TUTOR131 
7 WISE (English) programme is academic, so the teachers should be 7 
8 trained to help students to apply the right strategies to their 8 
9 studies, for example, to write in acceptable rhetoric in their 9 
10 compositions. 10 
Co-occurring codes: 
Code: ADMINISTRATION (1-3) Block: 1 (1-3) File: TUTOR132 
1 The programme should continue despite any problems on the part of 1 2 students (absence, irregular attendance, etc) and administrators 2 
3 (lack of efficiency, etc). 3 
Co-occurring codes: 
350 
38 
Code: ADMINISTRATION (1-3) Block: 1 (1-3) File: TUTOR132 
1 The programme should continue despite any problems on the part of 1 
2 students (absence, irregular attendance, etc) and administrators 2 
3 (lack of efficiency, etc). 3 
Co-occurring codes: 
Code: MGT SUPPORT (1-4) Block: 1 (1-4) File: TUTOR133 
1 Companies should be encouraged to continue with the programmes when 1 
2 one is completed. Many interested candidates have been deprived of 2 
3 further learning - because most companies are reluctant to continue 3 4 to use company's time for the programmes. 4 
Co-occurring codes: 
Code: ADMINISTRATION (1-2) Block: 1 (1-2) File: TUTOR134 
1 Teachers should be allowed to move on with the class instead of 1 
2 having a new intake each time. 2 
Co-occurring codes: 
Code: LEARNG MATERIAL (4-S) Block: 2 (4-5) File: TUTOR134 
4 Instructional materials needs improvement to arouse students 4 
5 interest. 5 
Co-occurring codes: 
Code: TEACHER TRG (7-9) Block: 3 (7-9) File: TUTOR134 
7 Teachers refresher course to be introduced once a year on new or 7 
8 better teaching tactics and a teachers get-together session for 8 
9 discussion purpose. 9 
Co-occurring codes: 
Code: TEACHER TRG (1-1) Block: 1 (1-1) File: TUTOR135 
1 Teachers should go for courses to improve themselves. 
Co-occurring codes: 
Code: ADMINISTRATION (3-3) Block: 2 (3-3) File: TITOR135 
3 Low morale among teachers and students. 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-3) Block: 1 (1-3) File: TUTOR136 
1 
3 
1I felt that most passages in Module 4 of WISE English are a bit long, 1 
2 giving very little time for classroom exercises. 2 
3 There should be a section introducing new words of the passage. 3 
Co-occurring codes: 
Code: LEARNG MATERIAL (1-2) Block: 1 (1-2) File: TUTOR1S7 
1 BEST and WISE are crash language programmes and do not seem to allow 1 2 students enough time to develop their language ability. 2 
co-occurring codes: 
351 
sy 
Code: COURSE DURATION (1-10) Block: 1 (1-10) File: TUTOR138 
1 As most students are working adults, they normally find it hard to 1 
2 complete/do homework. 100 hours of contact time is insufficient when 2 
3 time is needed to do the exercises in the textbook during tutorials. 3 
4 The 100 hours are only enough for teaching and understanding, not 4 
5 practising/doing exercises. 5 
6 Perhaps another 20 hours can be added. It is hard to imagine any 6 
7 student doing well compared to full time school students (1 year for 7 
8 each level) particularly only 100 hours are given for each module and 8 
9 academically these students are dropouts from full-time studies, 9 
10 thereby already are low end achievers and lacking In foundation. 10 
Co-occurring codes: 
Code: TEACHING STYLE (1-9) Block: 1 (1-9) File: TUTOR139 
1 Chinese teachers or those who know Mandarin are at an advantage as 1 
2 students prefer to identify themselves with them. A teacher may not 2 
3 have much academic ability but because he or she knows Mandarin, 3 
4 students may prefer him or her to other non-chinese teachers who may 4 
5 be better in teaching or have a better command of English Language. S 
6 Therefore ethnicity of the teacher also matters alot in some cases. 6 
7 Therein lies the challenge for non-chinese teachers who have to win 7 
8 the trust and confidence of their Chinese students before they are 8 
9 able to make any headway in teaching. 9 
Co-occurring codes: 
352 
24th May, 1993 
«PRG ADMIN» 
«ORGN_NAME» 
«BLK HSE_NO», «STREET» 
«UNIT NO», Singapore «POSTAL C» 
Dear 
RESEARCH ON ADULT EDUCATION - BEST & WISE PROGRAMMES 
University 
of Surrey 
I am currently undertaking a research study as fulfilment for my PhD to be awarded by the University 
of Surrey. The research is carried out in collaboration with the Institute of Technical Education (ITE). 
Attached is the letter from ITE for your reference. 
The study aims to Inquire into the reasons why workers participate in adult basic education 
programmes viz. BEST & WISE, and also what deters them from participating while some 
participants drop out of such programmes. Hence, the topic of my research is; Participation, 
Nonparticipation & Dropout in Adult Basic Education: The Singapore Experience. it is 
envisaged that the study, the first of its kind in Singapore would be useful to continuing education 
providers, policy makers, curriculum designers, academics, researchers, amongst others, in their 
endeavours at retraining the workforce at the worker level. 
My purpose for writing, therefore, is to seek your approval and kind assistance in the conduct of 
interviews with your personnel/training manager and staff. A sample of the questions for your 
personnel/training manager is enclosed. The sample population will be those staff (about 3 to 5 staff) 
whom your organisation has sponsored to attend the BEST and/or WISE programme. 
For the following categories of staff, I would like to: 
participants - Interview participants who have attended and completed at least 
50ß6 of course attendance or passed the exams. 
roots - Interview those who have for one reason or another been unable to 
complete the programmes. The interviewees will comprise participants 
with less than 50ß6 of course attendance or did not sit for the exams. 
Nonparticipants - Interview those staff who do not wish to participate in the BEST & 
WISE programmes or other continuing education programmes. 
The interviews (in groups) are expected to take about 10 minutes to complete, per group. You have 
my assurance that the information gathered, the identity of your organisation, and the identity of all 
participants will be kept confidential and no mention of names will be made in the study. 
I would also be most happy to answer any questions you might have. Please feel free to call me on 
my home phone number, 194722589 (9 am to 6 pm). 
Thanking you very much in advance. 
Yours sincerely, 
PREM KUMAR 
PhD Candidate 
Head of Department 
Professor DE James 
Department of 
Educational Studies 
The Guildford Institute 
of the 
University of Surrey 
Ward Street 
Guildford 
Surrey GUI 4LH 
England 
Telephone: (0483) 62142 
Fax: (0488) 300803 
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Appendix 26 
SURVEY OF ORGANISATIONS PARTICIPATING IN THE BEST/WISE 
PROGRAMMES 
1. Nature of Business: 
a. Q Manufacturing 
b. Q Service 
c. Q Government/Statutory Board 
2. Ownership: 
a. Q Wholly foreign (Country: 
b. Q Wholly local 
c. Q Foreign (Country: 
& Local 
3. Approximate Staff Strength: 
a. Q 100 or less 
b. Q 101 - 499 
C. Q 500 - 999 
d. Q 1000 - 1499 
e. Q 1500 and above 
4. Percentage (annroximatel of workforce according to Age Groun" 
Percentage 
a. Below 20 yrs 
b. 20-29 yrs 
c. 30-39 yrs 
d. 40-49 yrs 
e. 50 years and above 
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5. Percentage (approximate) of workforce according to Educational 
Qualifications: 
Percentage 
a. No formal education 
b. PSLE & below 
c. Secondary education/NTC-3 
(less than '0' levels) 
d. 'O' levels/NTC-2 or equivalent 
e. 'A' levels/ITC or equivalent 
f. Diploma 
g. Degree 
6. Percentage (approximate) of workforce according to Citizenship: 
Percentage 
a. Singaporean/Permanent Resident 
b. Malaysian: Employment Pass 
i. 3-year work permit 
ii. 2-year work permit/Others 
c. Other nationality 
Sample of Interview Questions for Personnel/Training Manager 
1. How does the BEST/WISE programme tie in with your training needs? 
2. Why have you chosen these programmes instead of the Fast Forward programmes 
(e. g. Easy Maths & English ) offered by the National Productivity Board? 
3. Does your organisation provide any forms of incentive to the staff for attending the 
programmes? If yes, why? If no, why? 
4. Is there any evaluation done at the end of the course? If no, why? 
If yes, what is the criterion used? 
5. What problems have you encountered, if any, relating to these programmes? 
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Appendix 27 
Written Reasons for Participation 
Sample copy - Chinese 
i. ýý ýýýº ý(ýi. ý ; 
T 
1, 
Al" 
ýý. 
Z, w. eý" ý 
- 
ýG ý'ýý 
s" ý1 ýh ° P. 4-11 97ý e 
ýý ý'ý '. 
w 
4 N`*: 
ý-, RqY.., ýý 
l joined the WISE programme because of five reasons: 
1. It has a high commercial value. 
2. Once I go through this programme, I will be able to take N' level amms which is equivalent to Cambridge 
W' level. 
3. To have larger English vocabularly. 
4. To know more knowledge and to make some 'common sense' (in English) in textbook 
Sample copy - Malay 
ME= 
I came to this class because I want to study English 'indepth' In order to upgrade myself in 
communicating especially in the English language. 
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Sample copy - Tamil 
cýr C3ciýýt ýý ý 0 cýax, rt: ý ýýim 
(2iM4(: zh. * ý1fhrA-. ýisdtýý! 
IýP ý.. nNdn&.. 
1ý 6lb 
- 
:Mý,,.. 
i. C"i-, a, G aceiso_ýarý. en Iýti ýnýt týc' 
9. 
w' 
ýw 
-gat alp! 
'1 fý ý+' 
ý 
ý'CýL La sý 92k M M; ' 
T-- le 
. ,,. . 
I want to learn the English language. I want to be able to write and speak English well. I need to 
speak English in the course of my work. 
Sample copy - Punjabi 
4, ao fl cl I 
- 21rr1rs 11 L'LI 
ý... -ý"ý- ý1. ..., z' ýý. .. äý ý"ý1 3ý 
ýýýý 
ýýý  
v 
I am not so clever in speaking and reading books in English. Therefore, l want to learn to speak and 
write English. 
It ! ^l 
Appendix 28 
INTRODUCTION/SELECTION SHEET 
Hello, may I speak to Mr/Mrs/Miss ? 
My name is , and my reason for calling is to determine your 
reasons for not completing the BEST/WISE course, and the results it is hoped will be useful to 
the Institute and also future participants. This is a research study in collaboration with the 
Institute of Technical Education. Your name was given by the Institute and your cooperation 
is voluntary, and I would greatly appreciate your help. 
CALL-SHEET 
Respondent Number: 
Contact 
Attem is Date Time 
Disposition 
Code 
1 
2 
3 
4 
5 
6 
REMARKS 
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Appendix 29 
Disposition 
Code Exanat. aý Remarks 
01 No answer 
02 Line engaged, after two immediate redials 
03 Line disconnected 
04 Respondent not at home 
05 Refusal by respondent to be interviewed (why and at 
what point) 
06 Language barrier with respondent 
07 No such person/number changed 
08 Respondent temporarily unavailable 
09 Partial interview 
10 Wrong number 
11 lye' ih ý , v. ts) 
12 ýu t 
13 
14 
15 
16 
17 
18 
19 
20 Completed interview 
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Appendix 30 
SEMI-STRUCTURED TELEPHONE INTERVIEW GUIDE FOR DROPOUTS 
Interviewer to introduce self and explain the aims of the research. 
1. How did you find out about the programme? 
2. Approximately how long were you in the programme? 
3. Did you tell anyone that you were attending this programme? 
(Probe for who: spouse, kids, friends, employers) 
If no, why? If yes, how did they feel about it? 
4. Why did you decide to attend this programme? What do you want to learn from 
it? 
a. If for a better job, what job? 
What kinds of skills are needed for that job? 
b. What difference do you think learning to read or write would make? 
c. If they say for own benefit or improve myself - probe to see what they mean by "own benefit" or "improve myself' i. e. in your job? in your life? - What 
would you like to be able to do that you can't do now? 
5. Why did you stop from attending the classes? 
6. Are there times when you cannot come to class? If yes, what are some of the things which keep you from going? (If answer is general, 
probe for specifics - family commitments, work .... etc. 
6. What did you like about the programme? 
7. What did you dislike about the programme? 
8. Would you like to continue with the programme? 
9. In the past ten years have you enrolled for any courses? If so, what are 
some of these? 
10. Age group? O 19 and below 
Q 20 - 29 
Q 30 - 39 
Q 40 - 49 
Q 50 and above 
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